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It gives me great pleasure to present an edited volume of
seminar proceedings of NAAC sponsored one day National
online seminar on ‘Fostering Teaching Learning for Quality
Enhancement in Higher Educational Institutions’ organized by
IQAC, Government College of Arts & Science, Aurangabad. I
feel delighted to express my gratitude towards NAAC for
offering sanction to this seminar.

At the outset I am extremely grateful to our patron, Director,
Higher Education, Dr. Dhanraj Mane sir for his continuous
encouragement for academic activities.

The conferences, workshops and seminars encourage us to
develop eco system of education. As whole world is facing a
pandemic situation, there are two sides of the Pandemic
situation of covid 19.It has created huge impact on living of
human being but it has opened other opportunities for
introspection.This online seminar was good opportunity for
us to know the teaching learning aspects from experts in
education sector in India.Quality teaching in higher education
is important for student learning outcomes. Therefore, fostering
teaching learning practices is important in higher education
institutions in India. Educational institutions are facilitators,
mentors and supporters of students. This volume brings out
research papers and articles on the sub themes of the seminar.
Research scholars, professors and teachers have academic
contribution in it.

I believe that this edited book of research papers will be
useful for all academicians and educational institutions.

I congratulate Dr.Yugandhara S.Topare, coordinator, IQAC
and all members for taking sincere efforts in bringing out this
volume on teaching learning practices.

With warm regards.

From the
Principal’s Desk

Dr. Rajendra H. Satpute
Principal (I/c)

Editor & Chief Organizer,
Government College
of Arts & Science,
Aurangabad, (M.S)
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Editorial

Dr. Yugandhara S. Topare
Webinar Convener

& Coordinator IQAC,
Government College
of Arts & Science,
Aurangabad, (M.S)

Before writing this brief piece of editorial to this volume of
research papers received as a response to our call for publication
for this NAAC sponsored webinar on Fostering Teaching
Learning Practices for quality enhancement in Higher
Educational Institutions on 5th July 2021 on virtual platform
Zoom, I must express my gratitude to NAAC for sanctioning
grants for organization of this webinar. This assistance by
NAAC is a great help for our institution on the background of
Covid 19 pandemic situation. NAAC expects proposals for
organization of the seminar under the stipulated areas decided
by them. We proposed for the discussion on the subject of
fostering teaching learning practices

I am very much thankful to our respected Director, Dr.
Dhanraj Mane sir for best wishes and encouragement to
organize webinar and publication of edited book. I am thankful
to the Principal Dr.Rajendra Satpute sir for kind support in the
organization of webinar and publication process.

On the background of globalization, the role of higher
educational institutions is becoming more competitive. Being
a mentor and supporter, institutions are expected to foster
teaching learning practices. This webinar discusses about
methods of measuring teaching quality, new educational policy,
outcome-based education and framing innovative courses and
employability in higher educational institutions. There are many
aspects which are complementary to foster teaching learning
practices.Extension activities,community services and
learning,mentoring practices, good infrastructure for
practicaland academic activities, curriculum development,
skill-oriented courses and employability, scholarships and
student’s welfare funds, faculty development programs,
pedagogical skills and policies of institution are some of the
important aspects among them.
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This edited book is a collection of research
papers and research art icles based on
subthemes on fostering teaching learning
practices.There are total thirty-five papers
including English and Marathi language in this
book.It includes some important themes like
case study of teaching practices, educational
policy-oriented papers, library resources,
digital techniques in teaching,use of
educational apps and its analysis etc. A paper
by Mrs. A. Subhashini focusses a need of legal
education as a legitimate career. A study on
student’s approach towards Economics and
identifying student friendly practices for
quality learning emphasizes that teacher’s
teaching quality and mastery over the subject
creates friendliness towards the subject.

A paper by Delcy lopes and Naukudkar on
fostering research activities for teachers
suggests that institutional policy is necessary
to promote research values among teachers. A
case study of extension activities in teaching
in Botany by Dr. Bodkhe proposes that teacher
should review teaching everytime for good
learning process. Dr. Bidarkar and Dr. Kamble
focusses the necessity of library resource
development and effectiveness of inflibnet for
effective teaching. Dr. Khandar and Dr.
Deshmukh emphasizes need of educational
research for proper assimilation of knowledge.
Case studies in service learning approach by
Dr. Choudhari attempts to link service learning
and community engagement. Case study by
undergraduate students by Dr. R. S. Kale very
effectively and technically focusses that
wellbeing index of students in pandemic

situation has not largely affected. Two to three
papers show how transformation took place
in education system. Learner centered
education, role of fellowship, right to quality
education, critical study of online teaching and
its impact are some of the aspects of teaching
learning which are discussed in this edited
book.

This edited book attempts to focus on the
supporting things in educational system for
quality and outcome-orientedteaching and
learning. I hope this volume will be useful for
academicians and Higher education
institutions. I  am thankful to all the
contributors to this volume for their research
papers, without them this would not have been
a reality.

I would like to thank external experts Dr. J.
S. Ambhore, Dr. Sadhana Kolhekar, Dr. Nalini
Muley,Dr.Aparna Kottapalle and Smt.Vidya
Ingole for spending valuable time and
reviewing research papers. I am thankful to
editorial board members Dr. Archana
Chapolikar, Dr. Vaishali L. Deshmukh, Dr.
Seema Bodkhe, Dr. Khan Talat Shaista, Mr.
Sandip Jogdand, Mr. Ajaykumar Gandhi and
Dr. Ramprasad Kale for assistance in the
editorial  process. I am thankful to Dr. Archana
Choudhari for technical support. I would like
to thank Mr. Deepak Urgunde for providing
college photographs. I am thankful to publisher
Dr. Sanjeevkumar Sawale for neat type
settings. Lastly, I am thankful to all teaching
and non-teaching members of Govt. college
of  Arts & Science for their cooperation in this
academic endeavor.
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Government College of Arts and Science,
Aurangabad is a premier institution in the
Marathwada region of Maharashtra state.
Being a government institution, it caters to the
academic needs of the under privileged classes
on a large scale. The college is known for its
excellent geographical settings and historical
heritage, set in the lap of hills and surrounded

by the historical Himayat Bagh at one end,
lends an enchantingly beautiful setting for the
college. Along with its beautiful geographical

About College

Heritage Buildings Of College :
Adil Darwaja

Heritage Buildings Of College :
Pamar Kothi (Present Bakery Department)

setting, the college also boasts of its history.
The history of this college is the history of
Higher education in Marathwada region. First
ever college established in Marathwada region,
in an area constructed in 17th Century known
as “KILE-ARK”. The college was established
on 22nd  Sept.1923 at Aurangabad, the capital
of Marathwada. It was established initially at

Madrasa-a-Fokania, first floor, near Bhadkal
Gate, Aurangabad. Founder Principal was Dr.
Maulvi Abdul Hak.
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 It is pride to state that up to 1950, this was
the only college in Marathwada region
providing higher education and the college has
catered the needs of the students for higher
education even before the independence of
India and creation of the Maharashtra state. In
brief, the college has served as the backbone
of the education movement in Marathwada
region. The institute is located adjacent to
Himayat Bagh. The forty-eight acres of green
historical college campus is surrounded by a
huge rampart constructed in the seventeenth
century which is worth mentioning. It is known
as Kile Ark The college campus comprises of
few antique buildings of medieval architecture
namely, Janana Mahal, MardanaMahal and
PamerKothi. The historical campus provides

a clean and pollution-free environment to the
students. Another important facet of the
college history is that the first clarion call for
freedom movement “VandeMataram” was
given in 1938 in the college hostel which later
on spread throughout the Hyderabad state.
This renowned institution has distinguished
itself by preserving its ancient heritage and

simultaneously forging ahead with the
changing times which is marching towards
centenary.

 The college is successfully marching
towards the competitive era to provide leaders
in academics, industry, research, social and
cultural arena. The college scaled higher peaks
of excellence due to the persistent efforts taken
by the former Principals too. Govt. of
Maharashtra introduced new subjects in the
college such as Microbiology, Geography,
Music, Home Science in 1971, Sociology in
1972, Statistics in 1982, Polymer Chemistry
in 1987 and Computer Science in 2001
considering the regional requirements.

In the last nine decades the college has
grown both qualitatively and quantitatively and

has emerged as comprehensive regional
institute with a national outlook. The college
is carrying out a wide range of social and
community services and endeavouring to
undertake socially relevant programmes. The
college has organised various national and
international seminars, exhibitions,
conferences and workshops. The college has

Heritage Buildings Of College :
Mardana Mahal (Present Geography Department)

Heritage Buildings Of College :
Adil Kothi (Old Boys Hostel)
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good infrastructure with 22 departments of
Science and Arts streams. There are three post
graduate departments namely Home science,
Music and Geography. College provides
English and Marathi medium for Arts faculty.

In sept.2016, college accredited with A
grade by NAAC Benglore.It was the second
cycle of NAAC and now college is marching
towards the third cycle.

The newly constructed central library is
enriched with a treasure of knowledge to
quench the academic thirst of the students and
teachers. Library has developed e resources
with inflibnet facility and e books.All the
science departments have laboratories well
equipped with the equipment, instruments and
fixtures. The campus has well equipped
separate hostels for boys and girls. Ladies
common room, canteen, playground, botanical
garden, seminar hall, auditorium, staff room,
departmental cabins, well-furnished Principal
cabin, and separate administrative office. Our
Alumni students are active in the field of
Industry, administration, politics, Medical
science, cinema, Drama and literature.

The college was previously affiliated to well
renowned university namely Osmania
University, Hyderabad upto 1954 prior to
establishment of Dr. Babasaheb Ambedkar
Marathwada University, Aurangabad

previously named as Marathwada University.
Co-curricular activities such as workshops,
conferences, seminars guest lectures, study
tours and extension activities like NSS and
NCC are effectively implemented in the
college. Only three colleges in Aurangabad
have Girls NCC unit under 7 Maharashtra girl
battalion and Government college of Arts and
Science is one of them. The college organizes
parentteacher meet annually for obtaining the
feedback and increasing the parent’s role for
the educational development of their wards.
The faculty members attend national and
international workshops, training programmes,
seminars, conferences and publish research
papers in reputed journals. Faculty members
avail the facility of FIP sanctioned by UGC.

The college has anti-ragging cell. Internal
grievance and redressal cell for women staff
members and girl students is established under
The Sexual Harassment of Women at
workplace Act.   College has initiated
developmental work under RUSA grants after
2017. Central instrumentation laboratory,
Language lab, Computer lab for students are
the infrastructural initiatives under RUSA.

This oldest institution has completed
ninety-eight years successfully and now it is
marching towards centenary.

-00-
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About Webinar Theme,
Objectives and Outcome

Internal Quality Assurance Cell :
IQAC was established in July 2006. IQAC

has accelerated accreditation process of
NAAC. It monitors all qualitative and
quantitative aspects of the college as per
NAAC parameters. College has been
accredited with ‘A’ grade in second cycle of
NAAC in Sept.2016. Third cycle of assessment
and accreditation by the competent authority
NAAC, Bangalore is in process. IQAC has
organised workshops on intellectual property
rights, workshops and webinar on revised
accreditation framework of NAAC, Faculty
development  programme on Learning
Management Systems, workshops funded by
state women’s commission, National seminars
on Research methodology funded by ICSSR
and guest lectures on various aspects.
Department level workshops for students is
one of the best practices of our college.College
has initiated new activities and developments
as per the suggestions of NAAC peer team in
their visit in 2016.College has developed
language lab and Central instrumentation lab
under the RUSA grants.
About webinar :

IQAC of Government College of Arts &
Science, Aurangabad organized one day
NAAC Sponsored national webinar on 5th July
2021.Fostering Teaching Learning Practices
for quality enhancement in Higher educational
Institutions was the title of the webinar. Quality
teaching in higher education is important for
student learning outcomes. Therefore,

fostering teaching learning practices is
important in higher education institutions in
India. Quality teaching includes several
dimensions like effective design of curriculum,
course content, variety of learning contact,
effective assessment etc. It also involves
learning environment and student support
services. Hence fostering quality of teaching
and learning is a multi-level task. These levels
are interdependent. This multi-tasking activity
in quality teaching and learning can be
implemented at institutional level, Program or
course content level and individual level. At
institutional level, it includes academic policy
and support system to foster quality teaching.
At program level design content and delivery
of program are important aspects of quality
teaching. The role of higher education
institutions is extended in the competitive
world. These institutions are trainer, facilitator
and mentors also.There are fundamental
changes in the employment pattern all over the
world. Graduates are entering in a world of
employment  which is characterized by
uncertainty, speed, risk, and interdisciplinary
approach. That’s why the role of higher
education institutions in fostering teaching
learning practices is becoming important.

Target Participants for the webinar were
Teachers, PG and Research student,
Researchers Administrators from academic
institutions, IQAC Coordinators and
Principals.

This webinar focussed on the various
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aspects of teaching learning in consideration
with its different levels. The seminar also
explored innovative teaching learning
methods, support system and various platforms
for teachers and students to improve the quality
of teaching process.
Objectives of the webinar:
1. To increase the quality and efficiency of

teaching and learning process.
2. To provide a framework for

collaborative planning for instructors,
educational developers, administrators
and students.

3. To explore teaching learning tools other
than traditional classroom teaching.

4. To introduce shift in the policies in
higher education.

5. To develop curriculum supporting
employability.

6. To discuss challenges in higher
education with reference to quality
teaching and diversity of student profile.

Suggested sub themes
for the paper publication :
1. Learner centred education.
2. Technology enabled education and new

tools of teaching learning.
3. Curriculum design and educational

development.
4. Case studies of creative learning.
5. Capacity building of teachers with

philosophical and sociological
perspectives.

6. Linkages between teaching and research
activity.

7. Policies and practices regarding quality
teaching in institutions.

8. Need of up gradation of pedagogical
skills through professional development.

9. Role of mentor mentee scheme,
Counselling in quality teaching and
learning process.

10. Role of support services in the institution
to foster quality teaching.

11. Development of learning environment
facilities.

12. Teaching learning and student’s
evaluation.

13. Education policies to foster teaching
learning process

14. Teaching learning and community
services

15.  Teaching innovation funds in the
institution

16. Curriculum Development and
employability

Outcome of the Webinar :
One day National webinar brought fruitful

outcome i.e
1. Proper and systematic discussion on the

measuring quality of teaching,
educational policy changes and
employability-oriented courses.

2. Discussion on the Proper methods to find
out outcome of the courses.

3. Find out finest combination based on the
local needs and conditions for better
graduates’ attributes which will be
helpful to create employment-based
opportunities.

4. Webinar discussions created a path to
develop employability related
curriculum development.

5. Webiar oriented the participants
regarding the measures to foster the
teaching learning pract ices in
educational institutions.
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Inauguration
The webinar began at 10.30. am sharp. Joint

Director of Higher Education, Aurangabad
Region, Dr.RanjitsinhaNimbalkarwas the
inaugural guest and chief guest. Hon.Dr.B.
Raja Shekhar, Pro Vice-Chancellor of
University of Hyderabad, Telangana was the
inaugural guest and resource person for the
session. Dr. Ulhas Udhan, Ex chancellor’s
nominee was also present as a chief guest for
the webinar.

The webinar commenced with the recital
of Nat ional Anthem. Dr. Ranjit  Sinha
Nimbalkar delivered the inaugural address and
emphasized the need of quality initiatives by
educational institutions. Dr. Udhan expressed
his views regarding present situation of
educational institutions in Maharashtra. He
emphasized that institutional leaders should
come ahead unitedly for the welfare of
students. Principal of the college Dr. Rajendra
H. Satpute welcomed the dignitaries and gave
welcome speech. He gave a brief history of
the college and also mentioned that the college
is marching towards centenary and is expected
to go for Autonomy. The convener of the
webinar Dr.Yugandhara Topare read the
foreword of the webinar. Dr. Khan Talat
Shaista conducted the program.

Report on one day NAAC Sponsored
Online National seminar

On ‘Fostering Teaching Learning Practices for quality enhancement in Higher
Educational Institutions’ Organized on 5th July,2021 During 10.30 am to 4.45 pm.

Key note address by Inaugural guest
Dr. B. Raja Shekhar :

Dr. B. Raja Shekhar congratulated IQAC
for selecting teaching learning related topic for
the webinar. Dr. Raja Shekhar focussed that
most of the institutions are concentrating
research related topics for workshop and
webinar. Teaching learning is neglected. But
creation of knowledge is possible through the
teaching learning process. Teachers are
recruited on the basis of research profile but
very few of them are able to inspire students
through teaching practices. Country needs
good researchers but we need good teachers
also. There are certain parameters to find out
best researcher but what about best teacher,
there are no specific parameters to find out the
best teacher. NIRF and NAAC ranking has
given weightage to teaching learning practices
and outcome. That’s why teaching and learning
with proper methodology should
fostered.Teachers should be incentivised. We
need to inculcate good teaching skills among
teachers also. He focussed on the volatility on
the background of pandemic situation and
expected changes in teaching learning
practices. To tackle these fluctuations, we need
skilled teachers. Inaugural session ended with
the key note address of Dr. B. Raja Shekhar.
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Session-1
Measuring Quality Teaching
and NAAC Accreditation
Framework :

Resource Person
Prof. B. Raja Shekhar,

Pro-Vice Chancellor,
University of Hyderabad,

Telangana
For the first session Prof. B. Raja Shekhar,

Pro-Vice Chancellor, University of Hyderabad,
Telangana was the Resource person. In his
presentation he discussed about features of
quality teaching and how to measure quality
teaching. He emphasized that active learning
is becoming a biggest challenge. There are
many aspects related with the teaching like-
curriculum development, curriculum delivery,
evaluation etc. these should be justified by the
teacher. He defined Caring, nurturing and
developing minds and talent is a good teaching.
Teacher should be able to bridge the gap
between theory and practice.

Further he concentrated on second criterion
of NAAC and discussed about Teaching
learning Process and its key Indicators and its
weightage. He explained that Students’
satisfaction level is decided by the kinds of
experiences students undergo.

Extent of the comfort feeling as well as
intellectual stimulation the learning situation
provides. Their feedback showcases the actual
quality of teaching learning process enabling
identification of strength of teaching as well
as the positive implements. He explained that
diversity of learner’s effects on the extent of
their learning.He emphasized that teacher
should use different methods for teaching
learning.

He should be able to construct a knowledge
for students. Performance of the student is a
realization of outcome of students. It should
be evaluated. He answered queries of the
participants satisfactorily. It  was very
informative session.

Session highlighted the need of good
teachers with good researchers.  Session was
conducted by Dr. Seema Bodkhe.
Session-2
Teaching Learning
Practices and NEP 2020 :

Resource Person
Dr. S. Sankar,
Ex principal,
ANR College, Gudivada, A. P.
& Advisor IQAC Cluster India

Dr. S. Shankar, Ex. Principal, ANR
College, Gudivada, Andhra Pradesh was the
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resource person for second session. In his
presentation he explained the Vision for India’s
higher education system.

He focused that education in NEP 2020 will
not be only for the employment but it will be
for progressive and prosperous nation. Dr.
Sankar analyzed the basic features of policy
in an organized manner. Developing well
rounded economically independent individuals
is the basic aim of NEP 2020. Development
of vibrant communities of scholars and peers,
to increase resource efficiency are the basic
objectives of NEP.

He added that NEP will phase out the
concept of affiliated colleges. Policy proposes
autonomy to all institutions. Increase in Gross
enrollment ratio is an important aspect of it.

He discussed some of the major problems
in higher education system such as severely
fragmented structure, poor learning outcomes,
rigid separation of disciplines, lack of access,
lack of institutional autonomy. HEI should
develop community engagement and service
and to support school education. It will help
to increase gross enrollment ratio by 2030.

New policy looks forward for autonomy and
flexibility in the functioning of educational
institutions. He focused that policy want to
brought  back the holist ic t radition of
multidisciplinary and holistic approach in
education. Session was informative and
interactive. Dr. Sankar answered various
doubts of the participants in very interactive
manner.

This session was conducted by Dr. Archana
Chapolikar.

Session-3
Teaching Learning Practices
and Outcome Based Education :

Resource Person
Prof. Kalpana Chavan,
St. Xavier’s Institute of education,
Mumbai & Associate Member,
IQAC Cluster India.

In this session Prof. Kalpana Chavan, St.
Xavier’s Institute of education, Mumbai was
a resource person. She Started her presentation
with concept of outcome-based education. She
explained outcome Based Approach in
detailed. While explaining OBE approach, she
told the difference between output and
Outcome. Prof. Chavan created awareness
about pedagogical terms and outcome-based
education. She explained Epistemology of
Teaching. Prof. Chavan focused on problems
of teaching methods implementation and
education system related problems. Prof.
Chavan differentiated between traditional
teaching and modern techniques of teaching.
In modern times teacher was the only source
of knowledge. Over all presentation was
Interactive, informative and comprehensive.
She analysed the concepts in teaching learning
like black box effect,human learning and
machine learning. She focussed that how
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industrial revolution has created a stereo type
of learning practices. Capitalism oriented
education system was in existence. It was
output based system.  Now education is
contextually reinvented. Prof. Chavan
focussed some of the concepts with polling by
participants. Prof.Chavan answered many
doubts of participants. Mr. Sandeep Jogdand
conducted the session.
Session-4
Curriculum Development and
employability in HEI’s :

Resource Person
Dr. Vijay Joshi,

Chief consultant RUSA, Maharashtra
and ex principal,

K. J. Somaiya college,
Mumbai.

Dr. Vijay Joshi, Chief consultant RUSA,
Maharashtra and ex principal, K. J. Somaiya
college, Mumbai was the resource person for
the last session. His speech enlightened the
participants about how the development of
curriculum is significant to increase the
employability of students. In view of gaps in
skill levels of graduates and disconnection of
qualification and skill he focused the issues of
new educat ional policy and needs of
inculcating certain types of skills among

students and invading is curriculum to increase
the employability among graduates. He has
also presented the job landscape of future jobs.
He listed out 10 skills necessary up to 2025.
Analytical thinking, complex problem solving,
critical thinking, resilience, stress tolerance,
are some of the important skills among them.
He focused on the importance of new skills
such as active learningis important in the
digital age. He highlighted WUCA survival
skills. He explained the difference in terms
employment and employability skills. He
explained that lifelong learning is becoming
important in the digitized era.  According to
him the economic and social foundation of
higher education is eroding. He emphasized
on collaboration across network and need of
adapting multidisciplinary approach. Finally
he ended his session with an igniting message
that we should expand humanity’s potential for
better world. Dr. Ramprasad Kale conducted
the session.
Valedictory session :

Mr. Ajaykumar Gandhi conducted the
session and welcomed all the guests and
participants to the valedictory function. Dr.
Vijay Joshi was the chief guest for valedictory
function. Dr.Yugandhara Topare, convener of
the webinar presented a brief review of all the
sessions held during the webinar. Dr. Tushita
Iyer, Faculty from BPHE’s Society,
Ahmednagar College in live feedback thanked
for the efforts taken by the organizing
committee. She expressed that all the sessions
were helpful and will certainly help all the
teachers to become better facilitators. Another
participant, alumnus of the college Miss.
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Sachee Arora consulting psychologist in her
feedback thanked the organizing committee for
organizing such a fruitful webinar. Dr. Aruna
(Botany Professor) said that she learned a lot
from the webinar. She appreciated all the
efforts taken by the organizer.  In the
valedictory address Dr. Vijay Joshi emphasized
on self-analysis and role of IQAC in
development process. In concluding remark
Principal Dr. R. H. Satpute said that
suggestions by various resource persons will
be useful for the development of our college.
At the end Dr.Vaishali L. Deshmukh proposed
a vote of thanks.

There were total 264 participants for the
webinar. 165 Participants attended it through
Zoom platform and remaining through
Youtube platform. 46 participants were from
other states like Goa, Gujrat, West Bengal,
Kerala, Tamilnadu, Jammu & Kashmir,
Jharkhand, Madhya Pradesh, Orissa, Andhra
Pradesh, Uttaranchal and Assam. Feedback for
the webinar was excellent. Participants
appreciated the organization, content and
presentation of resource persons.

IQAC has generated Youtube link of the
Webinar. It is available for all academicians
in public domain.

News Paper coverage of National Webinar
in Marathi and Hindi Newspapers

Dainik Bhaskar (Hindi)

Youtube link :
 https://www.youtube.com/watch?v=wpMU2JAQTgA
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Adarsha Gavkari (Marathi) Maharashtra Times (Marathi)

Adarsha Gavkari (Marathi)Divya Marathi (Marathi)
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Abstract :
The paper we are ahead to read denotes the status of legal

education which is being on the go in India and other foreign
countries. It signifies variant attributes and scopes that are
inadequate in accordance with the QS ranking and also this
article is provided with the vibrant strategy to overcome scanty
stuff and enhance our legal education system in India.
Keywords :

Legal education in India, Ways to foster public legal
education, University rankings.

Higher Education is the main source of what we are going
to be and how we are going to exist in the future. In the
construction of the pillars of society, legal education plays the
most vital role. From the very beginning of our school days,
like the buds of students, we were highly influenced by
environmental science, chemical science, biological science,
and physical science. Throughout our Higher Secondary
education, we had all the fundamentals for what we are going
to pursue in higher education. We are well versed in those
invisible atoms and molecules but have we all at least come
across the shadow of the bare bones of legal studies?

Apart from the fact we are much obliged to know what is
right and what is wrong. Of Course, law constructs and gives
a frame to our living society. It is highly blended with our day-
to-day life. In the absence of basic knowledge about laws and
legislation, even adults find it hard to understand legal matters.
So, the law is not only for the people who are doing
undergraduate and master’s degree in it but also a way for every
six senses human beings to rise in a right path.
How to enhance the fostering of legal studies in India?

Indian universities are lagging behind other countries’
practical methodology when compared with other nations. To
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foster it, we can eliminate what is unwanted
rather than modifying the entire system. We
must come a little out of the theoretical world
and should realize what is being practiced.
Lethargic phase of present legal system

There are various slow-footed steps in the
present system of imparting legal education
which considerably impaired the movement of
building a new generation of skilled lawyers,
teachers for India. The main thing is that there
is no separate law university in all the states to
govern the educational systems.

There is no proper functional (practical)
knowledge to students of rural law colleges.
They are getting theoretical knowledge of
advocacy. Some colleges adopted regional
language as a medium of instruction and
examination. There will be a conveyance of
regional language to students but there will not
be uniformity in legal education. Diversified
legal education may cause insufficiency.
Require vibrant and public legal education

In preferring fields and theoretical
experiences, we should have the flexibility to
pursue a broad and diverse curriculum or to
pursue a specialized program in one area of
law, like human rights or intellectual property
or business law, or almost anything else. It
should be able to meet the ever-growing
demands of society and should be thoroughly
implemented to feed the complexities of the
different situations.
Passage ways to make it possible

Legal education is expected to implant law
students with the operative legal rules both
substantive and conventional.
Determine which areas of law are relevant

to a particular situation
Formulate logical solutions to problems;
construct logical arguments in support of
specific positions; evaluate solutions and
arguments
Preferring Multi-task
Analyze factual situations to determine when
it is appropriate to apply exceptions to
general legal rules
Interact effectively, in person, by telephone
and in written correspondence with lawyers,
clients, witnesses, court personnel, co-
workers, and other business professionals
Conduct effective interviews with clients,
witnesses and experts
Identify attributes of a team player; work
effectively as part of a team; and
Understand the legal process and the nature
of law practice, emphasizing the role of the
paralegal in the delivery of legal services
Must include separate law universities in all
the states to govern the educational systems.
Understand administrative systems used in
law practice, including client relation
systems, conflict management, personnel,
calendaring systems, billing systems, and
risk management systems and so on.
Read and apply a court opinion to a fact
situation
Identify interrelationships among cases,
statutes, regulations, and other legal
authorities

Legal Education in India
The foreign legal education system is better

than the legal education system in India.
Because they don’t care about the institution
of education more, all they see is what they
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learnt during their schooling.
Despite the Indian education system ranks

26th position in the world, as per the 2020 QS
ranking system Legal education of India
acquired a rank of 76th. (JGU)1 is a non-profit
global university established under 1 the
Haryana Private Universities is in the 76th
position.

In 2018, India doesn’t seem to have even 1
of its top Universities under the top 300 ranks
in law and legal studies. Now it’s good to see
one of our top law schools obtain the top 100th
position but the best should yet to come and
we must find a way for it.
RANKINGS

QS World University Rankings of JSU
(O. P. Jindal Global University)

The forthcoming rankings demonstrate the
following competencies as outlined by the QS
World University Rankings Law and Legal
Studies 2021.

In 2016, JGU was awarded the then highest
‘A Grade’ from the NAAC ,2 becoming the first
private university in Haryana to do so. Based
on this, JGU is one of two private universities
in India to be conferred autonomy as a
Category II HEI under the UGC Graded
Autonomy Regulations 2018. JGU was also
conferred a Diamond Rating by QS I-Gauge
and was ranked in the top 400 universities in
the BRICS region and top 350 in Asia by QS.
In 2019, JGU broke into the QS World
University Rankings, coming in at the 751-800
band, making it the youngest university in the
world to do so. In 2020, the Jindal Global Law
School was the highest ranked law school in
India in the QS Rankings by Subject.
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QS World University Rankings of JSU
(2020-2021)

This graph bestows the JSU ranked #651-700
in QS Global World Rankings 2021.O.P. Jindal
Global University is one of the top Private
universities in Sonipat, India.
The National Law School of India
University (NLSIU)

The National Law School of India
University (NLSIU) is a public law school and
a National Law University located in
Bangalore, Karnataka offers undergraduate and
graduate legal and policy education in India.
NLSIU was the first institute in India to offer
a pioneering 5-year intensive course in social
sciences and law.
Rankings

NLSIU was ranked first by India Today’s
“India’s Best Law Colleges 2020", Outlook
India’s “Top 30 Law Colleges in 2019” and
The Week’s “Top Law Colleges in 2019”. The
National Institutional Ranking Framework
(NIRF) ranked it first among law colleges in
2020.
Studying the law ought to be in pleasure

The curriculum isn’t particularly
burdensome but the manner in which it is
practiced can become a chore. If the law is
taught in an interesting manner that challenges
the student to think deeply and apply legal
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concepts in real-world situations. Studying the
law ought to be a pleasure; not something that
has to be imposed.
Sovereign remedy for this intricacy

In this article, we have come across all the
intellectual paths to standardize legal education
in India. There is an immediate need for the
renovation of the legal education system since
there is high demand for social change.
Lawyers are social engineers. So, it’s our
responsibility to pave a way for them. Let’s
foster our budding advocates with various
social views rather than feeding them mere
sections as rotes.

In a world where the people are being
greedy and selfish, it’s essential to be aware
of our own rights given by the government
through law to us. Lawyers and law students
can also spread and penetrate some legal rights
we possess into the minds of rural and illiterate
people. Perhaps if there is a hike in the
construction of the National law schools, we
can move forward towards our desire with full
swing. The biggest blunder in our system is
the absence of law subjects in the syllabus.
Students are uncomfortable and suffocated
when they suddenly enter into the legal world.
The vast and wise solution we have for all of
it is to add law as a subject into every syllabus
of states and countries. When we raise the
citizens of India by teaching them law from
childhood, we can hope to look forward
towards a principled country as the proverb

remarking, “Train up a child in the way he
should go, and when he is old, he will not
depart from it.”
References

The QS World University Rankings by
Subject 2021. The QS World University
Rankings portfolio, inaugurated in 2004, has
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source of comparative data about university
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Footnotes :
1. JSU O. P. Jindal Global (Institution of

Eminence Deemed to Be University), a UGC
recognized University in Haryana

2. NAAC The National Assessment and
Accreditation Council established in 1994
as an autonomous institution of the
University Grants Commission (UGC) with
its Headquarters in Bengaluru.

3. BRICS is the acronym coined to associate
five major emerging economies: Brazil,
Russia, India, China, and South Africa
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A Study on Students’ Approach
towards Economics and
Identifying Student Friendly
Practices for Quality Learning

Abstract
Economics is a core subject  in curriculum which is useful

for consumers, producers, traders, poloticians, etc. The subject
has lost its relevance because of flawed teaching methods. The
present study is based on primary data collected through a
survey. The study shows concern about the students disliking
the subject, though they accept the importance of the subject.
To focus on quality of teaching techniques, the researcher has
introduced a model which consist of a comic strip on an
Economic concept “Circular Flow of Income”. A controlled
group experiment was conducted to study the effectiveness of
the technique. The result shows that respondents found it an
innovative and creative attempt to understand the concept. They
found it more interesting then the regular classroom lesson.
Keywords : Economics, Teaching-Learning, Quality
Introduction

The aim of the higher education system is to make students
understand the world around them better and to improve
potentials and capabilities of the learners. However, students
face many challenges during the process of learning. Lack of
interest in learning a subject or lack of study material available
for a subject are common difficulties among learners.
Understanding the applicability of subjects in the real world is
one of the major problem faced by students. Economics is one
of the subjects which is studied at a higher level in India. Due
to flawed teaching methods, conventional approach of
educators, raw content material, etc are the factors which are
responsible to develop a negative approach among students.
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Why learn economics?
Economics is a social science which deals

with the problem of scarcity of resources and
how these resources are exchanged to satisfy
human needs. Samuelson has called
Economics as a ‘Queen of Social Sciences’.
Economics is a theory of choice,  it is the heart
of decision making. It analyses how people,
governments, firms generate income and how
they influence production and distribution in
the economy.  Economics tries to provide the
solution for the problems which are faced by
the society such as poverty, inequality,
inflation, unemployment, healthcare, pollution,
gender inequality etc.

Studying economics develops analytical
and critical thinking amongst the learners. To
forecast future trends, to analyse data,
knowledge of economics is required. To make
decisions regarding taxes, subsidies, interest
rates it is important to have an understanding
of economics.

So economics is not only required for
banking and financial institutions and
governments but also for areas such as urban
planning, business and production units,
journalism, international relations, and even
to become a politician.

But today economics has lost its relevance
in academics.  There are several gaps in
teaching and learning economics. Learners
often lose their interest because of the way the
various theories and concepts are taught
without  making them understand the
applicability of these concepts and theories in
solving real world problems.

Other literature assumes that students found

the subject unattractiveand/or difficult because
of flawed teaching methods and that any
problem could be corrected by better teaching
(Becker, 1997).
Career Opportunities in Economics

A degree in Economics will magnify
learner ’s employability in various
sectors.Throughout the global labour market,
Economic graduates are in huge demand.
These graduates develop an analytical and
problem-solving skills which gives them
exposure in extremely wide ranging and
diverse industries.

Along with the conventional professions,
there are numerous dynamic career
opportunities are available for ecnomics
graduates.  Those who have degree in
economics will be valued in the area like Data
Analysis, Financial Planner, Actuary,
Investment Analyst, Journalism, etc.
Review of Literature
1. Webber & Mearman, As the study

consist of secondary data as well, it
shows that  16.5% of the
studentsexpressed an disagreement that
they want to study more economics.
Over half (54.9 percent) find the
discipline confusing and 49.5 per cent
find it frustrating. Further disparaging
aggregate responses were provided with
only 3.9 per cent expressing a belief that
their study is helpful for their future
career, 5.2 per cent indicating that it
helps them make better decisions, and
16.9 per cent signifying that it helps them
understand others’ behaviour.

2. Johari et.al. 2018, Results from the study
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shows that the main cause of the problem
was due to  students no level of
visualisation skills. Thus it is important
to emphasis more on visualisation skills
during teaching & learning to improve
students ability to understand the course.
By emphasing more on visualisation
skills, educators also can improve
cognitive power of studentsto make it
easier for them to understand abstract
economics concepts.

3. Damalie, 2018, The reseracher pointed
out thatteacher-centeric strategies will
help to tackle the problem of poor
academic performers. The researcher
also added that a good reading culture
among students should be encouraged.

4. Ro’ufah Inayati et. al. The researcher
suggest that by collecting materials from
economic textbooks, electronic books
and by creating material on difficult
concepts, a teacher can solve the
problem faced by students. scheduling
studying time outside the school, and at
home as well as providing more studying
media at home can also be one of the
solution. The teachers can participate
actively in solving the problem of
learning difficulty through giving the
remedial program and giving additional
materials. Teachers may also implement
variations of learning methods to make
the students understand the material
given.

Objectives
To know the perception of students
towards learning economics as a subject.

To know the gaps between teaching and
learning economics.
To understand the problems faced by
students in learning economics.
To create a framework where
improvement ideas can be brought to
life.

Research Methodology
The study is based on both primary and

secondary data. Importance of economics as a
subject is explored through a thorough review
of literature. Primary data is collected from the
degree college students studying commerce to
know their perception towards economics
subject and challenges faced by them while
learning economics.
Analysis

Primary data was collected from 50 students
studying in Degree College to know their
perception towards Economics subject. A
survey was conducted through a questionnaire.
Questions related to their interest in economics
subject , understanding of various economic
concepts and their relevance in real life
situations , difficulties in studying economics
were asked. Some of the questions and their
responses are discussed further.

Out of total respondents 30% disliked the
subject.

What is their (30% respondents) perception
towards Economics subject?
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Among the 30% respondents, 81.5% find
the subject theoritical, 11.1% find it confusing,
whereas 7.4% find the subject either frustrating
or abstract.

According to you, rate the following as
the important factors to learn economics
effectively.

The study once again emphsises the
teacher is irreplacable in the process of
learning when it comes to master an abstract
subject like Economics. Resources, apt study
material plays an important role to make the
subject interesting & likable. Content &
Industry knowledge gives a dynamic
approach to conventional learning.

Do you think study of economics help
your future career?

92% of the respondents agrees that studying
Economics will be helpful for their future
career. Name any concept of economics, which
you have learnt, is relatable in today’s world.

As a student, mention ideas that can help
learning economics in a more effective way.

Conclusion :
Though economics is a core subject, it has

lost its value and importance in today’s
academics.  Students find this subject
theoretical and abstract  due to lack of
understanding& comprehension. The study
shows that students find it difficult to relate &
implement economics concepts in day to day
life. They expect teachers to put additional
efforts to make the subject live & happening.

Curriculum should be updated time to time
as per the contemporary issues taking place.
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New development in the subject should be
introduced to the students.
Recommendations :

To maintain the position of the Queen in
social sciences, teaching learning methods of
Economics subject should be re-evaluated.
Here are some recommendations that can be
helpful to maintain the dominance & quality
of the subject. These teachniques may also be
useful to create interest among students and
help them understand the scope of the subject.
1) Teachers should try to make content

interesting using innovative & creative
techniques like live graphs, audio visuals
from experts, debates & group
discussions, etc.

2) Colleges should collabrate at local &
regional levels as well to discuss the
contemporary issues and gain
enlightenment on the topic.

3) Quality circle, an innovative & dynamic
management technique, should be
formed by the educators/ teachers for
better perspective.

4) Economics is social science & hence it
can be taught effectively by connecting
students with the society.

5) Games, activities should be conducted
to teach various concepts.

6) Model
A comic strip is developed on an
Economic concept “Circular Flow of
Income.” The researcher has tried a
different teaching learning method in an
abstract subject like Economics.
A controlled group experiment was
conducted to study the approach of

students towards a different learning
method. A questionnaire was given
before & after introducing the comic
strip.
Respondents found it an innovative and
creative attempt to understand the
concept. They found it more interesting
then the regular classroom lesson.
83% of the respondents could answer
maximum questions correctly after
reading the comic.

Link for the comic :
https://www.canva.com/design/
DAEiMpkUPbc/M_i1EmcdpqtXp8w
UEKv7qg/view?utm_content=
DAEiMpkUPbc&utm_campaign=
designshare&utm_medium=
link&utm_source=sharebutton
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An Empirical Study on
Fostering Research Activities
for Enthusiastic Teaching
Abstract :

Research is a tool for building knowledge & facilitating
learning. Research can shed light on issues, problems, questions
that hadn’t even noticed earlier. Research is not limited to any
one area but can be conducted in almost every sector. To
mention a few , technology, healthcare, defence, crisis
management and many more.Accordingly research plays
important role in education. Research aims to deepen teachers’
understanding & thus an impact on students’ learning.

The present study is based on primary data collected through
a survey where faculties willingness to participate in research
activities is studied. Secondary data was reviewed through
various websites. NRF has put a light on enhancing research
activities for faculties.

The study focuses on effective use of research for
improvement in teaching practices. The researcher has given
timeline framework for conducting in-house research
programme with the support of management & trained faculties
(Ph.D).
Keywords : Research , Teaching, Educational institutions,

Educators
Introduction :

A teacher plays an important role in the society, as they
help to shape the mindset of the nation. It is said that, modern
teacher is a mentor. Teaching is not just to deliver the lectures
but also to show how to use this information and make them
understand why they need it. A teacher should be goal oriented,
focused, adapted to change & self-development. In 21st century,
world is changing rapidly so it is necessary for teacher to
upgrade their knowledge & skills. Hence teacher should involve
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in research which will help them to undertake
research based teaching.

Research is a systematic process of
investigation that applies empirical methods
to solving problems ineducation & in day-to-
day life as well. It undertakes rigorous and
well-defined scientific processes in order to
collect, analyze & interpret data for problem-
solving and knowledge advancement.

The main objective of the research is to get
deep into the topic so that something helpful
can churn out, which can be helpful for
everybody & can be used in certain policies
and any future project implications. Its goal is
to provide the best solution to some of the
world problems and also to enhance
knowledge.
Relation between teaching & research :

According to analyst, teaching and research
enrich each other. It  is said that active
researchers are well-informed andengaging
teachers and that teaching arouses faculty
creativity and enthusiasm for research.

Economic theory proposes that teaching and
research are complementary to each other.
Because both uses many of the same resources,
facilities, and personnel etc. Hence it is better
to undertake teaching and research together
which can be more effective than doing it
seperately. Similarly, it also helps individual
faculty to improve their efficiency and
productivity.

For integrating of teaching and research
with a view that colleges and universities
should provide environmental andtechnical
complexity by considering faculty as
professionals–highly qualified, flexible, and

complex workers who are ableto relate
associated tasks in creative ways and to handle
problems independently.

Teaching is defined as activities involved
in delivering formal classroom instruction to
students. Also includes advising,informal
instruction and training students to conduct
research. Similarly, research is defined as
publications. “In 1990, Ernest Boyer of the
Carnegie Foundation stated that research
should be more broadly defined as
thescholarships of discovery, integration,
application, and teaching. Those who define
teaching and research in terms ofclassroom
instruction and publications are less likely to
perceive a positive relationship between the
two faculty rolesthan those who define the
roles more broadly.”

Several studies have explored the
relationship between teaching performance
and a teacher’s research activity.  A
studyconducted at the International University
of Catalonia Spain explored this relationship
using a large dataset of student senrolled in
229 courses (spread across the disciplines of
architecture, health and social sciences). The
authors exploredthe relationship to be- positive
(mutually reinforcing), negative (conflicting)
or neutral (no effect). One of the major
conclusions of the study was that for a teacher
conducting act ive research, teaching
commitments could be challenging. We here
explore this relationship in the Indian context
through discussions with senior educators.

One hypothesis suggests good quality
teaching to be an outcome of cutting-edge
knowledge gained during research-
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areinforcing, positive relationship. Research
training of educators,  “Increases the chance
of their students’ exposure toemerging ideas,
facilities and methodologies” says Subhas C.
Lakhotia, Distinguished Professor, Banaras
HinduUniversity. He marks  “An active
researcher is open to questions and encourages
students to develop anenquiring mind.”

Bimalendu B. Nath, Professor, S.P. Pune
University adds  “A teacher with a training in
research helpsdevelop a methodology of
curiosity-based learning process in the
classroom.”

If teachers practiced quality research that
can help them to polish their knowledge &
teaching practices. But lack of adequate
infrastructure facility has become barrier for
conducting research at college & university
level.

According the opinion of experts, nothing
can refrain researchers & have recommended
simplest way for an educator that could
discover knowledge through reading,
discussions and discourses.An educator should
be involved in active research to deliver up-
to-date knowledge.
Relevance of research in Education :

Global environment has enforced
universities and colleges to practice creative
& innovative methods to match up the level in
this dynamic world. Active research helps to
create knowledge which further supports
effective teaching practices.

Conservative education system has failed
to offer enquiry-based learning,limiting the
ability of graduates to servethe needs of
technology, industry and academia.

Advantages of Research to the Teacher :
Research can also help teachers to develop

professionally in different ways, such as
enhancing knowledge of their teaching
practices, deepening their understanding of
their students’ needs, and improving their
autonomy and motivation. (Burns &
Westmacott, 2018)
1. Access to real-life data
2. Multi-functional perception
3. Professional Development
4. Advantage of research on the teaching

practice, institutions and the society
New Education Policy & Research :

The former and current HRD Ministers of
India jointly disclosed a New Education Policy
on 29th July 2020. New Education Policy is a
comprehensive policy that tries to direct the
education system in India inthe 21st  century.
It goals to improve the researching facilities
in the country, facilitating indigenous research
inreaching its potential. According to this
policy, a new governing body of research has
established, i.e.,  theNat ional Research
Foundation (NRF). For this rotating board of
directors, who would all be top researchers
fromtheir respective fields will be appointed
by government.
National Research Foundation (NRF) :

Its main aim is to improve the quality and
standard of higher education. It also tries to
maintain an appropriate balance among the
tasks of teaching, scholarship, and services.
For this, Indian Higher Education & Research
Foundation goals to set up a Research Centre
with its own Library, to publishNational/
International Research Journals, to organize
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Seminars and Workshops and to provide
proper guidelines toresearch scholars with a
wealth of higher education research
information.
Objectives :

To know the perception of teachers
towards research activities.
To understand the problems faced by
teachers while conducting research.
To study the role of research in New
Education Policy 2020.
To create a framework to boost inhouse
research activities.

Research Methodology :
The study is based on both primary and

secondary data. Importance of Research in
education is explored through a thorough
review of literature.

Primary data is collected from the degree
college teachers to know their perception
towards usefulness of research in teaching. The
study emphasis on challenges faced by teachers
while conducting research as well.
Analysis :

Have you attended any webinar/FDP/
workshop related to research?

If yes, is it helpful to you to write research
paper?

Have you written any research paper
currently?

What % of theoretical knowledge of
research sessions you are able to use, while
actually writing a research paper?

 

In which step do you find difficulty while
writing a research paper?



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-36

What activities should be conducted to
motivate teachers to be researcher?

What activities should be conducted to
motivate teachers to be researcher?

Other than above mentioned activities, do
you think personal guidance can be helpful
while writing a research paper?

What can be the expected positive results?

Conclusion
India is home to one of the world’s largest

education systems – considering the number
of institutes for higher education and the
number of students. With the long overdue
education policy being drafted, steps towards
improving the higher education should include
teacher skill development. A well versed & up
to date teacher can create a well empowered
student who can face the real world with
confidence.
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Recommendations :
Research has always proven a boon for the

society and there is no reason to withhold the
same. Educational institutions should consider
implementing long-term and long-lasting
policies and duties to train teachers for reserach
activities. Such pract ices can bring
improvement in near future so that teachers &
students are able to try research effectively.

The Researcher has given a framework for
conducting research activities in house. Here
the faculties with expertise of research or have
done PhD can guide faculties to complete a
resarch paper in given timeline.
Link for Guide to Research Programme

h t tps : / /www. canva . com/des ign /
DAEi7AHg8HU/GNHvalCnDOhda
3gIx6mdjQ/view?utm_content=DAEi
7AHg8HU&utm_campaign=design
share&utm_medium=link &utm_source
=sharebutton

References :
https://www.nichd.nih.gov/publications/
pubs/using_research_stanovich
Teaching and the Relationship Between
Research - Alternative Perspectives,
Research Findings, Conclusion -
Faculty, Time, Roles, and Positive -
S t a t e U n i v e r s i t y . c o m   h t t p s : / /
education.stateuniversity.com/pages/
2492/Teaching-Research-Relationship-

Between.html#ixzz6z4CYoB4I
https://content.wisestep.com/research-
important-students-humans-education/
https://www.bidforessay.com/role-
teacher-society/
https://www.thersa.org/reports/the-role-
of-research-in-teacher-education-
reviewing-the-evidence
https://indiabioscience.org/columns/
education/in-higher-education-what-
relationship-do-teaching-and-research-
share
https://leverageedu.com/blog/new-
education-policy/#:~:text=Improvement
%20in%20Indian%20Research%20
Facilities.%20New%20Education%20
Policy,be%20established%2C%20
named%20the%20National%20
Research%20Foundation%20%28NRF
%29
https://researchfoundationofindia.com/
https://www.psa.gov.in/nrf
Burns, A., & Westmacott, A. (2018).
Teacher to researcher: Reflections on a
new action research prografor University
EFL teachers. Profile: Issues in Teachers’
Professional Development, 20 (1),
15–23.
https://doi.org/10.15446/profile.v20n1.
66236

-00-



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-38

Effectiveness and Benefits
of Inflibnet N-List Program
in Maharashtra
Abstract :

This paper is related to an Exploratory study of Effectiveness
and Benefits of INFLIBNET N-LIST Programme in
Maharashtra. The study reveals the Effectiveness and benefits
of N-LIST   program in Maharashtra colleges.

Keywords : N-List, INFLIBNET, E-Resources, Research,
Education, Institute/College, Libraries, Maharashtra etc.
Introduction :

Information and library network (INFLIBNET) centre is an
autonomous inter-university centre of the university grant
commission (UGC) of India. It is a significant national
programme initiated by the UGC in 1991 with its Headquarters
at Gujarat university campus Gandhinagar. INFLIBNET
initially started as a project under the IUCAA, it became an
independent inter-university centre in 1996.

NLIST – National Library and information Services
Infrastructure for Scholarly Content is an initiative of the
Ministry of Human Resource Development funded by
University Grant Commission. NLIST is being jointly executed
by the E-ShodhSindhu consortium, INFLIBNET centre and
the INDEST -AICTE Consortium, IIT Delhi provide for Cross
subscription to e- resources subscribed by the two consortia.
Subscription to INDEST-AICTE resources for Universities and
E- ShodhSindu resources for technical institutions and. Access
to selected e-resources to college. NLIST project access to e-
resources to students, researchers and faculty from colleges
and other beneficiary institutions through serves installed at
the INFLIBNET centre. The authorise users from college can
now access e-resources and download articles required by them
directly from the publisher’s website once they are duly
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authenticated as authorized users through
servers deployed at the INLIBNET Centre.
Services of INFLIBNET

Envisages supplying the required
document to the user in a short period
of time.
Linking the National and International
database through network.
It also helps in the information exchange
and communication among the users.

E- resources of NLIST :
National Library and Information Services

Infrastructure for Scholarly Content (N-LIST)
is the college component of e- Shodh Sindhu.
It provides access to e-resources to students,
researchers and faculty from colleges and other
beneficiary institutions through server(s)
installed at the INFLIBNET Centre.

Full-text Electronic Resources
Sr. E-resources Publishing No.of Back
No Country Journals files

form

1. American USA 18 Ten yrs

Institute

of Physics

2. Annual USA 33 Ten yrs

Reviews

3. Economic India 1 1966+

and Political

Weekly (EPW)

4. Indian India 186 2007+

Journals

5. Institute UK 46 Vol.1+

of Physics

6. JSTOR USA 2500 Vol.1+

7. Oxford UK 262 1986+

University

Press

8. Royal Society UK 29 Ten yrs

of Chemistry

9. H.W.Wilson USA 3075 1982+

Total 6150

Electronic Books

Sr. E-Book Name Publishing Books

No Country

1. E-library USA 1,50,000+

2. Cambridge Books UK 1,8,00

Online

3. EBSCO Host- USA 936

Net Library

4. Hindustan Book India 65

Agency

5. Institute of Southe India 382

East Asian Studies

(ISAS) Books

6. Oxford Scholarship UK 1,402

Online

7. Springere Books Germany 2,300

8. Taylor & Francise Uk 1,800

Books

9. My Library- USA 1,124

McGrawHill

10. Sage Publications UK 1,000

Books

11. Open Access 3,500

(Net Library)

Total 1,64,309+

The consort ium allows theacademic
libraries to access a large number ofscholarly
journals from reputed publishers. The
authorized users from colleges can access e-
resource sand download articles required by
them directly from the publishers’ website once
they are duly authenticated as authorized users
through servers installed at the INFLIBNET
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Centre. The Project N-LIST offers access to
more than 6,000+ e-journals and 3125000 +
e-books to students, researchers and faculties
from colleges (cover edunder section 12B of
UGC Act) and other beneficiary institutions.
Besides 12B/2 Fcolleges, N-LIST Programme
is now opened to Non -Aided Colleges (except
Agriculture, Engineering, Medical, Pharmacy,
Dentistry and Nursing) (INFLIBNET,2020).
OBJECTIVERS OF STUDY :
The main objectives of the
present study are as follows :
1. To know N-LIST Resources.
2. To study effectiveness of INFLIBNET

N-list.
3. To evaluate beneficiary Colleges in

Maharashtra State.
SCOPE AND LIMITATAION
OF STUDY :

The scope of present study is restricted to
the effectiveness and benefits of INLIBNETN-
LIST programme colleges in Maharashtra.
METHODOLOGY :

The researcher has adopted exploratory
method to pursue the present study, along with
historical method.

Effectiveness of
INFLIBNET N-LIST Programme

Sr. Indian State wise No of

No. Effectiveness Colleges

1 Andhra Pradesh 155

2 Arunachal Pradesh 05

3 Assam 144

4 Bihar 36

5 Chhattisgarh 96

6 Goa 28

7 Gujarat 145

8 Haryana 99

9 Himachal Pradesh 25

10 Jharkhand 31

11 Karnataka 437

12 Kerala 220

13 Madhya Pradesh 114

14 Maharashtra 776

15 Manipur 46

16 Meghalaya 22

17 Mizoram 13

18 Nagaland 18

19 Odisha 24

20 Punjab 95

21 Rajasthan 26

22 Tamil Nadu 286

23 Telangana 92

24 Tripura 06

25 Uttar Pradesh 85

26 Uttarakhand 16

27 West Bengal 273

Total 3313

Union Territories

Sr. Effectiveness No of

No. Colleges

1 Andaman and Nicobar 01

Islands

2 Chandigarh 13

3 Dadra and Nagar Haveli 02

4 Delhi 59

5 Jammu and Kashmir 84

6 Ladakh 01

7 Puducherry 11

Total 171

*Sources: https://nlist.inflibnet.ac.in/vstatus.php

The effectiveness of the INFLIBNET N-
List programme is being felt all over India. At
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present, India has a total of 28 States and 8
Union Territories.The Sikkim is the only state
that does not join the N-list programme.  There
are a total of 4 colleges in Lakshadweep which
are affiliated to the Calicut University. From
this, the study shows that the effectiveness of
the INFLINET N-List programme is 94.44%.

Benefits of INFLIBNET N-LIST
Programme in Maharashtra

Colleges/Institute.
Benefited No of Percentage

Colleges Colleges

In Maharashtra 776 22.28 %

Excluding 2708 77.72 %

Maharashtra

In India 3484 100.00 %

Sources: https://nlist.inflibnet.ac.in/vstatewise.php

The state of Maharashtra is the first in the
country to take advantage of IFLIBNEY N-
list Programme. Out of the total 3484 colleges
of INLIBNET N-list, 776 colleges are joined
to N-list Programme from the state of
Maharashtra. Through this it is noticed that 22.
28% of the colleges are from the Maharashtra
alone.

Benefited Colleges Affiliated
to State Universities

Sr. University of No of College %

No. Maharashtra Benefited

1 University of 193 24.87

Mumbai

2 Shivaji University, 121 15.59

Kolhapur

3 Savitribai Phule 96 12.37

Pune University,

pune

4 Rashtrsant Tukdoji 78 10.05

Maharaj Nagpur

University, Nagpur

5 Sant Gadage Baba 76 9.8

Amaravati

University,

Amaravati

6 Dr. Babasaheb 67 8.64

Ambedkar

Marathwada

University,

Aurangbad

7 Swami 48 6.19

Ramanand Teerth

Marathwada

University, Nanded

8 Kavyatri 46 5.93

Bahinabai

Chaudhari North

Maharashtra

University, Jalgaon

9 Punyslok Ahilybai 29 3.74

Holkar Solapur

University, Solapur

10 SNDT University 12 1.54

11 Gondwana 10 1.28

University

Total 776 100.00

Sources : N-LIST : National Library and
Information Services Infrastructure for

scholarly content (inflibnet.ac.in)
Looking at the results of INFLIBNET at

Maharashtra level, 193 (24.87%) colleges
affiliated to the Mumbai university are joined
with the N-list  programme. As per
INFLIBNET N- list usage statistic report of
June 2021, K.J.Somaiya College of Arts,
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Commerce and Science, Kopargaon,
Ahmednagar  and SIESCollege of Arts,
Science & Commerce (Nerul), Navi
Mumbai are the listed for top ten  for  highest
usage of e- database Maharashtra. After that
121(15.59%) colleges joined from Shivaji
University, Kolhapur and remains college
comes after descending order as per shown in
the Table.
Effectiveness and Benefits of INFLIBNET
N-LIST Program in Maharashtra :

Maharashtra state has shown a significant
effectiveness in beneficiary of INFLIBNET N-
list programme, compared to other states in
India.”Costs of journals in the last twenty years
has increased 226% in terms of dollars which
may be further compounded by currency
conversion.” (According to Association for
Research Libraries) and the N-list programme
is the oasis for all Academic Libraries in Urban
and Rural area. Because single library cannot
affordable this type of huge e-databases in one
platform.Single library cannot affordable this
type of huge e-databases in one platform, so
the state Maharashtra has taken opportunity
to associate with N-list programme and join
more and more colleges with the consortium.

There is Lack of Regional Languages e-
Databases in the consortium.So, there is not
enough enrolmentfor N-list programme from
other states as well as affiliated college from
Maharashtra State University.
Conclusion :

Overall Impact of INFLIBNET N-list
programme has a significant positive
Effectiveness have in National Level.N-LIST e-
resources are performing gradually significant

role in education and research of the academic
colleges in Rural and Urban areas. But if they
introduce regional languages database with the
programme that will be more benefited to
maximum affiliated colleges in Maharashtra as
well as in India.As a result, N-list Programmewill
be successfully travel towards connecting the
digital divide. and helps the faculty members of
the academic colleges to move towards
information rich society more effectively.
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Abstract :
Academic libraries are hub of knowledge and hence are
considered as integral parts of academic life. Today, libraries
especially academic libraries can build their collection without huge
investment by using open access resources. This paper attempts
to profile some of the important internet gateways which
provide collection of open access resources useful for academic
libraries to build learning resources to ensure effective and
efficient library and information services to the students,
research scholars, faculty, scientists and other stakeholders of
Higher education system in the networked digital environment.
Keywords
Academic libraries, Open Access Resources, E-Books, E-
journals, ETDS, Learning Resources Development
Introduction :

Academic libraries are hub of knowledge and hence are
considered as integral parts of academic life. Academic libraries
have been in existence for over 500 years and are still very
useful today to all educational institutions. The advent of
Information and Communication Technology has led to the
use of electronic resources in libraries. Libraries especially,
academic libraries have the responsibility of building a good
collection of knowledge resources to cater to the ever increasing
information requirements of its stakeholders consisting of
students, research scholars, faculty and scientists. But, in reality,
most of the academic institutions in India funded by state/
central government are finding it very difficult to fund for their
infrastructure development. In most of the cases, library is the
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first unit affected by the budget cut. Librarians
are well aware of the budget cuts as well as the
high subscription rates serials and other
scholarly publications. In this context, the
advent of Internet changed the scenario. Today,
libraries especially academic libraries can build
their collections without huge investment by
using open access resources.
   UNESCO has defined Open Educational
Rsources as  “any type of educational materials
that are in the public domain or introduced with
an open license. The natue of these open
materials means that anyone can legally and
freely copy, use, adapt and re-share them. OER
range from textbooks to curricula, yllabi,
lecture notes, assignments, tests, projects,
audio-video and animation”.(UNESCO 2016).
Electronic Resources :
e-Books :

Historically, the libraries have only printed
books. Today, academic libraries are having
e-books in their collections in addition to their
printed books. E-bool‹s can be anything from
the digital version of a paper book, to more
interactive content that includes hyperlinks and
multimedia. Libraries can download thousands
of e-books which are freely available on the
Internet or they can provide web links to the
web directories of gateway sites which provide
access to free e-books. Some of the important
e-book directories which provide access to a
huge collection of e-books are listed with a brief
description and uniform resource locator
(URL) for use by the libraries.
Free eBooks Gateway Sites

Project Gutenberg is the first producer of
free electronic books and a place where you
can download over 33,000 free e-Books to read

and download. Project Gutenberg is the first
and largest single collection of free electronic
books, or eBooks. Michael Hart, founder of
Project Gutenberg, invented eBooks in 1971
and continues to inspire the creation of eBooks
and related technologies today. To download
ebooks from this site, no fee or registration is
required, but if you want to donate money for
the project. At present, over 100,000 free books
are available through their partners, affiliates
and resources. The valuable resources are
available at http://www.gutenberg.org

Google e-bookstore It gives access to rich
variety of free e-books. This platforms allowes
users to access, download and even upload
content .The resources are available at
play.google.com/store/books/collection/
topselling_free

Open library This free e book
downloading site has more than a million free
e books ready for download. It is an open
editable library catalogue that seeks to build a
platform where all published works are free
for all.It is available at openlibrary.org

Free-eBooks.net is the Internet’s #1 online
source for free ebook downloads, ebook
resources and ebook authors. The site provides
access to thousands of free ebooks dealing with
various subjects viz., Advertising, Beauty,
Fashion, Biography, Body & Spirit, Business,
Career, Computer & Internet, Travel, Web
design, etc. You may download books at http:/
/www.free-ebooks.net

Getfreeebooks.com is another free ebooks
gateway site where we can download free
books totally free. The ebooks within this site
are collected from all over the net or either
personally compiled by the site administrator.
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All the e books within this site are legal
downloadable free ebooks. If you want to make
use of the resources, please log on to http://
www.getfreeebooks.com

eBook Directory is another right place if
you are looking for top quality free ebooks. It
is another biggest  directory of free
downloadable ebooks online. To access
thousands of ebooks, simply browse the
various categories on the left or simply use the
search box above. It is available at http://
www.ebookdirectory.com

National Academy Press provides access
to over 3,000 National Academy science,
engineering, and health texts free online. The
U.S. National Academy of Sciences provides
this site and you can access them at
www.nap.edu
Amazon Free Kindle Books

The Amazon kindle opens doors to
hundreds of thousands of eBooks, both free
and  affordable. Whether you are looking for a
great romance, an epic tale of adventure, or
even the latest financial advice, find it all with
free eBook downloads from Amazon Kindle.
It  is available at  amazon.com/b?ie=
UTF8&node=2245146011

Internet Archieve Like it’s very name, the
Internet Archive is a library of some of the most
rare books varieties. It has books that aren’t
available in most other free eBook download
platforms.

It is a nonprofit scheme that seeks to provide
users with access to a rich collection of online
books. The internet Archive mainly stocks
obsolete historical and academic books.
Its user friendly interface guarantees access to
over 15 million freely downloadable books and

texts. For ease of navigation and access for
particular text and books, the website has a
search tab. It also give you the option to filter
your searches to particular categories. It is
available at archive.org/details/texts

The Oxford Text Archive develops,
collects, catalogues and preserves electronic
literary and linguistic resources for use in
Higher Education, in research, teaching and
learning. More than 2,000 free ebooks are
available with catalogue at  http://ota.
ahds.ac.uk

Soil and Health provides free e-books,
mainly about holistic agriculture, holistic
health and self-sufficient homestead living.
There are secondary collections about social
criticism and transformational psychology. No
fees are collected for this service. It is available
at http://www.soilandheaIth.org

Some more gateway sites and directory sites
which offer free access to ebooks are furnished
in Tab1e NO 1.1 with URLs. Academic
librarians can browse these gateway sites and
directories and select the books of their choices
and provide web links to the selected eboolcs
from their library portal.

Table1.1
Gateway Sites providing access to free ebooks
S.N. Name URL
1 . Open Library Openlibrary.org
2. Many Books Manybooks.net
3. Free e-Books Free-ebooks.net
4. Bookboon Bookboon.com
5. EBooks Ebooks.com
6. Get Free Books Getfreebooks.com
7. International En.childrenslibrary.org

Digital Childrens
Library
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8. Planet PDF Free http://www.p1anetpdf.

ebooks com/free

9. Textbook http://textbookrevolution.

Revolution org

10. The Internet www.ipl.org/reading/

Public Library books

e-Journals
Open access journals are scholarly

publications which are available online to
readers, institutions, organizations and libraries
without any payment, licensing, subscription
and copyright barriers. These journals are key
resources used by academicians and scientists
to broaden their understanding of the current
happenings in their respective disciplines.

Some of the important gateway sites where
journals with full-text access are available are
profile for the use of academic librarians.

Directory of Open Access Journals
(DOAJ) DOAJ is a community curated online
directory that indexes and provides access to
high quality,open access,peer reviewed, full
text, quality controlled scientific and scholarly
journals. It covers all subjects and languages.
There are now 16545+ journals in the directory.
DOAJ can be treated as the best web site for
open access journals available on the Internet.
It is available at www.doaj.org
Open J-Gate

J-Gate is an electronic gateway to global
journal literature,launched in 2001 by
Informatics India Limited, J-Gate provides
seamless access to millions of journal articles.
The J-Gate platform is fronted by a simple,
intuitive, and easy-to-use interface, and also
gives users complete control over search
filters. By allowing users to access content
from a wide variety of publishers on a single

platform, J-Gate exponentially increases
journal usage.Open J-Gate is also a database
of journal literature, indexed from 58817+open
access journals, with links to full text at
Publisher sites available at www.openj-
gate.com
Bentham Open Access

BENTHAM Open publishes a number of
peer-reviewed, open access journals. These
free-to-view online journals cover all major
disciplines of science, medicine, technology
and social sciences. BENTHAM Open
provides researchers a platform to rapidly
publish their research in a good-quality peer-
reviewed journal. BENTHAM Open ensures
integrity, autonomy and originality of each
published article with respect to the
Publication Ethics and Rectitude. To make use
of the resources, please log onto http://
www.bentham.org/open/
BioMed

BioMed is an international, peer-reviewed,
open access journal, aims to provide a
publishing platform that covers the broad field
of subjects in biology and medicine. BioMed is
published quarterly online by MDPI.

It is free to download, share, and reuse
content. Authors receive recognition for their
contribution when the paper is reused.The
journals can be accessed from http://
www.mdpi.com
Spriger Open

Spriger Open publishes a wide range of
open access journals in Humanities and Social
Sciences.It launched in 2010 includes Springer
portfolio of 200+ peer reviewed fully open
access journals.The  journals can be accessed
from http://www.sprineropen.com
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High Wire Press is a leading ePublishing
platform. HighWire Press partners with
independent scholarly publishers, societies,
associations, and university presses to facilitate
the digital dissemination of 1335 journals,
reference works, books, and proceedings,
HighWire also offers a complete manuscript
submission, tracking, peer review, and
publishing system for journal editors, Bench
Press.  HighWire provides outstanding
technology and support services, and fosters a
dynamic and innovat ive community,
enhancing the strengths of each of its members.
It is available at http://highwire.stanford.edu

Some more gateway sites and directory sites
which offer free access to open access
electronic journals are furnished in Table 1.2
with. URLs. Academic ltbrarians can browse
these gateway sites and direGtories and select
the open access journals of their choice and
provide web links to the selected electronic
journals from their library portal. If the institute
has Intranet facility, then the library portal or
Online Public Access Catalogue (OPAC) can
be hosted on the Intranet IP so that all the
departments and units connected with the
Intranet can tnalce use of the e-journals.

Table1.2
Gateway Sites / Directories provid

access to free e-journals
S.N. Name URL
1 . Open Science www.opensscience

Library directory.net
2. OpenMED@NIC http://openined.nic.in
3. Geoscience http://wwwtinp.brest.fr/

e-Journals geosciences/e-journals
4. Oxford Open http://www.oxfordjouma

1d.org/oxfordopen/

5. Public Library http://www.p1os.org
of Science

6. Bioline http://www.bio1ine.org.br
International

7. Scientific http://www.scientificioui
Journals mals.ortt

e-Theses and Dissertations
Theses and dissertations are known to be

the rich and unique source of information,
often the only source of research work that
does not find its way into various publication
channels. Theses and dissertations remain an
un-tapped and under-utilized asset, leading to
unnecessary duplication and repetition that, in
effect, is the anti-theses of research and
wastage of huge resources, both human and
financial.

Electronic Theses and Dissertations (ETDs)
are the most frequent document type found and
consulted for use in the Digital Era. During
the last decade, their growth globally has been
increased tremendously among universities
and other organizations. Moreover, there is an
increase in ETDs Initiatives and ETDs
Collections. Open access and open source
technologies seems to help ETDs and other
research material repositories to be developed.
ETDs can play an important role in research
by adopting knowledge organization system
(KOS) architecture to enhance information
retrieval (IR) systems and their performance.

In an Indian scenario, the study by Das and
others (2007) indicates that the national ETD
initiatives are still in developmental phase
where more action plans are needed. The
stakeholders are mostly aware of the
implications of open access, but are awaiting
for some concrete policy frameworks by the
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national accredited and granting agencies.
Open access to scholarly literature in India
helps  rather to  produce social goods  and
social  applications, than merely to  provide
research degrees to the beneficiaries

Here, we will see some of the important
gateway sites where we can access and
download full-text ETDs.
Networked Digital Library of Theses
and Dissertations (NDLTD)

The Networked Digital Library of Theses
and Dissertations (NDLTD) has contributed to
research over time and collaboration by
identifying and aggregating digital repositories
of theses and dissertations.Probably, the
NDLTD is the first and foremost digital
repository of ETDs.

The NDLTD is a collaborative effort of the
NDLTD, OCLC, VTLS and Scirus. The
NDLTD Union Catalog contains more than one
million records of electronic theses and
dissertations. For students and researchers, the
Union Catalog makes individual collections
of NDLTD member institutions and consortia
appear as one seamless digital library of ETDs.
The NDLTD provides free resources to
contribute any institution’s metadata. The
resources are available at http://
www.nd1td.org

Shodhganga : is the name coined to denote
digital repository of Indian Electronic Theses
and Dissertations set-up by the INFLIBNET
Centre. The word “Shodh” originates from
Sanskrit and stands for research and discovery.
The “Ganga” is the holiest, largest and longest
of all rivers in Indian subcontinent. The Ganga
is the symbol of India’s age-long culture and
civilisation, everchanging, ever-flowing, ever-

loved and revered by its people, and has held
India’s heart captive and drawn uncounted
millions to her banks since the dawn of history. 

Shodhganga stands  for  the  reservoir  of
Indian intellectual output stored in a repository
hosted and maintained by the INFLIBNET
Centre. Shodhganga provides a platform for
research scholars to deposit their Ph.D. theses
and make it available to the entire scholarly
community in open access. The repository has
the ability to capture, index, store, disseminate
and preserve ETDs (Electronic Theses and
Dissertations) submitted by the researchers.

Vidyanidhi (Meaning ‘Treasure of
Knowledge’ in Sanskrit) is India’s premier
Digital library initiative to facilitate the
creation, archiving and accessing of doctoral
theses.

Vidyanidhi is an information infrastructure,
a digital library, a portal of resources, tools and
facilities for doctoral research in India.
Vidyanidhi is envisioned to evolve as a
national repository and a consortium for e-
theses through participation and partnership
with universities, academic institutions and
other stake holders. Vidyanidhi enhances access
to Indian theses and enlarges the reach and

audience for Indian doctoral research works.
It is available at http://www.vidyanidhi.

org.inetd@IISC is the digital repository of

Theses and Dissertations of Indian Institute of
Science, Bangalore, India. We can search, browse

and access theses and dissertations from this
collection. This repository has been developed to
capture, disseminate and preserve research theses

of Indian Institute of Science.  It is available at
etd.iisc.ac.in
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The following table  1.3 provides some of the

important web sites where we can access and
download ETDs of various universtties and

research institutes.
Table1.3

Gateway Sites / Directories provid
access to free fulltext ETDs

S.N. Name URL
1 . IIT, Hydrabad http://raiith.ac.in/view/

type/thesis.html
2. IIT, Delhi http://eprint.iitd.ac.in/

dspace/handle/2074/378
3. NIT, Rourkela http://ethesis.nitrkl.ac.in/
4. CSIR http://eprints.csirexplora-

tions.com/
5. Sourashtra http://etheses.saurashtra-

University university.edu/
6. Aligarh Muslim http://ir.amu.ac.in/view/

University type/
7. Indian Institute http://etd.ncsi.iisc.ernet.in/

of Science (IISc)

8. Mahatma http://mgutheses.org/
Gandhi
University

9. Krishikosh http://krishikosh.egranth.-
ac.in

10. Goa University http://irgu.unigoa.ac.in
11. Cochin http://dyuthi.cusat.ac.in/

xmlui/communit
12. Florida http://etd.1ib.fsu.edu

University
13. University of http://www.pitt.edu/-

Pittsburg graduate/etd/
14. Canada Portal http://www.collections-

canada.gc.ca/thesescanada/-
index-e.html

15. Cyber Theses http://www.cybertheses.org
(France)

Conference Proceedings
Seminar / Conference papers are the papers

presented at a conference by individual
‘speakers. Researchers often use conferences
to present their research findings to their peers.
When all the papers are made available from
a particular conference, this collection of
papers is referred to as the Proceedings from
that particular conference.  conference
proceedings are playing a vital role in academic
and research.

Now a days, due to the skyrocketing
printing charges, they serve a copy only to the
participants and deposit one or two copies to
their library only. So, access to conference
proceedings is very much limited. But, the
conference proceedings are prepared using
computers and an electronic version of the
same is available with the organizers. So, they
can deposit the electronic version to concerned
repositories so that the rich information will
be made available in the public domain.
Conference proceedings and papers may be
published in various ways: as separate, one-
time publications; as serials; or as special
issues in journals.

 Sometimes only the abstract is published;
sometimes the paper may be obtained only by
contacting the author or society; sometimes the
full text is on the web. Occasionally the papers
are never published but may be cited by authors
who attended the meetings.

As a result of these variations, locating
conference proceedings can be complicated.
In this context, some of the important gateway
sites where conference proceedings can be
accessed are furnished in Table1.4.
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Table1.4
Gateway Sites / Directories provid
access to Conference Proceedings

S.N. Name URL
1 . Science http://www.osti.gov/-

Conference scienceconferences/
Proceedings

2. OCLC http://www.oclc.org/support
Proceedings /documentation.firstsearch/
First databases/dbdetails/details/

proceedings.htm
3. Current Me1vyl http://me1vyl.cdlib.org
4. IATUL http://www.iatu1.org/confe-

rences/pastconferences/
5. USENIX http://www.usenix.org/-

publications/library/-
proceedings/

6. AIP http://www.apiscitation.org
Conference
Proceedings

7. SCOPUS http://www.scholar.google.-
Indexed co.in
Conference
Proceedings

8. ACM http://www.acm.org
Conference
Proceedings

9. Procedia http://elsevier.com.>procedia
Conference
Proceedings

10. IEEE http://www.ieee.org
Conference
Proceedings

Conclusion :
Academic libraries can better utilize

the internet to  build the digital
collection using open access resources.
Libraries can design portal and provide web
links to gateway sites and directories which

are offering access to free full text, ebooks,
ejournals, ethesis and dissertations,
e-conference proceedings etc., So, it is the
proper time for academic librarians to come
forward and to make the use of these invaluable
resoureses available under  Open Acess.
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Learning Botany
through a Participative
Teaching Approach

Abstract :
Teaching and learning plant taxonomy, classification,

species identification, and utilization of plants are mainly a
part of ecological and environmental goals in the botany
curriculum.

Teaching and learning about biodiversity and sustainability
are important parts of the botany curriculum. The aim of this
study is to analyze the participatory method to teach and learn
plant species identification, plant taxonomy, utilization of plants
and to find some trends about how well students’ views are
reflected.

In this article to examine the effect of the participative
teaching approach in attitudes towards learning botany, we used
a sample of 60 students of  B. Sc. We also analyzed the influence
of student learning styles on their academic performance. The
investigation has demonstrated that the participatory teaching
strategy employed increases knowledge and skills in the
observation and identification of species, moderates the interest
of students in learning the subject, along with academic
achievement.
Keywords : Botany, teaching, participatory methods, outdoor

education.
Introduction :

Student engagement and understanding of substances are
given greater emphasis in today’s teaching over spoon-
feeding the facts. Therefore, usage of  blackboards or everyday
lecture techniques is not enough to teach science and different
associated subjects. For the implementation of the
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educational process, teaching methods are an
important tool.

Several factors influence the deployment of
appropriate approaches. It can be the number
of students in a group, their current and
intended level of knowledge, abilities,
motivation to learn, and functional position,
for example, teachers’ level of competence and
experience, as well as their spatial ability, are
all crucial factors.

Fieldwork and field trips are biological
field-based activities that provide students with
authentic and interactive knowledge and
experiential learning opportunities, which
increase students´ interest and improve their
learning (Simmons, et al. 2008). Students´
involvement in field-based activities plays an
essential role in learning biological issues.
Fieldwork provides students with a chance to
observe nature and the surroundings and to use
scientific inquiry to test concepts and thoughts
they have taught in the classroom.

According to Hart and Nolan 1999,
fieldwork had a positive effect on students´
knowledge, attitude, and behavior, crucial
factors also in promoting sustainability.

According to Palmberg, et al., 2015, the
ability to identify species is important for a
better understanding of biodiversity and issues
concerning the environment and sustainability,
for comprehension of certain branches of
biology (e.g., ecology, evolution, genetics).
Different learning environments and current
and contextual tasks used in problem-based
learning and Outdoor Education support
self-efficacy, autonomy, engagement, and
meaningful learning as well as foster creativity

and flexibility (Turner and Fulmer, 2013).
Knowledge of species and species

identification are prerequisites of peopl’s
understanding of biodiversity, ecosystems, and
ecological sustainability (Bickford, et.al. 2012
and Randler, 2008)
Participatory Learning Strategy :

Elsgest (1987) as mentioned by Ajiboye and
Ajitoni, 2008 observed that students learn best
by being involved completely in their own
work; by observing themselves; doing
themselves, by puzzling themselves; by
verifying their own suppositions; by
experimenting, drawing conclusions on the
strength of evidence which they have collected
themselves.

They should continually make errors which
they then have rectified themselves in the light
of new evidence and information which they
have discovered themselves.

This new pedagogic idea should be
participatory, that is, should work towards
liberation from all types of repression, outside
and inside of a classroom, through social
interaction, togetherness, and action-oriented
communication.

Participatory learning strategy belongs to
the Group Investigation Models of Learning.
It consists of the use of small groups of three
to eight members where learners work
collectively to achieve a common goal and to
improve their own and each other’s learning
(Johnson and Johnson, 1994, 1999; Ajitoni,
2005).

Balkcom (1992) also coincides in defining
Participatory learning as “A successful
teaching strategy in which small teams, each
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with learners of different levels of ability, use
a variety of learning activities to improve their
understanding of a subject. Each member of a
team is responsible not only for learning what
is taught but also for helping teammates learn,
thus creating an atmosphere of achievement”.
Participatory teaching is a set of didactic
strategies and techniques that aim to encourage
students to take a more active role in the
learning process.

This entails not only engaging students’
interest in theoretical lessons, encouraging
group discussions, and critical reflections but
also involving them in more practical
activities, connecting academic achievement
with real-life issues, and understanding the
impact of the individual actions on the
community (Concina, 2019).

The concept of participation refers to the
action of involvement in activities and projects,
and the act of sharing in the activities of a
group. The process of participation promotes
mutual learning. Collaboration is an important
tool used within participatory culture as a
desired educational outcome. The aim of the
article is to show how it is possible to increase
the efficiency and attractiveness of the botany
subject  at the university level using
participatory methods.
Method and Material :

For the Participatory method of teaching,
students of the B.Sc. from Government
College of Arts and Science, Aurangabad were
involved. The sample thus represented the
typical group of students by gender, age, and
completed higher secondary studies in biology
or science. Plant classification, Angiosperm

Taxonomy, and Utilization of plants
are some of  the  topics  that  are  part  of  the
University curriculum and are taught
theoretically.

As part of the Participatory method of
teaching, students were allotted a piece of land
approximately measuring 100 sq. ft . in
the botanical garden  of  the college.  Ten
Groups of six students each were made to
participate in the activity.  Students were
informed about the process of the activity. The
theme for this activity was explained with the
help of some examples.

As per the theme selected by them, they had
to grow plants in their plot and study the
process of growth, the morphology of plants,
reproduction, and its utilization. Students
selected their theme and discussed
the feasibility  and  availability  of  the  plants
with teachers.

They used seeds and plant cutting according
to their theme. They worked hard to grow
plants in their own plot. With the help of the
gardener of the college, they maintained their
plot and observed the plant grow. Every week
teachers also visited the botanical garden to
observe and evaluate progress. After six
months, studentspresented their work with the
help of powerpoint presentation.

 In the presentation, information of plants
they had planted in plots such as botanical
name, vernacular name, systematic position,
Morphology of plants, Utilization of the plant
parts, harvesting method, and uses was
explained along with photographs.
Result and Discussion :

The theme selected were as follows :
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1. Members of Cucurbitaceae family
2. Members of Malvaceae family
3. Members of Poaceae family
4. Members of Fabaceae family
5. Medicinal Plants
6. Aromatic plant
7. Ornamental plants
8. Commercial flower plants
9. Leafy vegetables
10.  Commonly used vegetables
Evaluation is a very important phase of the

educational process. It helps in looking back
on educational activities, success, and interest
of students and provides information about
what to do in a different manner in future
activities, what improve, what topics omit, etc.
During the presentations, it was observed that
students were well versed with the botanical
names and morphology of the plant.

Characteristic features of the family such
as Monoadelphous stamen in Malvaceae,
Synandrous stamens, inferior ovary, and
parietal placentation in in Cucurbitaceae, stem
morphology, type of flower, marginal
placentation and legume in Fabaceae
family etc.  were  very  well  observed  and
learned (Table. 1).Inleafy vegetable category
they had sown seeds of various locally
available vegetables for eg. Methi, Coriander,
Spinach, Amaranthus, Hibiscus sabdariffa
(ambadi) and Dill (shepu).

The inflorescence of various plants, types
of flowers, types of leaves, types of fruit, etc.
was the point of attraction and students learn
about them. In the Participatory method of
learning, they learn knowledge of family,
growth of the plant, the lifecycle of a plant,

morphology of plants, and parts of the plant
used.

During this process, students encountered
various problems, such as heavy rains,
periodical watering, and tried to overcome it.
Only theoretical information of any family
imparted by the Lecture method is not enough.
Practically handling the plant and observing
its growth helps in imparting knowledge of
botany.

The use of non-formal spaces in teaching
or the development of the field class is another
alternative for the teaching of Botany. Silva,
et al. (2009) state the importance of
contextualizing teaching in natural
environments, making a closer relationship
possible between scientific knowledge and
reality.

Participatory learning is a process of
learning, which includes engaging with
learners. It gives the opportunity to go beyond
mere consultation and improve the active
participation of learners on the issues and
interventions that  shape their lives
(Philominraj, 2020).

Results from the study indicate that students
taught  using the participatory modes
performed better than their counter partsinthe
conventional lecture group (Ajiboye and
Ajitoni, 2008). Jeronen, et. al. 2017 pointed
that the most emphasized teaching methods
were those in which students worked in groups
and participated actively in learning processes.
Research points to the value of teaching
methods that provide a good introduction,
supportive guidance, and involve active
participation and interactivity.
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Table 1 : List of plants with their scientific names and families grown by students
G.No. Theme Selected Name of the Plants Vernacular Name Botanical name Family
1. Members of Cucumber Kakadi Cucumis sativus Curcurbitaceae

Cucurbitaceae Pumpkin Lal Bhopala Cucurbita maxima
family Bitter gourd Karale Momordica charantia

Water melon Tarbuz Citrullus lanatus
Ivy gourd Tondali Coccinia grandis
Bottle gourd Dudhi Bhopala Lagenaria siceraria

2. Members China Rose Jasvand Hibiscus rosa-sinensis Malvaceae
of Cotton Kapus Gossypium herbaceum
Malvaceae Lady’s finger Bhendi Abelmoschus esculentus
family Roselle Ambadi Hibiscus sabdariffa

3. Members Wheat Gehu Triticum aestivum Poaceae
of Rice Tandul Oryza sativa
Poaceae Jowar Jawari Sorghum vulgare
family Maize Macca Zea mays

4. Members Pea Vatana Pisum sativum Fabaceae
of Groundnut Shengdana Arachis hypogaea
Fabaceae Pigeon pea Tur Cajanus cajun
family Chickpea Chana Cicer arietinum

Green gram Moong Vigna radiata
Gaur pea Gawar Cyamopsis tetragonoloba

5. Medicinal Holy Basil Tulsi Ocimum sanctum Lamiaceae
Plants Aloe Korphad Aloe vera Liliaceae

Adhatoda Adulsa Adhatodavasica  Acanthaceae
Neem Neem Azadirachta indica Meliaceae.
Mentha Padina Mentha spicata Lamiaceae
Turmeric Halad Curcuma longa Zingiberaceae

6. Aromatic Holy Basil Tulsi Ocimum sanctum Lamiaceae
Plants Mints Pudina Mentha spicata Lamiaceae

Fennel Saunf Foeniculum vulgare Apiaceae
Carum Ajwain Carum copticum Apiaceae
Lemongrass Gavatichaha Cymbopogon citratus Poaceae

7. Ornamental Petunia Seasonal Petunia hybrida Solanaceae
plants Dianthus Dianthus chinensis Caryophyllaceae

Palm Areca palm Dypsislutescens Arecaceae
Ixora Ixora coccinea  Rubiaceae
Fern Fern Nephrolepis cordifolia Nephrolepidaceae

(Pteridophyte)
8. Commercial Rose Gulab Rosa indica Rosaceae

flower Chrysanthemum Shevanti Chrysanthemum  Asteraceae
morifolium

Plants Tuberose Rajnigandha Polianthes tuberosa Asparagaceae
Marigold Zendu Tagetes erecta Asteraceae
Jasmine Mogra Jasminum sambac Oleaceae

9. Leafy Spinach Palak Spinacia oleracea Amaranthaceae
vegetables Fenugreek Methi Trigonella foenum-graecum Fabaceae

Dill Shepu Anethum graveolens Apiaceae
Roselle Ambadi Hibiscus sabdariffa Malvaceae
Coriander Kothimbir Coriandrum sativum Apiaceae
Green amaranth Tandulja Amaranthus viridis Amaranthaceae

10. Commonly Brinjal Vangi Solanum melongena Solanaceae
used Chilly Mirchi Capsicum annuum Solanaceae
vegetables Onion Kanda Allium cepa Amaryllidaceae

Ginger Adrak Zingiber officinale Zingiberaceae
Cucumber Kakdi Cucumis sativus Cucurbitaceae
Tomato Tamatar Lycopersicon esculentum Solanaceae
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The participatory teaching approach is
a type of reflective  teaching approach  that  is
often termed as an interactive teaching method
or student-centered teaching method. This
method stresses the subjectivity
of students and  the  self-construction  of
knowledge. This method expects a personal
involvement of participants and a high degree
of activity in the learning process. It is designed
only for smaller groups of individuals, but their
advantage is that they encourage better
retention of learned.

Previous studies have shown that in active
teaching-learning processes, retention of
knowledge is significantly increased (Grant,
1997 and Cooper, et al.2000), there is
enhanced motivation and higher-order learning
(Kern and Carpenter, 1986), and development
of practical skills (Kent, 1997).

Another noteworthy implication of the
findings of this study is on the influence of

group and academic ability on subjects’
performance in all the groups. Although the
participatory group learning strategies were
found to be very useful in the teaching and
learning of Botany, they appear to be more
suited to high student effectiveness in small
participatory groups.Outdoor Education is an
effective method where learners are getting
hands-on experiences because it includes
concrete experiences, interests, emotions, and
values (Bogner, 1998). Fieldwork and field
trips in biology involve many different goals,
contents, and learning environments and
therefore also vary in effectiveness and
learning outcomes (Brody, 2005, Puk
and Stibbards,  2012, Lavie and Tal,  2015).
Outdoor educat ion and fieldwork,
experimental, interactive and experiential
learning is the most frequently mentioned
teaching method. It indicates that well-
planned, taught, and guided outdoor teaching

Fig. 1 Students participated in the field activity
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and fieldwork can have a positive impact on
long-term memory due to  memorable
experiences(Jeronen, et. al 2017).Palmberg, et
al.,2019 reported that outdoor teaching and
learning methods are more effective than
indoor methods. They considered outdoor
experiential learning with living organisms as
the most efficient teaching and learning
method. A common feature, however, is that
all activities are organized in authentic, often
natural environments, where learners can
connect their theoretical thinking with
experiences of various kinds of real nature.
Conclusion :

We have introduced an example of how it
is possible to innovate and make more
attractive Taxonomy for students of Botany
using participatory methods. It relies only on
the teacher, his professional and pedagogical
knowledge, skills, experience, and creativity
to locate areas for the implementation of

participatory methods in the context of
teaching his own subjects. The reward for
efforts will be very satisfied teacher and
students, resulting in higher interest in the
subject, higher education efficiency, and better
performance. Knowledge, skills, and
experience that students thus obtain, are more
memorable and easier to apply in the future of
their profession and personal life.

Alternative teaching approaches are
inductive where instruction starts e.g., with
observations, experimental information to
interpret, or a real-world problem to be solved.
This is a student-centered approach to learning,
where teachers and students both play an
equally active role in the learning process. The
teacher’s primary role is to teach and facilitate
student learning and overall comprehension of
the material. Both formal and informal forms
of assessment, including group projects,
student portfolios, and class participation are

Fig.2. Students working in their plot provided
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used to continuously measure the learning
process.
Implications :

The result of this study implies that the
teachers need to review the way how teaching
is proposed in the classroom. Botanical
gardens seem to be good learning
environments because students’ learning
results are considerably higher when they get
first-hand experiences and studies in authentic
learning environments. This is the most
effective teaching method that involves the
active participation of learners to experience
scientific  ideas than  to  only  have  an
audienceview.In summary, the participatory
approach explored here seems more viable
than the conventional face-to-face classroom
practice in teaching Botany.
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Challenges
and Opportunities
of Digitalization of
Higher Education in India

Abstract :
  This paper aims to highlight the issues surrounding the
digitalization of Higher Education in India. The paper deals
with the issues of necessity, advantages of digitalization,
challenges of digitalization in the form of paucity of internet
infrastructure, lack of trained manpower, inadequacy of funding
for digitalization etc. Lastly, it deals with the opportunities
offered by digitalization of higher education.
Introduction :
   Education plays an important role in the development of
prosperous and forward-looking society. It also helps shape
the personality of the individual by making them
knowledgeable and skillful. With the advent of globalization,
the cross-border and cross-region flows of knowledge, people
and technology has increased. Modern technology has made
the knowledge transfer model in education defunct and made
it move towards being more collaborative and engaging. The
digitalization of education has particularly made a far-reaching
and deep impact on the way the exchange of knowledge takes
place in the education sector.
Necessity of Digitalization :
  Since the beginning of the new millennium,  the modes of
teaching in higher education have changed in a fundamental
way. Today, almost everyone engaged in teaching activity in
higher education uses some kind of modern technology to
deliver content to the students. In the current environment, the
faculty and students can tap into a plethora of sources like
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Google, Wikipedia, Youtube for information.
The teaching-learning techniques are being
transformed with the use of new technology in
the form of internet, video conferencing and
satellite transmissions. Many higher
educational institutions have tied-up with
foreign universities to offer high-quality online
education.
Advantages of Online Education :

Online Education leads to saving of time
and money.
Facilitates easy transfer of knowledge
from teacher to student.
Online exams can be conducted easily
and their results can be obtained quickly.
It creates interest among students and
facilitates learning of new concepts.
Students are enabled to prepare project
work and make presentation online.
It eases the hassles of communication
between the educational institutions and
parents.
Students get notifications regarding their
assignments, projects and other events
at home and can prepare and submit
assignments and projects from home.

Challenges in Digitalization of Higher
Education :
1. Internet infrastructure and

connectivity related challenges :
Internet infrastructure and connectivity
is poor in many parts of India. Most of
the population is also technologically
illiterate and do not have access to
internet. This makes it very hard for the
students particularly those in the rural
areas to participate in online teaching-

learning activities. It also leads to
depression and anxiety among sincere
and hardworking students.

2. Paucity of trained Man-power :
Many of the teachers in rural areas and
also some in urban areas are not well-
versed in the use of digital technologies.
There is also considerable apathy among
large sections of teachers towards digital
technology. It results in dearth of
manpower trained in digital tools in the
higher education sector.

3. Challenges related to pushing content
in different languages :
In a multilingual country like India,
language poses a hindrance to the
digitalization of education.
The translation of the digital content into
all the regional language is a challenging
task.

4. Inadequacy of Funds :
     Digital Education requires constant

adoption of latest hardware and software
coming into market. However, it
becomes very difficult to incorporate
new technology for digital education due
to requirement of huge funds. These
funds are not available to the middle and
low-rung institutions.
Many of these institutions also have low-
paid teachers, hiring freezes and  are
closing down many of the courses and
programmes. It  might seem a
contradict ion that  many of these
institutions of higher education are
looking at online education to save
funds.
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5. Neglect of upkeep and upgradation of
equipment for digital education :
The maintenance and upgradation of
digital equipment  becomes quite
difficult due to paucity of funds. After
the initial grants for the new digital
education projects are exhausted new
funds are not forthcoming which results
in the tools and equipment for digital
education falling into disrepair.

Opportunities for Digital
Education in India :
1. The Government of India has launched

a Rs. 1.13 trillion Digital India Initiative.
Under this campaign,the government
aims at providing government services
digitally to citizens through improved
infrastructure and by increasing internet
connect ivity. This will be highly
beneficial for the growth and expansion
of digital education in the country

2. There is a huge requirement of skilled
manpower in various sectors of the
economy. E-learning and digital
education too have a role to play in
training and equipping the future job
market entrants.

3. Internet penetration in India is 16%. This
number too is likely to increase greatly
in the future. This will definitely increase
the opportunities available for digital
education.

4. The expected growth in e-learning sector
in India was 17.4% between 2013 and
2018. With the onset of corona pandemic
the e-learning sector is expected to grow
even further.

5. In order to take advantage of these
opportunities the higher education
institutions can have the improvement
in e-learning through connected
campuses. These institutions also need
to erect digital infrastructure to address
the large-scale reach. The higher
education institutions can enable their
campuses with WIFI, IT security, Cloud
Surveillance and Software Applications.

6. The Internet of Everything enabled by
WiFi, cloud surveillance and software
applications learning can help the
educational institutes to save costs and
collaborate on research projects. IOE
will also facilitate the learning by
students by connecting to resources
around the world. IOE will also deliver
value through collection of data for
making better decisions and reducing
expenditure on instructional resources.

7. The National Mission on Education
through Information and
Communication Technology Scheme
envisages to leverage the potential of
ICT for teaching learning process.
Content generation and provision of
connectivity are  to institution and
learners are two key components of this
scheme. 419 university level institutions
and 25000 colleges are to be provided
connectivity under NMEICT.

8. According to online reports, there is a
tremendous increase in the number of
people taking online courses. Digital
education has the advantage that the
created resources can be used multiple



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-63

times in the future. This saves a lot of
resources and efforts. Digital Education
also allows teachers to customize
educational products according to the
requirement of students.

9. The smart technologies are changing the
higher education scenario in the country.
The digital education is now spreading
in the hinterland / rural market.
Affordable internet connectivity is
allowing the students in rural areas to
take up online courses and improve their
skills and knowledge.

10. Massive open online courses are
facilitating self-learning in a major way.
They are aiding the youth in the country
to enhance their skills and knowledge.
It is providing them with affordable
educat ion and improve their
employability. Students in professional
courses and working executives can
upgrade their skills to leverage career
opportunities in specific areas. Moocs
provide equitable access to high-quality
online learning material and content to
all the stakeholders.

11. Social media as a learning tool has
progressed in a big way in India.
Today,social media has become an
integral part of the digital education. It
can play an important role in the
exchange of information. Social media
also generates networking and
employment opportunities in a cost-
effective way.

12. Today teaching & learning is no longer
confined to the traditional class-room

set-up due to the introduct ion of
interactive devices such as flipped class-
rooms and mobile apps. Educational
institutions need to adopt  these
technologies in a big way to improve the
quality of the learning experience.

13. Videos-based instructional learning is
gradually gaining t ract ion in the
education sector. This medium is highly
interactive in nature. Learning based on
this medium is not just confined to
audio-video but also includes e-books,
educational apps and podcasts etc.
students are always excited to learn new
concepts using digital media.

Conclusion :
  There is no doubt that digitization of
education is the need of the hour in order to
keep up with the global trends in higher
education. However, the digital education and
tools associated with it must be adapted to the
to India’s unique social and cultural landscape.
The need for protection of youth from
behavioural and psychological imbalances due
to the dependence and addiction to electronic
medium of information sharing must be kept
in mind. At the same time, we must go for the
blend of traditional and modern teaching-
learning methods to preserve the relationship
between the teachers and the learners. It can
be said that the onset of digital education has
thrown up huge opportunities to leverage
India’s demographic dividend and propel India
towards becoming an advanced and knowledge
based economy and society.
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Abstract :
Covid 19 is a contagious disease caused by a new

Coronavirus strain. It was labelled a global epidemic, affecting
nearly every element of human life. Due to the temporary
closure of all educational institutions, the teaching-learning
process was disrupted. This discontinuation of teaching
learning process in the school and university may have deep
impact on the education sector in India but also on the economic
and societal system. In light of the Covid 19 issue, teachers’
roles have shifted dramatically. In the dark days of Covid 19,
ICT tools in schools and universities were a glimmer of hope.
To assure the continuity of instruction, the teachers swiftly
turned to distant learning When face-to-face teaching became
impossible due to the Covid 19 outbreak, ICT proved to be a
boon to reduce the barriers between teachers & studentsThis
paper focuses on use of ICT tools in chemistry education for
effective teaching learning in Covid 19 pandemic situation.
Keywords : Covid-19, ICT Tools,Online Teaching Learning
Introduction :

ICT (information and communication technology) is a
powerful tool that affects every part of human life. It has
brought the world together and altered the global economic,
social, political, and educational landscape. Global growth and
progress are heavily reliant on a trained workforce, which can
only be obtained through high-quality education.. It has
significantly altered the practise and methods in all aspects of
business, society, governance, and education. It influenced
teaching methods, learning methodologies, and scientific
research, progressively transforming education from traditional
to highbredIn the coronavirus pandemic ICT has proved to be
beneficial in the education sector. Teachers and students, who
are both pillars of education, are currently looking for digital
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platforms to supplement classroom instruction
that are relevant to their needs and already
exist. Various ICTs are the most important
factors of the efficacy of such instruments in
education; the options are numerous, and each
has its own set of benefits and drawbacks. ICT
tools include  computers, laptops, desktop
computers, data projectors, software packages,
printers, scanners, and Interactive teaching
boxes etc these tools can be used for teaching
and learning purpose .There are many  topics
in chemistry which can be taught and learnt
with the help of ICT Tools.
ICT in Education :

According to Anthony (2012) the impact
of ICT in education cannot be overemphasized,
it is stimulating to note that -
1. ICT removes problems concerning space

and time
- The students can contact the teacher

anywhere, anytime.
- The student can collect and exchange

information anywhere, anytime.

2. ICT gives access to knowledge
- In principles, the students can draw on a

global pool of knowledge
3. ICT makes serving and sharing

knowledge easier.
- The students can record the lecture, notes

and presentation so that they can use it
for preparing themselves for the
examination.
According to bell and Margaret (2006),
the following benefit emanate from the
use of ICT education.

- Global access to knowledge
- Instant sharing of experience and best

practice
- Self paced and self based learning.
- Learning becomes interactive and joyful

through multimedia tools.
- Stimulations of experiential learning.
- Opening windows for new thinking, an

atmosphere of innovation/ The use of
ICT tools improves a student’s topic
learning. It fosters high-order cognitive
skills while also developing digital
literacy. ICT is one of the key factors that
has helped in reducing the problems by
using a variety of digital online activities
and technologies. Online classrooms,
such as Skype, Zoom, Google Hangouts,
Google Classroom, and Google Meet,
allow students to stay in touch with their
teachers at all times. The teacher can
deliver the lecture using a variety of E-
learning tools, as well as conduct online
assessments and attendance. Students
can obtain thorough notes, information,
and free books via numerous online
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platforms such as ugcmoocs
inflibnet.ac.in, epgp.inflibnet.ac.in,
swayamprabha. gov.in, youtube.com,
etc. There are numerous compelling
reasons for every academician and
researcher to build their own OERs
(Open Educational Resources), which
not only fulfil the educational needs of
students but also serve as a vehicle for
improving professional self-image. Dr.
Ashwini Kumar Sharma (2020)
mentioned”e-PG Pathshala or e-content
containing modules on social science,
arts, fine arts, natural and mathematical
science, CEC-UGC YouTube channel,
Vidwan-a database of experts who
provide information to  peers and
prospective collaborators,  National
Digital Library (NDL), a repository of
learning resources with single window
facility.

ICT Tools in Chemistry
Various topics in chemistry can be learned

utilising computational techniques and ICT
tools. Using ICT tools, teachers and students
can improve their knowledge. During the
epidemic, ICT has taken the place of the chalk
and talk approach. With the help of numerous
softwares, we can teach and learn chemistry
on a variety of themes. This paper covers
subjects such as drug design, stereochemistry,
the International Union of Pure and Applied
Chemistry (IUPAC) nomenclature system,
name reactions, three-dimensional chemical
structure, and spectroscopy. Using ICT to teach
a chemistry topic like this can assist the teacher
overcome obstacles in the classroom.

Chemistry has widened a teacher’s views by
focusing on information and communication
technology tools and methods utilised in
schools and universities. ICT is usually noted
as a tool for more efficiently performing a task.
There are so many topics which can be covered
with the help of chemsketch. 1) Aromaticity
(2). 3D structure optimization (3.) Tautomeric
forms (4). Auto renumbering 5.) Calculation
of Molar Refractivity, Surface tension,
Parachor, Index of refraction, Density,

Polarizability and dielectric constant. (6.)
IUPAC Nomenclature (7.) Import and export
of molecule (8). Conversion of 2D into 3D  (9)
Advance form of periodic table  (10). Structure
of Carbohydrate (11). Structure of Fullerene
and other bigger molecule (12.) Editing of
molecule structure.  It  is important for both
students and teachers to use ICT regularly in
their courses (Figg, 2000 et al.).Students
higher-order thinking skills are enhanced in
learning environments where ICT is used
(Allegra, Chifori, &Ottaviano, 2001 et al.).
Stereochemistry :

Stereochemistry is the study of chirality in
compounds.  It’s also known as three-
dimensional chemistry. It is extremely difficult
for a teacher to teach 3D structures using the
chalk and talk approach since creating 3D
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structures on a blackboard is not possible.
There are various free sketching programmes
available on the internet that may be used to
draw 3D objects and determine information
such as bond angle, angle strain, and chiral
carbon.

Spectroscopy : ICT Tools can be used to
study IR, NMR, and Raman spectroscopy.

The knowledge of periodic table is required
in organic, inorganic,  physical,
pharmaceutical, drug, and medicinal chemistry
etc. It’s difficult to memorise the properties

of the periodic table, but with the help of ICT
technologies, it may be taught in a systematic
way.

The periodic table is laid out on a large grid.
Because of its atomic structure, each element
has a distinct position. The periodic table has

rows and columns There are distinct qualities
for each row and column. Magnesium (Mg)
and calcium (Ca) are found in column two and
have some similarities, but sodium (Na) and
magnesium (Mg) are located in column three.
IUPAC Naming :

The IUPAC nomenclature of organic,
inorganic, and polymer chemistry is a
systematic technique of naming chemical
compounds approved by the International
Union of Pure and Applied Chemistry (IUPAC)
3D Structure :

The molecular formula for ethanol is
C2H5OH, which is a simple example of a 3D
Structural Formula. Compare and contrast the
two representations of ethanol (C2H5OH)
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below. When compared to the (“ball and stick”)
model of the 3D structure of ethyl alcohol, the
sketched 3D structural formula of ethanol (on
the left) may be comprehended even better (on
the right).

There is a of chemistry software available
that may be utilised as ICT tools to help
students learn chemistry more effectively.
Some of them are free to use, while others have
monetary worth. Chemdraw software can be
used to draw molecules. Along with the object,
this tool provides a wealth of supplementary
information. Software can also be used to study
interactive reaction mechanisms.

e-resources :
There are various e-resources that benefit

both the teacher and the learner by allowing
them to update their knowledge by using them
for quizzes, drawing models, and other

activities. Below are some links which are
useful to students.
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Conclusion :
Use of ICT in today’s scenario is very much

helpful.To overcome the problem of Covid 19,
these tools are very much helpful.ICT plays a
pivotal role in education. There are various
software’s for drawing and visualising 3D
chemistry structure, 3D animations , predicting
NMR, IR and other spectroscopic techniques,
periodic table and organic chemistry topics.
The teachers and the students should use these
ICT tools to enhance their knowledge.
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Abstract :
Like other branches of epistemology, pedagogy is an

important branch. Due to changing social conditions and
widening range of knowledge, rapid changes are taking place
in all aspects and levels of education. The ‘Educational
Research’ branch of pedagogy explores the basics, rules, etc.
related to the new problems that arise with these changes. The
purpose of the research is to enable teachers or government
officials working in the field of education to improve and
improve their work. The present paper has reveals an overview
on the development and importance of research activity in
education.
Keywords :

Educational, research, development, importance, objectives
Introduction :

Education is an important process in human life and research
is of paramount importance while teaching as well as teaching.
Research becomes valuable for teachers when it is applicable
to their work with students in their classrooms. As part of an
ongoing cycle, teachers who study, critique, and select research
do so  in  terms  of  quest ions  that  emerges  from  their
own teaching.
Objectives :

Main objective of the present paper is to discuss the
development of educational research and importance of
research activity in education.
Method of Discussion :

The analysis in the presented paper is based on academic
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research and its importance. The information
used for analysis is compiled from books,
articles, current affairs papers and information
published on the Internet. The collected
information has been analyzed in its own
words.
Definition of Educational Research :

There are several definitions of educational
research, some of them have mentioned here
and they can helps to explain its meaning.
1. According to the 1980 International

Dictionary of Education, “academic
research refers to the study of
educational methods and processes in
the field of pedagogy, using a variety of
methods used in the general humanities
and social sciences.”

2. According to Molly’s 1958
interpretation, “Academic research is the
process of taking action to discover the
facts and contexts needed to make the
educational process more effective.”

3. The definition in the Dictionary of
Education (1973) is : ‘Study and research
in the field of education or related to
educational problems is called academic
research’.

Overall, ‘educational research is an attempt
to find scientific answers to the problems that
have arisen or arise in the context  of
educational objectives, curricula, teaching
methods, assessments, students, teachers,
educational materials, techniques, textbooks,
etc.
Development of Educational Research :

The period of research in pedagogy is very

recent. Etc. C. Although some educational
studies prior to 1900 could be incorporated into
academic research, the development of this
branch took place in the twentieth century.
Educational research began in Europe, mainly
in Germany. Historically, the next five stages
of this development can be proposed.
First Period (Until 1900) :

Formerly known as educational research
experimental pedagogy. Muman, Beane,
Simon, Thorndike, and others are considered
to be the pioneers of experimental pedagogy.
Much of the research done during this period
dealt with psychology. The importance of
companionship in the study process
(Ebinghouse), mental tests (kettle, rice),
temperature, fatigue, the effect of factors on
the action, etc. were studied.
Second Period (1900-1930) :

Most of the research done during this period
was predominantly numerical. During this time
many mental tests were performed. They were
used in areas such as surveys, curriculum
development and evaluation.
Third Period (1930-1950) :

This period is not considered fundamental
in terms of research. The global recession
during this period led to a lack of funding for
research. Similarly, World War II caused unrest
in Europe and later in the United States. So
not much research has taken place in the field
of education; But then things started to
improve.

During this period, research was done on
social inequality, the role of school, and
adolescent development.
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Fourth Period (1950-1970) :
During this period, academic research

flourished. In many countries, governments
have begun to provide large amounts of
funding for educational research. The
enlightenment process affected the education
sector as well as other sectors. As a result,
many new areas of educational study emerged.
Qualitative research methods began to be seen
as an alternative to quantitative research.
Scientists like Piaget, Cronback, and Campbell
opposed numerical methods.

Criteria, reference tests, analysis of teacher-
student interaction, teacher effectiveness,
supplementary education for socio-culturally
backward groups, social aspects of learning
aptitude were researched.
Fifth Period (After 1970) :

During this period, the horizons of
academic research widened. New areas such
as adult education, free and distance education,
population and environmental education,
epistemological education, special education,
education of the underprivileged have been
developed and researched. Advances in
computer and information technology are also
bringing changes in the field of education.
Objectives of Educational Research :

The main objectives of educational research
as mentioned as follows,
i) To explore new concepts and theories in

the field of education and provide
complete information about them.

ii) Discover new meanings through
research of existing old concepts.

iii) Enhancing knowledge through academic
research.

iv) Discovering the truth in some of the facts
in the field of education with the help of
research.

v) Enriching life by applying knowledge
through academic research.

vi) Predicting future teaching methods
through academic research, etc.

Need of Educational Research :
Research is needed for various facilities
in the field of education
Research in this field is needed to
eradicate the lack of scientific approach
in the society as well as illiteracy and
superstition.
Unemployment has increased due to the
large number of educated youth, so
research is needed to reduce it and
acquire professional skills.
Research is needed to eliminate cultural,
geographical, economic, political, social
inequalities.
Research is needed to change the way
women look at their abilities and
intelligence.

Importance of Educational Research :
Educational research is important for a
thorough knowledge of every subject
due to the changes taking place in the
field of education, society and the
explosion of knowledge.
Educational research is important for
solving problems in the field of
education as well as for making progress
by acquiring business skills.
Educational research is important to
properly assimilate new knowledge and
to understand the importance of research
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in human life.
Educational research improves teaching
and learning methods by empowering
you with data to help you teach and lead
more strategically and effectively. 
Educational research helps students
apply their knowledge to practical
situations.

Relationship between Education
and Research :

The main objective of education is to
develop the students holistically and research
in education develops new knowledge and
drives the progress of the students.

The study of research in education helps in
developing the social, cultural and economic
skills of the students. Research makes the role
of teachers and students more effective in
education and complements their work roles.
The interrelationships between teaching and
research are complementary and the inclusion
of research in education is essential for the
holistic development of students.
Conclusions :

Education is an important link in human
development and the inclusion of research in
education is the key to professional art.
Research must be included in every stage of
education as well as in every field. Many
phenomena in the field of education need to
be studied in the context of social and cultural
background. This requires the use of
knowledge and theories of other social
sciences.

There is no guarantee that every educated
person will get a government  or semi-
government job, so every student needs to

develop professional skills. Research in
education enhances students’ practical
knowledge as well as their ability to apply
learning in their practical lives. The role of
statistics, direct surveys, methodologies,
laboratory experiments, etc., is more influential
in educational research.

Although education involves research, the
teaching methods are not always the same, so
there must be some uniformity. General
teachers need to do research on day-to-day
problems, as well as perfect development of
students by coordinating research and practice
in the teaching process.

Research is an important component in
every field of education as academic research
develops the ability to take advantage of future
opportunities.
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Abstract :
Purpose of this study is to assess the level ofWell-being

Index of undergraduate college students amid covid 19
pandemic situation. Hypothesis of the study is “Level of Well-
being Index of undergraduate college students amid covid19
pandemic situation is below average”. Sample of the study is
229 undergraduate students of Government College of Arts
and Science, Aurangabad. Result of this study shows out of
total 229 students sample those 166 students (72.48%) are
extremely high level of well-being Index, 39 students (17.03%)
are having high level of Well-being Index, 19 students (8.29%)
are above average, 4 students (1.74%) are on average and one
student (0.43%) is below average level of Well-being Index.
Mean score of all participants is 229.49 with 25.06 SD.
Key words: Well-being Index, Undergraduate students,
Introduction :

Since last one and half year due to covid 19 pandemic
situation and impact of subsequent lockdown on huge
population got affected with psychological, social, financial
spheres of life including death of loved ones, domestic
violence.College going student’s life is also drastically
influenced due to this sudden surge of virus. Due to online
education, screen addiction, limitations in physical activity,
loss of job opportunities educational sector and teaching
learning process is largely affected during this pandemic
situation. The study of mental and physicalhealth along with
other spheres of students’ life is necessary for fruitful changes
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in teaching learning process.
    Present study is conducted to find the well-
being Index among college going students
specifically on the background of covid19 and
online teaching learning process.

The concept of Well-being indicates the
individual’s satisfaction in different domains
of one’s life. It includes the objective and
subjective parameters of life. The objective
components include education employment
status, financial responses and comforts of
modern life. The subjective component
involves the overall satisfaction and well-being
(Jain, U. 2010).

The term psychological well-being is a
subjective term connoting different meaning
to different people (Singh, S. 2010). Personal
Well-being includes meaning of life, absence
of Somatic symptoms, self-esteem, positive
affect daily activities satisfaction, absence of
suicidal ideas, personal control, social support,
absence of tension and general efficiency
(Bhole and Parkash;1995).Well-being is not
just the absence of disease or illness. It is a
tangible and amorphous concept and depends
upon the person’s perception.

According to Cloninge (2008) well-being
can be assessed by four methods :
1) Presence of positive emotions and

absence of negative emotions.
2) Mature character traits, including self-

directed, cooperativeness and self-
transcendence.

3) Life satisfaction or quality of life.
4) Character strength and virtues, such as

hope, compression and courage.
Cloninge (2008) has further stressed that “a

person cannot feel good (as measured by
positive emotions and life satisfactions)
without doing good (as measured by maturity
of character and virtuous conduct).
Significance of the study :

In the present  scenario of covid 19
pandemic situation fear of infection, illness,
perhaps death of loved ones and online
education it is important to assess the Well-
being Index of college going student. It will
be helpful for themselves to understand and
handle this stressful situation. This study is also
helpful to parents to know how their children
are psychologically affected amid this
pandemic situation. This study is also helpful
to teachers to understand the present
psychological profile of their students and to
handle accordingly the teaching-learning
process.
Objectives of the present study :

This study has been conducted with the
following objectives:

To find out the Well-being Index among
college going students amid present covid-19
situations.
Hypotheses of the study :

Level of Well-being Index of undergraduate
college students amid covid19 pandemic
situation is below average.
Review of literature :

Chauhan and Sharma V.  (2013) conducted
a study on Nuclear and Joint family adolescent
and found that joint family is an effective agent
of well-being for the members of the family in
general and for adolescents in particular.

Chouhan and Didwania (2015) conducted
a study on senior citizens and found that family
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living leads to life satisfaction and happiness
in old age.

Well-being includes the relationship of the
mind, spirit and body. It also explores the
psychological dimensions. Thus, well-being is
a positive concept emphasizing social and
personal resources as well as physical
capabilities (Chauhan & Sharma V., 2014).
Diener (1984) studied on a global satisfaction
with life. It is based on the individual’s
subjective cognitive appraisal about the life in
general.
Research Methodology :
Variables :

Independent variable  - undergraduate
college  going
students

Dependant variable    - Level of Well-
being Index

Sample of the study :
According to purpose of the study, 229

under graduate students (male and female)

sample have been selected for data collection
of the present study. All sample students are
BA and BSc student of Government College
of Arts and Science, Aurangabad.
Tools of the study : Well-being Index -

This psychological test is developed by
Prof. (Dr.) Vijayalaxmi Chouhan and Dr.
Varsha Sharma. This test consists 50
statements related to emotional well-being,
social well-being, psychological well-being,
spiritual well-being, self-awareness and
physical well-being of which 32 statements are
positive and 18 are negative. This is five-point
Scale. The items can be responded to by
selecting from options; always,  often,
sometimes, rarely and never. Test-retest
reliability of the scale is 0.71 and the validity
of the scale is 0.85.
Results and analysis :

Table No. 1
Levels of well-being Index of given sample
according to their raw score and Z score

Sl. No. Raw Range No. Level of Grade Mean SD
score of Z participants Well-being Score
range score came under Index

this score
range

01 Above +2.01 166 Extremely A 211.9759 13.78927

185 and above high

02 165 to +1.26 to 39 High B 175.9487 6.621133

184 2.00

03 145 to +0.51 to 19 Above C 157.1429 5.5433

164 1.25 average

04 116 to -0.50 to 04 Average D 132 6.733003

144 +0.50
05 Less -1.25 to 01 Below E 102 14.04

than 116 -0.51 average
Mean Score of total 229 participants is 199.49 and SD is 25.06
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Table No.2
Percentage of students in the levels of

Well-being Index of given sample
Level of Grade No. Percentage
Well participants of
Index participants
Extremely A 166 72.48
high
High B 39 17.03
Above C 19 8.29
average
Average D 04 1.74
Below E 01 0.43
averge

Result of this study shows out of total 229
students sample that 166 students (72.48%)are
extremely high level of well-being Index, 39
students (17.03%) are having high level of
Well-being Index, 19 students (8.29%) are
above average, 4 students (1.74%) are on
average and one student (0.43%) is below
average level of well-being Index. Mean score
of all participants is 229.49 with 25.06 SD.

According to manual of Well-being Index
Test it shows that maximum students (72.48%)
level of Well-being Index of selected sample
students is extremely high and so the
hypothesis of the study that is “Level of Well-
being Index of undergraduate college students
amid covid19 pandemic situation is below
average” has not been completely accepted.
Conclusion :
 This study shows that well-being Index of
undergraduate college going students are not
largely affected amid covid 19 as it was
anticipated by the researcher prior to this study.
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Abstract :
A person can see life in two main ways in an optimistic and

pessimisticway depending on their attitude. Person’s well-being
can be easily determine through their attitude. Life of optimistic
person is always colourful & filled with hope on the other hand
life of pessimisticperson is always sad & hopeless. This study
is aimed to assess optimistic and pessimistic among youth
residing in Aurangabad city.During Covid-19 situation,the data
was collected through google forms where participants were
between the age group of 15 to 24 years. We made online link
and sent to various students groups and got the data. We got
total 60 (30 girls and 30 boys) forms.To collect online data,
optimistic and pessimistic attitude scale developed by D. S.
Parashar [4]  used to measure optimistic and pessimistic among
youth. Data was analysed using mean, standard deviation, and
for comparison between two group and ‘t’ test used. The results
showed that, there is a significant difference between optimistic
and pessimistic attitude among youth.

Keywords : Attitude, optimistic, pessimistic, youth
Introduction :

Attitude is a way of life. We have a choice everyday
regarding the attitude we embrace for that day. The only
difference between a good day and a bad day is our attitude.
We cannot change our past, or we cannot change the way certain
people think. We cannot change what’s inevitable. However,
the only thing we can possibly change to deal with situations
better is our attitude. Somewhere between our emotions and
our thought processing lies our attitudes-our emotional
perceptions about ourselves, others and life itself.

In the opinion of Jung [3] attitude is a readiness of the psyche
to act or react in a certain way. Attitudes have three components.
The central component is a relatively enduring feeling about
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some object. Besides feeling, an attitude
usually has a cognitive component – the person
holds some belief about the object. The third
component of attitude is an action component
-a tendency to act in accordance with the
feeling and opinion. Attitudes in humans are
generally expressed as positive and negative
and that are often denoted by terms optimism
and pessimism respectively.

Optimism and Pessimism are two different
outlooks on life that dictate how you deal with
most situations and your expectations from the
world.  Opt imism is defined as having
hopefulness and confidence about the future
or successful outcome of something. It is a
tendency to take a favourable or hopeful view.

Pessimism, on the other hand is a state of
mind in which one anticipates negative
outcomes. There are some advantages to
optimism like it seems to make people feel
better about life. But there are also advantages
for pessimism in that thinking the worst helps
some pessimists cope better with the
world.Jacobsen [2] reported that men were
more optimistic than women over time and
across countries and Boman[1] found that
compared to the boys,  girls tend to
exhibitsignificantly higher levels of optimism
and lower levels of self-referent subjective
probabilities
Objectives :

1] To make a comparative study of
optimistic attitude among youth

2] To make a comparative study of
pessimistic attitude among youth.
Hypothesis (Ho) :

1] There is a significant difference in the
term of an optimisticattitude among youth.

2] There is a significant difference in the

term of  pessimistic among youth.
Methodology :

A systematic methodology is an important
step to any research because it  directly
influences the validity of the research findings.
This precisely describes the methodology tools
and instrument adopted in conducting the
research.
i] Samples of study :

During covid-19 we select online sample
through google form. We got total 60 (30 girls
and 30 boys) online forms. Their age ranges
between 15 to 24 years.
ii] Research tool :

Attitude of the respondents was assessed
by employing Optimism-Pessimism Attitude
Scale by D.S Parashar. Pre- testing of the
research instrument: Optimism Pessimism
Att itude Scale by D.S Parashar was
standardized scale for Indian context, so no
pre-testing was required before employing
them in the present study.
iii] Variables :

a) Optimistic attitude - IV
b) Pessimistic attitude - IV c) Youth - DV

iv] Data Collection Method :
Researcher conduct online data both

version of the scales was used as per the
convenience of the respondents. On various
online teaching group of students sent link of
optimistic and pessimistic attitude scale and
gather online data of youth.
 v] Statistical analysis of data :

The online collected data was classified and
tabulated in accordance with the objectives to
drive the meaningful and relevant inferences.
The data was analysed by using statistical
techniques like mean, standard deviation and
t test.



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-81

Result and Discussion
The existing level of optimistic-pessimistic

attitude of respondents across gender is
presented. Assessment and comparison across
gender in terms of mean scores and standard
deviation.
Table 1.1: The comparison between
optimistic-pessimistic attitude among youth

It is observed from Table 1 that the
observation of mean scores of male and female
are almost similar. The perusal of ‘t’ scores on
educational interest shows that both groups do
not differ significantly on optimistic (t=0.73,
p<0.01 level) where both performed same with
mean score (17.2 and 16.52 respectively) for
male and female youth. So the male and female
do not differ significantly on optimistic attitude
as the t-value of 0.01 is found to be non-
significant. The calculated t-value for showing
the difference in optimisticattitude of male and
female youth was found to be no significant
in the gender difference. Hence hypothesis
No.1 is rejected. It suggested that both male
and female optimistic attitudeare same.

The perusal of ‘t’ scores on educational
interest showed that both groups differed
significantly on of pessimistic (t=4.83, p<0.01
level) where both performed differ with mean
score (13.75 and 10.9 respectively) for male

Variable Male Female ‘t‘ value Significate
level

 N Mean SD N Mean SD

Optimistic Attitude  18 17.2 0.65 19 16.52 0.75 0.73 Not
significant

Pessimistic Attitude  12 13.75 1.36 11 10.9 1.08 4.83 ** Both level
are in
significant

Note – significant on 0.01and 0.05 level

and female youth. So the male and female did
differ significantly on pessimistic attitude as
the t-value of 0.01 is found to besignificant.
The calculated t-value for showing the
difference in pessimistic attitude of male and
female youth was found to be significant in
the gender difference. Hence hypothesis No.2
is accepted .It suggested that both male and

female youth pessimistic attitude are different.
Conclusion :
1] There is no significant difference in the

term of an optimisticattitude among
youth.

2] There is a significant difference in the
term of pessimisticattitude among youth.
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Abstract :
In India, a considerable number of people speak and write

English. The English that we use in everyday conversation is,
as a result of the effect of Indianness, purely Indian English.
We find in our English traces of our mother tongue. It happens
subconsciously, we do not make any deliberate efforts for that,
it happens perhaps because our speech organs become habitual
of making its movements in a certain already set direction.

In order to develop good speaking skills, reading is the most
important educational tool the Indian classroom has to work
with. The practice of reading in itself is the most effective
device for building up a rich vocabulary and effective spoken
communication.
Introduction :

A native language is learned by observation and imitation.
English being the second language, students learn grammar
before they learn to speak and there are hardly any role models
to be followed. Even though English is also taught as a first
language in many schools, there are still problems in the system
such as:
     1. Regional medium background.
     2. Inhibition on the part of the student.
     3. Lack of trained English teachers at primary level.
     4. Syllabus and examination pattern.
     5. Composition of the class.
     6. Problem of space and time frame.

The problem of speaking correct English arises in case of
vernacular as well as English medium students. The students
are unable to pronounce certain words correctly. They do not
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read with accurate intonations. They are
actually trapped in a vicious circle; they do
not understand and so do not find interest and
eventually do not understand. It is the exigency
of the present age to make students proficient
in spoken English as it is the basic skill
required in the industrial and technological
society.

Although there is a paradigm shift as far as
teaching and learning of spoken English in
India is concerned owing to advancement in
information and communication technology
and globalization. It has come a long way from
traditional approach of teaching oral English
using various types of drills, role play, use of
radio, tape recorder, television, then from
computer assisted language instruction(CALI)
to computer assisted language learning
(CALL) and now Digital English Language
Laboratory (DELL).
Role of Digital Language Laboratory :

The concept of language laboratory is an
effective tool for language learning. It is useful
for :
Acoustics :

English Language Laboratory provides an
opportunity to all learners to hear the
instructions. Each learner can listen to the
lesson material at a level set by the instructor
and also receive guidance from the teacher.
Individual headsets enable the students to listen
to accurate pronunciation.

Developing listening skills :
Language Laboratory helps learners to

develop good listening skills. Learners hear the
correct language patterns all the time through
their headsets. The students might be more

attentive towards the sounds in the laboratory
than those in the theory classes.
Privacy and Effective learning :

Individual headsets provide learners with a
privacy. They promote not only effective
learning but also speaking ability. It encourages
the students to speak so that the shy students
are benefited from it. Students are supervised
individually and their doubts can be cleared
easily.
Attention and Concentration :

Since the language laboratory allows the
learner to listen to the program, each individual
learner’s attention is focused on the program
material under study, they pay more attention
on the study material.
Oral testing :

The students can test their tone and
pronunciation which will shed their inhibitions
regarding pronunciation and they can speak
without fear.
Recording :

There is a facility for each learner to record
their own voice and listen to it so as to avoid
making mistakes.
Role-playing exercises :

Using the random pairing feature that all
advanced language learning systems
incorporate, instructors can generate a variety
of exercises structured around role-playing.
Learners can be grouped together in small
numbers and hold conversational practice.
Teacher Monitoring :

Since the instructor does not have to
concentrate on producing the next question or
drill, he/she can concentrate more on student
responses. The instructor has more time to
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produce materials and supervise class activities
due to the automatic rather than manually
controlled instructor console features.
Conclusion :

The need of the hour is an interaction-based
teaching methodology which will create
situations that will necessitate the speaking of
the language.

Thus, ICT resources that form the integral
part of our existence today can be effectively
used to enhance language learning.

The students can be asked to access the
movie/video clips through the internet, the

teacher can either share the video through some
social networking cites like WhatsApp, Google
classroom, etc. or give the URLs of the
websites to the students.

One needs to make optimum and creative
use of resources that are at hand and ensure
that our students speak fluently in English.
References :
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Abstract :
Service-Learning as a co-curricular activity blends teaching

and research. It is encouraging comprehensive academic
activity in higher education mission all over the world.
Depending on the curricular framework on par with
institutional vision and mission, each educational institution
differs in conduct ing service-learning course in the
neighborhood community through students. Service Learning
as outside the classroom experience provides an opportunity
for students to learn and exercise social awareness and
leadership. The field experience and feedback learned by the
students are discussed in the classroom wherein the faculty,
researchers alike participate in the analysis. The need for
community service calls the attention of students, researchers
and faculty members. It also mobilizes staff resources at
colleges and universities level for volunteering, which has been
referred to as academic charity. This becomes the main
component of co-curricular activity in many academic
institutions in India.
Keywords : Service Learning, Service-Learning Models,
Neighborhood Community, Outside Classroom Experience.
1. Introduction :

Service learning in higher education is an experiential
learning pedagogy that balances the needs of student and
community members involved, links the service and learning
through reflective processes, and if skillfully managed leads
to positive student personal, social or citizenship, career, and
intellectual development. Service learning is a form of
experiential learning and is built on the assumption that learning
occurs through active engagement and application of academic
subject matter to real world problems and vice versa. Many of
its founders were followers of John Dewey who believed that
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for an experience to be educative, it needed to
engage students in significant worthwhile
activity that leads to curiosity and sustained
inquiry. Service learning is thought to enhance
learning partly because students become highly
motivated to learn when they work with people
in the community and see how their efforts can
make a difference. Cognitive psychologists are
discovering that learning that is absorbed and
can be transferred to new settings is best
developed through repeated engagement in
complex realistic situations. Community
projects used in service-learning programs
offer this opportunity for development.
Objectives of the research paper :
1. To conceptualize service learning
2. To explore case studies regarding

service-learning approach
3. To find out benefits of service learning

method
Objectives of service-learning methods :
1. It has to learn and develop through active

participation.
2. It gives service experience to meet actual

Communityneeds.
3. Student’s academic curriculum provides

structured time for a student to think,
talk, or write about what the student did
and saw during the actual service
activity.

Conceptualization service learning :
Service-learning is a form of experiential

education where learning occurs through a
cycle of action and reflection as students work
with others through a process of applying what
they are learning to  community problems, and
at the same time, reflecting upon their

experience as they seek to achieve real
objectives for the community and deeper
understanding for themselves. Important
Elements of Service-Learning Addresses
human and community issues and needs.
Learning occurs through active participation
in thoughtfully organized service. Includes
structured reflection linking experience to
learning. Coordinated in true collaboration
with the community.

Cognitive psychology is the science of how
we think. It’s concerned with our inner mental
processes such as attention, perception,
memory, action planning, and language. Each
of these components are pivotal in forming
who we are and how we behave.
The Five Stages of Service
Learning : A Dynamic Process :

In this design, service learning is seen as
an engaging dynamic building on the core
curriculum.
Investigation :

Includes both the inventory or profile of
student interest, skills and talents, and the
social analysis of the issue being addressed.
For this analysis, students gather information
about the issue through action research that
includes use of varied approaches: media,
interviews of experts, surveys of varied
populations, and direct observation and
personal experiences. The action researches
typically reveals the authentic need that
students will address.
Preparation :

The service-learning process moves the
curriculum forward as students continue to
acquire content knowledge and raise and
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resolve questions regarding the authentic need.
They identify community partners, organize a
plan with clarification of roles, responsibilities
and time lines, and develop skills needed to
successfully carry out the plan.
Action :

Students implement their plan through
direct service, indirect service, advocacy, and/
or research. Action is planned with partners
based on mutual understandings and
perspectives, and aims for reciprocal benefits
for all involved.
Reflection :

Reflection is ongoing and occurs as a
considered summation of thoughts and feelings
regarding essential questions and varied
experiences to inform content knowledge,
increase self-awareness, and assist in ongoing
planning. When students have varying
modalities for reflection, they grow to identify
their preferred ways to reflect and value the
reflective process. This leads to

students becoming reflective by choice.
Demonstration :

Student demonstration captures the entire
service-learning experience, beginning with
investigation, and includes what has been
learned, the process of learning, and the service
or contribution accomplished. Sharing this
with an audience educates and informs others.
Students draw upon their skills and talents in
the manner of demonstration, often integrating
technology.
3. Review of sources :

In talking of service learning in the
community by the student community with the
guidance of service-learning faculties, (Swords

and Kiely, 2010) explain the challenges the
overemphasis of service-learning on student
learning and enrichment. Comparing case
studies from national and international service-
learning programs, they discuss challenges for
developing, implementing and sustaining
service-learning approaches that, although
addressing traditional learning pedagogy, strive
to advance social movement learning and
institutional change.

In Service learning’s impact (Knapp, T.,
Fisher, B., & Levesque-Bristol, C. 2010) argue
that as community, political, And institutional
leaders challenge higher education to do more
to build civic and political engagement among
students, Service-learning pedagogy is critical
to increasing community involvement in
today’s college students in order to strengthen
The social fabric of society.

Kolomer, S., Quinn, M., & Steele, K. (2009)
said that service learning promotes community
wellness and prepares future allied health
professionals to work together to address
community needs.

The authors, (Howard, D. E., Rao, C. R., &
Desmond, S. M. 2010) recount case studies of
classroom pedagogy using service-learning
practicum experiences that promote public
health. Moreover, they note that such service-
learning experience in community-based
participatory practices require both objectivity
and cultural immersion that creates a dilemma
of  balance may be addressed through reflective
and mindful activities that connect their work
to larger social justice concerns and
discussions of ethics and equity, a lesson that
public health educators can draw from social
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work practice
Some case studies :

Case studies example from our & other
colleges -
Magadh Mahila College,
NSS volunteer activity :

Girls are invariably encouraged to
participate in community - oriented
programmes along with their regular curricular
activities. The National Service Scheme (NSS)
volunteers of the college often visit slum areas
of the city and create awareness about health
and hygiene and also literacy among the people
residing in these localities. Besides, the wards
of class four employees residing on the campus
are also being made computer literate by the
college girls in the college computer
laboratory.
Activities conducted by Department
of Home Science, Government College
of Arts and Science :

Integrated Child Development Program
(ICDS0 is an important project of the state
government.This is run through Anganwadi,
Faculty from the Department of Home Science
and students demonstrated some nutritional
recipes. THR (take home ration) dry grain
powder with multigrain flour were added to
prepare various nutritious recipes. These
recipesare developed for 3-6 year old child,
pregnant womenand lactation women.This
program was demonstrated for Anganwadi
Sevikas. Nutrition Awareness program
throughservice learning activities conducted by
department of Home Science.

Survey are being conducted to plan need
based programmes-Dietary and health surveys,

survey of child care practices, social problems
and behavioural problems.Through its
extension and community education
programmes, Home Science faculty imparts
knowledge in child rearing, in dealing with
behavioral, Nutrition and health management,
in developing skills and competency in
stitching, embroidery to women in adjoining
villages.

Women are given training in-Preparing low
cost nutritious recipes Preparing food products
using indigenous locally available resources.
Preparing weaning/supplementary food.
Income generating activities for economic
betterment like envelope, card, rakhi, paper
bag, Fabric bag Making, Pickle,papad, badi
making Jam and Jelly preparation, use of
household and industrial waste to prepare
utility articles, In extension activities for
students Interaction with villagers and
understand the felt and unfelt need
Madhya Pradesh :

A Model for Tribal Village Development
was adopted by Programme Officers of the
N.S.S. Unit visited this tribal village andwere
shocked at the poverty, illiteracy, infant
mortality andunemployment of its people. The
mindless destruction of the adjacentforest, rich
with valuable indigenous species, also stunned
them. The Programme Officers interacted with
the villagers and found the malesresigned to
their fate and resistant to any idea of change.
The women stayed behind their doors and
veils. Since the village was in close proximity
with the college, almost at a walking distance,
it  wasdecided to adopt the village and
thereafter regular interactions, camps,



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-89

awareness programmes followed.
Objectiveswere- To secure the livelihood

of the people through forest, the practice of
conservation; To empower women; and To
ensure education and primary medical care for
children. The practice It was decided to focus
on three major areas—(i) forest conservation,
(ii) women empowerment, and (iii) health and
education of children.The villagers started
physical watch of the forest every day on turn
basis to protect the forest from timber mafia.
A VanaSamrakshana Samiti (VSS)-Forest
Protection Committee- was formed and it
entered into an agreement with the Department
of Forests, under this plan, the villagers are
given the ownership of the forest. The villagers
protect, maintain, and further enrich the forest.
They enjoy total ownership of minor forest
produce, whereas the major harvest is shared
equally between government and the village.
Women were encouraged to form Self-Help-
Groups (SHG) to carry-on small-scale saving,
sanitation, and anti-liquor campaign
programmes. The dried- out branches in the
forest are collected by women workers and are
deposited with the SHG in a co-operative
venture which in turn sells it to the public as
fuel wood.A kindergarten school was
established to ensure education for the children
of the village. The school has been taken up
by the Government under Sarva Sikshya
Abhiyan (EEducatio for All), and formal
education is now provided upto class V. All
theparents have been motivated to have the
mandatory vaccination fortheir newborns.
Social Labs : Anganwadis as
Community Resource Centers :

In consultat ion with the programme
officials,  two Development Blocksin
Thiruvananthapuram District (Kerala), viz,
Malappuram andKahikatoa, were selected.
Twenty-five students of the third semester
MSW Course were sent to the various
panchayats in these blocks. Each student was
assigned two Anganwadis whose functioning
wasrated below average. The students were
expected to liaise with all the stake holders of
the Anganwadi, including government officials
toelicit their cooperation in achieving the
desired objectives. Eachstudent would visit the
assigned Anganwadi twice or thrice a weekand
organize programmes with the following
focus: promoting Anganwadis as Community
Resource Centers; inculcating value of healthy
practices among adolescent girls and mothers;
and developinglife-skills in adolescent girls.
Looking at all the case studies above, and the
positive effect of service learning on students
will be as follows :
Impact
• Students develop intellectually such as

problem solving
• All the above activities help in

developing communication skills in the
students

• Refine their decision-making abilities
and acquire other career-related skills.

• Due to all the above activities, the moral
development of the students increases

• Increases social, civic, awareness among
students.  Such as Conducting hygiene
campaigns.

• Students will also display increased
critical thinking skills with regard to
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their personal and civic growth.
• Students prepare for their careers by

visiting various institutes and science
centers.

• Living in a local community creates a
multicultural understanding.

• Ability to apply what they have learned
in “the real world”

Conclusion :
Various case studies show that service to

the community has many positive outcomes
of service learning.Improving one’ s ethical
values, increasing self-esteem, providing
needed services to the community, enhancing
career preparation. and upgrading job skills etc.
NACC has also supported and advised for
service-learning methodology. UGC also
directed for service learning in curriculum.
However, the primary mission of institutions
of higher education is for students to be
academically successful.

There should be special hours for service
learning in the Higher educational Institutions.
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Abstract :
In the modern society when intelligent mobile devices

become popular, the Internet breaks through the restrictions
on time and space and becomes a ubiquitous learning tool.
Designing teaching activity for digital learning and flexibly
applying technology tools are the key issues for current
information technology integrated education. It is expected to
combine with current teaching trend and utilize the advantages
of digital learning to develop practicable teaching strategies
for the teaching effectiveness.
Introduction :

Digital learning is any type of learning that is accompanied
by technology or by instructional practice that makes effective
use of technology. It encompasses the application of a wide
spectrum of practices, including blended and virtual learning.

Digital learning is sometimes confused with online learning
or e-learning; digital learning encompasses the aforementioned
concepts. (By google and various sites)

A digital learning strategy may include any of or a
combination of any of the following:

Adaptive learning
Badging and gamification
Blended learning
Classroom technologies
E-textbooks
Learning analytics
Learning objects
Mobile learning, e.g. Mobile phones, tablet computers,
laptops, computers.
Personalised learning
Online learning (or e-learning)

Analysis of Digital Learning
Applications in India
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Open educational resources (oers)
Technology-enhanced teaching and
learning
Virtual reality
Augmented reality

Through the use of mobile technologies,
learning while travelling is possible.

 Adaptive Learning : Adaptive learning
is a learning technology that utilizes the latest
AI to measure, and analyse a learner’s
understanding of a subject. The adaptive
learning system uses feedback from the learner
to evaluate the strengths and weaknesses of
the learner in order to adjust thedelivery of
content.

Learning feedback is used to adapt the
learner’s lessons according to the learner’s
understanding and retention rate. Adaptive
learning engages the learner throughout the
course by introducing new material in a timely
manner.

 Badging and Gamification : Badging
and Gamification is a motivational tool that
rewards the learner through the use of digital
badges. Badges are obtained as a reward for
achieving a certain level of difficulty. The
collection of badges turns the learning process
into a simplification process that helps
motivate a learner to try to “conquer” new
learning materials.

 Blended Learning : Blended Learning
offers the best of both worlds by combining
digital learning with traditional classroom
learning. Teachers and students both meet for
physical classroom training and also online
through the use of interactive chat and virtual
classes. Blending learning allows students to

accelerate their individual learning process
while maintaining the classroom “group”
typesetting. It is more scalable and meets the
scheduling constraints of individuals.

 Classroom Technologies : The
classrooms are being modernized with the help
of Virtual Reality,  3D printing, Cloud
Computing and Social Networking. It is
expected that both digital learning and
traditional learning will continue to expand
with new technologies merging as capabilities
for teachers and students. By using techniques
that help engage users in the classroom,
teachers are gaining greater understanding and
retention. Some examples of classroom
technologies are Mentimeter and Kahoot.

 E-Textbooks : E-textbooks are electronic
versions of traditional textbooks. E-books are
less expensive, easier to update, and more cost-
effective than traditional textbooks. It is
expected that e-books will soon surpass the
use of traditional textbooks. The best use of
E-books is where it is curated to support
blended learning supported by LMS.

 Learning Analytics : Learning Analytics
int roduces data mining into a learning
experience. The analysis process involves the
collection, measurement and analysis of data.
Learning analytics is most commonly used
with online digital learning services, where it
can be used to design and implement new
methods and structures based on predictive
modelling and the learning feedback phase.

 Learning Objects : Learning objectives
help combine information, materials and
practice assessments into an easy-to-use
collection. The collection focus is usually
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based on a singular learning objective.
Learning objects are similar to  object
terminology found in computer programming
science. Learning objects help in designing
learning designs, where multiple learning
objects are clubbed together to give the desired
learning outcome. By having a library of
learning objects, one can achieve multiple
learning objectives.

 Mobile Learning : Mobile learning
(sometimes called M-learning) is a term used
for learning processes that can be implemented
across multiple platforms. Mobile learning can
include a multidisciplinary approach to
learning through electronic devices that utilizes
both social and contextual interactions in
addition to  video and digital learning
applications. Mobile learning is popular
because it enables learners to engage in the
learning process “on-demand”, wherever and
whenever the learner desires.

 Personalized Learning : Personalized
learning is a custom-tailored learning process
designed to help an individual become leaner.
The Personalized Learning Experience is
aimed at individuals who would benefit from
a personalized learning path. Personalized
learning requires one to design a learning
journey that is specially designed or created
for a particular learner and/or learning purpose.
When this process becomes generalized or
automated, it enters the realm of adaptive
learning.

 Online Learning (Or E-Learning) :
Online learning (Electronic learning) enables
lean people to advance their knowledge
through the Internet. Online learning is popular

because lessons are usually pre-recorded where
learners can attend lectures on demand. Online
learning (e-learning) is similar to digital
learning and includes many similar learning
areas. Where digital learning refers to the
digitization of learning materials, online
learning generally refers to publicly available,
ready-made courses that meet the needs of a
mass consumer, such as Massive Open Online
Courses (MOOCs) delivered via the Internet.
are distributed to fulfil.

 Open Educational Resources : Open
Educational Resources (OERS) are free,
openly licensed, publicly assessable resources
that can be used for educational purposes.
Legal permissions include the right to retain,
reuse, modify, remix and redistribute OERS
Content. They are a form of online learning
assets that can be used to achieve a certain
outcome.

 Virtual Reality : Virtual Reality Learning
Environment (VRLE) allows the learner to
experience a first-hand learning experience
where the learner (user) is able to interact
inside the learning environment. Virtual reality
learning allows an enriched learning
experience through the use of desktop
computers, virtual learning glasses or head
mounted displays (HMDs). Virtual Reality is
a solution to situations where it is not possible
or scalable to provide users with real-life
experiences to achieve learning outcomes.

 Augmented Reality : Augmented Reality
(AR) offers learners an interactive experience
that enhances certain aspects of the real world
through computer-generated perceptual
information. Students can experience
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Augmented Reality on their mobile phones,
where they are introduced to additional
information such as fun facts, historical data,
3D models. Augmented reality enriches the
students learning experience through multiple
sensory modalities such as visual, auditory,
haptic somatosensory and olfactory.
Augmented reality sits in between Virtual
Reality and real Classroom training in terms
of cost and benefits of scale.
Research methodology and hypothesis :

For study I had collected data from
secondary sources (https://www.kaggle.com/
lava18/google-play-store-apps, ht tps://
www.kaggle.com/gauthamp10/google-
playstore-apps) about google play store data
and application data of the Indian top 11
applications for education. From this study
objective to study digital learning on digital
platform and to check which Indian education
application is higher used and popular among
people and student in India, as India is youth
country then educations must be important and
which platform is preferable among students.

As there are many uses android as open
source and open licensewhere compared to other
mobile operating systems. Hence it is more use
of google play store than any other play store
available in information technology world.

From above chart I can considered as there
are more numbers of education applications
available on google play store.as there had
been many applications but due to pandemic
it just increases in number of downloads and
number of applications on play store. Hence
due to pandemic it increases its speed.

Google is one of the most trusted platforms and
is used by millions of users on a daily basis. Due
to this popularity, mobile app developers have
started to utilize this platform. This is why there is
an increase in the number of apps on the Play Store. 

This process of using Google Play Store to
its full extent, has based the answer off how
many apps are in Google Play Store, to an
average of 2,714,499. According to research
by AppBrain, this number is predicted to rise
further by the end of 2022. In a report
by Sensor Tower looking into top Google Play
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Store statistics 2019-2020, they estimated the
number of downloads per day to be 250
million.

Worldwide App Downloads 2018-19

Source: https://appinventiv.com/blog/
 google-play-store-statistics/

As per above graph I can know that only
google play store increases share while other
applications store decreases there share in
markets as may growth of android devices.
Analysis and Visualisation of data :

Following is scatter plot data for rating and
installation of application which show scatter
plot data. The position of each dot on the
horizontal and vertical axis indicates values
for an individual data point. Scatter
plots are used to observe relationships between
variables.

After that scatter plot data for rating and
installation of datarat ing of data for
application. Hence from this I can consider the
relationship between data i.e. rating and
installation of data as well as rating of data.

Following pie chart shows percentages of
ratings and reviews as applications success
depends on the ratings and review. But from
diagram it shows nearly same but their
correlation is not good.

Correlation between ratings and review matrix =
Rating Review

Rating 1 0.419992
Review 0.419992 1
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Following is general tree map of data of Applications :

Following is surface analysis of application
which gives general idea of data

Pareto Analysis :
The Pareto Principle, also known as the 80/

20 Rule, The Law of the Vital Few and The
Principle of Factor Sparsity, illustrates that
80% of effects arise from 20% of the causes -
or in lamens terms-20% of your actions/

activities will account for 80% of your results/
outcomes.

The Pareto Principle gets its name from the
Italian-born economist Vilfredo Pareto (1848-
1923), who observed that a relative few people
held the majority of the wealth (20%) - back
in 1895. Pareto developed logarithmic
mathematical models to describe this non-
uniform distribution of wealth and the
mathematician M.O. Lorenz developed graphs
to illustrate it.

Dr. Joseph Juran was the first to point out
that what Pareto and others had observed was
a “universal” principle-one that applied in an
astounding variety of situations, not just
economic activity, and appeared to hold
without exception in problems of quality.

In the early 1950s, Juran noted the
“universal” phenomenon that he has called the
Pareto Principle: that in any group of factors
contributing to a common effect, a relative few
account for the bulk of the effect. Juran has
also coined the terms “vital few” and “useful
many” or “trivial many” to refer to those few
contributions, which account for the bulk of
the effect and to those many others which
account for a smaller proportion of the effect.

Pareto analysis is a formal technique useful
where many possible courses of action are
competing for attention. In essence, the
problem-solver estimates the benefit delivered
by each action, then selects a number of the
most effective actions that deliver a total
benefit reasonably close to the maximal
possible one.

Pareto analysis is a creative way of looking
at causes of problems because it  helps
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stimulate thinking and organize thoughts.
However, it can be limited by its exclusion of
possibly important problems which may be
small initially, but which grow with time. The
application of the Pareto analysis in risk
management allows management to focus on
those risks that have the most impact on the
project.

Hence from this I know total markets share
of application which works effectively.

Conclusions and results :
As the use of digital learning increases

nowadays but due to the pandemic it gets
boosted which leads to increase in digital
productivity and learning. Therefore, as I move
forward, it will be used more in far-flung
education. In the near future it is likely to
increase the digital education in physical
education more vigorously. However, it had
already started to be replaced by digital
learning for shorter courses.
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Is Group Therapy
Really Beneficial?

Introduction
DEFINITION :  Group therapy for group psychotherapy/ GT)
a psychosocial treatment modality involving a small group of
patients who meet on a regular basis, talk, interact, and discuss
problems with each other in the presence of one/many group
leaders l.e the therapist or psychologist.

Psychotherapies are employed to identify and facilitate
changes in maladaptivebehaviour (ex: someone who may
start throwing furniture when feeling lonely or angry.)
Target and work out emotional and rational cognitive
interactions (ex: someone might come to seek help
because they have some fears or repressed guilt or are
unable to cope with loss or grief) and daily life exchanges
(ex: someone who just lost a job, or had to breakoff a
long term relationship etc.)

Group Therapy also offers a safe, comfortable and non-
judgemental space where each member supports the other.
Theoretical Models of Group Therapy :

Theoretical models/ approaches are ways one can go
about group therapy.
One can choose a puritan approach (sticking and
specializing in one modality) or an eclectic approach
(combining ideas from multiple modalities)
The eclectic approach has been the favoured one in recent
times, due to the variety and flexibility.

The following are major theoretical models
in group therapy :
1. Psychodynamic Model
2. Behaviouristic Model
3. Humanistic-Existential Model
4. Interpersonal Model
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Coaching Group, Family
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5. Tavistock Model
6. Group Analytic Model
PSYCHODYNAMIC :

Originated by Sigmund Freud. reworked
and popularized by Yung, Adler, Homey et al.
Main principle :

The key tosolving present issues lies in
exploring the contents of one’s unconscious
mind, intrapsychic forces (D-innate drives
immediate gratification) EGO-rational element
moderator of ID and S.E. and SUPEREGO-
ethical element) and past /childhood
experiences.

Contemporary therapeutic utilities include
Psychoanalysis. dream analysis.
BEHAVIOURISTIC :

Originated by experimental findings of
Pavlov, Skinner, Thorndike et al; Popularised
and established by JB Watson.
Main principle:

All problems are the cause of maladaptive
behaviour,  which hinders one’s daily
functioning: behaviour can be learnt and
unlearnt by conditioning (classical and
operant), reinforcement (positive and negative
and punishment.

Contemporary iterations include evidence
based therapies - BT (Behavioural Therapy).
CBT (Cognitive Behavioural Therapy), REBT
(Rational Emotive Behavioural Therapy). DBT
(Dialectical Behaviour Therapy). Exposure
Therapy.
HUMANISTIC-EXISTENTIAL :

Originated by Abraham Maslow and
popularised/ established by Carl Rogers.
Main principle :

All humans have an innate drive for growth

and self-actualization : they have the potential
to find solutions to their problems if given the
right support and conditions; emphasis is more
on self growth, acceptance, choice, personal
meaning, vales etc. instead of curing disorders.
Contemporary therapy iterations include
Humanistic-Existential Therapy, also laid
foundation for positive psychology combined
with Cognitive-Behavioural approach to give
Motivational Therapy.
Types of groups-Composition,
setting, membership

Heterogeneous –
These are multiple problems/issues/
topics are addressed and worked upon
(ex: some participants can have anxiety
issues, some adjustment, some grief etc.
in the same group)
Homogeneous –
These are single problem/issue/topic is
addressed and worked upon for all the
members (ex: a group where each
member is a first time parent, or all are
war veterans or all are victims of sexual
assault)
Inpatient –
These  groups are for patients admitted
to a formal hospital setup (ex: kids with
cancer)
Outpatient groups are for people
outside a formal hospital setting
Open-membership is fluid for each
meeting (ex: a yoga group whose
members come and go for different
sessions)
Closed-membership fixed for each
meeting (ex: an acid attack survivor
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group where the same members attend
all sessions)

Types of Groups-function :
Debriefing-structured groups -
Discussing about a traumatic event
involving people who generally work
together (ex: debriefing a class or
employees about potential of trauma
during an earthquake/fire/shooting; or
for the survivors post the traumatic
event)
Support groups -
Specific demographic; offer support,
comfort and sense of community around
a shared topic; leader may not be a
mental health professional. (ex: support
group for single parents; Wine and
Cheese Club from the show Parks and
Recreation)
Self-Help groups –
A shared topic of interest/issue/illness;
defined objective; sharing information,
extending support and alleviating sense
of alienation; leader may not be a mental
health professional (ex: Alcoholics
Anonymous, Aastha Welfare Society,
etc.)
Personal Development –
Ice breaking : increasing self awareness,
interpersonal skill development,
experience (marathon, T-group and
encounter group)

Psychoeducational / Guidance –
Preventive and educational groups; aid in

learning information about a particular topic
or issue; also help group members cope with
that same issue; deal with patients or family

members who have a common illness; (ex:
family of a pat ient  diagnosed with
schizophrenia or ADHD going for a
psychoeducational group to learn what the
diagnoses entail OR a group for school
students aiming for higher students in Clinical
Psychology)

Counseling / Interpersonal Problem
Solving- Develop effective planning
skills; managing their life more
effect ively; provide support and
environment  to facilitate problem
solving. (counseling group for widows/
widowers)
Therapy groups - Increase coping;
personality changes; working through
deep-seated psychological challenges.

Stages of group formation :
Progress and resolution of conflict in one
stage leads to moving towards the next.
The process of transition from one stage
to the next is not seamless; a lot of factors
play into progress, considering the
variety and number of individuals
involved.
The involvement of the leader (therapist)
varies across the stages.
Change doesn’t  happen unt il the
members act on their commitments; GT
is ineffective if the members don’t
commit to change; this directly affects
the cohesiveness and longevity of the
group.

Things to keep in mind while facilitating -
To be on time - it is important for the
facilitator to be punctual , it encourages
the members to do the same.
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To be prepared emotionally in order to
be able to provide a warm and safe
atmosphere for the members to open up.
Start by talking about the the purpose of
the group and discussing the guidelines.
This will help the group familiarize with
the rules and regulations in the group and
understand the shared space better.
A topic of focus- Discussing the topic
of discussion helps set boundaries in the
conversation that in return helps the
facilitator and the group members to talk
about their issues and difficulties in a
more organized manner.
Having the facilitator or someone
familiar with the guidelines of the group
helps a smooth expression if ideas which
helps the other members seek motivation
and confidence to disclose better.
Asking questions like what brings them
there, one person sharing this will make
it easier for others to open up and will
create a safe space.
It is good to keep a time set for everyone
say 3-5 mins, if not then one person will
monopolize the discussion and that will
reduce the energy of the room and people
will no longer be comfortable sharing or
feel the energy to do so.
Setting a timer and just interrupting the
speaker at the 4th minute that they have
1 minute left will help them wrap up and
then we can move to the next person.
Making exceptions to the rule is
accepting sometimes if the speaker is
observed to be in vulnerable stage I.e the
have recently gone through a traumatic

experience then they can be given some
extra time to vent out their emotions.
The session can be ended with a brief
summary of the entire discussion that
took place, addressing a bit from
everything that was spoken by everyone
present. This will help all the speakers
seek validation.
Most importantly, sharing feedback after
the session ends so that people can share
their views about the facilitator, the
session and about the members.
Providing a space where all the speakers
feel they have the liberty to empathize
with the other members of the group in
whichever way possible.
Coming to the end I would like to
conclude my sessions with a grounding
exercise.

Some benefits of Group therapy :
According to the study, most of the
people attending group therapy sessions
understand and acknowledge that they
have that issue or difficulty for which
they are attending the session.
They acknowledge that they are
experiencing some unusual and different
symptoms and that their day to day
functioning is hampered because of that
very issue.
Group therapy is beneficial as it provides
a safe space for individuals to open up
about their symptomss and assures them
that they are not alone, there are so many
people around them going through the
same things and this in turn helps these
people see similar emotions and feelings
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experienced by the other person and their
feelings seek validation.
At the same time they learn so many new
coping mechanism s from each other,
some that they might have not thought
of before.
Confidentiality I one of the things that
is of prime importance in these group
sessions, what is shared in the group
remains in the group.

Process Issues :
GT is bound to have some issues in the flow

of the process due to many individuals being
involved.

Confidentiality may be breached by
some members outside of the group.
Some members might feel they/their

problem hasn’t been acknowledged
enough.
Scapegoating (blaming other members
for ones’ problems) is also prevalent in
the initialstages
Building trust and sense of safety is
always a major challenge Conformity
and peer-pressure also raise issues.

Group leaders have significantly less
control than in individual setting; it’s one
leader amongst a group of strangers; high
chances of disruptions. Some clients/members
especially challenging to deal with, eg: people
with sociopathic / ASPD traits; psychotic/
neurotic/bipolar clients; selectively mute
clients; monopolist clients, etc.

-00-
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 I. Introduction :
The term learning environment can refer to an education

approach, cultural context, or physical setting in which teaching
and learning occur. The term is commonly used as a more
definitive alternative to “Classroom”1 but it typically refers to
the context of educational philosophy or knowledge experience
by the student and may also encompass a variety of learning
cultures its presiding ethos and characteristics how individuals
interact, governing structures, and philosophy.

In a societal sense, learning environment may refer to the
culture of the population it serves and of their locations.
Learning environments are highly diverse in use, learning
styles, organization, and educational institutions. The culture
and context of a place organization includes such factors as a
way of thinking, behaving, or working, also known as
organizational culture.2

For learning environment such as an educational institutions,
it also includes such factors as operational characteristics of
the instructors, instructional group, or institution; the
philosophy or knowledge experienced by the student and may
also encompass a variety of learning cultures its presiding ethos
and characteristics how individuals interact, governing
structure and philosophy in learning styles and pedagogies
used; and the societal culture of where the learning is occurring.
Although physical environments do not determine educational
activities, there is a evidence of a relationship between school
setting and the activities that take place there.3

II. Objectives :
1. To study meaning of learning environment and history

of learning environment.
2. To study operational characteristics that can determine
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the nature of the learning environment
include.

3. To study societal culture.
4. To study 21st Century learning

environment.
III. Research Methodology :
1. This research paper purely based on

“Secondary Date”, Research paper, use
News-Paper Article, Reference Book,
Journal Articles, and Websites etc.

2. Research Design: Use on descriptive
Research Design.

IV. Meaning and History
of Learning Environment :

The Japanese Word for school, gakuen,
means “learning garden” or “garden of
learning”4 The word school derives from Greek
(Schole), originally meaning “leisure” and also
“that in which leisure is employed, but later
“a group to whom lectures were given,
school.”5,6,7,8 Kindergarten is a German Word
who’s literal.

Meaning is “garden for the children”,
however, the term was coined in the
metaphorical of “place where children sense
can grow in a natural way.”

Direct instructions is perhaps civilization’s
oldest method of formal, structure education
and continues to be a dominant form
throughout the world. In its essence, it involves
the transfer of information from one who
possesses more knowledge to one who has less
knowledge, either in general in relation to a
particular subject or idea.

The Socratic Method was developed over
two millennia ago in response to direct

instruction in the scholar of Ancient Greece.
Its dialectic, questioning form continues to be
and important form of learning in western
schools of law. Hands on learning, a form of
active and experiential learning, predates
language and the ability to convey knowledge
by means other than demonstration, has been
shown to be one of the more effective means
of learning and over the past two decades has
been given an increasingly important role in
education.
V. Operational Characteristics :

The operation of the educational facility can
have a determining role of the nature of the
learning environment characteristics that can
determine the nature of the learning
environment include:
1. Organization Type :

State or public school, independent
school parochial school.

2. Structure :
Rigidly structured (Military Schools) to
less structured (Sudbury School) free
school movement, Democrat ic
Education, Anarchistic Free School,
Modern Schools or Ferrer Schools.

3. Non-Institutional :
Home schooling, unschooling.

4. Schedule :
The length and timing of the academic
year (e.g. year round schooling) Class
and activity schedules, length of class
period, block scheduling.

5. Staffing :
The number of teachers’ student teacher
ratio, single teacher per room or co-
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teaching.
6. Attendance :

Compulsory student until a certain age
or standard is achieved.

7. Teacher Certification :
Varying degrees of professional
qualifications.

8. Assessment :
Testing and standards provided by
government directly or indirectly.

9. Partnerships and mentoring :
Relationships between the learning
environments and outside entries or
individuals in general study or chosen
fields.

10. Organizational Model :
Departmental; integrated, academy,
small school.

11. Curriculum :
The subjects comprising a course of
study.

VI. Societal Culture :
“Culture” is generally defined as the beliefs,

customs, arts, traditions, and values of a
society, group, place or time.9 This may include
a school, community a nation, or a state, culture
affects the behavior of educators, students, staff
and community. It often determines curriculum
content. A community’s socio-economic status
directly influences its ability to support a
learning institution its ability to attract high
caliber educators with appealing salaries; a
safe, secure and comfortable secure facility and
provide even basic needs for students, such as
a adequate nutrition, health care, adequate rest,
and support at home for homework and

obtaining adequate rest.
VIII. 21st Century Learning Environment :
i. A 21st Century learning environment is

a learning programme, strategy and
specific content. All are learner centered
and supported by or include the use of
modern digital technologies. Many
incorporate key components of active
learning.

ii. Blended learning is a learning
programme in which a student learn at
least in part through delivery of content
and instruction via digital and online
media with greater student control over
time, place, path or pace than with
traditional learning.

iii. Personalized learning is an educational
strategy that offers pedagogy, curriculum
and learning environments to meet the
individual student’s needs, learning
preferences and specific interests. It also
encompasses differentiated instructions
that supports student progress based on
mastery of specific subjects or skills.10

iv. 21st Century skills are a series of higher
order skills, abilities, and learning
dispositions that have been identified as
being required content or outcomes for
success in 21st Century Society and work
places by educators, business leaders,
academics and governmental agencies.
These skills include core subjects, 21st

Century Content, Collaboration,
Communication Creativity, Critical
thinking, information communication
technologies. (ICT) literacy, life skills,
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and 21st Century Assessments.
v. Digital literacy is becoming critical to

successful learning, for mobile and
personal technology is transforming
learning environments and workplaces
a like. It allows learning including
research, collaboration, creating,
writing, production and presentation to
occur almost anywhere. Its robust tools
support  creativity of thought
collaboration, generation and production
that does not require manual dexterity.
It fosters personalization of learning
spaces by teachers and students, which
both supports the learning activity
directly as well as indirectly through
providing a greater feeling of ownership
and relevancy.11

Conclusion :
In above discussion, learning environments

are educational approaches, cultures and
physical settings for all types of learners and
activities.

The operation of educational facility can
have a determining role of the nature of the
learning environment.

Culture affects the behavior of educators,
student’s staff and community.

In 21st Century learning environment is a
important role performing a development
education facility.
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Abstract :
This  article  examines  the  role  of  community  service

learning within teacher education nationally and internationally,
first, the article focuses on national and international
perspectives regarding community engagement, teacher
education and service learning, Findings of the study indicated
that the awareness to encourage community service in schools
is grounded on the acceptance that it does not only give students
extra credit points but serving others or one’s community also
makes them better citizens. Nowadays many high schools and
universities are promoting community service learning program
by making it a part of the admission process; therefore students
participate in community service learning program to get
admission in an institution of their choice however, after
completing the community service program, they see
themselves as more socially responsible citizens. This
qualitative study aimed to explore the impact of community
service learning on the social skills of students. The diversity
of student backgrounds and the increasing number of school
students from low socio-economic areas requires teachers to
have as understanding of students worlds and to be committed
to social justice both within school structures and curriculum
as well as in the life of the wider community. Based on the
advantages and positive experiences  of  students,  the  study
recommends  to  include  a  more inclusive model of service-
learning to a school curriculum.

Keywords : community service learning, social skills.
Introduction :

Community service learning is an organizations programs
to promote learning and social development work with
individuals and groups in their communities using a range of
formal and informal methods. A common defining feature is
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that programmes and activities are developed
in dialogue with   communities   and
participants.

 The   purpose   of community learning and
development is to develop the capacity of
individuals and groups of all ages through their
actions, the capacity of communities to
improve their quality of life.

This study is informed by international,
national and state concerns for improving the

opportunities through their social networks and
prior connections with local schools and places
of   employment   while   most   students   choice
to   volunteer   in   one organization or group,
there were a small number of students who
volunteered in a number of organizations or
groups. These can be categorized  into  seven
major  groups  or  events;  community  groups
targeted at special needs; community groups
or organizations, sports and other.

provision and relevance of pre-
service teacher education,
community service learning is a
possible means of achieve those
goals.
Community service learning :

CSL provides opportunities of
students to explore career options
and can be inst rumental in
affirming students career choices.
This encourages engagement is
course work as students become
more committed to their chosen
career, furthermore, CSL that
involves some form of educational element can
provide student teachers with as opportunity
to “act out” being a teacher, thus CSL is one
approach that has the potential not only to
enhance student teachers,  cognitive
development, self concept, and cultural
awareness but also the capacity to help student
teachers appreciate the links between their
learning and their experiences and develop
their identities as both students and further
teaching professionals.
Types of community service :

Many students choice to source their own

Method :
This methodology toolkit provides an

evidence-based insight into service learning
and seven practical teaching approaches :

1) community-based research,  2) project-
based learning, 3) (participatory) action
research, 4) internships, 5) volunteering, 6)
action-reflection methodologies and  7) social
entrepreneurship. The toolkit adopted a
comparative approach with the main aim of
mapping the strengths and weaknesses of the
seven practical teaching approaches analysed
compared with service-learning. 

(Ref. Australian Journal of Teacher Education)
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1. Community-based research :
It is a methodology based on partnership

and full, equal engagement between university
researchers, students and practitioners in
community organizations. Fundamental to
Community-based research is to democratize
both the ways in which knowledge is created
and disseminated.  Community organisations
(and individuals) are thus not ‘researched
upon’ but rather are equal partners with
university academic researchers at all stages
of the method. From an educational
perspective, the outcome aims at the
development of knowledge and a range of
skills for researchers and also, potentially,
community members, such as: team working;
communication skills; research methods-
qualitative and quantitative; reporting on
research findings to a wide range of different
audiences: policy makers, practitioners,
community members and researchers.  Some
of the complexities of this method includes:
challenges of identifying research topics of
mutual interest to both members of the local
and the academic community; complexity of
partnership working based on mutual respect
and engagement between key stakeholders;
differences in impact indicators-publications
in the academic sphere; implementation in the
community sphere.
2. Project-based learning :

As a method it aims at enabling students to
develop both personal and professional skills,
such as problem solving; time planning for
particular project tasks; decision making;
personal and team responsibility; self-directed
and-regulated learning; self-assessment and-

evaluation. During project-based learning there
are a lot of separate steps, including activities,
workshops, and research with many
assessments until the final evaluation in order
for teachers to be more objective and lead
students to a better learning outcome. The
weakness of the method relates the fact that
not all students can learn in the same way,
Teacher’s role is crucial while applying this
learning method. If a teacher is not prepared,
lacks experience and competences, the
method’s application result can be not
satisfying. Thus, the method can be limited in
terms of teacher’s help and support. Moreover,
the method is highly demanding in time and
other resources comparing to traditional
learning methods, which discourages teachers
to apply it  together with other learning
methods.
3. Action research :

It is a methodology aimed at working on
practical issues at a community level in a
participatory way between researchers and
local practitioners. Community members and
researchers work together to: (a) identify and
analyse community problems, (b) find
solutions to those problems through the best
methods of research, and (c) test those
solutions in the community. Action research
needs active engagement on all sides of the
process, also on the student’s side. Some
researchers criticize the method for his lacking
of a concrete systematic of the single processes
and for a lack of quality criteria or specific
characteristics of this research. As the research
methodology is very open, it is argued that
“everything” which happens in the community
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can be action research. Therefore, the concrete
outputs of action research cannot be foreseen
as they evolve while the practice is researched
and reflected and depends on the situation.
This makes it difficult to plan the concrete
research at the beginning.
4. Internships :

An internship is a temporary position
offering students work experience. The
method is not aimed at promoting a social
impact in the community. The focus of
internships is on the acquisition of particular
career skills and applying knowledge but also
skills learned at the university. They are
strongly academic based and focus on the
interest and learning goals set  by the
university. In this sense the impetus of what
and how to learn is most often related to the
university.

The typical outputs of internships are
practical skills in the respective field of study
acquired during the internship. Internships as
a method for learning have several advantages.
They help students to gain practical
experiences in the field of study and increase
their job opportunities after study. They also
seem to be helpful for closing the theory-
practice gap. In some cases internships have
been criticised for their use on the part of
companies, as a source of cheap labour.
Moreover, if mentors and supervisors do not
support learning, learning outcomes might be
low and dissatisfaction high.

5. Volunteering :
It is generally considered an altruistic

activity where an individual or group provides
services for no financial or social gain “to

benefit another person, group or organization”.
There are many types of volunteering: skills
based volunteering, virtual volunteering,
environmental volunteering, volunteering in an
emergency, volunteering in schools, corporate
volunteering, community and volunteer work,
social volunteering or welfare volunteering,
volunteering at  major sport ing events,
volunteering in developing countries. The
degree of students’ engagement is high because
volunteering requires a high willingness to
improve the sector of the cause they serve. The
impact of volunteering generally has 3
dimensions: the impact of volunteers on the
organization-social and economic; the impact
of volunteers in the community (final
beneficiaries)-social and economic; the impact
of volunteering on volunteers-personal, social
and economic.

The skills the student can develop during
volunteering are: teamwork, public speaking,
time management , decision-making,
communication skills, interpersonal skills,
confidence, self-efficacy and a stronger sense
of self-problem solving and adaptability,
motivation to make a change or to improve a
sector of life. Volunteering is considered as
professional experience in the field of study,
which means that young people may have
higher chances of employment. It requires,
however, time, effort and the pressure that is
equal with a person that has a job and it is paid
for his job.
6. Action-reflection methodologies : 

As a comprehensive method it relates to a
set of experiences in actual contexts and
educational intervention associated with
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positive changes in students, particularly in
terms of deep psychological processes (e.g.,
cognitive complexity, moral reasoning, social
perspective taking). The outputs vary widely
depending on the specific contexts where the
project develops, and can include artistic
outputs (e.g., a play or artistic performance),
but also other types of events (e.g., science fair
or demonstration). Nevertheless, projects tend
to include individual journals where
participants write down their own reflections
about the experience-with writing appearing
as a decisive element of reflection and personal
change. Asa matter of fact, it is a methodology
time consuming (projects should last for a
minimum of 4-6 months for change to occur)
and demanding in terms of student’s
engagement.
7. Social entrepreneurship :

It Is not a method. It is a field of student’s
engagement , training and working
opportunities. However, service-learning and
social entrepreneurship share a common goal
of engaging students in work to achieve the
public good, and a desire to link education to
addressing social problems and needs. Social
entrepreneurship can also be a didactical
approach at the university level. One the one
hand, Universities can adopt curriculum for
social entrepreneurship, fostering
employability and work-experience in this
field.  On the other hand, social
entrepreneurship enhances innovative work-
based learning methodologies and extra-
curricular activities based on team building,
community engagement and interpersonal
skills. The collaboration between community

partners, students, faculty, teachers, and social
entrepreneurs can create new opportunities in
terms of community partnerships,
collaborative working relationships, and social
innovation.
Objectives :

While classroom lessons are more focused on

‘Doing’ (such as attending lectures, experiments,

lab learnings, project work etc), Service Learning

journeys help in ‘Thinking’ & ‘Acting’ (by using

the classroom lessons in real life problems).

Largely, the main purpose of this is to
combine the academic curriculum with socially
responsible activities. The aim is to positively
direct the students’ commitment to their
communities and beyond, understanding the
problematic issues, helping others who are
facing certain difficulties, promoting racial
understanding & cultural amalgamation, and
influencing social values.

Another purpose is to provide the student
with an opportunity to experience the different
stages for the intellectual and personal growth,
while being a part of something larger. These
stages are-knowing the issues of the
community, addressing them with compassion
and finding out ways that can lead to a solution,
and finally, acting in order to achieve the
solution.

As the student becomes a ‘thinker’, ‘doer’
and ‘activist’ while taking more responsibility
for their actions, the teacher, rather than just
being a dispenser of knowledge, becomes a
‘facilitator’ or ‘coach’-guiding the former to
follow a path that would benefit them & the
community they are working for. And it doesn’t
end there-in fact, the students bring back those
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experiential learnings to their classrooms. In
this whole process, academic excellence isn’t
ignored but immensely enhanced as the
students realize the need for implementing
those learnings in their course of life as
well.One of the primary goals of Service
Learning Programs is to make the curriculum
relevant so that the learners are well equipped
to meet the community needs. It is essential
that a 21st-century academic curriculum is
designed in a way that it prepares the students
with decision-making skills. It ’s the
responsibility of the educators to ensure that
today’s students turn to tomorrow’s leaders.To
put it in a simpler manner, the following are
the goals that any academic institution would
aim for, through service learning programs :

Intellectual development (think of
problem-solving)
Basic skills acquisition (communication)
Moral and ethical development
(compassion)
Social and civic responsibility
Career preparation
Multicultural understanding
Personal growth
Some people also develop their
leadership skills, learn to focus on
critical thinking, gain confidence for
public speaking and experience a holistic
development.
While teaching students early about the
role they can play in their community,
service learning programs also
encourages lifelong civic participation.
Relating academic activities to real-life
experiences, service learning can

improve workplace skills and enhances
personal development among youth.
Service learning programs give students
a sense of competency. They start seeing
themselves as active contributors to their
community, and the experiences make
them decision makers rather than passive
recipients of adult orders.

(Ref . volunteering Solutions)
Conclusion and Recommendation :

We did not  originally conceptualise
community service learning as a transition
strategy for engagement into the discourses of
teacher education or indeed into the teaching
profession, However, the findings of this study
alert us to possibility that CSL could be
reconceptualised as a transition strategy in both
regards.

In reviewing the available information on
science investigation and engineering design
in middle and high schools, the committee
made the following conclusions, which inform
the interconnected recommendations that
follow.

Engaging students in learning about
natural phenomena and engineering
challenges via science investigation and
engineering design increases their
understanding of how the world works.
Investigation and design are more
effective for supporting learning than
traditional teaching methods. They
engage students in doing science and
engineering, increase their conceptual
knowledge of science and engineering,
and improve their reasoning and
problem-solving skills.
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Teachers can use students’ curiosity to
motivate learning by choosing
phenomena and design challenges that
are interesting and engaging to students,
including those that are locally and/or
culturally relevant. Science investigation
and engineering design give middle and
high school students opportunities to
engage in the wider world in new ways
by providing agency for them to develop
questions and establish the direction for
their own learning experiences.
Science investigation and engineering
design entail a dramatic shift in the
classroom dynamic. Students ask
questions, participate in discussions,
create artifacts and models to show their
reasoning, and continuously reflect and
revise their thinking. Teachers guide,
frame, and facilitate the learning
environment to  allow student
engagement and learning.
Inclusive pedagogies can support the
learning of all students by situating
differences as assets, building on
students’ identities and life experiences,
and leveraging local and dynamic views
of cultural life for the study of science
and engineering.
Centering classes on science
investigation and engineering design
means that teachers provide multiple
opportunities for students to demonstrate
their reasoning and show understanding
of scientific explanations about the
natural world. Providing opportunities
for teachers to observe student learning

and embed assessment into the flow of
learning experiences allows students as
well as teachers to reflect on learning.
Instructional resources are key to
facilitating the careful sequencing of
phenomena and design challenges across
units and grade levels in order to increase
coherence as students become
increasingly sophisticated science and
engineering learners.
Teachers’ ability to guide student
learning can be improved by preservice
education on strategies for investigation
and design as well as opportunities for
professional learning at many stages of
their in-service teaching careers.
Intentionally designed and sustained
professional learning experiences that
extend over months can help teachers
prepare, implement,  and refine
approaches to investigation and design.
Science investigation and engineering
design should be the central approach for
teaching and learning science and
engineering.
Teachers should arrange their instruction
around interesting phenomena or design
projects and use their students’ curiosity
to engage them in learning science and
engineering.
Administrators should support teachers
in implementat ion of science
investigation and engineering design.
This may include providing teachers
with appropriate instructional resources,
opportunities to engage in sustained
professional learning experiences and
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work collaboratively to design learning
sequences, choose phenomena with
contexts relevant to their students, and
time to engage in and learn about
inclusive pedagogies to promote
equitable participation in science
investigation and engineering design.

The  findings  of  this  study  support  the
CSL  literature  in  that students experienced
academic, personal and professional growth.
They were able to realize and enact their future
professional roles as well as develop a stronger
understanding of active citizenship and social
responsibility.
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Abstract :
Learner-centered teaching is a teaching approach that is

increasingly being encouraged in education. A new approach
in education, termed ‘learner-centered’, is somewhat similar
to the ‘user-centered’ focus of modern interface design. In this
approach, the focus is on needs, skills, and interests of the
learner. Utilizing multiple teaching techniques appropriate for
student learning goals. Several roles of teachers in learner-
centered teaching are as guides, facilitator and coaches.
Teachers also play important roles in creating an environment
that fosters students. Learning, accommodates different
learning styles, and motivates students to accept responsibility
for learning.
Keywords :

Learner-centered teaching, teaching approach, teachers,
efforts & roles
Introduction :

Everything starts with the learner. Learner-centered
education is about an entirely new way of seeing, thinking
about, and acting on education. It focuses on 3 key aspects
about the learner. First, each learner is seen as being unique in
meaningful ways. They have unique backgrounds,
circumstances and starting points with unique strengths,
challenges, interests and aspirations. All of these unique
attributes call for unique responses from their learning system.
Second, each learner  is seen as having unbounded potential-
potential that will unfold at its own pace and in its own way.
And, finally, each learner is seen as having an inborn desire to
learn. The job of the education system is to set free that desire.

What’s so different about this vision of learner centered
education? It is not a mandate or a blueprint. Rather, this vision
offers a inspiration to seek a challenge and invitation to
transform, rather than reform. It sets out a future that inspires
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people and communities.
 Learners, educators, parents, unions,

businesses, charter schools, administrators,
civic leaders, and education advocates and
organizations, together, they were able to create
a transformational vision that honors and
values the points of view of all of those
engaged in the work of education.
Objective :

Real learner-centered education means
guaranteeing every individual, learner in every
educat ion system, the opportunity to
understand who they are, where they are from,
and how they can contribute to our world. Our
children are not broken; it is the system around
them.

To make a real, sustainable difference for
students, systems must examine their practice
at all levels. Here the system means each and
every one of us who is involved in education.
“We” created the system, and it is only “we”
who can fix it. Policy is not set in concrete; it
can alter and adapt to make life and learning
better. Only by refocusing every decision
through the eyes of the learners, we will be
able to understand how to transform.

The collapse of our education system has
occurred on many fronts. Among the most
obvious-and one of the biggest tragedies of our
time-is high-stakes testing. When we measure
test scores as the one true indicator of academic
achievement, the focus is absolutely on
teaching to the test. Teachers are forced to pay
attention to test scores in a way that ignores
who the learners are as individuals. In other
words, it ignores what makes them human.

Medical doctors have been expected to use

their professional judgments when
synthesizing a range of data points for
years. Not one of us would expect a medical
doctor to make a decision based only on the
blood pressure of a patient-who perhaps could
not find a parking spot, was late for her
appointment, and dropped the contents of her
briefcase all over the middle of the road! The
doctor does not say that you need to have open-
heart surgery tomorrow based on this single
indicator. The doctor will usually ask, “How
do you feel? Was there any other reason it
might be high?” The doctor may also require
a range of tests before making a professional
decision. So, why has a single data indicator
been acceptable in education?

Understanding whether a child is successful
can be determined in multiple ways. By single
narrative thinking, we have created a
measurement system that over promises and
under delivers. Measurement in itself is a
driver of change-what and how you measure
gets focused on. This is only one of a number
of the systemic failures constant in public
education today, all originating from the same
failure or inability to examine everything we
do in light of its impact on learners. The system
must change to provide, from every level and
angle, a clear line of sight to its center-the
learner.

“What really matters” has to be decided
locally and be infused with who a learner is,
what they love, who they desire to be, and what
they need to be in order to get there. We need
to be using real-time assessment that is based
on the full range of evidence, qualitative and
quantitative, and that supports teachers to use
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sound professional judgment in a nuanced, but
consistent, way.
Getting to Learner-Centered :

The learner-centered model for learning
functions like a pair of lenses that offers a new
way to look at, think about, talk about, and act
on education. It constitutes a shift of view that
places every learner at its center, structures the
system to build appropriate supports around
him or her, and acknowledges the need to adapt
and alter to meet the needs of all children.

The learner-centered model changes our
very view of learners themselves. Learners are
seen and known as wondrous, curious
individuals with vast capabilities and limitless
potential. This model recognizes that learning
is a lifelong pursuit and that our natural
excitement and eagerness to discover and learn
should be fostered throughout our lives,
particularly in our earliest years. Thus learners
are active participants in their learning as they
gradually become owners of it, and learning
itself is seen as an engaging and
exciting process.  Each  child’s  interests,
passions, dreams, skills, and needs shape his
or her learning experience and drive the
commitments and  actions  of  the  adults  and
communities supporting him or her.

Learner-centered education isn’t the newest
way to “do” education. Nor is it a new “to do”
list or set of activities to add onto one’s work.
Because it is a pattern shift, it actually offers a
new worldview and demands a mindset shift.
“WHERE DO WE START?” 

Once educators grasp the potential impact
of placing learners at the center of the learning
process, they want to know where to start. After

all, transforming the focus from instruction to
learning can be disturbing, and most of us were
trained to deliver instruction, not to focus on
development learning. Obviously, it does not
make sense-nor is it realistic-to shift everything
at once. In fact, the risk of an all-or-nothing
approach is becoming overwhelmed and
defaulting back to a focus on tasks and
activities, rather than a focus on real learning.

The approach that works best for most is to
start by changing one or two practices that
move you and your learners in the direction of
being learning- centered. Making a few
strategic changes can reveal the potential
benefits of greater change, while
simultaneously admiring learners for playing
a different role in their learning experience.

The combination of giving learners more
choices and listening more to their perspectives
and ideas will  make a number of differences
in their learning and behavior.
GIVING LEARNERS MORE
CHOICE AND VOICE IN
THEIR LEARNING ARE SAFE
AND USEFUL  STEPS : 

In classroom, try allowing learners to
choose the learning activity or task in which
to engage from a list of options. Have
conversations with your learners to determine
their preferences in approaching a learning
challenge. Even a few minutes spent conferring
individually with learners can give them
greater voice. This process also reveals for
learners the potential benefits of playing a more
active role in their learning. These first steps
become the building blocks toward student
ownership of their learning.
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The transformation to a personalized or
learning-centered approach is about
repositioning and building the capacity of
learners to play a more active role in-and take
more responsibility for-their learning. As
learners begin to take greater ownership, they
also become more effective learners. And, it
builds greater capacity for learning
independence.
BARRIERS IN LEARNER-CENTERED
EDUCATION :

The list of barriers to Learner-centered
education is a long and convincing one, some
examples being: large classes and poor
facilities, poor teacher preparation, limited
teaching and learning materials and misaligned
accountability of schools. This demonstrates
that there are factors beyond teachers that can
affect whether Learner-centered education can
be sustainably implemented.

Learner-centered education is premised on
two strong foundations: a child’s right to
quality and relevant education and teaching
and learning practices that promote learning.
Thus, if we combine the rights basis of
Learner-centered education with the evidence
concerning teaching that stimulates learning,
we can create a flexible set of principles (rather
than prescriptions) that might be helpful in
improving practice everywhere. 
THE SEVEN PRINCIPLES TO MAKE
CURRENT TEACHER PRACTICE
MORE LEARNING-ORIENTED ARE :
1. Lessons should be engaging to students,

motivating them to learn.
2. Atmosphere and conduct reflect mutual

respect between teachers and learners. 

3. Learning challenges build realistically
on learners’ prior knowledge. Many
syllabi are too demanding for many
learners and accountability to higher
authorities means that teachers’ first
priority is to get through the syllabus.
This means learners cannot keep up.

4. Authentic dialogue is used, including
open questions. 

5. Curriculum is relevant to learners’ lives
and perceived future needs, in a language
accessible to them (home language
preferred). 

6. Curriculum is based on skills and
attitudes but does not ignore content.

7. Assessment follows these principles by
testing a wide range of thinking skills. 

TEACHERS GUIDE STUDENTS
TOWARD MEANINGFUL
ENGAGEMENT WITH THE
MATERIAL CHOSEN BY THEIR
CLASS MEMBERS BY : 

Helping students adjust to a new and
different learning environment
Helping students visualize what
successful learning looks like
Giving students the chance to express
their ideas in their terms
Helping to set the goals of student-
centered classes
Helping students learn how to set and
achieve their personal, educational goals
Giving students enough room to fail and
learn from their missteps 
Helping students develop their critical-
thinking and self-reflection skills
Giving students the space to act as their
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advocates in the learning process
Showing students specific techniques for
accessing the information they’re
interested in.
Creating genuine personal relationships
Personalized, deep, and culturally
responsive teaching and learning
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A Situated Model
of  Creative Learning

Abstract :
This article puts forward a situated model of creative

learning. Most educational studies on creativity tend to
concentrate on explaining the relation between teaching and
creativity while keeping learning as a secondary concept.
However, it has been stated that it is likely that teaching
creatively leads to creative learning, suggesting that there is a
need to describe the concept of creative learning and to analyse
its possible constituents. Accordingly, this presentation
introduces an empirically based and theoretically informed
model of a creative learning community. The model is based
on three key concepts or learning principles which can take
different forms in particular settings and social practices. These
are respectively: (1) Immersion in the topic of interest, in
traditions and in the subject matter, (2) Experimentation and
inquiry learning and (3) Resistance from the material of interest.
As a theoretical point of departure, this presentation will outline
a situated model of creativity and learning, and following this,
will introduce a model of creative learning. This presentation
will include several empirical examples. In the final part, the
model will be discussed in relation to the concept of creative
teaching.
Introduction :

Creativity, innovation and entrepreneurship are some of the
currently most celebrated concepts in the educational system
(Neergaard et al, 2012). The reasons for these changes are
manifold. The fact that we live in a globalised world in which
nations engage in intense international cooperation and
competition means that even well consolidated companies and
nations face great challenges if they don’t manage the change
to higher-order economies increasingly based on knowledge
and symbolic resources (Peters, 2010). Sophisticated
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information and communication technologies
and customers used to change and news mean
that products have shorter life cycles,
something very evident in the fashion industry
(Vangkilde, 2012). Jobs which do not require
creative human capacities are outsourced, and
in Asian and Western countries, the
middleclass grows and the amount of spare
time increases. This means that the socalled
creative industries producing lifestyle products
can expect a growing market because of
increased time available to consume these on
a global level (Lorentzen, 2013). In the western
world, public welfare is challenged due to
demographic changes with fewer hands to take
care of many people outside the labour force
(Wegener &Tanggaard, 2012) and we face
climate changes, youth unemployment and
poverty in certain areas. In light of the above
and due to the growing marketisation of the
educational system, innovat ive and
entrepreneurial competences are seen as
something the educational system must help
to restore and/or avoid killing among children.
Sawyer (2012) argues in his book The Science
of Human Creativity that this may help make
education more effective and fun in relation
to learning, and that creativity and the ability
to imagine new futures are the overall most
sublime human capacities. However, our
knowledge of the relation between learning
and creativity is still very Much of the literature
concerning education and the creative
economy emphasises the role of the arts in
economic development and the need for
building forms of cultural, social and public
entrepreneurship. The problem is that beyond
the formulation of concepts such as ‘creative

industries’, ‘creative cities’ and ‘creative class’
little analysis has been made of creativity in
schools apart from fostering instrumental
versions of creativity or simply regarding
‘education, training and skills’ as one aspect
of the creative economy. There is still a long
way to go in theorising and developing policies
that encourage creativity in schools predicated
on new forms of social media and better
understanding of new media and knowledge
ecologies that  democratise access to
knowledge, decentraliseorganisational and
authority structures, encourage a greater
personalisation and autonomy of learning
while promoting new forms of ‘collective
intelligence’ and peer learning based on a new
ethic of participation and collaboration.
(Peters, 2010, p. 73)

That is : the concept of creativity in schools
is still quite empty, and there is a growing need
to find more democratic and collective
organisational structures facilitating creativity
and peer learning. Furthermore, most
educational studies on creativity have up until
now concentrated on explaining the relation
between teaching and creativity and in this
context, learning very often remains as a
secondary concept (Torrance, 1972; Hennessey
&Amabile, 1987; Fasko, 2000-2001). An
example of  this tendency can be found in
Cheung’s article on teaching for creativity
(2012). Cheung states that the following two
dimensions are of uttermost importance if
teachers want to promote creativity: ‘To
achieve the goal of promoting creativity in
education there are two issues that require
attention: (a) what creativity means to teachers,
and (b) their actual practices to facilitate
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creativity in the classroom’ (Cheung, 2012, p.
43). I agree completely, but I would argue that
we also need a third point, namely what kind
of learning is vital and how learning processes
actually lead to more creativity. However, the
focus in much of the literature concerning
creativity and teaching seems to be
concentrated on the actions of teachers with
less focus upon studies of the actual learning
processes among the students.

In Simonton’s article (2013) a whole section
is devoted to the topic of teaching creativity; a
section which proceeds without mentioning the
concept of learning. What Simonton discusses
is the fact that promoting creativity among
students in a class might require us to teach in
new and useful ways. He then addresses how
he has found it useful to surprise his students
by for example wearing a t-shirt with a
sentence imprinted concerning the topic of the
lecture of teaching. He also mentions teaching
experiments such as having the students, when
the topic of the lecture concerns creativity tests,
actually take a test themselves and then let
them discuss the various benefits and
disadvantages of tests of creativity.

These activities are surely great as they
make the students practice testing and the
students likely get a hands-on experience with
the subject matter of teaching, while the t-shirt
event is assuredly funny, surprising and
hopefully awakens attention. However, we still
don’t know if these activities happen to fuel
the creativity of students and there is no
theorising on the eventual learning processes;
maybe because they are extremely difficult to
study and put to the test as the relation between
teaching and learning is endlessly complex.

However, Anna Craft (2005) has stated that it
is likely that teaching creatively leads to
creative learning among students and pupils,
suggesting that there is a need to describe the
concept of creative learning and to analyse its
possible constituents. Accordingly, this article
introduces an empirically based and
theoretically informed model of a creative
learning community. The model is based on
three key concepts or learning principles which
can take different forms according to particular
settings and social practices. In the following,
the theoretical departure of the article in a
situated model of creativity and learning is
presented and after that, I will introduce my
model of the basic ingredients in a creative
learning community. This presentation also
involves the demonstration of empirical
examples. In the final part of the article, the
model is discussed in relation to concepts of
creative teaching.
Creativity as Part of Life in Itself :

In the above, it is hopefully evident that the
situated pragmatism, which I’m advocating,
assumes that human cognition is based on
inquiry, on the creative potentials of human
beings in a world of constant change which
we try to understand, control, handle or change.
This is why creativity is part of life in itself
and not something reserved for unique
individuals. Accordingly, creativity is a
necessary part of thinking and acting in new
ways in a world that requires us to act. Either
to continue living, disturb status quo or to re-
establish order, and human creativity does this
work because the manuscript for how to do
this is not written on beforehand (Brinkmann,
2009)



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-123

It because the manuscript for how to do this
is not written on beforehand (Brinkmann,
2009). It requires acting In light of the above,
a main point would be that schools and
education play a major role in relation to
cultivating the ability of pupils and students
to understand the world as changing and the
need for this capacity is certainly underlined
in a fast accelerat ing, postmodern and
globalised world where the labour market is
facing major changes, and where we face ever
more complex economic, climatic and ethnic
challenges. In this situation, it is extremely
important that pupils and students learn to
recognise and see their own possibilities for
acting in and quite literally manipulating their
world (Brinkmann&Tanggaard, 2010). Such
acts of inquiry are necessary either to change
current circumstances or to stabilise everyday
life in new ways. Let me make this  point more
concrete.
Immersion, Experimentation and
Resistance : constituents of a creative
learning community :

As mentioned in the introduction to this
article, it is my thesis that at least three learning
principles are to be somehow present in and
central to the cultivation and sophistication of
creative actions among participants in a given
learning community.
These are :
1. Immersion in the topic of interest, in

traditions and in the subject matter;
2. Experimentation and inquiry learning;
3. Resistance from the material of interest.

The three activities mentioned in the model
must be seen as involved in and as closely
intertwined in all kinds of possible creative

learning communities.
The principle of immersion in the topic or

tradition is inspired by creativity research
underlining that solid and relevant knowledge
and a certain amount of expertise within a
given domain (cooking, arts, sports etc.) are
central to developing one’s own creativity
(Amabile, 1996; Sternberg, 2006). It is when
we know something about what we do that we
are best able to handle the challenges
confronting us, as long as this knowledge is
not a barrier in relation to thinking and doing
something new. As mentioned by Guilford
already in 1950: ‘No creative person can get
along without previous experiences or facts;
he never creates in a vacuum’ (Guilford, 1950,
p. 448).

What we do when we act creatively is that
we are intervening in worldly processes that
are already going on and the more sensitive
and responsive we are towards these on-going
processes, the better the chance that we can
make something new. Again, we do not begin
with a great plan or a big idea and then impose
it on a world already there. Rather, when
creating we are giving form to something in
flux and being able to correspond to this world,
knowing it by way of experience, is what
makes us creative (Ingold, 2013). As one of
the music teachers say metaphorically in Anna
Linge’s thesis (2013) on creative teaching
within music in Swedish high schools: ‘If
students only know about apples, they can only
work with apples’. Accordingly, a teacher
interested in expanding student’s creative
potentials, not only with apples but also with
pears and other kinds of fruit, would need to,
again metaphorically, to introduce the same
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students to the world of pears and bananas to
expand their possibilities for creative action.

Immersion in t radition is indeed an
important part of developing a creative
potential through learning. In the book Talent,
Claus Buhl (2010) describes research by the
Swedish Professor of Psychology K. Anders
Ericsson into expertise among violinists at the
Berlin Conservatory. Ericsson sets out to study
whether top violinists are more naturally
talented than others. His studies show that this
is not the case. Their ability is grounded in
countless hours of practice as well as good help
and feedback from instructors, advisors, and
mentors. The violinists seek out others who
can lift them further and assist them in entering
the learning zone. It is not just about practicing
for many hours; is also about practicing the
right things – the difficult and the challenging
– that can help them learn more.

By getting the violinists to write diaries,
Ericsson discovered another interesting thing:
it turned out that the very best violinists all
take naps in the middle of the day. Why?
Because it is exhausting to practice for hours
at a time – and because this little pause gives
them the extra energy and calm necessary to
refocus and maintain perspective. When we
wish to be creative, it is not about pacing
oneself but about working in a reasoned
manner. Ericsson calls it deliberate practice
and argues that the road to exceptional
creativity is many hours of practicing
acknowledging the need for rest to avoid losing
energy and burning out. And this is, quite
frankly, a piece of wonderful news.

The second principle in the creativity model
put forward here is termed: experimentation

and inquiry learning. This principle is based
on the recurrent emphasis in creativity research
on the importance of experimentation, play and
inquiry in relation to the cultivation of
creativity (Cropley, 2001). It is also empirically
based on a year-long field study among
apprent ices within vocational learning
(Tanggaard, 2008), where I as a researcher
found out that the apprentices spent enormous
amounts of time doing moonlighting, ‘And I
realised how much they learned from this and
how creative they really were, when they were
allowed to experiment with the materials
within their domain.

These experiments often happened in
breaks or in zones and spaces in the workplace
or at school when they had time to play
relatively freely with materials and make their
own projects and design-ideas work. The
experiment as a basic concept is furthermore
very closely aligned with the pragmatic
assumption that creativity is a matter of curious
and open-minded inquiry in situations
requiring us to respond in new ways.

The fooling around during moonlighting
activities is something the apprentices do when
they have something at hand that needs to be
fixed. And it appeared that they actually took
responsibility for their own learning, learning
what was needed to be done and what needed
to be fixed. Accordingly, doing so, the
apprentices were moving, unrestrained, in the
direction of the democratic, peer-based
learning soon after as in Peter ’s quote
mentioned earlier.

As a basic category, experiments and
fooling around lie close to the pragmatic
assertion that creativity consists of relating



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-125

curiously to situations that demand we respond
in new ways.

The third principle in the model termed
resistance from the material is inspired by
anthropologists Ingold and Hallam (2007) who
argue that creativity is a relational phenomenon
building upon what humans do, but also what
tools, materials, and artefacts invite us to do.
The material can, so to speak, talk to us or
invite us to engage with it in certain ways
leading to a sort of relation between the
creation and the creator.

This means that the experience of being
lost, of being disoriented, of being held back,
or simply of being frustrated can prompt a
creative opportunity to arise. The pragmatic,
situated perspective thus insists that creativity
is about learning by and through resistance, a
conception quite unlike the more aesthetic,
humanist understandings of creativity that
dominated the eighteenth and nineteenth
centuries. In his through-going discussion of
concepts of creativity,  Pope likewise
underlines the need to move away from
‘stereotypically romantic notions of what it is
to create, as though all creative imagination
generated its light and heat from within the
self’ (Pope, 2005, p. 16). The trouble with an
exclusive and often individual understanding
of creativity is namely that it tends to reserve
creativity for the intellectual moment. As stated
by Mumford: ‘Creative thought has served as
a foundation, or reference point, for most
studies of creativity. If we do not know how
people generate new ideas, it is difficult to
place observations about motives, dispositions,
situations and developmental change in
context’ (2003, p. 111).

However, actual people are constantly
engaged in transforming, changing, and
renewing existing traditions and ways of living
their lives and these transformations need not
be based on intellectual, cognitive activity or
‘new ideas’. Some changes in our lives can be
based on old ideas, however odd it may sound
in a culture celebrating ‘the new’ (Bilton, 2007)
and the cognitive, intellectually derived ideas
may not even come first when we actually
change social practices.

Some changes happen without notice and/
or through the gradual erosion of currents
forms of natural/cultural forms of life, changes
which may at points be based on divergent
thinking, but surely also convergent thinking,
routines, habits and daily cultural practices.
Again, as mentioned by Pope following the
critique of a pure romantic model of creativity:
‘a more subtle model of creativity must include
kinds of re-creativity and pre-presentation,
whether the more or less faithful reflection of
something that is held to exist already, or the
ceaseless refraction of something that never
really existed otherwise’ (Pope, 2005, p. 16).

Likewise, Ingold and Hallam (2007) have
little time for the idea that individual and
environment are two static entities confronting
one another and the dualism involved in stating
that first we need to understand the generation
of new ideas within individuals and then how
situations might change due to the new. Rather,
they see the world as being in a constant state
of becoming. This understanding does not
differentiate strongly between self and
environment, between tradition and renewal
or even between convergent and divergent
thinking. It is first and foremost a dynamic
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conception of all individuals as creators with
the ability to modify, adjust, and change the
environments in which they find themselves.
The world does not tower above us like some
colossus of unchangeability; it reacts to us. We
are all constantly engaged in changes, and it is
impossible to separate creation from creator –
or the materials from the people who create.
In the same way, a material can be regarded
creative in its confrontation with people, who
respond to the object’s hardness, its softness,
or whatever the object can do for them. In a
recent article (Tanggaard, 2013), I argue that
all of this points at the need for developing a
socio-materialised understanding of creativity.
A socio-material conception of creativity is
based on the assumption that a design is
nothing without materials. All ideas for
something new – a new house, a new car, a
new piece of clothing – require materials. An
architect’s design does not become a new
house without building materials and without
the builders who raise the house and make it
habitable. Moreover, although buildings in
architects’ oeuvre’s are often never built, the
designs exist in some material form, e.g. on
paper or computer, and were created using
these materials. Moreover, the architect is
creating his design with the known affordances
of building materials and normally with a
particular material site in mind.
Discussion of the Model :

If we do know something about how to
teach more creatively and design learning
situations idealfor creativity, why do we then
still face problems when trying to act
accordingly?

Some researchers have pointed out that the

most significant barriers to creativity in school
are that students in, for example, primary
schools receive insufficient opportunity to see
and learn from productive masters who
exercise their abilities. According to Nielsen
(2009), there are very few masters in primary
school; most teachers are masters in pedagogy
rather than in, say, music even if they primarily
teach music. This can represent a de facto
barrier, especially in terms of the argument set
out in this article that students learn to be
creative by being exposed to and participating
in creative learning and work environments.
A precondition for students having access to
creative learning environments is that they also
have teachers who create things for
themselves. Teachers and schools could, for
instance, seek to promote creat ive
development or thedevelopment of new
products even though schools are not
traditionally places in which new inventions
and other productive activities take place. As
a Nobel Prize winner states it in an interview
in the book Scientific Elite concerning the
difference between learning the techniques of
science and learning to think distinctively as
a scientist: The above quote highlights how
what I would term creative learning processes
require exactly more than the mastery of
techniques as it is dependent on immersion in
a given field with the teacher (or master) being
a role model for his or her students. Maybe
this is even more influential than the other
things to be learned: the subject matter, skills,
and methods. However, we will not only need
to go deep, but also to experiment with what
is new.

It is my impression that some students



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-127

develop a disengaged and purely instrumental
approach to learning in school and the
education system precisely because they are
blocked by the exaggerated focus on getting
the correct answers and replicating knowledge
produced by others.

Time and space for experimental, quirky,
and alternative efforts and products quickly
dissipate. It might make sense to always follow
the rules, traditions, and correct means of
answering if one wishes to become a researcher
or teacher oneself. For the many people who
wish to do something different, it could be
preferable to break the rules occasionally (as
it would actually also be for the researcher and
teachers). Nevertheless, the conditions
students will later encounter in their working
lives are to a very high extent based on a
different logic than those of the school system.

For example, working life can involve more
pressure for quick decisions, meaning that the
precision and detailed evaluation that the
educational system often rewards could
sometimes act as a barrier to succeeding in the
world outside of school. This is, of course,
something of an oversimplification inasmuch
as quick decisions must also be made during
the course of an education and just correct
answers are necessary within a working
environment. Be that as it may, instead of
giving students the experience of never quite
living up to their teachers’ standards, it would
perhaps be more useful to cultivate a desire
among students to approach new assignments
from a more experimental perspective–
especially if one seeks to promote the desired
creativity.

For this, it is necessary to be introduced to

and immerse oneself in the subjects, yet that
alone is not enough. Martha Nussbaum (2010)
writes in her book Not for Profit that an overly
one-sided school system does not manage to
cultivate students’ imagination, which she
regards as a prerequisite for democracy. We
are thus discussing not only a need for teachers
to act more quickly and experimentally than
they tend to in the current educational system
but also the idea that their goals or visions
could be even more radical. As Nussbaum
writes, it is ‘the faculties of thought and
imagination that make us human and make our
relationships rich human relationships, rather
than relationships of mere use and
manipulation’ (2010, p.  6).  These are
furthermore important ‘because democracy is
built upon respect and concern, and these in
turn are built upon the ability to see other
people as human beings, not simply as objects’
(p. 6). The ability to think critically, to go
beyond existing frameworks, and to imagine
the aims and intentions of others are, in other
words, prerequisites for the development of
democracy and could rightfully be placed
under the umbrella of ‘creativity’. This requires
that one is allowed to experiment far beyond
the boundaries that are set for tasks such as
ticking off boxes in a multiple-choice test.

Relative to the importance of experiments
and fooling around, we must not overlook the
necessity of creat ivity - promoting
environments, experiments, and fooling
around outside of school. Transferring all of
one’s creativity outside of school and into other
contexts is not, of course, an easy task. There
is also a place for children and youth to have
leisure time outside of the established school



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-128

systems and the teaching itself. On the basis
of empirical studies of learning from students’
perspectives (Tanggaard, 2007), I have
previously shown that much learning takes
place in the context of crossing boundaries or
moving between spaces for action in students’
lives. In other words, it is not always possible
to localise creativity in a particular place.
Generally speaking, learning occurs within and
across various areas. I use the expression
‘being a journeyman’ in connection with the
fact that many attempt to cultivate creativity
precisely by seeking inspiration from various
contexts. This can happen when one’s work
has come to a halt  and one requires
newperspectives. This type of creativity can
thus occur either unintentionally or as part of
a conscious strategy. There is potential
innovation capital in the gaps between all of
the intended attempts at promoting creativity
in a school context (Saltofte Nielsen, 2009). I
argue that these ‘gaps’ are ideal places for
experimenting with that which is taught during
school. Breaks in teaching can represent a gap
of this sort, as can spaces at school in which
students may experiment with various tools
and materials.
The Paradoxes of Creativity :

In this article, I do engage in a kind of
celebration of creativity. However, I have no
intention of making creativity a universally
dominating demand for life or school and work
life. It would be absurd to insist that we all be
creative all the time. Sometimes, a new
practice will manage to stabilise itself so that
it will one day act as its own precondition for
creativity. It is instead my intention to show
that creativity is an integral part of practice
and consists of acting in new ways relative to
practice – either by changing something or by

stabilising itself.
This does not, however, mean that pressure

and necessity never encourage creativity. As
the expression goes, ‘Necessity is the mother
of invention’, quite correctly pointing out that
a form of inner necessity in a given practice
can promote creativity. There is thus a delicate
balance between what could be regarded as
internal and external practical pressure for
creativity.

The most important message might be that
we need to move away from considering
creativity as something exclusive and only
taking place in certain fields, sub-cultures or
creativity weeks and instead begin to see
creativity as a way of living to be cultivated
and learned and in this respect, schools and
institutions of education do play a major role
in a fast, accelerated, global society.
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Abstract :
Technology has closely impacted nearly each and every

factor of our lives, and schooling is no exception. In many
ways, one would possibly suppose that training hasn’t modified
tons over the years. If you appear at study room images of a
long time ago, the scene would possibly appear acquainted
due to the fact it’s very comparable to the modern-day
classroom. The instructor is lecturing from the podium, whilst
the college students are sat with their books opened. Some
may additionally be searching at the teacher, some are speakme
to every different and some are almost asleep. Modern school
rooms are pretty the same. However, one of the variations is
that now the hardcover books have been changed with the aid
of displays of technological devices. Technology has clearly
modified the way we live. It has impacted extraordinary sides
of existence and redefined living. Undoubtedly, technological
know-how performs an vital function in each sphere of life.
Several guide duties can be automated, thanks to technology.
Also, many complicated and fundamental strategies can be
carried out with ease and larger effectively with the assist of
present day technology. Thanks to the software of technology,
residing has modified and it has modified for better. Technology
has revolutionized the subject of education. The significance
of technological know-how in faculties can’t be ignored.
Keywords :

Education, modern technology, teaching
Introduction :

The technology of twenty first century is regularly viewed
as an generation of technology. Technology, today, plays a very
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essential position in our life. It is viewed as a
groundwork of boom of an economy. An
economic system which is negative in science
can in no way develop in today’s scenario. This
is due to the fact science makes our work plenty
simpler and much less time consuming. The
have an effect on of science can be felt in each
viable subject one such area is Education.

All of us, together, are surging thru the most
profound revolution in human history. Its have
an impact on is personal, national, world and
in many ways, unlimited. Yes, it is the
influence of technology. This new networked
age makes it pressing to rethink totally what
we suggest by way of education, learning,
educating and schooling.

For schooling is altering extra than it has in
view that the invention of the printing press
over five hundred years ago, as now the world
is your lecture room and studying is lifelong.
Already two billion college students spend
four-fifths of their working hours backyard
school, in an iPod, YouTube, Google,
Wikipedia, etc.
Modern technology in education :

According to the latest insights as to how
exactly modern students of today prefer to use
technology and how does their learning get an
impact if they use technology, it was revealed
that the use of modern equipment technology
and tools, the learning and interactivity of
students increases. They also find it much more
interactive, as well as full of interesting areas,
when aided by technology. The transfer of
knowledge becomes very easy and convenient,
as well as effective. What this means is, that
our minds now tend to work faster when

assisted with the use of  modern technology,
be it any part of life, here we talk about
education. The reliance and dependence of
such an innovation, that simply makes life an
easy, smooth  journey is completely
unavoidable these days even in schools,
universities and colleges. Students today can
make use of technology in the following ways:
Technology is a teaching tool :

Computers supply us with an interactive
audio-visual medium. Animation software
program and Power Point displays are used to
existing statistics in an interactive way. Both
instructors and college students locate it
beneficial and fascinating to use audio-visual
tools. Large quantity of college students can
be addressed concurrently with the assist of
projectors, screens, microphones and speakers.
These instructing aids have led to extended
attendance in classes.
Technology has made student life easy :

Technology has made the lifestyles of
students easier. Nowadays, college students
use exclusive software program and equipment
to make displays and projects, alternatively of
the usage of pen and paper. An iPad is very
mild as in contrast to a pile of notebooks.
Surfing an e-book is simpler as in contrast to
a heavy book.

These equipment assist to generate greater
hobby in studies. There are on-line libraries
which require no bodily space. The teachers,
college students and researchers sitting in
specific components of the world can get entry
to the identical on line library simultaneously.
Easy to store information :

Due to technology, information storage has
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turn out to be a great deal easier. It takes few
seconds to kind or copy-paste a variety of
information. A small pen power can shop large
quantity of information. So, managing archives
on-line is easier. Computers allow higher and
sturdy storage of information as in contrast to
managing tough copies.
Digital classrooms :

Both students and instructors get benefited
via the use of digitized boards in classrooms.
Thanks to the superior technological know-
how that we can see the whole syllabus on line
and then figure out which guides and topics
we have to choose for. Interactive digitized
boards can be used through college students
for drawing figures, making diagrams, doing
mathematical calculations, etc.
Information is easily accessible :

The net search engines are a supply of
significant information. They are now used as
an superb device for looking out information.
All this is viable in simply one or two clicks.
Both instructors and college students are
benefited via this.

Wikipedia is the perfect example, round ten
years ago, it didn’t even exist. Now, it is
through a long way the world’s greatest
encyclopedia. It has round 2.5 million entries:
right away reachable free, on the Web. All are
contributed free by way of greater than 75,000
volunteers. Wikipedia gives an remarkable
platform for cooperative sharing.
Teaching is sharing

The software of technological know-how
has made schooling extra collaborative. There
are on-line boards the place issue specialists
can meet and talk about concern unique topics,

evaluate the syllabus and diagram assessments
to decorate the manner of teaching.

Teachers can impart custom-made training
to cater special getting to know skills and
desires of the students. Everyone has a non-
public studying style, nearly as special as one’s
fingerprints. Any capabilities can now be
taught on line in sequence, from amateur
degree to grasp level.

Good instructors and multimedia specialists
can tailor such on the spot mastering packages
to man or woman mastering patterns and in
character modules.
Importance of technology in education :

The role of technology in the field of
education is four- fold: it is included as a part
of the curriculum, as an instructional delivery
system, as a means of aiding instructions and
also as a tool to enhance the entire learning
process.

Thanks to technology; education has gone
from passive and reactive to interactive and
aggressive.

Education is essential in corporate and
academic settings. In the former, education or
training is used to help workers do things
differently than they did before.

In the latter; education is geared towards
creating curiosity in the minds of students. In
either case, the use of technology can help
students understand and retain concepts better.
Impact of ICT on education :

In educational context, ICT has the potential
to increase access to education and improve
its relevance and quality. Tinio (2002) asserted
that ICT has a tremendous impact on education
in terms of acquisition and absorption of
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knowledge to both teachers and students
through the promotion of:

Active learning : ICT tools help for the
calculation and analysis of informat ion
obtained for examination and also students’
performance report are all being computerized
and made easily available for inquiry. In
contrast to memorization-based or rote
learning, ICT promotes learner engagement as
learners choose what to learn at their own pace
and work on real life situations’ problems.

Collaborative and Cooperative
learning : ICT encourages interaction

and cooperation among students, teachers
regardless of distance which is between them.
It also provides students the chance to work
with people from different cultures and
working together in groups, hence help students
to  enhance their communicative skills as well
as their global awareness.

Researchers have found that typically the
use of ICT leads to more cooperation among
learners within and beyond school and there
exists a more interactive relationship between
students and teachers (Grégoire et al., 1996).
“Collaboration is a philosophy of interaction
and personal lifestyle where individuals are
responsible for their actions, including learning
and respect the abilities and contributions of
their peers.” (Panitz, 1996).

Creative Learning : ICT promotes the
manipulation of existing information and to
create one’s own knowledge to produce a
tangible product or a given instructional
purpose.

Integrative learning : ICT promotes an
integrative approach to teaching and learning,

by eliminating the synthetic separation
between theory and practice unlike in the
traditional classroom where emphasis encloses
just a particular aspect.

Evaluative learning : Use of ICT for
learning is student-centered and provides
useful feedback through various interactive
features. ICT allow students to discover and
learn through new ways of teaching and
learning which are sustained by constructivist
theories of learning rather than students do
memorization and rote learning.
Advantages :
1. It makes students more excited to learn.
2. Help students with busy schedules,

freedom to work at home on their own
time.

3. Train students to learn new technology
skills they can use later in the work place.

4. Decrease paper and photocopying costs,
promoting concept  of “green
revolution”.

Disadvantages :
1. Many experts and experienced people

say that, due to such technology in
education, students imagination is
affected, their thinking ability is reduced.

2. Sometime it’s also time-consuming from
teacher’s point of view.

3. It is costly to install such technology.
4. There can be health issues too when used

over limit.
5. Some students can’t afford modern

computer technologies.
Conclusion :

Technology has a fine have an effect on
schooling and at the equal time may also
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additionally pose poor effects. Teachers and
college students need to take benefit of this in
the appropriate mild and cast off the drawbacks
which are pulling lower back many of college
students as properly as faculties from
accomplishing excellence. It is as a result time
for each united states to introduce a greater
technologically outfitted training area in the
future.

The future of schooling is now not
predetermined via cutting-edge statistics
science but rather than this future will hinge
prominently on how we assemble the vicinity
of technology. It used to be observed that
nevertheless college requires help to allow
them to efficiently use the technology to the
advantage of their students.

This aid need to be supplied by means of
the institutions. Today web serves as an asset
in presenting world facts to tens of millions
of learners, instructors and administrators. So
launching the net in lecture rooms as properly
as administrative areas significantly enhances
the possibilities of contemporary schooling
and allows human beings to use on line
database resources.
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ØemleeJevee :
YeejleerÙe efMe#eCe heæleerJej efJeÛeejefJeceMe& keâjeJeÙeeÛee cnšuÙeeme cegKÙelJeskeâ¤ve

DeOÙeÙeve, DeOÙeeheve, DeOÙeeheve efJe<eÙe, DeOÙeeheveeÛee GösMe Je DeOÙeeheveeÛes
cetueeOeej DemeCeejs efMe#ekeâ Je efJeÅeeLeea ÙeebÛes veelesmebyebOe DeeefCe keâeueeveg¤he
Peeuesuee yeoue FlÙeeoeRÛee yeesOe nesCes ›eâceØeehle "jles.

ceeveJe ne meceepeMeerue ØeeCeer DemeuÙeeves lees pevceeheemetve les cejsheÙeËle mJele:ÛÙee
ÙeLeesefÛele efJekeâemeemee"er ØeÙelveMeerue Demelees. ¢ee ØeÙelveele lÙeeÛÙee ceoleeruee
lÙeeÛes DeeF&-Je[erue, YeeT-yeefnCe, DeehlemebyebOeer veeleueie, Mespeejer Je efce$e
hejerJeej ns Demeleele. heCe ÙeenerhetJeeaÛee meboYe& ue#eele IesleuÙeeme Demes ue#eele Ùesles
keâer, Deieoer jevešer DeJemLesle, efvemeiee&keâ[s heentve, efvemeiee&ÛÙee yeejerkeâ-meeefjkeâ
met#ce DeMee efvejer#eCeeJe¤ve, efvemeiee&Ûes DevegkeâjCe keâ¤ve DeeefCe Øemebieer efvemeiee&ueeÛe
‘ieg®’ ceevetve peerJeveheÙeesieer %eeve hejbheje DemeuÙeeÛeer Dee{Ules. ceeveJe efvemeiee&leerue
veÅee, veeues, heJe&le, Je=#e Je Jesueer Ùee meJeeËkeâ[tve peerJeveheÙeesieer Demes %eeve «enCe
keâjerle Deeuesuee Deens. pemes keâer, pebieueele ueeieuesuee JeCeJee heentve DeeieerÛee
MeesOe ueeieuee, heJe&leeleerue iegbHeâe heentve Iej yeveefJeCÙeeÛes keâewMeuÙe efJekeâefmele
nesCÙeeme meg®Jeele Peeueer; DeeefCe mJeÛÚboer efJenej keâjCeeNÙee he#eebvee heentve
efJeceeveeÛee MeesOe ueeieuee Jeiewjs. meebieeÙeÛes leelheÙe& nsÛe keâer, ØeeÛeerve Deeefoce
ceeveJeeves efvemeiee&ÛÙee meeefVeOÙeele jenle Demeleevee kesâuesuÙee efvejer#eCe Je DeeuesuÙee
DevegYeJeeÛÙee yeUeJej, keâener JesUe kegâšgbefyeÙeebkeâ[tve lej keâOeer meceepeeleerue pÙes‰
Je DevegYeJeer JÙeòeâerkeâ[tve Øeehle %eeve Je ceeefnleerÛÙee DeeOeejs peerJeveefveJee&n keâjCÙeeÛee
ÙeMemJeer ØeÙelve kesâuÙeeÛes Dee{Ules.

peerJeve mebIe<ee&ÛÙee ¢ee Jee{lÙee Deekeâeb#esheesšerÛe %eeveeÛes DevevÙemeeOeejCe
cenòJe Jee{eÙeuee ueeieues. lÙeeÛes Heâefuele cnCetve ceie efMe#eCeeÛes ns oeueve ‘%eeve
osCes DeeefCe %eeve IesCes’ ns Jesokeâeefueve Ùegieeleerue Skeâ DeeoMe& cnCetve heg{s Deeues.
nUtJeejheCes efMe#eCeeÛeer ner Oetje meebYeeUCeejs efMe#ekeâ DeeefCe %eeve IesCeejs efJeÅeeLeea
Demes oesvner Ieškeâner  efMe#eCeJÙeJemLesÛee cetueeOeej yevetve heg{s Deeues. efMe#ekeâ
DeeefCe efJeÅeeLeea Deiej DeeÛeeÙe& DeeefCe efMe<Ùe ns oesvner Ieškeâ SkeâceskeâebÛÙee
DeeÙeg<Ùeele ÙesJetve mJele:ÛÙee DeeÙeg<Ùeeuee Keje DeLe& osle Demeleevee meceepepeerJeveeÛes
DeejesiÙe, mLewÙe&lee Je Meeblelee efvekeâeshe jenCÙeemee"erÛeer yeebefOeuekeâer ÙeeÛes ›ele
ceveeheemetve oesIesner heeueve keâ¤ ueeieues.

ns meJe& keâjerle Demeleevee keâeUeveg¤he %eeveeÛÙee heæleer, leb$es, meeOeves, Gefö°Ÿes,
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DeOÙeeheve heæleer DeeefCe DeYÙeemeeÛeer keâeÙe&#es$es efveef§eleÛe
yeouele iesuÙeeÛes meJe&ßetle Deens. %eeveepe&veemeejKÙee iejpesheesšer
meJe&Ûe keâeUele Skeâef$ele Deeuesues ns efMe#ekeâ Je efJeÅeeLeea
ÙeebÛÙeele Skeâ mvesnYeeJe veelesmebyebOe efvecee&Ce nesJetve oesIesner
mJele:Ûeer yeebOeeruekeâer Je peyeeyeoejer cnCetve meceepemebIešve Je
je°̂efnle peesheemeCÙeeÛee ØeÙelve keâjleevee Dee{Uleensle; heCe
keâeueeveg®he ÙeeceOÙes JewefJeOÙe cee$e efveef§eleÛe heneJeÙeeme efceUles
Deens.

mebyebefOele mebMeesOevehetCe& uesKeele Jesokeâeefueve DeOÙeÙeve Je
mebMeesOeve keâeueeveg®he keâmes yeouele iesues ÙeeyeeyeleÛeer meefce#ee
keâjCÙeeÛee ØeÙelve kesâuee Deens.

efMe#eCe #es$eeleerue DeOÙeÙeve, DeOÙeeheve, mebMeesOeve DeeefCe
DeOÙeeheveeÛes MeeŒe ns meJe&Ûe Ieškeâ hejmhejeJeuebyeer,
hejmhejmebyebOeerle Je hejmhejhetjkeâ DemeuÙeeÛes npeejes Je<ee&heemetve
les Deepeleeiele heneJeÙeeme efceUles Deens. heCe keâeueeveg®he les
mebjÛeveelcekeâ Je ØekeâeÙee&lcekeâ DeMee oesvner Debieeveer yeoueuÙeeÛes
"UkeâheCes ue#eele Ùesle Deens. ¢ee hejerJele&veemee"er DeOÙeÙeve
keâjCeeje Je DeOÙeeheve keâjCeeje Demee Deveg›eâces efJeÅeeLeea Je
efMe#ekeâ pemee keâejCeerYetle Deens; lemes meceepepeerJeveeleerue
yeoueleer DeeJneves DeeefCe ceeveJeØeeCÙeebÛÙee yeouelÙee iejpee,
peerJeveMewueer, JewÛeejerkeâlee Je efJeÛeejØeCeeueer keâenerDebMeer peyeeyeoej
DemeuÙeeÛes Jeešles. hejerCeeceer YeejleerÙe efMe#eCeeÛes hejerJele&ve
mecepeeJetve IesCÙeemee"er efMe#eCe cnCepes keâeÙe? efMe#eCeeÛes
mJe¤he Je DeYÙeemeefJe<eÙe keâesCelee? efMe#eCeeÛee cegKÙe GösMe
keâeÙe? efMe#eCe DeeefCe mebMeesOeve ÙeebÛee menmebyebOe keâmee
yeouele peelees Deens? efMe#eCe #es$eeleerue yeoueles efMe#ekeâ Je
efJeÅeeLeea ÙeebÛes veelesmebyebOe Jeiewjs meejKÙee yeeyeeRÛee Dee{eJee
IesCes DelÙeeJeMÙekeâ Jeešles.

YeejleerÙe %eeveeÛes GiecemLeeve Ùee Â°erves Jesoebvee DelÙeble
DevevÙemeeOeejCe cenòJe Deens. ØeeÛeerve meceepe, Oece& Je
mebmke=âleerÛes oMe&ve JesoebceOÙes DemeuÙeeves JesoebÛeer Glkeâšlee,
YeJÙelee, efoJÙelee, iet{lee, JewYeJe DeeefCe ceeveJeeÛes Yeeweflekeâ,
heejceeefLe&keâ Je DeeOÙeeeflcekeâ meeceLÙe& JesoebceOÙes mhe°heCes
peeCeJeles. cnCetveÛe YeejleerÙe efMe#eCeeÛee hejerÛeÙe keâ¤ve
IÙeeJeÙeeÛee DemeuÙeeme DeeheCeebme JesoebÛee DeeOeej IesCes
DelÙeeJeMÙekeâ Je ›eâceØeehle "jles. JeemleefJekeâle: Jeso Ùee
MeyoeÛee DeLe& %eeve Demee neslees. Jeso ns DeeÅe%eeve, Gòece

keâeJÙe, efJeÅee Je keâuee ÙeebÛes GiecemLeeve Je mHetâleeamLeeve
Deens.

Jesokeâeefueve efMe#eCe cnCepes efJeÅee, %eeve, yeesOe Je efJeveÙe
ÙeebÛee Skeâef$ele mebÙeesie nesÙe. ØeejbYeer Jeso Jee*dceÙe ns De#ejMe:
JeekeâdceÙe Demetve les ieg®cegKeeletve Øeehle nesle DemeeÙeÛes. cnCetveÛe
Jesokeâeefueve efMe#eCeÛee DeLe& heenleevee JÙeehekeâ Je meerefcele
DeMee oesvnerner Debieeveer heneCes iejpesÛes "jles. JÙeehekeâ DeLee&ves
efMe#eCe cnCepes JÙeòeâeruee meYÙe Je megbmkeâejerle keâ¤ve Deelceesvveleer
meeOeCes nesÙe. lej meerefcele DeLee&ves efMe#eCe cnCepes ieg®ie=ner
peeJetve peerJeveheÙeesieer efMe#eCeeÛes Oe[s efiejefJeCes nesÙe. Lees[keäÙeele
Jesokeâeueerve efMe#eCe ns hegmlekeâer efMe#eCe veJnles. Jewefokeâkeâeefueve
efMe#eCeecegUs JÙekeäleerÛÙee peerJeveele megKeMeebleer efvecee&Ce nesCÙeeme
ceole nesCes, meceepepeerJeveeleerue De[erDe[ÛeCeerJej ceele
keâjCÙeeÛeer #ecelee efvecee&Ce nesCes Je Ssefnkeâ peerJeveeÛes JeemleefJekeâ
melÙe peeCetve peerJeveeÛes Debeflece melÙe Øeehleermee"er ceole
nesCes JeiewjsmeejKÙee ØeeLeefcekeâ Je cegueYetle DeeefCe ogÙÙece
iejpeebÛeer hetle&lee nesCÙeemee"er ceole JneÙeÛeer. cnCetveÛe Jewefokeâ
keâeUeleerue efMe#eCeeuee ‘ØekeâeMeœeesle’, ‘DebleÂ°er’, ‘%eeveÛe#et’,
‘ceeCemeeÛee eflemeje [esUe’, ‘keâeceOesvet efkebâJee keâuheJe=#e’ Ùee
GheeOeerves ieewjefJeues peeles. meebieeÙeÛes leelheÙe& nsÛe keâer, JÙekeäleerÛÙee
peerJeveele meJee&Lee&ves Deecetuee«e efJeOeeÙekeâ yeoue Ie[Jetve JÙekeäleeruee
DeeoMe& veeiejerkeâ yeveefJeCes ne Jewefokeâ efMe#eCeeÛee Goeòe nslet
neslee.

heCe DeeOegefvekeâ keâeUele efMe#eCeeÛee GösMe Je DeLe&
meJee&Lee&vesÛe yeoueuÙeeÛes Dee{Ules. efMe#eCeeÛee meÅe:keâeueerve
DeLe& ue#eele IÙeeJeÙeeÛess cnšues lej keâenerÛÙee celes, ‘‘efMe#eCe
cnCepes mee#ejlee nesÙe.’’ keâenerÛÙee celes, ‘‘efMe#eCe cnCepes
JÙekeäleerÛÙee Debieer pes hetCe&lJe DeieesojÛesÛe efJeÅeceeve Deens
lÙeeÛes ØekeâšerkeâjCe nesÙe.’’ meebieeÙeÛes leelheÙe& nsÛe keâer,
keâeueeveg®he efMe#eCeeÛee DeLe& ne JejJejÛee, leelhegjlee, ke=âef$ece
Je ceÙee&efole Gefö°ebhetjlee nesle iesuÙeeÛes Dee{Ules Deens.

Jewefokeâ keâeUeheemetve les yeewækeâeUeheÙeËle ieg®kegâue DeeefCe
Deeßece nerÛe efMe#eCeeÛeer keWâõs nesleer. ØeeÛeerve Yeejleele ieg®kegâue
efMe#eCeheæle nesleer, heCe keâeueeblejeves Skeâ ØecegKe ieg® efkebâJee
DeeÛeeÙe& Ùeebvee menkeâeÙe& keâjCÙeemee"er DevÙe keâener ieg® efkebâJee
DeeÛeeÙe& Skeâef$ele ÙesJet ueeieues DeeefCe lÙeeletveÛe Deeßece
JÙeJemLesÛeer meg®Jeele nesJet ueeieueer. ØeeÛeerve keâeUeÛÙee Ùee
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JÙeJemLesle efMe#eCeeÛee ØecegKe Yej Oeeefce&keâ, vewleerkeâ, DeeOÙeeeflcekeâ
DeeefCe Deebleefjkeâ efJekeâemeeJej neslee. Skeâe DeLee&ves ÙesLes JÙekeäleerÛÙee
JewÙeefkeälekeâ, keâewšgbefyekeâ, DeeefLe&keâ, jepekeâerÙe, Oeeefce&keâ, yeewefækeâ,
DeeOÙeeeflcekeâ Je JewÛeejerkeâ DeMee meJe&Ûe Debieeveer Ùegkeäle Je
GheÙegkeäleleeJeeoer %eeveMeeKeebÛee DebleYee&Je FLes DemeuÙeeÛes
Dee{Ules.

ØeeÛeerve YeejleerÙe efMe#eCeeÛee Godieelee cnCetve ØeeÛeerve
$e+<eer efkebâJee cegveerJeÙe& ÙeebÛee efJeÛeej nesleebvee Dee{Ulees. lej
ØeeÛeerve %eeveepe&ve keâjCeejer Øeefmeæ efJeÅeeheer"s cnCetve le#eefMeuee,
keâeMeer, veeueboe, JeuueYeer, efJe›eâceMeeruee DeeefCe efceefLeuee
JeiewjsmeejKÙee efJeÅeeheer"ebvee peieYej veeJeueewkeâerkeâ nesles. DeMee
¢ee peieefJeKÙeele efJeÅeeheer"ele lÙeekeâeUÛes Øeefmeæ ceneve
heb[erle JÙeekeâjCekeâej heeefCeleer, Deew<eOeefJeÅeeMeeŒe JewÅepeerJekeâ,
efo[veeie, efmLejceleer, Oece&heeue, efJeÅeeheleer, iegCeceleer, MeerueYeõ,
peieoYej, ØeYeeefce$e, efohebkeâj, JeelmeeÙeve, efJeog<eer ieeiexÙeer Je
cew$esÙeer FlÙeeoeRÛee meceeJesMe DemeuÙeeÛes Dee{Ules.

meJe&Ûe DeLee&ves veeJeueewefkeâkeâ DemeCeeNÙee ¢ee ØeeÛeerve
efJeÅeeheer"ele owvebefove peerJeveeJeMÙekeâ DemeCeeNÙee meJe&Ûe efJe<eÙeebÛes
meJe&Ûe Debieeveer ÙeLeeÙeesiÙe MeeŒeerÙe DeOÙeÙeve kesâues peeÙeÛes.
DeYÙeeme›eâceeleerue ØecegKe DeYÙeemeefJe<eÙe cnCetve Mesleer, JÙeeheej,
ieefCele, ie=nMeeŒe, pÙeesefle<eMeeŒe, ÙegæMeeŒe, jepÙeMeeŒe
efÛe$ekeâuee efMeuhekeâuee, ceb$eefJeÅee, ob[eefveleer, JesoefJeÅee,
JewÅekeâpeesefle<ÙeMeeŒes, keâuee, Jeso, hegjeCe, nsletefJeÅee, MeyoefJeÅee,
ve#e$eefJeÅee Je owJeefJeÅee F. Ûee DeebleYee&Je Dee{Ulees. lej
leebef$ekeâefJe<eÙe cnCetve DeeÙegJexo, MeuÙe, efMeuhe, Ùegæ, pÙeesefle<e,
YeefJe<Ùe, leeUsyebo, KeleeJeCeer, JeenveÛeeuekeâ, mebceesnve efJeÅee,
mehe& efJeÅee, ieghleOeve MeesOe, mebieerle, ve=lÙe, YetleyeeOee GlejefJeCes
Je KeieesueMeeŒe FlÙeeoer meejKes efJe<eÙe DeOÙeÙeveele meKeesue
Je Jew%eeefvekeâefjlÙee efMekeâefJeues peeÙeÛes. ¢ee DeOÙeÙeve efJe<eÙeebÛeer
efMe#eCeeleerue iegCeJeòee, Jew%eeefvekeâlee, efJeÕemeefveÙelee Je opee&
Flekeâe GÛÛekeâesšerÛee neslee keâer, ÙesLeerue %eeveepe&veemee"er «eerkeâ,
legke&âmLeeve, FjeCe, leeMkebâo Je Yeejleeleerue keâvÙeekegâceejerheemetve
keâeMceerjheÙeËleÛes DeeefCe yebieeueÛÙee Ghemeeiejeheemetve les Dejyeer
mecegõeheÙeËleÛes %eeveefheheemet efJeÅeeLeea ØeJesMeemee"er mheOee& keâjerle
Demele.

ØeeÛeerve efMe#eCeJÙeJemLesleerue efMe#ekeâebvee ieg®JeÙe&, cegveerJeÙe&,
DeeÛeeÙe& efkebâJee $e+<eer Ùee GheeOeerves DeesUKeues peeÙeÛes. ne

efMe#ekeâ ne hejceeLe&ceeieea, Ûeeefj$ÙemebheVe, efve:mhe=n, vÙeeÙeefØeÙe,
MeeŒeebÛes cece& DeJeiele DemeCeeje, JesoefJeÅesle efvehetCe,
ùoÙeceveeÛeer heeefJe$Ùe peesheemeCeeje, Oeeefce&keâ efJeÉeve Je heb[erle
DeeefCe MeeŒe%e DemeeÙeÛee. DeKeb[ %eeveoeveeÛes ›ele Iesleuesues
ns efMe#ekeâ efvejblej, Deepevce Je melele %eevemeeOevee keâ¤ve
efMe<ÙeebÛÙee Meejerefjkeâ, YeeJeefvekeâ, yeewefækeâ, JewÛeejerkeâ,
DeeOÙeeeflcekeâ, DeeefLe&keâ, JÙeeJemeeefÙekeâ Je meJeeËefieCe hejerhetCe&
Øeieleer meeOeCÙeeÛee Goeòe nsletveer meowJe ØeÙelveMeerue DemeuÙeeÛes
heneJeÙeeme efceUeÙeÛes. DeeheuÙee efMe<ÙeebÛÙee DeeÙeg<Ùeele
owefohÙeceeve ØekeâeMe efvecee&Ce keâ¤ve lÙeebÛÙee yeewæerkeâlesÛee
hejerhetCe& efJekeâeme meeOeCÙeemee"erÛeerr ner efMe#eCeheæleer Je efMe#ekeâ
ÙeebÛee efmebneÛee Jeeše DemeuÙeeÛes meJe&ßetle oeKeues SskeâeJeÙeeme
efceUleele.

Lees[keäÙeele meebieeJeÙeeÛes PeeuÙeeme Demes cnCelee ÙesF&ue
keâer, ØeeÛeerve efMe#ekeâ ns hejceeLe&ceeieea Je Oeeefce&keâ ØeJe=òeerÛes
nesles. les Ûeeefj$Ùe meJe&iegCe mebhevve Je efve<keâuebkeâ nesles.
efJeÅeeLÙeeËceOÙes les keâesCelener YesoYeeJe keâjerle vemele. hejerCeeceer
%eeveoeveeÛes ›ele IesleuesuÙee DeMee ieg®yeöue efMe<ÙeebÛÙee ceveele
meenefpekeâÛe ßeæe, efve‰e, efJeveÙe, YekeäleerYeeJe, MejCeeieleer,
Deeoj Je Deelcemecehe&Ce ¢ee YeeJevee Deesmeb[tve Jeenle DemeeÙeÛÙee.

Deelee ØeeÛeerve DeOÙeÙeve DeeefCe mebMeesOeve ÙeebÛee menmebyebOe
keâmee neslee DeeefCe keâmee yeouele iesuee ns mecepetve IesCes megæe
ÙesLes DelÙeeJeMÙekeâ Jeešles.

ØeeÛeerve «ebLeeleerue ceenerleer ner meJe&meeOeejCeheCes mebkeâerCe&
mJe¤heeÛeer Demetve lÙeele yeNÙeehewkeâer efJe<eÙeeblej Dee{UeÙeÛes.
¢ee meJe& %eeveeÛeer Úeveveer keâ¤ve leer efJeefMe° ›eâceeves, DeefOekeâ
megšmegšerle, heæleerMeerjheCes, efJeefMe°›eâceeves heCe eflelekeâerÛe
MeeŒeerÙeÂ°Ÿee ceeb[CÙeemee"er met$eebÛeer efveefce&leer keâjCÙeele Deeueer.
ceerceebmeemet$e, yeÇÿemet$e, Ùeesiemet$e Je vÙeeÙemet$e ns meJe& met$e«ebLe
ØeeÛeerve mebMeesOeveeÛÙee opee&Ûeer mee#e osleevee Dee{Uleele.
met$ekeâeueerve efMe#eCeecegUs DeOÙeÙeve efJe<eÙeebÛee MeeŒeerÙe DeYÙeeme
Je efJe<eÙeeÛÙee mJeleb$e IeškeâebÛes DeOÙeÙeve Je efJeMes<eerkeâjCe
ÙeeÛeer meg®Jeele Peeueer. Gheefve<eo keâeUeceOeerue DeefmleòJeele
DemeCeeNÙee hejer<eoe Je JeeoefJeJeeo ceb[Us ÙeebÛÙeeceeHe&âle
%eeveMeeKesÛÙee mJeleb$eefJe<eÙeeJej ØeefleYeeJeble Je efJeÉJeeveeÉejs
meKeesue ÛeÛee&, Mebkeâe Je efJeÛeejefJeefveceÙe keâ¤ve Debleerce
melÙeeÛee MeesOe IesCÙeeÛee ØeÙelve nesleebvee efomeeÙeÛee. ¢ee
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ceeOÙeceeletve efJeÉeve DeeheDeeheues mebMeesOeve Skeâceskeâebmeceesj
"sJetve lÙeeleerue GCeerJee Je $egšer otj keâ¤ve DeefOekeâ efJeÕemeefveÙe
%eeveefveefce&leer keâjCÙeeÛes ØeÙelve meelelÙeeves keâjeÙeÛes.

ieÅe-heÅe, leke&âMeeŒe Je lelJe%eeve ÙeemeejKÙee DeOÙeÙeve
efJe<eÙeeletve DevegceeveeÛeer leke&âMegæ efJeÛeejmejCeer Jee{erme
ueeJeCÙeeÛee ØeÙelve nesT ueeieuee. lej peelekeâkeâLesceOetve
Deekeâueve#ecelee Jee{efJeCÙeeÛee ØeÙelve nesleebvee efomeeÙeÛee.
efJeefJeOe efJe<eÙeeleerue lep%e ceb[Uer mJele:ÛÙee leÙeej kesâuesuÙee
JÙeeKÙeeveeletve efJeÅeeLÙeeËvee %eeveepe&ve keâ¤ve ØeMveesòejeÛÙee
mJe®heele MebkeâeÛes efvejmeve keâjCÙeeÛee ØeÙelve keâjeÙeÛes.

DeOÙeeheveeÛeer Skeâ ØeYeeJeer heæle cnCetve ÛeÛee& DeeefCe
mhe°erkeâjCe heæleerkeâ[s heenerues peeles. Deveskeâoe ner ÛeÛee&
mekeâeUheemetve les je$e nesF&heÙeËle meelelÙehetCe& Ûeeuele Demes
DeeefCe DeMee ÛeÛexcegUs efJeÅeeLÙeeËÛÙee Je efMe#ekeâebÛÙee %eeveele
Yej he[tve MeeŒeerÙelee Â°erkeâesve Jee{CÙeeme ceole nesle Demes.
veeueboemeejKÙee efJeÅeeheer"eleerue efMe#ekeâ efJeÉeve Je JÙeemebieer
Demetve les DeeheDeeheuÙee efJe<eÙeele efve<Ceele Je heejbiele nesles.
ns veJeveJeerve iees°eRÛee MeesOe IesCeejs, efÛeefkeâlmekeâJe=òeerÛes Je
JeeoefJeJeeohešt nesles. DeefOekeâebMe efMe#ekeâ DeOÙeeheveeefMeJeeÙe
veJeerve «ebLe, šerkeâe «ebLe, Yee<Ùes DeMeer efJeÉòeehetCe& «ebLe
efvecee&Ce keâjCÙeeceOÙes jme Iesle DemeeÙeÛes. Lees[keäÙeele ØeeÛeerve
efMe#ekeâ efJeveÙeefheškeâ, met$e Je MeeŒe FlÙeeefo meejKÙee efJe<eÙeele
meoesefole mebMeesOeve keâjCÙeele JesU IeeueefJele DemeeÙeÛes.

DeeOegefvekeâ keâeUeÛee meboYe& ue#eele IesleuÙeeme cee$e Demes
ue#eele Ùesles keâer, DeOÙeÙeve, DeOÙeeheve, DeOÙeÙeveleb$es, heæleer,
meeOeves, DeOÙeÙeveeÛeer Gefö°Ÿes, DeYÙeemeefJe<eÙe, efMe#ekeâebÛeer
Je efJeÅeeLÙeeËÛÙee Yete fcekeâe lÙee bÛe s veelesmebyebOe DeeefCe
DeYÙeeme›eâceeleerue mebMeesOeveefJe<eÙeeÛeer ceÙee&efole Je mebkegâefÛele
Â°er Jeiewjs meejKÙee yeeyeeRÛee DebleYee&Je nesleebvee Dee{Ulees.
efMe#eCeeÛee DeeefCe JÙekeäleerceòJeeÛee Demeuesuee heejbheefjkeâ Jeejmee
ØelÙeskeâ #eCeer ieg®ÛÙee ÛejCeer, efJeÅeeLÙeeËÛÙee "eÙeer Je efMe#eCe
JÙeJemLesle Øeefleefyebefyele nesleevee efomeeÙeÛee. heCe nUtnUt ieg®-
efMe<Ùe hejbheje ueeshe heeJele efJeÅeeLeea DeeefCe efMe#ekeâ ne veJeerve
Jeie& GoÙeeme Deeuee. ¢ee Jeiee&Ûee cenòJeeÛee DeeOeej ne
JÙeeJeneefjkeâlee DeeefCe GheÙeesefieleeJeeo DemeuÙeeÛes Dee{Ules.

FLes efMe#eCeeÛeer JÙeJeneÙe&lee Je JÙeeJemeeefÙekeâÂ°Ÿee
efMe#eCeekeâ[s heenCÙeeÛeer ceeveefmekeâlee efJekeâefmele nesleevee efometve

ÙesJet ueeieueer. efMeJeeÙe iejpeshetjles %eeve efkebâJee iejpe he[sue
lesJne DeeefCe iejpeshegjleer veelesmebyebOe DeMeer veJeerve veelesmebyebOe
JÙeJemLee efvecee&Ce nesJet ueeieueer. Deelee ÙesLeerue efMe#ekeâebÛes
DeefOekeâej, keâle&JÙes, peJeeyeoeNÙee efJeÅeeheer", Mew#eefCekeâ mebmLee
DeeefCe efJeÅeeheer" Devegoeve DeeÙeesie Ùee meejKÙee mebmLee efveef§ele
keâjCÙeele heg{ekeâej IesJet ueeieuÙee Deensle. hejerCeecele: efMe#ekeâ
ne hetCe&le: DeOÙeÙeve, DeOÙeeheve Je mebMeesOeve keâjCeeje efMe#ekeâ
jeefnuesuee vemetve lees keâenerDebMeer keâejketâve Je ØeMeemekeâ yeveuÙeeÛes
efÛe$e meJe&$eÛe keâceer DeefOekeâ ØeceeCeele Dee{Ules Deens. lÙeeÛeeÛe
Skeâ hejerCeece cnCetve efMe#ekeâ ne efoJemeWefoJeme mJele:Ûee
efJe<eÙe, efJeÅeeLeea, DeYÙeeme, mebMeesOeve DeeefCe DeOÙeeheveeheemetve
otj peele DemeuÙeeÛes efJeoejkeâ efÛe$e meJe&$eÛe heneJeÙeeme
efceUles Deens. lÙeecegUs nUtnUt efMe#ekeâ DeeefCe efJeÅeeLeea
ÙeebÛÙeeceOÙes megæe Deeblej efvecee&Ce nesle peeJetve lÙeebÛÙeeleerue
DeeheuesheCee, mvesn, efpeJneUe, DeelceerÙelee Je Deeheguekeâer
keâceer nesJet ueeieueer Deens. leelheÙe& nsÛe keâer, DeepeÛÙee efMe#eCe
JÙeJemLesleerue cenòJeeÛee Ieškeâ DemeCeeNÙee efMe#ekeâ Je
efJeÅeeLÙeeËceOeerue veelesmebyebOe ns JejJejÛes, lekeâueeot, ke=âef$ece Je
leelhegjlÙee mJe®heeÛes efvecee&Ce nesJetve, efMe#ekeâebÛeer efJeÅeeLÙeeËÛÙee
DeeÙeg<Ùeeuee keâueešCeer osCeejer ‘Øesjkeâ Yetefcekeâe’ keâenerMeer
mebketâefÛele yevele DemeuÙeeÛes efÛe$e Dee{Ules Deens. DeepeÛee
efMe#ekeâ ne efoMeeoMe&keâ efkebâJee ceeie&oMe&keâ Ùee Yetefcekesâletve
efJeÅeeLÙeeËvee %eeveepe&ve keâjerle Demetve efJeÅeeLeea megæe ‘hejer#eekeWâefõle’
Yetefcekesâletve efMe#eCeekeâ[s heenleevee Dee{Ulees Deens.

GÛÛeefMe#eCeeÛeer OÙesÙeOeesjCes meelelÙeeves efveef§ele keâjCeejer
MeemeveJÙeJemLee, ØeMeemeve JÙeJemLee Je JesieJesieUs DeeÙeesie ns
efMe#eCeeyejesyejÛe mebMeesOeveeuee DeeOeejYetle ceevetve lÙee heæleerves
DebceueyepeeJeCeer keâjCÙeeme keâšeryeæ Deensle. hejbleg ØelÙe#eele
DeOÙeÙeve, DeOÙeeheve Je mebMeesOeve keâjCÙeemee"er efMe#ekeâebÛeer
efpe%eemee, lehe§eÙee&, keâ° GheemeCÙeeÛeer ceveeÛeer leÙeejer,
MeesOeJe=òeer, meeceeefpekeâ yeebOeeruekeâer Je mebJesovee efvecee&Ce keâjCÙeeme
cnCeeJeer eflelekeâer ÙeMemJeer Peeuesueer efomele veenerle. lÙeeefMeJeeÙe
ÙeesiÙe ceeie&oMe&ve, hegjsmes DeÅeeJele %eeve, MeeŒeMegæ %eeveeÛeer
GheueyOelee DeeefCe DeÅeeJele «ebLeebÛeer cetyeuekeâlee DemesCe iejpesÛes
"jles. heCe Deveskeâoe mebMeesOeve keâjCÙeemee"erÛes hees<ekeâ JeeleeJejCe,
mebMeesOeveemee"er ueeieCeeje ØeefoIe& HeâeJeuee JesU, keâeÙee&ueÙe
mees[tve %eeveepe&veemee"er peeCÙeeJejerue keâenermes yebOeves DeeefCe
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DeOÙeÙeveeMeer vemeuesuee hejmhejhetjkeâ menmebyebOe ¢ee yeeyeer
mebMeesOeveemee"er Dee[keâe"er cnCetve heg{s Ùesle Deensle. efJeMes<e
cnCepes heoJeerheÙeËleÛÙee Mew#eefCekeâ DeYÙeeme›eâceele mebMeesOeveeuee
Heâejmee JeeJe vemeuÙeeves efJeÅeeLeea DeeefCe efMe#ekeâ oesIesner
mebMeesOeveeÛÙee Â°erves keâenermes DeeMeeJeeoer DemeuÙeeÛes efomele
veenerle.

meebieeÙeÛes leelheÙe& nsÛe keâer, efJeÅeeheer" Devegoeve DeeÙeesie,
efJeÅeeheer" keâeÙeoe Je keâeueevet›eâces lÙeebveer Ieeuetve efouesuÙee
OÙesÙe OeesjCeevetmeej, opexoej mebMeesOeve Jee{erme ueeietve
me=peveMeeruelee Jee{eJeer Je Glke=â° opexoej mebMeesOekeâ DeefOekeâeefOekeâ
efvecee&Ce JneJesle ne JÙeehekeâ Â°erkeâesve yeeUietve Deens. efvecee&Ce
PeeuesuÙee Ùee opexoej mebMeesOeveeletve meceepeJÙeJemLesleerue
mecemÙeebÛeer mece«e Gkeâue JneJeer Je mecemÙee ve° keâjCÙeeÛes
ØeÙelve ÙeMemJeer JneJesle DeeefCe mebhetCe& meceepepeerJeve mece=æ
JneJes DeMeer DeeMee yeeUieCÙeele Deeueer Deens. hejbleg JemletefmLeleer
cee$e efpe%eemet, MeesOekeâ, meeceeefpekeâ mebJesovee Je meeceefepekeâ
yeebOeeruekeâer DemeCeeNÙee mebMeesOekeâebvee heg{s DeeCeCÙeeme keâenerMeer

Dehetjer he[leer Deens Demes Jeešles.
meboYe& «ebLemetÛeer :
1) Deue& yesyeer, ‘efjmeÛe& cesLe[dme Fve meesMeeuee@peer’, efmevespe

ueefveËie, Dee@mš^sefueÙee, 2009.
2) ueeruee heešer, hejerJele&veMeerue efMe#eCe, Gvces<e ØekeâeMeve,

hetCes, 1995.
3) Keesle ce. Dee., ‘je°^erÙe mebheòeer cegues’, keâesunehetj

efpeune menkeâejer cegõCe Je ØekeâeMeve mebmLee efue.
keâesunehetj, 1968.

4) Øee. kesâ. vee. osMeheeb[s, Øee. Dee. ue. osMeheeb[s,
‘YeejleerÙe efMe#eCeeÛee Fefleneme’, efvelÙevetleve ØekeâeMeve,
hetCes, 2006.

5) ØeeÛeeÙe& Ûebõkegâceej [ebies, ‘Yeejle Je peieeleerue efMe#eCe’,
vetleve ØekeâeMeve, hetCes, 1996.

6) Øee. kesâ. vee. osMeheeb[s, ‘ØeeÛeerve keâeUeleerue efMe#eCe’,
vetleve ØekeâeMeve, hetCes, 1996.
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ØemleeJevee :
YeejleerÙe efMe#eCekÙekemLee ner peieeleer} mekee&le cees"Ÿee efMe#eCe kÙekemLeshewkeâer

Skeâ Deens. YeejleeÛÙee mkeeleb$Ùeeveblej YeejleerÙe efMe#eCe kÙekemLesves cees"Ÿee ØeceeCeele
Øeieleer kesâ}er. ØeeLeefcekeâ, ceeOÙeefcekeâ, GÛÛe ceeOÙeefcekeâ DeeefCe GÛÛe efMe#eCeeÛee
efkemleej Heâej cees"Ÿee ØeceeCeele Pee}e Deens. Mew#eefCekeâ mebmLeebÛÙee mebKÙesle cees"er
ke=æer Pee}er Deme}er lejer Ùee mebmLeebÛÙee iegCekeòee DeeefCe heeÙeeYetle meesÙeer-
megefkeOeebyeeyele Deveskeâoe Øeçve GheefmLele kesâ}s peeleele.

DeOÙeÙeve ke DeOÙeeheve Ùee oesvner ef›eâÙee ØeYeekeer Ie[CÙeemee"er Mew#eefCekeâ
heeÙeeYetle meesÙeer-megefkeOeebÛeer efveleeble DeekeMÙekeâ Demeles. Ùee heeÙeeYetle megefkeOee
DeOÙeÙeve DeeefCe DeOÙeeheveeÛÙee ef›eâÙesmee"er hees<ekeâ keeleekejCe Øeoeve keâjleele.
lÙeecegUs lÙeeÛee ØeYeeke Mew#eefCekeâ iegCekeòeskej efveefMÛele he[lees.

YeejleeÛÙee GÛÛe efMe#eCe kÙekemLesÛee megæe cees"Ÿee ØeceeCeele efkemleej Pee}e
Deens. GÛÛe efMe#eCe osCeeNÙee mebmLeebÛÙee mebKÙesle cees"er ke=æer Pee}er Deens. Ùee
mebmLeebÛÙee mebKÙesle DeeefCe #eceleebceOÙes ke=æer Pee}er Deme}er, lejer kee{lÙee
}eskeâmebKÙesÛee leeCe, kÙekemLeeheveemebyebOeer mecemÙee, iegCekeòee kee{, heeÙeeYetle
meesÙeer-megefkeOee F. Deekneves GYeer Deensle.

Øemlegle }sKeele YeejleerÙe efMe#eCeeÛee efkemleej ke ØeieleerÛee Dee{ekee IesTve,
GÛÛe efMe#eCeemee"er DeekeMÙekeâ heeÙeeYetle meesÙeer-megefkeOee ke lÙeeÛeer efmLeleer Ùeekej
ØekeâeMe šekeâ}e Deens.
Yeejleeleer} GÛÛe efMe#eCeeÛee efkemleej :

YeejleeÛÙee GÛÛe efMe#eCeeÛee efkemleej DeeefCe heÇmeej ÙeeÛee Dee{ekee IÙeeÙeÛee
PeeuÙeeme, lees Yeejleeleer} GÛÛe efMe#eCe mebmLeebÛÙee #ecelee ke mebKÙeelcekeâ kee{
Ùee DeeOeejekej Ieslee ÙesF&}. ne efkemleej DeefOekeâ mešerkeâheCes peeCetve IesCÙeemee"er,
DeeheCe leerve efveo&sMekeâebÛee (Indicators) keehej keâ™ Mekeâlees. les cnCepes 1.
efkeÅeeheer"s, ceneefkeÅee}Ùes ke Flej GÛÛe efMe#eCe mebmLee ÙeeÛeer mebKÙee, 2. GÛÛe
efMe#eCeeleer} ØeeOÙeehekeâebÛeer mebKÙee DeeefCe 3. hešekejer} efkeÅeeLeer& mebKÙee Ùee
leerve efveo&sMekeâebÛee GheÙeesie keâ™ve F. me. 1950 ceOeer} efmLeleer mhe<š keâjlee
ÙesF&}.

heg{er} šsye} / lekeälÙeeke™ve GÛÛe efçe#eCeeÛee efkemleej DeefOekeâ mhe<š
nesF&}.

Yeejleeleer} GÛÛe efçe#eCeeÛee efJemleej
Je çew#eefCekeâ heeÙeeYetle megefJeOeebÛeer efmLeleer

meboerhe heeb[gjbie peesieob[
meneÙÙekeâ ØeeOÙeehekeâ,

çeemekeâerÙe %eeveefJe%eeve ceneefJeÅee}Ùe,
Deewjbieeyeeo.

sandeep.jogdand@gmail.com
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kejer} lekeälÙeeke™ve Demes efveoMe&veeme Ùesles keâer, YeejleeÛÙee
mkeeleb$Ùeeheemetve Deepe heÙeËleÛÙee keâeUele Yeejleeves GÛÛe
efMe#eCeele mebKÙeelcekeâ #ecelee ke=æer cees"Ÿee ØeceeCeele kesâ}er
Deens. Ùeeletve GÛÛe efMe#eCeeÛee efkemleej meeOÙe kesâ}e Deens.
F. me. meve 1950 ceOÙes Yeejleele 20 efkeÅeeheer"s nesleer.
lÙeebÛeer mebKÙee 2020 ceOÙes 1043 kej heesnÛe}er Deens.
ÙeeceOÙes Keemeieer efkeÅeeheer"ebÛee osKeer} meceekesçe Deens. F.
me. 1950 ceneefkeÅee}ÙeebÛeer mebKÙee 700 nesleer. leer
mebKÙee Deelee 42,343 Ske{er Pee}er Deens. ÙeeceOÙes
DeeCeKeer efkeMes<e yeeye cnCepes mkeeÙeòe mebmLee pÙeebÛeer mebKÙee
mkeeleb$Ùeehetkeer& veieCÙe nesleer, DeMee GÛÛe mebmLeebÛeer mebKÙee
2020 ceOÙes 11779 kej peeTve heesnÛe}er Deens.
GÛÛe efMe#eCeeleer} efMe#ekeâebÛeer mebKÙee ÙeeÛe keâe}ekeOeerle
15000 ke™ve 1333453 Flekeâer Pee}er Deens.
ÙeeefMekeeÙe DemLeeÙeer efMe#ekeâebÛeer mebKÙee 84956 Flekeâer
Deens. lÙeeleer} mekee&le cenòkeeÛee Ieškeâ cnCepes ØekesefMele
efkeÅeeLeer& mebKÙee F. me. 1950 ceOÙes megceejs Skeâ }eKe
nesleer, leer Deelee 38536359 heÙeËle heesnesÛe}er Deens.

GÛÛe efMe#eCe ceb$ee}Ùe Yeejle mejkeâej 2019-20
ÛÙee Denkee}evegmeej GÛÛeefMe#eCe osCeeNÙee ceneefkeÅee}Ùeebhewkeâer
60.56 škeäkesâ ceneefkeÅee}Ùes ner «eeceerCe Yeeieele mLeeefhele
Deensle. YeejleeÛÙee GÛÛe efMe#eCeele cees"Ÿee ØeceeCeele #ecelee
ke=æer Pee}er Deme}er, lejer ÙeeceOÙes keâener ØeceeCeele Øeebeflekeâ
Demecelees} DemeuÙeeÛes efveoMe&veeme Ùesles. F. me. 2020
ÛÙee Deekeâ[skeejervegmeej Yeejleele Skeâ }eKe }eskeâmebKÙesÛÙee
(18 les 23 keÙeesiešeleer}) ceeies mejemejer ceneefkeÅee}ÙeebÛeer
mebKÙee 30 Flekeâer Deens. efyenej, PeejKeb[ ÙeemeejKÙee
jepÙeebceOÙes Skeâ }eKe }eskeâmebKÙesceeies (18 les 23)

leòeâe ›eâ. 1, mebmLeelcekeâ #ecelee ke ke=æer

De.›eâ. meve efkeÅeeheer" ceneefkeÅee}Ùe Flej GÛÛe efMe#ekeâ hešmebKÙee
mebKÙee mebKÙee efçe#eCe mebmLee

1. #1950 20 700 Ghe}yOe veener 15,000 100000 megceejs
2. *2020 1043 42343 11779 13,33,453 3,85,36359

œeesle : *AISHE- 2019 - 2020

*Higher Education in India : issues related to Expansion, Inclusiveness, Quality and
Finance. U.G.C. New Delhi–2008

keÙeesieš Deveg›eâces 7 ke 8 ceneefkeÅee}ÙeebÛeer mebKÙee Deens.
mebhetCe& osMeeÛee efkeÛeej keâjlee Demes efometve Ùesles keâer, je<š^eÛÙee
SketâCe mejemejerhes#ee megceejs heVeeme škeäkeäÙeebhes#ee DeefOekeâ
jepÙeebceOÙes ceneefkeÅee}ÙeebÛeer mebKÙee keâceer Deens.

GÛÛe efMe#eCeeleer} (Gross Enrollment Ratio)
Ùee DeeOeejekej megæe osMeeÛeer Mew#eefCekeâ efmLeleer DeeefCe
efkemleej peeCetve Ieslee Ùeslees. 18 les 23 keÙeesiešeleer}
SketâCe }eskeâmebKÙeshewkeâer efkeâleer škeäkesâ }eskeâmebKÙee GÛÛe
efMe#eCeemee"er Mew#eefCekeâ mebmLeebceOÙes ØekesefMele Deens. Ùee
DeeOeejekej ns ØeceeCe keâe{}s peeles. 2019-20 AISHE-
2020 ÛÙee Denkee}evegmeej YeejleeÛee GÛÛe efMe#eCeeleer}
peerF&Deej 27.1 DemeuÙeeÛes mhe<š nesles. Ieškeâ jepÙeevegmeej
peerF&Deej heefnuÙeeme Ùeele megæe ØeeosefMekeâ Demecelees}
DemeuÙeeÛe s Dee{Ules. pee rF&Deej ceOee r} Øeeose fMekeâ
Demecelees}eÛÙee keâejCeebÛee MeesOe IesleuÙeeme Demes efveoMe&veeme
Ùesles keâer, pÙee jepÙeebceOÙes ceneefkeÅee}ÙeebÛeer mebKÙee keâceer
Deens, efkeÅeeLÙeeËmee"er DeekeMÙekeâ meneÙÙekeâ DeMee heeÙeeYetle
megefkeOeebÛeer keâcelejlee Deens, DeMee jepÙeele DeeefCe ØeosMeele
GÛÛe efMe#eCeeÛes ØeceeCe osMeeÛÙee SketâCe mejemejer ØeceeCeehes#ee
keâceer Deens.
GÛÛe efMe#eCeeleer} heeÙeeYetle meesÙeermegefkeOee :

GÛÛe efMe#eCeeyeö} Demes cnš}s peeles keâer, efkeefkeOe
}eskeâebmee"er efkeefkeOe yeeyeer, lÙeebÛÙeemee"er GÛÛe efMe#eCeemee"er
efkeefkeOe ØekeâejÛÙee heeÙeeYetle meesÙeermegefkeOeebÛeer DeekeMÙekeâlee
Demeles. kÙeehekeâ DeLee&ves efkeÛeej kesâuÙeeme Mew#eefCekeâ heeÙeeYetle
megefkeOeebceOÙes ceneefkeÅee}Ùe heefjmej, Yeeweflekeâ meeOeve-meece«eer,
efkeÅeeLeer& hetjkeâ meesÙeermegefkeOee, «ebLee}Ùe, ØeÙeesieMeeUe DeeefCe
Flej pes DeOÙeÙeve-DeOÙeeheve hees<ekeâ keeleekejCe Øeoeve keâjles.
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Yeejleele efMe#eCeeÛÙee efkemleejeyejesyejÛe iegCekeòeehetCe&
efMe#eCeemee"er heeÙeeYetle meesÙeer megefkeOee efkekeâefmele keâjCÙeeÛeer
efveleeble DeekeMÙekeâlee Deens.

GÛÛe efMe#eCeeleer} heeÙeeYetle meesÙeer-megefkeOeebÛeer efmLeleer
peeCetve IesCÙeemee"er heg{er} leòeâe GheÙegkeäle "jlees.

lekeälee ›eâceebkeâ : 2
GÛÛe efMe#eCeeleer} Mew#eefCekeâ heeÙeeYetle

meesÙeer megefkeOee megefkeOeebÛeer efmLeleer.
(Percentage of Institutions having various Infrastructure)

Infrastructure University College Stand Alon

Institute

Playgrounds 89 92 91

Auditorium 82 62 67

Theatres 49 21 21

Libraries 94 98 98

Laboratories 85 82 93

Conference

Halls 94 79 81

Health Centre 78 46 53

Gymnasium

Fitness Centre 77 40 34

Indoor

Stadium 52 34 34

Common

Room 87 91 92

Computer

Centre 81 86 92

Cafeteria 88 58 63

Guest House 84 42 47

Separate

Rooms

For Girls 81 86 85

Solar power

Generation 62 34 34

Connectivity

NKN 55 23 23

Connectivity

NMEICT 40 22 22

Campus

Friendly 82 60 59

Grievance

Redressal

Mechanism 87 60 61

Vigilance Cell 70 52 54

Opportunity

Cell 68 52 49

Separate

Toilet for

Disable

family 69 55 54

Ramp Attach

to Classroom

Library 74 50 54

Sexual

Harassment

Anti Ragging

Cell 88 71 70

Counselors

For Students 80 65 68

Clinic First

Aid Room 83 67 75

Separate

Toilet For

Girls 94 87 86

Skill

Development

Centre 66 53 54

Self Defense

Class For

Female 50 46 44

Institution

Disaster

Management

Facilities 69 53 56

œeesle : AISHE- 2019 – 20

kejer} lekeälÙeeleer} Deekeâ[skeejerÛes efkeç}ss<eCe kesâuÙeeme,
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DeeheuÙee Demes }#eele Ùesles keâer efkeÅeeheer"eves mkeeÙeòe mebmLeebÛÙee
leg}vesle ceneefkeÅee}ÙeebceOÙes heeÙeeYetle megefkeOeebÛeer keâcelejlee
DemeuÙeeÛes efomeles. Ùee lekeälÙeeke™ve heeÙeeYetle meesÙeer-megefkeOeebÛeer
Ghe}yOelee mhe<š nesles, hejbleg iegCekeòee DeeefCe heÙee&hlelee
mhe<š nesle veener. Ùee heeÙeeYetle megefkeOeebÛes efkeç}s<eCe
keâjCÙeemee"er DeeheCe ÙeeÛes keieer&keâjCe keâener "Ukeâ Yeeieele
keâ™ Mekeâlees.

1. Yeeweflekeâ megefkeOee : Fceejle heefjmej, keie&KeesuÙee,
ØeÙeesieMeeUe, mesefceveej ne@}, meYeeie=n, keâchÙegšj meWšj,
efknef[Dees meWšj, ›eâer[ebieCe FlÙeeoer lekeälee ›eâceebkeâ 2 vegmeej
›eâer[ebieCe megefkeOee 89 škeäkesâ efkeÅeeheer"ebceOÙes 92 škeäkesâ
ceneefkeÅee}ÙeebceOÙes DeeefCe 91 škeäkesâ mkeeÙeòe ke Flej
mebmLeebceOÙes Deme}s}er efomeles. meYeeie=neÛÙee yeeyeleerle 82
škeäkesâ efkeÅeeheer"s, 62 škeäkesâ ceneefkeÅee}Ùes DeeefCe 67
škeäkesâ Flej mebmLeebceOÙes Ghe}yOe DemeuÙeeÛes mhe<š nesles.
ØeÙeesieMeeUebÛÙee yeeyeleerle 94 škeäkesâ ke meke& Mew#eefCekeâ
mebmLeebceOÙes megefkeOee Deme}s}er efomeles. 80 škeäkeäÙeebkej meke&
mebmLeebceOÙes ceg}eRmee"er mkeleb$e keâ#e Ghe}yOe Deens.

efokÙeebie kÙekeäleeRÛÙee Â<šerves heeÙeeYetle meesÙeer megefkeOeebceOÙes
keâcelejlee Øekeâ<e&eves efomeles.

«ebLee}Ùe megefkeOee : kejer} Deekeâ[skeejervegmeej 94 škeäkesâ
efkeÅeeheer"ebceOÙes DeeefCe 98 škeäkesâ ceneefkeÅee}Ùes DeeefCe
Flej mebmLeebceOÙes DemeuÙeeÛes efomeles. «ebLee}Ùe ne GÛÛe
efMe#eCeeÛÙee iegCekeòee kee{ermee"er DelÙeble cenòkeeÛee Ieškeâ
Deens. efkeÅeeLeer& DeeefCe efMe#ekeâ ÙeebÛÙee iegCekeòee kee{ermee"er
ne Ieškeâ DelÙeble GheÙegkeäle Deens. kejer} ceOÙes «ebLee}ÙeeÛeer
Ghe}yOelee efomeles, hejbleg iegCekeòeehetCe& keehej mhe<š nesle
veener. «ebLee}ÙeeÛÙee ØeYeekeer keehejemee"er lÙeeÛes DeeOegefvekeâerkeâjCe
nesCes iejpesÛes Deens. «ebLee}ÙeeÛee keehej DeefOekeâ meg}Yelesves
nesCÙeemee"er vekeerve leb$e%eeveeÛee keehej keâ®ve, efjceesš De@keämesme
Ghe}yOe keâjCes, ner keâeUeÛeer iejpe Deens.

ceeefnleer leb$e%eeve heeÙeeYetle megefkeOee : DeeOegefvekeâ keâeUele
DeOÙeÙeve-DeOÙeeheveeÛÙee keâeÙee&le ceeefnleer leb$e%eeve hetjkeâ
meeOeveebÛÙee ™heele cenòkehetCe& Yetefcekeâe yepeekeleevee efomeles.
ceeefnleer leb$e%eeve, heeÙeeYetle megefkeOeebceOÙes keâe@chÙegšj vesškekeâ&,
keeÙe-HeâeÙe, keÛÙe&gDe} keä}eme ™ce FlÙeeoer yeeyeeRÛee meceekesMe
neslees. kej heefnuÙeeheÇceeCes Yeejleeleer} 60 škeäkesâ ceneefkeÅee}Ùes
«eeceerCe Yeeieele mLeeefhele DemeuÙeeves Ùee leb$e%eeveeÛÙee keehejemee"er

DeekeMÙekeâ heeÙeeYetle megefkeOee Ghe}yOe veenerle. Ùee heeÙeeYetle
megefkeOee efvecee&Ce keâjCÙeemee"er Mew#eefCekeâ mebmLeebÛÙee efkeòe
hegjke"Ÿeele kee{ keâjCÙeeÛeer DeekeMÙekeâlee Deens.

efkeÅeeLeer& meeneÙÙeYetle megefkeOee : efkeÅeeLÙeeËÛeer GheefmLeleer
DeeefCe mebKÙee kee{keCÙeemee"er efkeÅeeLÙeeËvee heeÙeeYetle "jleer},
DeMee heeÙeeYetle megefkeOee efvecee&Ce keâjCes DeekeMÙekeâ Demeles.
GoenjCeeLe& : ceg}ebÛes kemeefleie=n, ceg}eRÛes kemeefleie=n, keeÛeve
keâ#e, kÙeeÙeece MeeUe, Ùeesiee kesâbõ, KeeveekeU F. heeÙeeYetle
megefkeOeebcegUs efMe#eCeeheemetve kebefÛele DemeCeeNÙee IeškeâebheÙeËle
efMe#eCe heesnÛekelee Ùesles.

meceejeshe : YeejleeÛÙee GÛÛe efMe#eCeeÛee efkemleej efveefMÛele
Pee}e Deens, hejbleg Flej je<š^ebMeer leg}vee kesâuÙeeme, Ùee
#es$eele megOeejCeebmee"er Depetve cees"e keeke Deens, ns mhe<š
nesles. GÛÛe efMe#eCeeleer} heeÙeeYetle megefkeOeebÛÙee efkemleejeletve
GÛÛe efMe#eCeeleer} iegCekeòee DeeefCe mebKÙeelcekeâ GösMe meeOÙe
keâjlee ÙesF&}. meeceeefpekeâ vÙeeÙe ke me#eceerkeâjCe ceb$ee}Ùe Ùee
2005 ÛÙee Deekeâ[skeejervegmeej Yeejleeleer} oeefjõŸe
js<esKee}er} }eskeâmebKÙesÛes ØeceeCe 27.5 Flekesâ cees"s Deens.
Ùee IeškeâebheÙeËle efMe#eCe heesnesÛeefkeCÙeemee"er efkeÅeeLeea meneÙÙeYetle
megefkeOee efkekeâefmele DeeefCe efkemleeefjle keâjCÙeeÛeer iejpe Deens.
meboYe& :
1. Higher Education in India: issues related

to Expansion, Inclusiveness, Quality and
Finance. U.G.C. New Delhi - 2008

2. https://socialjustice.nic.in
3. Basic in Education, NCERT. June  2016.
4. All India survey on Higher Education

2019-20, Ministry of  Education Dept.
of Higher Education, Govt. of. India.

5. Higher Education in India : issues
Concern and New Directions; U.G.C.
New Delhi - 2003.

6. Indian Higher Education System:
Challenges and suggest ions Sahil
Sharma, Electronic Journal for Inclusive
Education, Volume-4, 2015.
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GÛÛe efçe#eCeefJekeâemeeleer} yeo}les
efJeÛeejØeJeen Je mJe¤he

iees<eJeeje : Yeejle ne efJeefJeOelesves vešuesuee osMe Deens Je FLes Deveskeâ peeleer,
Oece&, hebLeeÛes ueeskeâ Deeveboeves jenleele. Ùee YetceerceOÙes hetJeeaheemetve Ûeeuele DeeuesuÙee
®{er, hejbheje, DebOeßeæe Deensle. Deepe efmLeleeruee Ùee ®{er, hejbheje, DebOeßeæe
keâener ØeceeCeele keâceer PeeuesuÙee efomeleele. keâejCe meceepeele Peeuesuee efMe#eCeeÛee
Øemeej Je efMe#eCeeefJe<eÙeerÛeer peeie=leer lemesÛe leb$e%eeve ÙegieeÛee ØeYeeJe. efMe#eCe ner
mebkeâuhevee keâOeerner ve mebheCeejer Deens Je ceeveJeer peerJeveeÛee DeefJeYeepÙe Yeeie Deens.
efMe#eCe ØeeÛeerve keâeUelener nesles DeeefCe Deepener Deens. cee$e JesUsvegmeej heâòeâ
lÙeeÛes mJe®he yeoueuesues Deens. ØeeÛeerve YeejleeceOÙes GÛÛe efMe#eCe ns ieg®ÛÙee Iejer
jentve efoues peeF&. les efMe#eCe Jeso-hegjeCe, Oece&«ebLe, jeceeÙeCe, ceneYeejle DeMee
Øekeâejs Oeeefce&keâ Je heejbheefjkeâ mJe®heeÛes nesles. Ùeeveblej yeewæ Oecee&Ûee GoÙe Peeuee
Je efMe#eCeheæleer ner yeewæ Oecee&yejesyejÛe Flej Yee<esÛeerner efMekeâJeCe osCÙeemee"er
YeejleeceOÙes meJe&ØeLece le#eMeeruee, veeueboe DeeefCe efJe›eâceMeeruee ÙeemeejKeer efJeÅeeheer"s
mLeeheve Peeueer. 7 JÙee Melekeâeveblej YeejleeJej efJeefJeOe hejkeâerÙe Dee›eâceCes Peeueer,
lÙeecegUs heejbheefjkeâ ØeeÛeerve efMe#eCeØeCeeueer mebheg°ele Deeueer. YeejleeceOÙes meJe&ØeLece
F. me. 1817 ceOÙes ‘Øesefme[svmeer keâe@uespe’ (keâuekeâòee) ÙesLes mLeeheve kesâues.
lemesÛe ogmejs keâe@uespe mesjecehetj (yebieeue) ÙesLes mLeeheve Peeues. Ùeeveblej GÛÛe
efMe#eCeemee"er keâuekeâòee, yee@cyes, ceõeme ner efJeÅeeheer"s F. me. 1857 ceOÙes
mLeeheve Peeueer. efMe#eCeeÛÙee efJekeâemeemee"er ceskeâe@ues (1853), Jeg[ (1854),
nbšj (1881), j@ues (1902), nešexie (1929), meepeËš (1944) F.
DeeÙeesie vesceues iesues. Ùee efJeefJeOe DeeÙeesieeÛÙee efMeheâejMeeRJej Deeheueer YeejleerÙe
efMe#eCeØeCeeueer GYeer Deens. lemesÛe mJeeleb$Ùeeveblej jeOeeke=â<Ce DeeÙeesie (1948),
cegoefueÙeej (1952), keâes"ejer DeeÙeesie (1964) ns DeeÙeesie vesceues iesues Je
lÙeebveer metÛeJeuesuee Deeke=âleeryebOe DeeheCe mJeerkeâe®ve efMe#eCeØeCeeueer DeefOekeâÛe Â{
yeveJeueer Deens.

meebkesâeflekeâ Meyo - GÛÛe efMe#eCe, DeeÙeesie, DeeOegefvekeâlee, peeieeflekeâerkeâjCe.
ØemleeJevee : ceeveJeer mebmeeOeveeceOÙes osMeeleerue ueeskeâmebKÙesÛee meceeJesMe neslees,

lej ceeveJeer Yeeb[JeueeceOÙes ueeskeâmebKÙeeÛÙee %eeveeÛee efkebâJee efMe#eCe, keâewMeuÙe
ÙeebÛee meceeJesMe neslees. mJeleb$e YeejleeÛes heefnues efMe#eCeceb$eer [e@. ceewueevee DeePeeo
cnCeleele keâer, ‘ceveeheemetve efouesues efMe#eCe meceepeele ›eâebleer DeeCet Mekeâles.’
ØeeÛeerve keâeUele Oecee&Jej DeeOeeefjle efMe#eCe nesles. cee$e JesU DeeefCe keâeUevegmeej
lÙeeceOÙes yeoue nesle iesues. meOÙee DeeheCe DeeOegefvekeâ efMe#eCe heæleerÛee DeJeuebye

efvekeâce Debefyekeâe yeeyet
DeLe&MeeŒe efJeYeeie,

[e@. yeeyeemeensye Deebyes[keâj
ceje"Jee[e efJeÅeeheer", Deewjbieeyeeo.
ambikanikam91@gmail.com

cees. 9767592635
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kesâuee Deens. efMe#eCe ner yengDeeÙeeceer Øeef›eâÙee Deens. efMe#eCeeÛee
GösMe JÙeòeâerÛÙee efJekeâemeeyejesyejÛe je°̂erÙe Gefö°Ÿes Øeehle
keâjCes ne Deens. je°̂erÙe efMe#eCe DeeÙeesieeves (1983-85)
DenJeeueeceOÙes mebIeefšle Oece&efvejhes#e Yeejle, DeeOegefvekeâ je°^,
Glheeokeâ pevelee DeeefCe ceeveJeerÙe Je mebJesoveMeerue meceepe
Ùee Ûeej je°^erÙe OÙesÙeØeehleermee"er efMe#eCeeÛeer DeeJeMÙekeâlee
meebefieleuesues Deens.1

efyeÇefšMehetJe& keâeUele efMe#eCe ns heejbheefjkeâ Je Oeeefce&keâ
mJe®heeÛes nessles. lÙeeceOÙes ceeveJeer cetuÙe, efJe%eeveefve‰e, Ssefnkeâlee
F. iees°eRÛee DeYeeJe neslee. pÙeeceOÙes JÙeekeâjCe, vÙeeÙe,
JewÅekeâMeeŒe, pÙeesefle<e, Jesoeble, Deuebkeâej, Oece&MeeŒe F.
efJe<ekeâ efMekeâefJeues peeF&. lÙeebÛÙeekeâ[s Úeheerue hegmlekesâ vemetve
nmleefueefKele heesLÙeebÛÙee meneÙÙeeves efJeÅeeLÙeeËvee efMekeâefJeues
peeF&. lÙeeveblej efMe#eCeØeCeeueerle šhÙeešhÙeeves yeoue Peeues.
GÛÛe efMe#eCeemee"er meJe&ØeLece 1817 ceOÙes Øesefme[svmeer
keâe@uespe (keâuekeâòee) mLeeheve kesâues. lÙeeveblej mesjecehetj (yebieeue)
ÙesLes 1818 ceOÙes ogmejs keâe@uespe GYeejues. lemesÛe Sefuheâmšve
ns cegbyeF& ØeebleeÛes ieJnve&j Demeleevee F. me. 1824 ceOÙes
cegbyeF& ÙesLes heefnues ‘FbefpeefveDejeRie keâe@uespe’2 meg® kessâues. lÙeeveblej
Yeejleele GÛÛe efMe#eCeeÛÙee efJekeâemeemee"er F. me. 1854
ceOÙes Ûeeume&Jeg[ DeeÙeesie mLeeheve kesâuee. Ùee DeeÙeesieeÛÙee
efMeheâejMeervegmeej F. me. 24 peevesJeejer 1857 jespeer keâuekeâòee
efJeÅeeheer", F. me. 18peguew 1857 jespeer yee@cyes efJeÅeeheer"
DeeefCe F. me. 5 mehšWyej 1857 jespeer ceõeme efJeÅeeheer"3

Ùee leerve efJeÅeeheer"ebÛeer mLeehevee Peeueer. YeejleerÙe efJeÛeejJebleebveer
Œeer efMe#eCeeuee De«e›eâce efouee. Ùee ›eâebleerceOÙes efšUkeâ,
Deeiejkeâj, jepe<eea Meent cenejepe, cen<eea keâJex, cenelcee
hegâues, meeefJe$eeryeeF& hegâues, jepeejece ceesnve je@Ùe, [e@. yeeyeemeensye
Deebyes[keâj F. meejKÙee Deveskeâ efJeÛeejJebleebÛÙee lÙeeieeefMeJeeÙe
YeejleerÙe meceepe ner efMe#eCeeÛÙee ›eâebleerÛeer ue{eF& efpebketâ
MekeâueeÛe vemelee.

mebMeesOeveeÛeer Gefö°Ÿes :
  1. GÛÛe efMe#eCeeÛes cenòJe Je heâeÙeos hešJetve meebieCes.
  2. GÛÛe efMe#eCeele efJeÅeeLÙeeËÛÙee mebKÙesle Peeuesueer Jee{

oMe&efJeCes.
  3. GÛÛe efMe#eCeeefJe<eÙeer peeie=lelee efvecee&Ce keâjCes.
  4. GÛÛe efMe#eCeeÛÙee efJekeâemeemee"er efMeheâejMeer megÛeefJeCes.

mebMeesOeve meeefnlÙeeÛee Dee{eJee :
1) Denceo MesKe Ùegvetme (2017)4 Ùeebveer Journal

of  Education  and  Practics  Łee  Journal  ceOŁes

‘Higher Education in India : Challenges and

opportunities’ ne uesKe efueefnuee Deens. les cnCeleele keâer,
mebhetCe& peieeuee peeCeJeues Deens keâer, jepÙeebÛeer DeeefLe&keâ meheâuelee
ner Lesš lÙeebÛÙee efMe#eCeØeCeeueerletve efveef§ele kesâueer peeles.
efMe#eCe ner je°^eÛeer Meòeâer Deens. uesKekeâeves GÛÛe efMe#eCe ns
keâmes DeeheuÙeemeceesj Demeuesues Skeâ DeeJneve Deens, lemesÛe
Skeâ mebOeerner Deens ns mhe° kesâuesues Deens.

2) Jandhyala B.G. Tilak (2013)5 Ùee bvee r
‘Higher Education in India’ ns hegmlekeâ efueefnuesues Deens.
Øemlegle uesKe ns NUEPA (National University of

Educational Planing and Administration) Ùee
efJeÅeeheer"eÛes ØeeOÙeehekeâ Deensle. Ùeebveer Øemlegle hegmlekeâeceOÙes
Yeejleele Demeuesues efJeÅeeheer"s, keâe@uespe, mebmLee F. efJe<eÙeer
ÛeÛee& kesâuesueer Deens. lemesÛe lÙeebveer Yeejleeleerue efMe#eCe
heæleerleerue Deej#eCe Ùee cegÅeeJejner ÛeÛee& kesâuesueer efometve
Ùesles. Dehegje efveOeer, GÛÛe efMe#eCe IesTvener yesjespeieej efJeÅeeLeea,
mJele:Ûeer GheefpeefJekeâe YeeieJelee ÙesF&ue DeMeer efMe#eCe heæleer
vemeCes, efMe#eCeeÛee efveke=â° opee& F. meejKÙee Deveskeâ mecemÙeebJej
uesKekeâeves ØekeâeMe šekeâuesuee efometve Ùeslees.

3) keâesUbyes jbpeve (2019)6 Ùeebveer ‘ceeveJe mebmeeOeve
efJekeâeme DeeefCe ceeveJeeefOekeâej’ ns hegmlekeâ efueefnuesues Deens.
lÙeebveer Øemlegle hegmlekeâeceOÙes Yeeie-1 ceeveJe Je mebmeeOeve
efJekeâeme ÙeeceOÙes 1.2 ceOÙes efMe#eCe ns ØekeâjCe efoues Deens.
lÙeeceOÙes ØeeLeefcekeâ efMe#eCeeheemetve les GÛÛe efMe#eCeeheÙeËleÛeer
2013-14 Ûeer Deekeâ[sJeejer efouesueer Deens. lemesÛe uesKekeâeves
GÛÛe efMe#eCeeyeeyeleÛeer Deekeâ[sJeejer efouesueer Deens Je GÛÛe
efMe#eCeeefJe<eÙeerÛÙee meJe& ÙeespeveebÛeerner ceeefnleer efouesueer Deens.

4) efheâueerhe peer Deušye@Ûe DeeefCe nbme.[er. efJeš7

Ùeebveer (12 petve 2021) universityworldnes.com

Ùee JesyemeeF&Jej ‘International higer education at a

crosroads post-covid’ ne uesKe efueefnuee. les efueefnleele
keâer, Skebâojerle Deecner Demee ÙegòeâerJeeo keâjlees keâer, meeLeerÛee
jesie Deuhekeâeueerve DeeefCe oerIe&keâeueerve De[ÛeCeer efvecee&Ce
keâjsue, hejbleg GÛÛe efMe#eCe ceguele: yeoueCÙeeÛeer MekeäÙelee
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veener. keâesJeer[-19 cegUs mebhetCe& peieYej meJe& Mew#eefCekeâ
mebmLee yebo kesâuÙee. cee$e Online efMekeâJeCeer ÛeeuetÛe nesleer.
lÙeecegUs otjmLe efMe#eCeeÛee DeefOekeâ Jeehej Jee{uesuee efometve
Ùeslees. ÛeerveceOeerue Mew#eefCekeâ mJeeleb$ÙeeJejerue Jee{erJe efveyeËOe
DeeefCe neBiekeâeBieceOeerue ieoejesU ÙeemeejKÙee iewjmeesF&ÛÙee
IešveebcegUs leCeeJe efvecee&Ce nesle Deens ns mhe° keâ®ve Deeblejje°̂erÙe
JÙeeheejerkeâjCeeJejerue heefjCeeceeÛeener Gneheesn kesâuesuee efometve
Ùeslees.

mebMeesOeve heæleer : Øemlegle mebMeesOeve heshej ne ogÙÙece
DeeOeej meece«eerJej DeeOeeefjle Deens. ogÙÙece DeeOeej meece«eerÛÙee
meneÙÙeeves leLÙe mebkeâueve kesâues Deens. leLÙe mebkeâueveemee"er
ceneje°^ MeemeveeÛes efJeefJeOe DenJeeue, ceneje°^eÛeer DeeefLe&keâ
heenCeer, efJeefJeOe ceeefmekesâ, efveÙelekeâeefuekesâ, efJeefJeOe yeeleceerhe$es,
meboYe& hegmlekesâ, mebkesâlemLeUs F. Ûee DeeOeej Iesleuesuee Deens.
lemesÛe DeeuesKe, mlebYeeuesKe, leòeâe F. ieefCeleerÙe meeOeveebÛee
DeeOeej Iesleuesuee Deens.

mJeeleb$ÙeehetJeeaÛes DeeÙeesie 8 :
1. ceskeâe@ues DeeÙeesie (1835) : efMe#eCe #es$eeMeer

mebyebefOele meJe&ØeLece Ùee DeeÙeesieeÛeer mLeehevee Peeueer nesleer.
DeeÙeesieeÛes DeOÙe#e uee@[& ceskeâe@ues ns nesles lej lÙeeJesUer
YeejleeÛes ieJnve&j pevejue uee@[& efJeuÙece yeWšeRie ns nesles.

efMeheâejMeer :
1. efMe#eCeeÛes ceeOÙece Fb«epeer DemeeJes.
2. kesâJeU GÛÛeJeCeeaÙe Fb«epeer Yee<esletve efMe#eCe ÅeeJes.
3. hee§eelÙe efJeÅeeÛÙee OeleeaJej efMe#eCe DemeeJes.
Ùee DeeÙeesieeves kesâJeU GÛÛeJeCeeaÙeebÛee efJeÛeej kesâuee neslee.

ÙeeceOÙes meJe&meeceevÙe pevelesÛee meceeJesMe vemeuÙeecegUs Ùeeme
‘efPejhelee efkebâJee heePejlee efmeæeble’ Demes cnšues iesues.

2. Jeg[Ûee Keefuelee (1854) : Ùee DeeÙeesieeÛes
DeOÙe#e Ûeeume& Jeg[ ns nesles, lej lÙeeJesUer ieJnve&j pevejue
[uenewmeer ns nesles.

efMeheâejMeer :
  1. mLeeefvekeâ YeejleerÙeebveer keâe{uesuÙee MeeUebceOetve ØeeosefMekeâ

Yee<esletve efMe#eCe ÅeeJes. lemesÛe ØeeLeefcekeâ efMe#eCeeme
Gòespeve ÅeeJes.

  2. ceeOÙeefcekeâ efMe#eCeeheÙeËle ceele=Yee<esletve efMe#eCe ÅeeJes.
  3. GÛÛe efMe#eCeeÛes ceeOÙece Fb«epeer DemeeJes.

  4. cegueeRmee"er mJeleb$e efMe#eCe mebmLee DemeeJÙeele.
  5. GÛÛe efMe#eCeeJejerue efveÙeb$eCeemee"er efJeÅeeheer" mLeeheeJes.

Ùee efMeheâejMeervegmeej F. me. 1857 keâuekeâòee, yee@cyes
DeeefCe ceõeme ner leerve efJeÅeeheer"s mLeeheCÙeele Deeueer. Ùee
DeeÙeesieeÛÙee meJe& efMeheâejMeer mJeerkeâejuÙee iesuÙee neslÙee.

3. nbšj keâefceMeve (1882) : Ùee DeeÙeesieeÛee
DeOÙe#e mej efJeuÙece [yuÙet nbšj ne neslee, lej ieJnve&j
pevejue uee@[& efjheve ns nesles.

efMeheâejMeer :
  1. ØeeLeefcekeâ efMe#eCe ceesheâle DemeeJes.
  2. Keepeieer efMe#eCe mebmLeebvee (MeeUe Je ceneefJeÅeeueÙes)

mejkeâejves Devegoeve ÅeeJes.
  3. meJe&Ûe ØeeLeefcekeâ MeeUebÛeer leheemeCeer Je osKejsKe

mejkeâejer efMe#eCe DeefOekeâeNÙeebveer keâjeJeer.
  4. ceefnuee efMe#eCeeÛee efJemleej keâjCes.
  5. «ebLeeueÙes mLeeheve keâjeJes.

Ùee DeeÙeesieeÛÙee meJe& efMeheâejMeer mJeerkeâejuesuÙee neslÙee.
5. j@ues DeeÙeesie (1902) (efJeÅeeheer" DeeÙeesie) :

Ùee DeeÙeesieeÛes DeOÙe#e mej Lee@ceme j@ues ns nesles. lej ieJnve&j
pevejue uee@[& keâPe&ve ns nesles. Ùee DeeÙeesieeceOÙes ØeLecele:
SkeâcesJe YeejleerÙe meF&o ngmesve efyeue«eeceer ÙeebÛeer efveJe[ kesâueer
nesleer.

efMeheâejMeer :
  1. cetueYetle efMe#eCe osCÙeele ÙeeJes.
  2. Jew%eeefvekeâ Â°erkeâesve efvecee&Ce keâjCeejs efMe#eCe DemeeJes.
  3. Keepeieer ceneefJeÅeeueÙeebJej efJeÅeeheer"eÛes efveÙeb$eCe DemeeJes.
  4. GÛÛe efMe#eCeeÛÙee DeOÙeeheveemee"er DeOÙeehekeâ vesceCÙeele

ÙeeJes.
  5. efJeÅeeheer"eÛes kegâueieg® mejkeâejceehe&âle vesceues peeF&ue.

lemesÛe efJeÅeeheer"eÛes ØeeosefMekeâ keâeÙe&#es$e "jefJeCÙeeÛee
DeefOekeâej ieJnve&j pevejueuee Demesue.

5. me@[uej DeeÙeesie (1917) : Ùee DeeÙeesieeÛes
DeOÙe#e Sce. F&. meB[uej nesles. lej ieJnve&j pevejue Ûescmeheâes[&
ns nesles. Ùee DeeÙeesieeme ‘keâuekeâòee efJeÅeeheer" DeeÙeesie’ Demesner
cnCeleele. Ùee DeeÙeesieeceOÙes oesve YeejleerÙe meomÙeebÛeer DeeMeglees<e
cegKepeea DeeefCe efPeÙeeGöerve Denceo ÙeebÛeer vesceCetkeâ kesâueer
nesleer.
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efMeheâejMeer :
  1. 12±3 Deeke=âleeryebOe metÛeJeuee.
  2. MeeuesÙe efMe#eCe 12 Je<ee&Ûes DemeeJes.
  3. heoJeer efMe#eCe 3 Je<ee&Ûes DemeeJes.
  4. JÙeeJemeeefÙekeâ efMe#eCeeÛeer meJe&ØeLece efMeheâejme kesâueer.
  5. efMe#eCe ne efJe<eÙe Øeebleekeâ[s DemeeJee.

6. nešexie DeeÙeesie (1929) : Ùee DeeÙeesieeÛee
DeOÙe#e mej efheâueerce peesmesheâ nešexie ns nesles. lej ieJnve&j
pevejue uee@[& DeeÙeefJe&ve ns nesles.

efMeheâejMeer :
  1. ØeeLeefcekeâ efMe#eCeeuee je°^erÙe cenòJe efoues.
  2. oneJeer (SSC) ÛÙee hejer#esJej Yej osCÙeele Deeuee.
  3. 8 Jeer veblej JÙeeJemeeefÙekeâ efMe#eCe DemeeJes.
  4. GÛÛe efMe#eCeeÛeer ceeieCeer hetCe& keâjCÙeemee"er mebueive

efJeÅeeheer"s mLeeheve keâjeJes.
  5. efJeÅeeLÙee&ÛÙee #ecelee Je ÙeesiÙelesÛÙee DeeOeejs efJeÅeeheer"

ØeJesMe ÅeeJesle.
7. meepeËš DeeÙeesie (1944) : Ùee DeeÙeesieeÛes

DeOÙe#e mej pee@ve efheâueerme meepeËš ns nesles lej ieJnve&j
pevejue JesJnsue ns nesles.

efMeheâejMeer :
  1. efMe#eCeeÛes 2 šhhes kesâues iesues.

De. keâefve‰ cetueYetle ye. pÙes‰ cetueYetle
  2. keâefve‰ cetueYetle MeeUsle 6 les 11 JeÙeeÛÙee cegueebvee

ceesheâle Je meòeâerÛes efMe#eCe ÅeeJes.
  3. pÙes‰ cetueYetle MeeUe 11 les 14 JeÙeesiešeleerue

cegueebJej DeefOekeâ ue#e osCÙeele ÙeeJes. lemesÛe 25
efJeÅeeLÙeeËmee"er Skeâ efMe#ekeâ DemeeJee.

  4. mJeleb$e efMe#eCe efJeYeeie mLeeheCes.
  5. DehebieeÛÙee efMe#eCeekeâ[s ue#e osCÙeele ÙeeJes.

mJeeleb$ÙeeveblejÛes DeeÙeesie9:
1. jeOeeke=â<Ce DeeÙeesie (1948) : jeOeeke=â<Ce

DeeÙeesieeÛes DeOÙe#e [e@. meJe&heuueer jeOeeke=â<Ce ns nesles. lej
mJeleb$e YeejleeÛes heefnues je°̂heleer jepeWõ Øemeeo DeeefCe heefnues
hebleØeOeeve heb[erle peJeenjueeue vesn® ns nesles.

efMeheâejMeer :
  1. ØeMeemekeâerÙe heoemee"er heoJeer DeeJeMÙekeâ DemeeJeer.

  2. GÛÛe efMe#eCeeÛÙee efveÙeb$eCeemee"er mJeleb$e mebmLee mLeeheves.
  3. efJeÅeeheer"erÙe efMe#eCe 180 efoJemeebÛes DemeeJes.
  4. ceefnuee efMe#ekeâebveener heg®<e efMe#ekeâ cnCetve meceeve

Jesleve DemeeJes.
  5. Yeejle mejkeâejÛÙee efMe#eCe ceb$eeueÙeeves iegCeJeble Je

heerSÛed. [er. ÛÙee iegCeJeble efJeÅeeLÙeeËmee"er cees"Ÿee
mebKÙesves efMe<ÙeJe=òeer DeeefCe efJeveecetuÙe peeieebÛeer lejleto
keâjeJeer.

2. cegoefueÙeej DeeÙeesie (1952) : Ùee DeeÙeesieeÛes
DeOÙe#e ue#ceCeMeeŒeer cegoefueÙeej ns nesles. lej lÙeeJesUer
YeejleeÛes hebleØeOeeve heb[erle vesn® ns nesles. Ùee DeeÙeesieeme
‘ceeOÙeefcekeâ Mew#eefCekeâ DeeÙeesie’ Demesner cnCeleele.

efMeheâejMeer :
  1. ceeOÙeefcekeâ efMe#eCeeJej Yej efouee peeJee.
  2. ceeOÙeefcekeâ efMe#eCe ns 7 Je<ee&Ûes DemeeJes.
  3. Mew#eefCekeâ Je JÙeeJemeeefÙekeâ ceeie&oMe&veeJej Yej ÅeeJee.
  4. hejer#ee ØeCeeueerle megOeejCee keâjeJeer.
  5. efMekeâJeCÙeeÛÙee heæleercegUs efJeÅeeLÙeeËvee keâeceele ceole

nesF&ue ÙeeJej Yej ÅeeJee.
3. keâes"ejer DeeÙeesie (1964-66) : Ùee DeeÙeesieeÛes

DeOÙe#e oewueleefmebie keâes"ejer ns nesles. lesJne YeejleeÛes hebleØeOeeve
ueeue yeneotj MeeŒeer ns nesles.

efMeheâejMeer :
  1. Deeke=âleeryebOe 10±2±3
  2. efMe#eCeeÉejs meeceeefpekeâ Je je°êrÙe Skeâlesme Øeeslmeenve

osCes.
  3. efMe#eCeeÉejs DeeOegefvekeâerkeâjCeeÛeer ieleer leer›e keâjCes Je

DeeOÙeeeflcekeâ, meeceeefpekeâ lemesÛe veweflekeâ efJekeâeme keâjCes.
  4. ef$eYee<ee met$e mJeerkeâejeJes (ØeeosefMekeâ Yee<ee±je°êrÙe

Yee<ee±Deeblejje°^erÙe Yee<ee)
  5. ØeeLeefcekeâ efMe#eCeeJej GDP ÛÙee KeÛe& keâjCes.

4. veJeMew#eefCekeâ OeesjCe (1986-87) : Ùee
OeesjCeeÛÙee JesUer YeejleeÛes je°^heleer iÙeeveer Pewueefmebie ns
nesles. lej hebleØeOeeve jepeerJe ieebOeer ns nessles.

efMeheâejMeer :
  1. Deeke=âleeryebOe 5±3±2±2±3
  2. 10 ieeYee Ieškeâ "jefJeues iesues.
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  3. keâchÙegšj DeeOeejerle efMe#eCe DemeeJes.
  4. heÙee&JejCeerÙe efMe#eCeeuee cenòJe efoues.
  5. 2000 heÙeËle ØeeLeefcekeâ efMe#eCeeÛes meeJe&ef$ekeâerkeâjCe

keâjCes.
keâes"ejer DeeÙeesieeÛÙee efMeheâejMeervegmeej Yeejle mejkeâejves

1968 ceOÙes heefnuÙee je°^erÙe efMe#eCe OeesjCeeceOÙes
10±2±3 Ùee Mew#eefCekeâ mebjÛevesÛee mJeerkeâej kesâuee.
ceneje°^eceOÙes Ùee Mew#eefCekeâ mebjÛevesÛee mJeerkeâej 1975
heemetve kesâuee iesuee.

lemesÛe keâes"ejer DeeÙeesieeves GÛÛe efMe#eCeeefJe<eÙeer GösMÙe
mhe° kesâues. veJeerve %eeveeÛee MeesOe IesCes, melÙe Øeehleermee"er
efveYe&Ùelesves keâeÙe& keâjCes, peerJeveeÛÙee meJe& #es$eebceOÙes ÙeesiÙe
vesle=lJe keâjCes, ke=â<eer, keâuee, JeeefCepÙe, efJe%eeve Je leb$e%eeve
lemesÛe DevÙe JÙeJemeeÙeebceOÙes efvehegCe Je ØeefMeef#ele veeieefjkeâ
leÙeej keâjCes.

efMe#eCeeÉejs meceevelee Je meeceeefpekeâ vÙeeÙeeme Øeeslmeenve
osCes. ns Gefö°Ÿes keâes"ejer DeeÙeesieeves GÛÛe efMe#eCeeefJe<eÙeer
veceto kesâuesues Deensle. 1986 ceOÙes veJeMew#eefCekeâ OeesjCeeÛee
Deeke=âleeryebOe (5±3±2±2±3) ne DeepeheÙeËle mJeerkeâejuee
iesuee. cee$e 2020 ÛÙee veJÙee Mew#eefCekeâ OeesjCeele Deeke=âleeryebOe
(5±3±3±4) ne "jJeuesuee efometve Ùeslees.

DeMeeØekeâejs Yeejleeleerue meJe& DeeÙeesieebÛeer MeeuesÙe
efMe#eCeeheemetve les GÛÛe efMe#eCeeÛÙee efJekeâemeele ceesueeÛes
Ùeesieoeve efometve Ùesles.

GÛÛe efMe#eCeeleerue efJekeâeme : Yeejle osMe ne GÛÛe
efMe#eCeeceOÙes Decesefjkeâe, Ûeerve Ùee osMeeveblej eflemeNÙee mLeeveer
Deens. GÛÛe efMe#eCeeJe®ve keâesCelÙeener osMeeÛeer Øeieleer ue#eele
Ùesles. keâejCe GÛÛe efMe#eCeeJej osMeeÛee efJekeâeme DeJeuebyetve
Deens.

osMeeÛÙee DeLe&JÙeJemLesuee heg{s vesCÙeeÛeer leekeâo GÛÛe
efMe#eCeele Deens. Yeejleekeâ[s meJee&efOekeâ le®CeebÛeer leekeâo
Deens. lÙeebvee GÛÛe efMe#eCe efouÙeeme meenefpekeâÛe DeeheCe
Flej osMeebvee DeeheuÙee osMeeleerue ceeveJeer Yeeb[Jeue hetjJet
Meketâ.

2019-20 ÛÙee AISHE (All India Survey of

Higher Education) ÛÙee DenJeeueevegmeej YeejleeceOÙes 993
efJeÅeeheer"s, 10725 mebmLee DeeefCe 39931 Flekeâer

ceneefJeÅeeueÙes Deensle. YeejleeÛÙee mJeeleb$ÙeeJesUer kesâJeU 20
efJeÅeeheer"s DeeefCe 500 ceneefJeÅeeueÙes nesleer.10 GÛÛe
efMe#eCeemee"er meceepeeleerue ØeJeiee&leerue le®Ceebvee Deej#eCeeÛÙee
DeeOeejeJej efMe#eCe IesCÙeeÛeer mebOeer GheueyOe keâ®ve efoueer
peele Deens.

Ye ejle ec eOÙe s 2019-20 ÛÙee  AISHE ÛÙe e
DenJeeueevegmeej GÛÛe efMe#eCeeceOÙes 11.4 škeäkesâveer Jee{
Peeueer. GER (Gross Enrolement Ration) SketâCe
veeJeveeWoCeer iegCeesòej ns 27.1 Flekesâ Peeues Deens. ceefnueebÛÙee
veeJeveeWoCeerceOÙes 18.2 škeäkesâveer Jee{ Peeuesueer Deens. GÛÛe
efMe#eCeeleerue SketâCe veeJeveeWoCeer 3.85 keâesšer 2019-
20 ceOÙes Peeuesueer Deens.

Ùee Je<eea efuebie meceevelee efveoxMeebkeâ ne 1.01 Demetve ne
efveoxMeebkeâ heg®<eebÛÙee leguevesle ceefnueebÛÙee GÛÛe efMe#eCeele
Jee{ Peeuesueer efometve Ùesles. iesuÙee heeÛe Je<ee&le heerSÛed. [er.
keâjCeeNÙee efJeÅeeLÙeeËÛeer mebKÙee 60 škeäkesâveer Jee{uesueer Deens.11

leòeâe ›eâ. 1.1
GÛÛe efMe#eCeeleerue SketâCe veeJeveeWoCeer iegCeesòej

(GER)2012-13 les 2018-19
Je<e&s GER

2012-13 21.50
2013-14 23.00
2014-15 24.30
2015-16 24.50
2016-17 25.20
2017-18 25.80
2018-19 26.30

Source- ugc Report 2018-19

DeeuesKe ›eâ. 1.1
SketâCe veeJeveeWoCeer iegCeesòej (GER)
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Øemlegle DeeuesKeeJe®ve Demes ue#eele Ùesles keâer, 2013-
13 heemetve 2018-19 heÙeËleÛÙee SketâCe veeJeveeWoCeer
iegCeesòej (GER) ne meelelÙeeves Jee{leevee efometve Ùeslees.

leòeâe ›eâ. 1.2
ceneefJeÅeeueÙeebÛeer mebKÙee

2010-11 les 2018-19
Je<e&s ceneefJeÅeeueÙeebÛeer mebKÙee

2010-11 32974
2011-12 34852
2012-13 35525
2013-14 36634
2014-15 38498
2015-16 39071
2016-17 40026
2017-18 39527
2018-19 40489

Source - AISHE Portal, 2018-19

DeeuesKe ›eâ. 2

Øemlegle DeeuesKe ›eâ. 2 ceOÙes ceneefJeÅeeueÙeebÛeer mebKÙee
osCÙeele Deeuesueer Deens.

2016-17 Ùee Je<ee&heÙeËle ceneefJeÅeeueÙeebÛeer mebKÙee
meelelÙeeves Jee{uesueer efomeles. cee$e 2017-18 ceOÙes
ceneefJeÅeeueÙeeÛÙee mebKÙesle 499 mebKÙesves Ieš Peeueer Deens.

cee$e 2018-19 Ùee Je<ee&le hegvne ceneefJeÅeeueÙeeÛÙee

mebKÙesle Jee{ Peeuesueer efometve Ùesles.
leòeâe ›eâ. 1.3

efJeÅeeheer"ebÛeer mebKÙee12

(31-3-2019)
De.›eâ efJeÅeeheer"eÛee Øekeâej efJeÅeeheer"ebÛee keWâõerÙe meneÙekeâÛÙee

mebKÙee Debleie&le ugc Act 1956

ÛÙee Section 12 (B)

Debleie&le ÙesCeejer

efJeÅeeheer" mebKÙee

 1 keWâõerÙe efJeÅeeheer"s 51 000

 2 jepÙe efJeÅeeheer"s 397 228

 3 jepÙemlejerÙe 334 007

Keemeieer efJeÅeeheer"s

 4 jepÙeeÛÙee keâeÙeÅeeves 003 000

mLeeefhele efJeÅeeheer"s

 5 DeefYecele efJeÅeeheer"s 126 039

SketâCe 911 274

Source- university/intitution listed by ugc

Øemlegle leòeâe 1.3 vegmeej oMe&efJeuÙeeØeceeCes DeeefCe
Ùeg.peer.meer. ÛÙee 2018-19 ÛÙee DenJeeueeØeceeCes YeejleeceOÙes
keWâõerÙe efJeÅeeheer"s 51, jepÙemlejerÙe efJeÅeeheer"s 397,
jepÙe Keepeieer efJeÅeeheer"s 334 DeeefCe DeefYecele efJeÅeeheer"s
126 efJeÅeeheer"s Deensle.
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leòeâe ›eâ. 1.4
Yeejleeleerue GÛÛe efMe#eCeele efJeÅeeLÙeeËÛÙee mebKÙesleerue Jee{ (2010-11 les 2018-19)

   Je<e&s SketâCe mebKÙee ceeieerue Je<ee&ÛÙee leguevesle Jee{ škeäkeäsJeejer
2010-11 27499749           -   -
2011-12 29184331 1684582 6.13
2012-13 30152417 968086 3.32
2013-14 32336234 2183817 7.24
2014-15 34211637 1875403 5.80
2015-16 34584781 373144 1.09
2016-17 35705905 1121124 3.24
2017-18 36642378 936473 2.62
2018-19 37399388 757010 2.07

Source- ugc annual Report 2018-19

DeeuesKe ›eâ. 3

leòeâe ›eâ. 1.4 DeeefCe DeeuesKe ›eâ. 3 ceOeerue ceefnleervegmeej GÛÛe efMe#eCeele efJeÅeeLÙeeËÛÙee mebKÙesle Jee{ nesle
Deens. škeäkesâJeejerleerue Jee{ cee$e Ûe{-Gòeej efomelees.

leòeâe ›eâ. 1.5
GÛÛe efMe#eCeeleerue heeleUervegmeej mebKÙesleerue Jee{ (efveÙeefcele DeeefCe otjmLe efMe#eCe) 2018-19

heeleUer heg®<e Œeer SketâCe SketâCe škeäkesâJeejer
heerSÛe.[er 95043 74127 169170 0.45
Sce.efheâue 11623 19069 30692 0.08
heoJÙegòej 1761330 2281192 4042522 10.81
heoJeer 15203316 14625729 29829075 79.76
heoJÙegòej ef[hueescee 121555 103156 224711 0.60
ef[hueescee 1803208 896187 2699395 7.22
mešeaefheâkesâš 75127 87570 162697 8.44
Fbšer«esšs[ 138656 102470 241126 0.64
SketâCe 19209888 18189500 37399388 100

Source- AISHE Report 2018-19
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Jejerue leòeâe ›eâ. 1.5 vegmeej meJee&efOekeâ Jee{ ner heoJeer
efJeÅeeLÙeeËceOÙes 79.76 škeäkesâ Flekeâer Deens. lej meJee&le
keâceer Sce. efheâue. efJeÅeeLÙeeËceOÙes kesâJeU 0.08 škeäkesâ ves
Jee{ Peeuesueer Deens.

efve<keâ<e& : Øemlegle mebMeesOeve heshejceOÙes Jejerue ceeefnleerÛÙee
DeeOeejs Demee efve<keâ<e& efveIelees keâer, ceeieerue 5 Je<eeËÛÙee
leguevesle 2018-19 DeeefCe 2019-20 Ùee Je<ee&ceOÙes
GÛÛe efMe#eCeeefJe<eÙeer peeie=keâlee efvecee&Ce nesTve lÙeebÛeer GÛÛe
efMe#eCe IesCÙeeÛÙee mebKÙesle Jee{ Peeuesueer Deens. efJeÅeeLÙeeËvee
GÛÛe efMe#eCeeÛes keâeÙeos Je cenòJe hešuesues efometve Ùesles.
DeMeeØekeâejs Jejerue ceeefnleerÛÙee DeeOeejs Øemlegle mebMeesOeve
heshejceOÙes meeoj keâjlee ÙesF&ue.

meboYe& :
1. keâesUbyes jbpeve ceeveJeer mebmeeOeve efJekeâeme DeeefCe

ceeveJeeefOekeâej (2019) YeieerjLe, hegCes, he=. 53
2. Øee. [e@. Sme. Sme. iee"eU, DeeOegefvekeâ YeejleeÛee

Fefleneme : ceneje°êÛÙee meboYee&le (2019), kewâueeme
heefyuekesâMeve, Deewjbieeyeeo, he=. 20

3. Gòeâ he=. 24
4. Sheik, Younis ahmad, “Higher Education in

India : Challenges and opportunities”

Journal of Education and Practics, V8 N

P39-42 (2017)

5. Jandhyala B.G. Tilak, ‘Higher Education in

India’ orient Blackswan Publication (1 Jan

2013), New Delhi.

6. keâesUbyes jbpeve, ceeveJeer mebmeeOeve efJekeâeme DeeefCe
ceeveJeeefOekeâej (2019), YeieerjLe ØekeâeMeve, hegCes

7. universityworldnews.com ef h e âuee r h e pee r .
Deušye@Ûe DeeefCe nbme. ef[.Jeer. 12 Jun 2021
(visit page - 13 jun 2021)

8. Øee. [e@. Sme.Sme. iee"eU, DeeOegefvekeâ YeejleeÛee
Fefleneme : ceneje°êÛÙee meboYee&le (2019), kewâueeme
heefyuekesâMeve, Deewjbieeyeeo, he=. 25

9. https:// en.m. wikipedia.org (visit page - 13

jun 2021)

10. The Indian Express Newspaper, 10 jun New

Delhi

11. AISHE Report 2018-19

12. ugc annual Report 2018-19, New Delhi
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GÛÛe efçe#eCe mebmLeebceOeer} efçe#eCeeÛÙee
iegCeJeòee Jee{erkeâefjlee veJee Â°erkeâesCe

Øemleekevee :
YeejleerÙe GÛÛe efMe#eCe mebmLeeceOeer} iegCekeòee kee{ermee"er iesuÙee MebYej-

oer[Mes ke<eeËheemetve efkeefkeOe heæleer efkekeâefmele keâjCÙeeÛee ØeÙelve Pee}s}e Deens.
lÙeeceOÙes Deveskeâ efkeÛeejØekeen efometve Ùesleele. jepÙemebmLesÛee efMe#eCemebmLeebkeâ[s
yeIeCÙeeÛee Âef<škeâesve ne megæe heefjkele&veerÙe jeefn}s}e Deens. meve 1856 ÛÙee
mkeeleb$Ùe meb«eeceeveblej mLeeheve keâjCÙeele Dee}suÙee GÛÛeefMe#eCe mebmLeebkeâ[tve
pÙee iegCekeòesÛes efkeÅeeLeea yeensj he[ekes DeMeer Dehes#ee nesleer, leer DeeOegefvekeâ efkeÛeej,
Fb«epeer meòes}e hetjkeâ Deme}s}er kewÛeeefjkeâ "skeve Deme}s}e keie& leÙeej keâjCes
DeMee Dehes#esves Yej}s}e neslee DeeefCe lÙeeceOÙes efyeÇefšMe Meemeve ÙeMemkeer "j}s
nesles. Ùee GÛÛeefMe#eCeeÛÙee heefjCeeceer Fb«epe Meemevee}e meòee efškeâkeCÙeemee"er
hegjsmee }eYe Pee}e Deme}e lejer lÙeeÛee otjieeceer heefjCeece cnCetve mkeeleb$Ùe,
mecelee, yebOeglee, }eskeâMeener efkeÛeej, kew%eeefvekeâ Â<šerkeâesve Ùee efke<eÙeer heeMÛeelÙe
osMeebceOÙes peer Skeâ kewÛeeefjkeâ KeUyeU leÙeej Pee}er nesleer lÙeeÛes meke& he[meeo
SsòeosMeerÙe GÛÛe efMeef#eleebÛÙeeceOÙes megæe efvecee&Ce Pee}s. heefjCeeceer heeMÛeelÙe
Âef<škeâesveeletve efnbogmleeveceOeer} meeceeefpekeâ mecemÙeebkeâ[s yeIeCÙeeÛee Skeâ kewÛeeefjkeâ
Âef<škeâesve Ùee GÛÛeefMe#eCeeletve Øeehle Pee}e. lÙeeletve meleerØeLee yeboer, yee}efkekeen,
efkeOekeeefkekeen, meleeryeboer, peeleerYeso efvece&t}ve, Oeeefce&keâ Øeçve, keâeceieejebÛes, MeslekeâNÙeebÛes
Øeçve DeMee efkeefkeOe Debieebveer kesiekesieUs Øekeen efkekeâefmele Pee}s.
mecemÙee :
1. je<š^erÙe Deeboes}veeÛee Skeâ Yeeie cnCetve Keepeieer efMe#eCemebmLee efvecee&Ce

PeeuÙee DeeefCe lÙeebveer cenlkeeÛeer Yetefcekeâener yepeeke}er. lÙeeÛee Debeflece
heefjCeece cnCetve mkeeleb$ÙeØeehleer heÙeËleÛee Øekeeme Pee}e. mkeeleb$Ùeeveblej Ùee
mebmLeebvee DeefOekeâ kÙeehekeâ DeMeer Yetefcekeâe osCÙeeÛeer DeekeMÙekeâlee nesleer,
hejbleg Demes keâjCÙeeSskepeer GÛÛe efMe#eCeeÛee Øemeej pemee kee{le ies}e, lemes
GÛÛe efMe#eCe mebmLeebÛes mkeeÙeòe DeefOekeâej megæe mebheg<šele Ùesle ies}s, Ùee
mebmLeevee MeemekeâerÙe DevegoeveeÛÙee yejesyej efkeÅeeheer"erÙe efkeâbkee ØeMeemekeâerÙe
ke efMe#eCe ceb$ee}Ùe ÙeebÛÙee efveÙeb$eCeeÛeer kÙeehleer kee{le ies}er. heefjCeeceer
lÙeebÛeer mkeeke}byeve, mkeeÙeòelee mebheg<šele Ùesle ies}er DeeefCe lÙee kesâkeU
mejkeâejÛÙee OeesjCeebÛes hee}ve keâjCeeNÙee mebmLee cnCetve efkekeâmeerle PeeuÙee.
heefjCeeceer Keepeieer mebmLee DeeefCe MeemekeâerÙe Devegoeve ke MeemekeâerÙe efveÙeceve
Demee Skeâ meeÛee efvecee&Ce PeeuÙeecegUs efMe#eCe mebmLeebÛee mebKÙeelcekeâ

De®Ce Sme. keâeUs
heerSÛed.[er. mebMeesOekeâ,
jepÙeMeeŒe efkeYeeie,
meeefke$eeryeeF& hegâ}s

hegCes efkeÅeeheer", hegCes
arun.kale4@gmail.com

cees. 8788340918
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efkekeâeme meheešŸeeves Pee}e. Kes[eshee[er efMe#eCe mebmLee
heesnesÛeuÙee, hejbleg lÙeebveer kesâkeU heokeerOej leÙeej kesâ}s.
meeceeefpekeâ Glheeokeâleskeâ[s mebhetCe& og}&#e Pee}s DeeefCe
ke sâkeU veeskeâNÙee ceeieCeeje keie& leÙeej Pee}e.
efMe#eCeekejer} KeÛe& ØeÛeb[ kee{uÙeecegUs DeOe&Devegoeveerle,
efkeveeDevegoeefvele DeMee vekeerve mebkeâuhevee efkekeâefmele
keâ™ve GÛÛe efMe#eCeeÛÙee mebmLee ieekeesieekeer heesnesÛeuÙee.
hejbleg lÙeebÛÙee iegCekeòeskeâ[s cee$e hetCe&heCes og}&#e Pee}s
ÙeeÛee heefjCeece cnCetve DeMee mebmLee Skeâ lej cees[keâUerme
DeeuÙee efkeâbkee lÙeebÛeer Glheeokeâlee hetCe&heCes Ieš}er.
lÙeecegUs DeMee mebmLee yebo he[Ces efkeâbkee ceie mebmLee
Ûee}keâebÛes DeeflekÙeehekeâ ØeceeCeele efveÙeb$eCe kee{Ces,
Mew#eefCekeâ mebmLee GYeejCeer DeeefCe lÙeebÛes cees"Ÿee ØeceeCeele
jepekeâerÙekeâjCe ns Skeâ keâejCe Deens. lemesÛe efkeÅeeheer"erÙe
DeYÙeeme›eâceeÛeer }keefÛekeâlee mebheg<šele Ùesketve mebmLeebÛeer
ØeÙeesieMeer}lee Ieš}er nsner cenlkeeÛes keâejCe Deens.

2. ef keÅeehee r"s meeÛe sye bo DeYÙeeme›eâce Deee fCe le s
efMekeâefkeCÙeekeâefjlee "jeefkekeâ meeÛÙeeÛes ØeeOÙeehekeâ keie&
ÙeekejÛe meke& }#e kesâbefõle kesâuÙeecegUs efkeÅeeLÙeeËÛeer
Ghe›eâceMeer}lee, efMe#ekeâebÛee efkeÅeeLeea Ie[CÙeeceOÙes
ef›eâÙeeMeer} menYeeie, mebmLeeÛee}keâebÛee iegCekeòeskeâ[s
}#e osCes ne Â<šerkeâesCe hetCe&heCes yeo}tve ies}e.
meeceeefpekeâ çeem$ee}e ØeJesçe keâe IÙeeÙeÛee, lej lejs
ØeeOÙeehekeâeÛeer veeskeâjer }eieCÙeemee"erÛe ÙesJe{Ÿeehegjlee
ceÙee&efole Pee}e.

3. Devegoeefvele efkeâbkee efkeveeDevegoeefvele Demes keâesCelesner
leòke Deme}s lejer efkeÅeeheer"erÙe efveÙeb$eCe efkeâleer Demeekes
DeeefCe Ghe›eâceMeer}les}e efkeâleer keeke Demeekee efkeâbkee
mkele:Ûes vekeerve DeYÙeeme›eâce leÙeej keâjCÙeeÛee lÙeebvee
DeefOekeâej, mebmLeebveer mLeeefvekeâ heefjmejeleer} iejpeebÛee
MeesOe IesTve keâMee heæleerves ceveg<ÙeyeU Ie[keCÙeeleer}
mebmLee DeeefCe mebmLeeÛee}keâebÛee GÛÛe OÙesÙehetCe& menYeeie
keâceer nesle ies}e. lemesÛe DeMee mebmLeebceOeer} DeekeMÙekeâ
Deme}suÙee mheOee&lcekeâ Yeeie mebheg<šele Dee}e. lemesÛe
mebmLeebvee hejkeeves osCÙeeceOeer} ceòeâsoejercegUs kÙeekemeeefÙekeâ
Âef<škeâesve efkekeâefmele nesT Mekeâ}e veener. hejerCeeceer
keâb$eešerkeâjCe DeeefCe leemeerkeâe lelkeeheÙeËleÛee Øekeeme ne

keâener iegCekeòee kee{efkeCÙeeÛÙee keâeÙe&›eâceeÛee Yeeie cnCetve
veener, lej ØeÛeef}le kÙekemLesÛeer DekeâeÙe&#ecelee DeeefCe
pegpeyeer keâeceÛe}eket keâeÙe&heæleer efkekeâefmele keâjCÙeeÛee
Yeeie cnCetve heg{s Dee}suÙee Deensle.

4. mebmLeeceOeer} ØeÛeef}le heæleer yejesyejÛe efkekeâefmele nesle
peeCeeNÙee leb$e%eeveeÛee ne Heâej cees"e keeše DemeCÙeeÛeer
DeekeMÙekeâlee Demeleevee ceneje<š̂eleer} kegâ"uÙeener GÛÛe
efMe#eCe mebmLee ceie lÙee leebef$ekeâ Demees keâer keâ}e
MeeKee Ùeebveer DeeOegefvekeâ leb$e%eeveeÛee mkeerkeâej keâ™ve
vekeerve kesyemeeF&š, kesiekesieUs mebieCekeâerÙe mee@heäškesDej
De@he leÙeej keâ®ve Iesle}s Deensle. hejbleg lÙeeÛee efveÙeefcele
keehej nesle veener. lemesÛe lÙeeceOeer} mkele:Ûeb ceekexâefšbiener
nesle veener. kesyemeeF&škej kesiekesieUs š@ye efo}s}s Deens.
lÙee š@yeceOÙes ceeefnleer Yej}er peele veener, lÙeeÛeb
DeÅeekeleerkeâjCe nesle veener. mekeämesmemšesjer, ÙeMeieeLee
meebieleevee DeeleceOÙes meke& ceeefnleer y}Bkeâ Demeles. lemesÛe
lÙeebÛÙee mkele:keâ[s Deme}s}er mebmeeOeves-Fvøeâemš^keäÛej
ÙeebÛee hegjshetj keehej nesle veener. GoenjCeeLe& lÙeebÛÙeekeâ[s
Deme}s}er peceerve, }eÙeyeÇjer, keeÛevee}Ùe, DeYÙeeefmekeâe,
efkeÅeeLeea DeYÙeemeele kesâbefõle DemeuÙeehes#ee lÙee mebmLee
ØeMeemevee}e metšsye} nesleer} DeMee heæleerves lÙeebÛeer
jÛevee kesâ}er peeles.

GheeÙe Ùeespevee :
1. mLeeefvekeâ hetjkeâ IeškeâebÛee mebmLeebveerÛe DeYÙeeme keâ™ve

DeYÙeeme›eâceeceOÙes efkeâceeve 20 škeäkesâ mkele:Ûee
DeYÙeeme›eâce "jkeCÙeeÛee DeefOekeâej lÙeebvee Demeekee
lemesÛe Ùee DeYÙeeme›eâceeÛeer hejer#ee meefveÙeb$eCe Glheeokeâlee
ÙeeÛee Dee{ekee IesTve lÙeebveer lÙeebÛes cetuÙeceeheve
keâjCÙeeÛeer DeekeMÙekeâlee Deens. lemesÛe DeMee Ghe›eâceele
ÙeMemkeer Pee}suÙee mebmLeebveer Flej mebmLee ke efkeÅeeLeea
Ùeebvee ceeie&oMe&ve keâjekes. DeMee Ghe›eâceeÛes  meskee
Megukeâ DeMee mebmLee Iesket Mekeâleer}.

2. DeYÙeeme›eâceeceOÙes pes efkeÅeeheer"eves efkeâbkee Meemeveeves
efveefMÛele kesâ}s}e Deens ÙeeÛe DeYÙeeme›eâceeefke<eÙeer lÙeebveer
ØeÙeesieMeer}lee efkeâleer oeKeke}s}er Deens lemesÛe ØeelÙeef#ekeâ
GoenjCe IesTve }neve }neve efjmeÛe& heshej leÙeej
keâjCes DeeefCe lÙeeceOÙes melele veeefkevÙe "skeCes. Deieoer
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lee}gkeâemlejekej keâehe[ kÙekemeeÙe, De[le ogkeâeves,
Yeepeerhee}e ceekeâ&sš, cemee}e heoeLe& efke›eâer, les},
keâehetme Øe›eâerÙee Glheeokeâ ke Mesleer- Meslekeâjer DeMeer
npeejes GlheeokeâebÛeer meeKeUer Demeles. lÙee ØelÙeskeâeÛee
kesiekesieUŸee efke<eÙeebÛÙee Deveg<ebieeves [eše leÙeej keâjCes
heefjCeeceer efkeÅeeLÙeeËceOÙes kesâkeU veeskeâjer neÛe efke<eÙe
[eskeäÙeeceOÙes ve jenlee kesiekesieUŸee kÙekemeeÙeebceOÙes
keâMee heæleerves heoehe&Ce keâjlee ÙesF&} DeeefCe mecepe
kee{efkelee ÙesF&} ÙeeÛee efkeÛeej keâjCÙeeÛeer DeekeMÙekeâlee
Deens.

3. meke& iegCekeòesÛee kewÛeeefjkeâ Yeej ne kesâkeU GÛÛe efMe#eCe
mebmLee efkeâbkee DeYÙeeme›eâce ÙeebÛÙeekej šekeâtve Ûee}Ceej
veener lej ØeeLeefcekeâ efMe#eCeeheemetveÛe DeYÙeeme›eâceeceOÙes
ke=âefleMeer}les}e cenòke osCÙeeÛeer DeekeMÙekeâlee Deens.

4. jepÙeeÛeer Yeeef<ekeâ meeceeefpekeâ yeebefOe}keâer pehele Demeleevee
jepÙeeÛeer Yee<ee Deens cnCetve leer efMekeâke}er heeefnpes
je<š^erÙe Yee<ee Deens cnCetve je<š^erÙe Yee<ee efMekeâke}er
heeefnpes. Deeblejje<šêrÙe mlejekej efškeâ}s heeefnpes cnCetve
Fb«epeer Yee<ee Dee}er heeefnpes ne he@šve& yeo}CÙeeÛeer
iejpe Deens. efkeÅeeLeea hejeke}byeer jeefn}e lej lees mkele:Ûeer
Yee<eener pehet MekeâCeej veener DeeefCe Deeblejje<š^erÙe
mlejekej megæe lÙeeÛee efveYeeke }eieCeej veener, ns
keemleke veekeâe™ve Ûee}Ceej veener. ns JeemleJe veekeâe¤ve
Ûee}Ceej veener. pÙee Yee<esle keâefjDej keâjeÙeÛes Deens
leer Yee<ee Gòece ÙesCÙeekeâefjlee lÙeeÛe Yee<esleer} efçe#eCe
osCÙeeÛeer iejpe Deens. kesâJeU ceele=Yee<esle efçe#eCe osCÙeeÛeer
Deeoçe&Jele keâuhevee ceeb[tve Ûee}Ceej veener, lej
ceele=Yee<esle JÙeeJemeeefÙekeâ #es$es Ghe}yOe keâ¤ve efo}er
heeefnpesle Demee Dee«en Oej}e lej ceele=Yee<esle efçe#eCe
Ghe}yOe keâ¤ve osCeeNÙee mebmLee efpeJeble jenleer}.
efJekeâeme heeJeleer}. keâeÙeosefJe<eÙekeâ heoJeer ceje"erle
Demes} lej vÙeeÙeØeef›eâÙeener ceje"erle DemeCÙeeÛeer
DeeJeçÙekeâlee Deens. DevÙeLee lÙee heoJeerÛee GheÙeesie
nesCeej veener.

5. Deieoer GvneUŸeeÛÙee megóŸeele}s Ghe›eâce cnCetve
efkeÅeeLÙeeËveer keâeÙe kesâ}s ÙeeÛee Dee{ekee IesCÙeeÛeer
DeekeMÙekeâlee Deens. lÙeeÛee DeeefLe&keâ mlej pees keâeÙe

Deens lÙeevegmeej lÙeebveer lÙeeÛÙee meYeeskelee}er DemeCeeNÙee
keâesCeles lejer kÙekemeeÙe keâewMeuÙe Deelcemeele keâjCÙeeÛee
ØeÙelve ke s â}e Deens keâeÙe? Ùeemee"er MeeUe
ceneefkeÅee}Ùeebveer keâeÙe Yetefcekeâe Deens ns heeefn}s heeefnpes.
GoenjCeeLe& MeeUsle Demeleevee DeMee ceg}ebveer kesiekesieUŸee
kÙekemeeÙeeleuÙee ogkeâeves, keâbhevÙee DeMee ef"keâeCeer
ØeefMe#eCe Iesle}s heeefnpes lÙeeÛÙee heefjCeeceer meceepeeceOÙes
kÙeeheej veeskeâNÙee keâçee Demeleele, keâMee DemeekÙee
lÙeeletve keâMeeÛeer efveke[ keâjekeer ÙeeÛes ØeelÙeef#ekeâ lÙeebvee
efceUs}.
DeMee ØeefMe#eCeeÛÙee kesUer ne efkeÅeeLeea yee}keâeceieej
cnCetve yeIeCÙeeÛee Âef<škeâesve Deelee yeo}}e heeefnpes.
DeMee efkeÅeeLÙeeËvee Meemeveeves pejer keâener ceeveOeve osT
Mekesâ}. MeeUe ner kesâkeU Dee" ceefnves ieebYeerÙee&ves
Pee}er lejer yeekeâerÛes Ûeej ceefnves ns kesâkeU ØeelÙeef#ekeâ
efMe#eCe ÙeeceOÙes ies}s lej DeMee mebmLeebÛeer mLeeefvekeâ
iejpe kee{s}. DevÙeLee meeceeefpekeâ kÙekenej Skeâe yeepet}e
DeeefCe ogmeNÙee yeepet}e Ùee mebmLee Heâej keâeU efveYeeke
Oe™ MekeâCeej veenerle

6. DeepeÛÙee Ie[er}e mebmLee Ùee e fkeÅeeLÙee Ëmee"er
Ûee}keCÙeehes#ee efMe#ekeâebÛee, ØeeOÙeehekeâebÛee jespeieej
efškeâ}e heeefnpes Ùeekeâefjlee lÙee Ûee}keuÙee peele Deensle.
lÙeecegUs Meemevee}e lÙeeceOÙes keâener GheÙegòeâlee keešle
veener. mLeeefvekeâ meceepee}ener Ùee mebmLeebefke<eÙeer Deeheg}keâer
jenle veener. heefjCeeceer lÙee yebo DemeuÙee keâeÙe efkeâbkee
Ûee}t DemeuÙee keâeÙe ÙeeÛee keâenerÛe Heâjkeâ he[le
veener. DeMee mebmLee pej meceepeesheÙeesieer cnCetve heg{s
DeeuÙee, lej Skeâ meeceeefpekeâ oyeeke cnCetve DeMee
mebmLeebÛÙee hee"erMeer meceepe GYee jent Mekesâ}. DevÙeLee
Deepe cebefojeÛes ojkeepes GIe[CÙeekeâefjlee Deeboes}ves
nesle Deensle. hejbleg MeeUe Ûee}t keâjCÙeekeâefjlee keâesCeleener
meeceeefpekeâ oyeeke efvecee&Ce nesle veener ner Kejer Meeskeâebeflekeâe
Deens.

7. efMe#eCe mebmLeebÛeer iegCekeòee kee{leevee kesâkeU efMe#ekeâ
DeeefCe efkeÅeeLeea Ùee oesve IeškeâebÛee efkeÛeej ve keâjlee
lÙeeceOÙes meceepe, hee}keâ keâMee heæleerves menYeeieer
nesleer} lemesÛe kesâkeU MeeUe ns kesâbõ Demes ve mecepelee
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efkeÅeeLÙeeËÛes Iej Skeâ Kejs kesâbõ Deens. ne Âef<škeâesve
efkekeâefmele nesCÙeeÛeer DeekeMÙekeâlee Deens. efMe#ekeâe}e
peesheÙeËle efJeÅeeLÙeeËÛeer ØelÙe#e heefjefmLeleer mecepeCeej
veener lees heÙeËle lÙeeÛeer keâeÙe iejpe Deens DeeefCe
lÙee}e kej GÛe}CÙeekeâefjlee keâesCelÙee iees<šerÛeer
DeekeMÙekeâlee Deens ns mecepeCeej veener.

 8. lemesÛe meceepeeleer} oeveMetj kÙeòeâer, mebmLee, ceepeer
efkeÅeeLeea ÙeebÛÙeekeâ[tve DeMee mebmLeebveer SkeâefkeÅeeLeea
efveOeer GYee kesâ}e heeefnpes. lÙeeletve DeMee efkeÅeeLÙeeËvee
lÙeebÛÙee efkekeâemeeÛÙee kesiekesieUŸee šhhÙeekej ØelÙe#e
ceole keâjlee ÙesF&}. cnCepes efMe#eCeeÛÙee DekemLesceOÙes
efMe#eCeeÛeer meeOeves Ghe}yOe keâ™ve osCes, jespeieejeÛes
ØeelÙeef#ekeâ efMekeâkeleevee DeekeMÙekeâ Deme}s}er meeOeves
Ghe}yOe keâ™ve osCes DeeefCe efMe#eCe hetCe& PeeuÙeeveblej
DeekeMÙekeâ Deme}s}s efveOeer Ghe}yOe keâ™ve osCes,
keâpee&Ûeer meesÙe keâ™ve osCes DeMee megefkeOee lelhej DemeuÙee
heeefnpes. lemesÛe pees keâener efkeÅeeLÙeeËveer kÙekemeeÙe meg®
kesâ}e Deens lÙeeÛÙeekej heefn}er efkeâceeve oesve ke<e&s lejer
melele heÙe&kes#eCe Deme}e heeefnpes. ÙeecegUs nesCeeNÙee
Ûegkeâe šeUtve lÙeeÛee kÙekemeeÙe efmLejmLeekej nesCes MekeäÙe
nesF&}.

9. Øeleer efkeÅeeLÙeeËkej meOÙee Meemeve pees keâener KeÛe& keâjle
Deens lees meke& KeÛe& efkeÅeeLeea keâesCelÙeener kÙekemeeÙeele
efmLej PeeuÙeeveblej keâpe& cnCetve kemet} kesâ}e heenerpes.
ÙeeÛeer Skeâ Ùeb$eCee efkekeâefmele kesâ}er heenerpes. lÙeecegUs
meeceeefpekeâ oeefÙelke DeeefCe kÙekeneÙe&lee ÙeebÛee ceOÙe
efveIet Mekesâ}.

10. meeceeefpekeâ MeeŒes ke Yee<ee efke<eÙe ns ØeÛeef}le efMe#eCeeNÙee
Ûeekeâesjerletve keâener ØeceeCeele cegòeâ kesâ}s heeefnpesle.

keÙeeÛÙee keâesCelÙeener šhhÙeekej DeeefCe SKeeÅee efke<eÙeeÛes
%eeveØeehleer keâ® FefÛÚCeeNÙeebvee megefkeOee DeeefCe mejmekeâš
Skeâ ke<ee&Ûee keâe}ekeOeer Sskepeer 5, 10, 15, 30,
90, 180 efokemeebÛes keâesme&sme leÙeej keâjCÙeeÛeer
DeekeMÙekeâlee Deens.
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çew#eefCekeâ ØeCee}erleer}
heefjJele&ve DeYÙeemeCes

ØeemleeefJekeâ : SKeeÅee je°^eÛeer Øeieleer DeeefCe mece=efæ lÙee je°^eleerue ceeveJe
mebmeeOeveeÛÙee efJekeâemeeJej efveYe&j keâjles, Ùee GösMeeÛÙee hegjJe"Ÿeemee"er meceepeele
me#ece efMe#ekeâebÛeer meowJe DeeJeMÙekeâlee Demeles. efMe#eCeeÛee cetU DeLe& efMe#ee
Øeoeve keâjCes Demee neslees. ØeLece ns peeCeCes ÙeesiÙe keâer, efMe#ee cnCepes keâeÙe? ¢ee
MeyoeÛeer Glheòeer ‘efMe#e’ heemetve Peeuesueer Deens. pÙeeÛee DeLe& %eeve Øeehle keâjCes
Demee neslees. pÙeeÉejs JÙeòeâer mebmkeâej#ece JÙeJenejebÛee efvecee&Ce keâjleele. efMe#eCe
JÙeòeâeruee ÙeesiÙeefjlÙee heefjhekeäJe yeveJeles keâer pÙeeÉejs JÙeòeâer JeeleeJejCeele meceeÙeesefpele
nesTve mJe#ecelee DeeefCe efveefnle ÙeesiÙeleebÛee hetCe& efJekeâeme keâ®ve DeeheuÙee heefjJeej,
meceepe DeeefCe je°^eÛÙee efJeefMe° #es$eele Ùeesieoeve keâ® Mekesâue. efMe#eCeeÛee GösMÙe
efJeÅeeLÙeeËÛÙee %eeve DeeefCe JÙeJenejele heefjJele&ve DeeCeCes Demee Deens.
Gefö°Ÿes : 1. Mew#eefCekeâ ØeCeeueer DeYÙeemeCes.

2. Mew#eefCekeâ ØeCeeueerleerue heefjJele&ve DeYÙeemeCes.
efJeMues<eCe : Yeejleele ØeeÛeerve keâeUer ieg®kegâue heæleerves efMe#eCe efoueb peeF&

lÙeele efJeÅeeLeea ieg®ÛÙee Iejer jentve %eeve efceUJele. efleLesÛe Iejkeâece, Mesleer
ÙeemeejKÙee iees°eRceOÙes ceole keâjle. lÙeebÛÙeekeâ[s lesJne hegmlekeâ Jeiewjs veJnleer.
lÙeecegUs Jeso Gheefve<eoebÛeb hee”eblej keâ®ve %eeve efceUefJeueb peeF&. lej ke=â<eer,
heMegheeueve, JeeefCepÙe, mLeehelÙe, cetefle&keâuee, ve=lÙe, mebieerle, megleejkeâece, Oeelegkeâece
Demesner lÙeebÛes DeYÙeemeefJe<eÙe Demele. le#eefMeuee, veeueboe ÙeebmeejKÙee efJeÅeeheer"ebleerue
GÛÛe efMe#eCeele Jeòe=âòJe, JeeoefJeJeeo, ØeMve-ØeefleØeMve ÙeeJej Je efÛeefkeâlmekeâ
yegæer ÙeebJej Yej Demes. OevegefJe&Åee, DeeÙegJexo, DevÙe JÙeJenej JÙeJenejesheÙeesieer
efJeÅee Je keâuee Ùeeble ØelÙeef#ekeâebÛee Yeeie cees"e Demes. hee"eblejeÛÙee yejesyejervesÛe
efveefj#eCe, DevegkeâjCe, ceeie&oMe&ve Je efÛebleve ÙeeJejner Yej DemeeÙeÛee.

hejbhejeiele efMe#eCeheæleeruee Oekeäkeâe osCÙeeÛee heefnuee ØeÙelve mee@›esâšefmeves
kesâuee. efMekeâCeeNÙeeuee ØeMve Je ØeefleØeMve keâ®ve lÙeeuee efJeÛeej keâjeÙeueuee
ueeJetve %eeveeÛee MeesOe IesCÙeeÛeer heæleer lÙeeves ®{ kesâueer. Ùee mebJeeoelcekeâ Je
ØeMveØeOeeve heæleeruee heg{s mee@›eâšermeÛeer heæleer ns veeceeefYeOeeve efceUeues. Gheefve<eoele
ner heæleer Dee{Ules, hejbleg ner heæle Heâej keâeU efškeâueer veener. mee@›eâefšmeveblejÛÙee
peJeUpeJeU npeej Je<eeËÛÙee keâeUele ef¡e§eveebceOÙes hegvne hegJeeaÛeer hee"eblejheæleer
®{ Peeueer heefJe$e «ebLeeÛeb JeeÛeve Je he"ve SJe{eÛe lÙee keâeUele efMe#eCeeÛeb Gefö°
nesleb. meesUeJÙee Melekeâele keâesceerefveÙemeves efÛe$eceÙe hegmlekeâ DeeCeueer. lÙeeveblej
ØeÛeefuele efMe#eCeheæleeruee peyejomle Oekeäkeâe efouee. lees ®mees Ùeeves ®mees ne
yeeuekeâkeWâõer efMe#eCeeÛee DeeÅe ØeCeslee nesÙe. efMe#eCeele DevegYeJe Je ke=âleer Ùeebvee

efØeÙebkeâe peÙejece heJeej
mebMeesOekeâ efJeÅeeefLe&veer,
DeLe&MeeŒe efJeYeeie,

[e@] yeeyeemeensye Deebyes[keâj ceje"Jee[e
efJeÅeeheer", Deewjbieeyeeo

pawarpriyanka435@gmail.com
cees]  9637209547
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lÙeeves mLeeve efoueb. yeeuekeâebÛÙee mJeeleb$ÙeeÛeener lees hegjmkeâlee&
neslee. efMe#eCeele ›eâer[eØeJe=òeeruee JeeJe osTve Yee<ee, Fefleneme
F. efJe<eÙe MewMeJekegâceejeJemLesleerue efJeÅeeLÙeeËvee efMekeâJeCÙeeÛee
Ghe›eâce Fbiueb[ceOÙes keâe@u[Jesue kegâkeâ Ùeeves heg{s kesâuee. lÙeeves
DeeheuÙee heæleeruee ‘ef›eâ[eheæleer’ DemebÛe veeJe efoueb. ceeOÙeefcekeâ
mlejeJejerue DeOÙeeve heæleeruee veJeb JeUCe ueeJeCÙeeÛee ÙeMemJeer
ØeÙelve ØeLece nsyeesš& Ùeeves kesâuee. nsyeesš&ÛÙee heæleerÛeer Úehe
Yeejle, Fbiueb[ Je Decesefjkeâe Ùee osMeebleerue efMe#eCeheæleerJej
Depetvener Deens. yeeuekeâebÛÙee efMe#eCeeÛee ØeÙeesieMeerue Â°erves
DeefOekeâ efJeÛeej ceeefjÙee cee@šsmejer Ùee efMe#eCele%e DemeuesuÙee
ceefnuesves kesâuee. iejerye Je ceboyegæer DemeCeeNÙee cegueebÛÙee
efMe#eCeeyeeyele ØeÙeesie keâ®ve efleves Deeheueer heæleer MeesOetve
keâe{ueer. yeeuekeâ cebefoj Ùee veeJeeves efleÛeer mebmLee DeesUKeueer
peeles. Decesefjkesâle Meyoefve‰ DeOÙeehevee efJe®æÛeer šerkeâe
yejerÛe pegveer Deens. efMekeâJeCeb cnCCepes mebMeesOeve veJee DevegYeJe
IesCeb. Ùee efJeÛeejebÛee hegjmkeâej ØeLece Deece&mš^eBie Ùeeves kesâuee
Je ‘¢etefjefmškeâ heæleer’ MeesOeueer. Yetieesue, efJe%eeve, ieefCele
Deeoer efJe<eÙeebvee leer efJeMes<e GheÙegòeâ Deens. lej Yetieesue,
efJe%eeve Ùee efJe<eÙeebÛÙee DeYÙeemeemee"er efJeÅeeLÙeeËveer ØelÙe#e
efvemeiee&keâ[s peeCeb, menueer keâe{Ceb F. Ghe›eâceebvee ›e@âefvmeme
heeke&âj Ùeeves DeejbYe kesâuee. efyeÇefšMekeâeUele Yeejleele efyeÇšveceOeerue
DeOÙeeheveheæleer ÙesLeerue efMe#eCeele ®peJeueer iesueer. ØeeLeefcekeâ
mlejeJej hee"eblejeÛÙee pees[eruee hegmlekebâ, Je¢ee, efueKeeCe F.
meg® Peeueb. Fb«epeermeejKeer hejkeâer Yee<ee efMekeâCÙeemee"er mebJeeo
efueKeeCe heæle ®{ Peeueer. 19 JÙee MelekeâeÛÙee meg®Jeeleerme
meeJe&peefvekeâ MeeUe ØeCeeueer JÙeehekeâheCes efJekeâefmele PeeuÙee,
keâener heeuekeâebvee veJeerve ØeCeeueercegUs Demebleg° nesCÙeeÛes keâejCe
Dee{Uues. heejbheeefjkeâ efMe#eCeeÛÙee keâefLele ceÙee&oe DeeefCe
DeheÙeMeeÛÙee Øeefleef›eâÙesÛÙee ®heele keâener ØeceeCeele Jewkeâefuhele
efMe#eCe efJekeâefmele Peeues.

veJeerve Mew#eefCekeâ OeesjCe 2021 : leyyeue 34
Je<ee&veblej osMeele veJeb Mew#eefCekeâ OeesjCe ueeiet nesCeej Deens.
efJeÅeeLeea %eeveeLeea JneJesle, lÙeebveer kesâJeU hejer#eeLeea jent veÙes,
Ùeemee"er Mew#eefCekeâ OeesjCeele DeefleMeÙe cenòJeeÛÙee lejlegoer
keâjCÙeele DeeuÙee Deensle. meOÙee osMeele 10+2 efMe#eCe
heæleer ueeiet Deens. Deelee lÙeele Deecetuee«e yeoue keâjCÙeele
ÙesCeej Deens. lÙeecegUs Ghejesòeâ heæleer yeouetve 5+3+3+4
DeMeer veJeer JÙeJemLee Deekeâejeme ÙesF&ue. ÙesLes SJe{sÛe ue#eele

Ùesles keâer, ceeieerue heæleerleerue yees[& hejer#eebÛeb cenòJe ÙesLes
keâceer keâjCÙeele Deeueb Deens. heefnuÙee šhhÙeele hetJe& ØeeLeefcekeâ
les ogmejer (5 Je<e&) ogmeNÙee šhhÙeele eflemejer les heeÛeJeer (3
Je<ex), eflemeNÙee šhhÙeele meneJeer les Dee"Jeer (3 Je<e&) DeeefCe
ÛeewLÙee šhhÙeele veJeJeer les yeejeJeer (4 Je<e&) DeMeer Mew#eefCekeâ
JÙeJemLesÛeer veJeer jÛevee Demesue meOÙeeÛÙee heefjefmLeleerle
efJeÅeeLÙeeËvee oneJeerveblej keâuee, JeeefCepÙe, efJe%eeve DeMee
leerve MeeKee GheueyOe Demeleele. ÙeeÛe leerve MeeKeebÛee efJeÛeej
efJeÅeeLÙeeËkeâ[tve ØeecegKÙeeves kesâuee peelees. Skeâe MeeKesle
efMekeâCeeNÙee efJeÅeeLÙee&uee ogmeNÙee MeeKesleuee SKeeoe efJe<eÙe
DeeJe[le Demesue; lej lees efMekeâlee Ùesle veener. cee$e veJÙee
Mew#eefCekeâ OeesjCeecegUs DeMee Øekeâejs ogmeNÙee MeeKesÛee,
DeYÙeeme›eâceeleuee efJe<eÙe efMekeâlee ÙesF&ue. lÙeebÛee efJeÅeeLÙeeËvee
HeâeÙeoe nesF&ue DeMeer MekeäÙelee Deens. hejbleg meOÙeeÛÙee
heefjefmLeleerle efJeÅeeLeea peer MeeKee efveJe[leele lÙeeleerue efJe<eÙeebÛee
JÙeJeefmLeleheCes DeYÙeeme keâjle veener. Heâòeâ DeeJe[ ue#eele
IesJetve ne efveCe&Ùe IesCÙeele Deeuee Demesue, lej DeeJe[ ner
heefjefmLeleerhetjkeâ Je mebIe<e&hetjkeâ heefjefmLeleerveg®he yeoueCeejer
Demeles. cnCepes DeeJe[CeeNÙee efJe<eÙeele keâef"Celee efomeueer
keâer, efJeÅeeLeea lees efJe<eÙe mees[Ceej DeeefCe Skeâe ner efJe<eÙeele
heefjhetCe& nesCÙeeme hee$e jenCeej veener. lÙeeble keâef"Celee Je
efMemle DemeeJeer. heefjJele&ve keâeUeÛeer iejpe Deens. heCe les
heefjJele&ve efJekeâemeemeeme Ûeeuevee osCeejs Je meJeeËieerCe efJekeâeme
meeOeCeejs DemeeJes Demes ue#eele DeeCetve osCes ns Ùee mebMeesOeve
keâeÙee&Ûes ue#e Deens.

veJÙee Mew#eefCekeâ OeesjCeeÛeer "Ukeâ JewefMe°Ÿes :
efMe#ekeâemeesyeleÛe heeuekeâebveeosKeerue peeie®keâ keâjCÙeeJej Yej,
ØelÙeskeâ efJeÅeeLÙeeËÛÙee #ecelee Jee{JeCÙeeJej, Øeeslmeenve osCÙeeJej
ØeeOeevÙe-jÛeveelcekeâ efJeÛeej keâjCÙeeme Øeeslmeenve, veweflekeâlee,
Iešveelcekeâ cetuÙeb DeYÙeeme›eâceeÛee ØecegKe efnmmee, 2040
heÙeËle meJe& GÛÛe efMe#eCe mebmLeebceOÙes DeefOekeâeefOekeâ efJe<eÙe,
DeYÙeeme›eâce GheueyOe keâ®ve osCÙeeÛeb OÙesÙe-leerve npeej efkebâJee
lÙeentve DeefOekeâ efJeÅeeLeea DemeuesuÙee Mew#eefCekeâ mebmLee leÙeej
keâjCÙeeJej Yej 2030 heÙeËle ØelÙeskeâ efpeu¢eele Deveskeâ
efJe<eÙeebÛeb efMe#eCe osCeejer efkeâceeve Skeâ mebmLee Demesue, meeJe&peefvekeâ
efJekeâemeeJej Yej osCeeje DeYÙeeme›eâce Demesue, Deesheve ef[mšvme
ueefveËie DeeefCe Dee@veueeF&ve SpÙegkesâMeveÛes heÙee&Ùe Mew#eefCekeâ
mebmLeskeâ[s Demeleerue. yeewefækeâ, meeceeefpekeâ, Meejerefjkeâ,
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YeeJeveelcekeâ DeeefCe veweflekeâ #eceleebÛee efJekeâeme keâjCÙeeÛeb
ue#e veJeerve Mew#eefCekeâ OeesjCeele IesCÙeele Deeues Deens.

efve<keâ<e& : Deepe osMeeleerue efpelekeäÙee Mew#eefCekeâ mebmLee
Deensle; lesLeerue efMe#ekeâ, efJeÅeeLeea, heeuekeâ ÙeebÛÙee ceeFË[mesš
cnCepesÛe Âef°keâesCeele yeoue nesCes DeeJeMÙekeâ Deens. Deepener
osMeeleerue SketâCe GlheVeeleerue 1/4 škeäkesâ FlekeâeÛe Yeeie
efMe#eCeeJej KeÛeü keâjCÙeele Ùeslees. lÙeele megOeej nesCes Dehesef#ele
Deens. DeeheuÙee osMeeleerue efMe#eCe JÙeJemLesceOÙes efjmeÛe& DeØeesÛe
keâceer Deens. lees Jee{efJeCÙeemee"er cegUeleÛe DeeheuÙee osMeele
efJeÅeeLÙeeËceOÙes ueneveheCeeheemetveÛe YeerleerÛeer YeeJevee keâeÙece
jeKeueer peeles. lÙeecegUs mebMeesOeve Je=òeeruee Ûeeuevee efceUle
veener. ve Ieeyejlee ØeÙelve keâjCeeje efJeÅeeLeeaÛe mebMeesOeveekeâ[
JeUt Mekeâlees, efjmeÛe& keâ® Mekeâlees. lesJne ceeveefmekeâlee yeoueCes
DeeJeMÙekeâ Deens.

MeeUebleerue keâceer hešmebKÙesyeöue efJeÛeejeyejesyej mejkeâejves

Fvøeâemšk̂eäÛej DeeefCe MeeUebÛÙee opee&Jej keâece keâjeÙeuee
nJes. ceie hešmebKÙee DeeheesDeehe Jee{sue.
meboYe& :
1. kesâ. Jeer. Sme. ceoeve, ‘efMe#eCe SJeb MeesOe DeefYeÙeesiÙelee’

heme&ve heefyuekesâMeve-2019
2. International Covenant on Economic Social

and Cultural  Rights.
3. efMe#eCe efJeÛeejcebLeve, Øee] jcesMe heevemes, [eÙecebb[

heefyuekesâMevme
4. Øee]  jcesMe heevemes, ‘efMe#eCe-heefjJele&veeÛeer meeceeefpekeâ

ÛeUJeU’, [eÙeceb[ heefyuekesâMevme
5. megefÛelee he[Ukeâj, ‘efMe#eCeeÛÙee GieceeheeMeer’,

ceveesefJekeâeme ØekeâeMeve, he=‰ 150
6. efueuee heešerue, ‘efMe#eCeeleerue ueeJeCÙe’, «ebLeeueer

ØekeâeMeve, he=‰ 100

‘Mew#eefCekeâ heefjJele&ve’
ieg®kegâue heæleer (hejbhejeiele heæleer)

mee@›esâšefmeve mebJeeoelcekeâ Je ØeMveØeOeeve heæleer

meesUeJÙee Melekeâele keâesceerefveÙemeves efÛe$eceÙe hegmlekesâ

¤mees-efMe#eCeele DevegYeJe Je ke=âleeruee mLeeve osCeeje efMe#eCe #es$eele Decetuee«e yeoue

Fbiueb[ efMe#eCe le%e keâe@u[Jesue kegâkeâ ›eâer[eheæleer

nsyeefš& ÙeebÛeer Mew#eefCekeâ heæleer ÙeebÛeer Úehe Deepener Yeejle, Decesefjkeâe Je Fbiueb[Jej Deens

ceeefjÙee cee@šsmejer (ceefnuee) efMe#eCeeuee ØeÙeesieeleerue Â°erves efJeÛeej

Deece&mšêBie-¢etefjefmškeâ heæleer

øeâeBefvmeme heekeâjs Yetieesue efJe%eeve Ùee efJe<eÙeemee"er ØelÙe#e efvemeiee&keâ[s peeCes, menue keâe{Ces heæleer

(10±2) heæleer

(5±3±3±4) heæleer
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ØeemleeefJeJeâ :
JeâesefJe[-19 veblej DeeHeCe meJe&peCe SJeâe eqmLelÙeblejeÛÙee šHHÙeele Deenesle.

DeeHeuÙee}e nJes eEJeâJee veJeâes Deme}s lejer KetHe cees"s yeo} DeeHeuÙee DeeÙeg<Ùeele
nesCeej Deensle. Jeâener iees°er DeeOeerHeemetveÛe DeeHe}er peeiee yeveJeCÙeeÛÙee ØeÙelveele
neslÙee DeeefCe }e@Jeâ[eTvecegUs leer mebOeer efceUe}er. Deelee meJe&peCe Ùee iees°eRJeâ[s
SJeâ Gòece HeÙee&Ùe cnCetve Heent }eie}s Deenesle. lÙeeHewJeâerÛe SJeâ cnCepes ‘Dee@ve}eFve
efçe#eCe’! Ùeeyeeyele Jeâener cegös Deelee veJeerve me$e meg® nesle DemeuÙeeves Dee@ve}eFve
efçe#eCeeÛee DepetveÛe peemle ieepeeJeepee nesT }eie}e Deens. cee$e Ùeeyeeyele
efçe#eJeâ DeeefCe efJeÅeeLeea Je Hee}Jeâ Ùee oesIeebceOÙesner ØeÛeb[ mebYeüce Deens.

çeeUe, ceneefJeÅee}Ùes, efJeÅeeHeer" DeeefCe çeemeve ÙeeHewJeâer JegâCee}eÛe vekeäkeâer
JeâeÙe YetefceJeâe IÙeeÙeÛeer ns mecepele veenerÙes. lej ogmejerJeâ[s, JeâWõ çeemeveekeâ[tve
veJeerve ‘efçe#ee veerleer’ DeeCeeÙeÛeer leÙeejer meg® Pee}er Deens. Ùee HeefjeqmLeleerle
efçe#eJeâ DeeefCe efJeÅeeLÙeeËmeceesj Dee@ve}eFve Jeie& IesCÙeeÛee oyeeJe Jee{leesÙe. Dee@ve}eFve
Jeie& meg® Demeleevee meceepeeleer} Jeâener IešJeâebÛes yees}Ces yejsÛe veJeâejelceJeâ Deens.
GoenjCeeLe& efJe<eÙe JeâesCeleener efçeJeâJeeÙeÛee, lej efJeÅeeLÙeeËmeceesj efçeJeâJeCes Ûeebie}s
Jeešles. ceg}s meceesj Demeleer} lej lÙeebÛÙee ÛesnNÙeebJe¤ve Deboepe Ùeslees. lÙeebvee
mecepeles Deens Jeâer veener, JebâšeUe Dee}eÙe Jeâe, LeebyeeÙeÛes eEJeâJee Hegvne meebieeÙeÛes
Deens Jeâe, JeâOeer JesieUŸee çeyoeble Hegvne meebieeÙeÛes Jeâe, JeâOeer GoenjCes osTve
meebieeÙeÛes Jeâe, Ùee meeNÙeebÛee Deboepe Ieslee Ùeslees.

Jeâ@cesNÙeemeceesj efçeJeâJeeÙeÛes Pee}s lej Jeiee&çeer pees mebJeeo JneÙe}e nJee lees
nesCeej veener DeeefCe efJe<eÙe-Hee"-leeme mebyebOeer Gefö° efJeâJee OÙesÙe lesJe{er HeefjCeeceJeâejJeâ
meeOÙe nesF&} Jeâer veener Ùeeyeö}ner çebJeâe Deens. Lees[JeäÙeele, oesvner yeepetbveer
DeOÙeÙeve-DeOÙeeHeve Øeef›eâÙesÛes Ùeçe DeJe}byetve jenles. efJeÅeeLeea-efçe#ekeâebceOeer}
ØelÙe#e Jeiee&leer} mebJeeo Je Dee@ve}eFve Jeie& meg® DemeleeveeÛee mebJeeo Ùeele Lees[e
lejer HeâjJeâ ÙesT çeJeâlees. Dee@ve}eFve Jeiee&le Hee"emebyebOeer ØelÙe#e DevegYeJeeHeemetve
JebefÛele nesT çeJeâlees Jeâe? meceepeeleer} Jeâener IešJeâebÛÙee cnCeCÙeevegmeej Jeiee&le
efçeJeâJeleevee megæe meieUŸee ceg}ebvee meieUs mecepeles Demes veenerÛe. G}š }sJeäÛej
efJnef[DeesÛÙee mJe®Heele Demes} lej ceg}s Heeefnpes lÙee JesUer, efJeâleerner JesUe yeIet
çeJeâleele, pes Jeiee&le çeJeäÙe veener. Dee@ve}eFve efçe#eCe osCeejs yejsÛe H}@šHeâe@cme&

ceneje°̂eleer} Deewjbieeyeeo efpeu¢eeleer}
JeâesefJe[ JeâeUeleer} Dee@ve}eFve DeOÙeÙeve
DeOÙeeHeve Øeef›eâÙesÛee efÛeefJeâlmeJeâ DeYÙeeme

efçele} Debyeeoeme yees}keâj
Sce. S[. ØeLece Je<e&,

çeemekeâerÙe DeOÙeehekeâ ceneefJeÅee}Ùe,
Deewjbieeyeeo.

shitalbolkar1@gmail.com
ceesyeeF&} : 8793177702



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-159

DeeOeerHeemetve GHe}yOe Deensle. lÙeebÛÙeeceeHe&âle legcner osçe-
efJeosçeeleer} veeceebefJeâle efJeÅeeHeer"ebÛeer ØeceeCeHe$es efceUJet çeJeâlee.
Ùee leb$e%eeveeÛÙee ceeOÙeceebletve legcner peieeleuÙee JeâesCelÙeener
efJe<eÙeeyeö} ceeefnleer efceUJet çeJeâlee. meesyele Hejer#ee osTve
legcne}e mee|šefHeâJesâšmegæe efceUles. JeâenerJesUe ner mee|šefHeâJesâšdme
Jeâecee}e ÙesT çeJeâleele.
Dee@ve}eF&ve DeYÙeemeJeÇâceeÛeer meÅeeqmLeleer :

pesJne Dee@ve}eFve efçe#eCe ns JesieJesieUŸee çeemeveeÛÙee
DeefOeHelÙeeKee}er Ûee}le Deme}suÙee çeeUe, Jeâe@}spe,
ceneefJeÅee}Ùe les Devegoeefvele Je efJeveeDevegoeefvele JeâesCelÙeener
ØeJeâejÛes Demees lÙeebÛÙeemeceesj Demee Øeëve GHeeqmLele Deens
Jeâer, Deçee ØeJeâejÛeer efçe#eCe ØeefJeÇâÙee efJeâleer ÙeçeoeÙeer "js}.
ogie&ce Yeeieeleer} efJeÅeeLeea efçe#eCe ne SJeâe ØeJeâejs Ùe#e
ØeëveÛe Deens. HeCe JeâesefJe[ HeefjeqmLeleer Dee@ve}eFve DeOÙeÙeve
DeOÙeeHeve ØeefJeÇâÙee JejoeveÛe cnCeeJeer }eies}. JeâejCe pej
Dee@ve}eFve DeOÙeÙeve DeOÙeeHeve ØeefJeÇâÙeeÛes efçe#eCe vemeles
lej peieeleer} Demees Jee Yeejleeleer} Jegâ"}sner jepÙe, efpeune
Ùeeleer} meJe& efJeÅeeLÙeeËÛes çes#eefCeJeâ Je<e& JeeÙee ies}s Demeles.

Deçee JeâesefJe[ JeâeUeleer} Dee@ve}eFve DeOÙeÙeve DeOÙeeHeve
ØeefJeÇâÙesÛÙee efçe#eCeecegUs efJeÅeeLeea Jeâener Debçeer Jeâe nesF&vee
efJeÅeeLÙeeËÛeer efçe#eCe ØeefJeÇâÙee Ûee}t Deens. efJeÅeeLeea Jeiee&mee"er
efçe#eJeâebveer, Hee}Jeâebveer Jesâ}s}s JesieJesieUs ØeÙelve, JeâesCelÙeener
efJe<eÙeele DeÅeÙeeJele ceeefnleer efceUJet HeenCeeNÙeebmee"er ne
SJeâ Gòece HeÙee&Ùe Deens. pejer Dee@ve}eFve Jeâener Jeâesme&
ØelÙesJeâ Jeâesme&mee"er efJeÅeeLÙeeËvee lÙeebÛÙee çesJešÛÙee efveJeâe}ele
JeÇsâef[šdme efceUleer} Demes Yeejleeleer} yeNÙeeÛe efJeÅeeHeer"ebveer
peenerj Jesâ}s Deens. lejerner iesuÙee oesve Je<ee&le Jeâener
ceneefJeÅee}Ùeeletve SJeâener efJeÅeeLÙee&}e SJeâner Jeâesme& HetCe&
Jeâjlee Dee}s}e veenerÙes. (ceneefJeÅee}Ùeeleer} efJeÅeeLeea mebKÙee
peJeUHeeme 1000 FleJeâer Deens.)

pesJne Ùeeleer} Jeâener Jeâesmes&me JeâjeÙeÛee ØeÙelve JeâesCeer
Jesâ}e lesJne Jeâenervee jefpemšj Jeâ¤ve ceOetveÛe mees[tve ÅeeJes
}eie}s. Dee@ve}eFve Jeâesme& efçe#eCeeÛes FleJesâ HeâeÙeos Demetvener
les efJnef[Dees yeIeCes pece}s veener, JeâejCe lÙeemee"er JesieUe
JesU JesUeHe$eJeâeceOÙes yemeJeCes ØelÙesJeâ efJeÅeeLÙee&}e pece}s
veener. veblej yeIet, Hegvne yeIet Demes cnCele Jeâesme& mebHetve ies}s.
Jeâener (mJele:ÛÙee meesÙeerves yeIelee DeeefCe Jeâjlee Ùesleer}

Demes) Jeâesmes&mener Demeleele, HeCe lÙeebÛÙeeJeâ[s yeIeCes lej
DeefleçeÙe JebâšeUJeeCes. ne SJeâ cegöe Pee}e. ogmejer iees°
cnCepes Jeâener efJeÅeeLÙee&vee efJeef[Dees }sJeäÛeme& DeefleçeÙe
JebâšeUJeeCes Jeeš}s. ceesyeeF&}Jej efJeef[Dees yeIeCÙeeÛee ‘Dešsvçeve
mHe@ve’ }#eele Iesle}e lej ns efJnef[Dees KetHe }ebye}ÛeJeâ
DeeefCe JebâšeUJeeCes nesles. lÙeeÛeJesUer ceesyeeF&}Jej ceveesjbpeve
JeâjCeejs yejsÛe HeÙee&Ùe efJeÅeeLeea çeesOeleele Je les menpeemenpeer
efceUle nesles. DeLee&le }#e YejJeâšJeCeeNÙee iees°er KetHe Demeleele.

SJeâ ceneefJeÅee}Ùeerve efJeÅeeLeea Ùee }#e YejJeâšJeCeeNÙee
iees°eRHeemetve }ebye jentÛe çeJeâle veener, lej lÙeebÛeeHes#ee }neve,
DeØeieuYe ceg}s les Jeâ¤ çeJeâleer} Deçeer DeHes#ee "sJeCes jemle
veener. efçeJeeÙe SKeeoe ceeCetme efJeâleer JeâeU mJeÇâerveJeâ[s yeIet
çeJeâlees? me}ie HeeÛe-mene leeme Jeiewjs. Jeâener efJeÅeeLeea
DeefleçeÙe efve…eJeeve efJeÅeeLeea Demeleele. lÙeebvee efçe#eCeeyeö}
KejesKej DeelceerÙelee Jeešles, eEJeâJee efçe#eCeeÛes cenòJe eEJeâJee
eEJeâcele mecepe}s}er Demeles. «eeceerCe Yeeieele yeNÙeeÛe ef"JeâeCeer
Depetvener efçe#eCeeÛes cenòJe }esJeâebvee mecepe}s}s veener,
mecepe}s}s Demes} lej Gcepe}s}s veener eEJeâJee yeNÙeeÛe peCeebÛÙee
yeeyeleerle JesU efveIetve ies}s}er Deens.

HeCe, KejesKej %eeve efceUJeeÙeÛes Demes} lej Deçee HetJe&
yeebOeCeer Jesâ}suÙee Jeâesmes&meÛeer iejpeÛe JeâeÙe Deens? DeeHeCe
ceeefnleerÛÙee ceneHegjele peieleesÙe. peieeleuÙee JeâesCelÙeener
efJe<eÙeeJejÛeer DeÅeÙeeJele DeeefCe meKees} ceeefnleer DeeHeuÙee
yeesšebJej ÙesT çeJeâles Jeâener mesJebâoele DeeefCe ceie Ùee Dee@ve}eFve
efceUCeeNÙee mee|šefHeâJesâšdme iejpeÛe JeâeÙe?

ceePÙee mebHeJeâe&leer} peJeUHeeme 100 JesieJesieUŸee ceg}e-
ceg}eRçeer ceer pesJne yees}eÙeÛee ØeÙelve Jesâ}e lesJne JeemleJe
}#eele Dee}s. JesieJesieUŸee Dee@ve}eFve Heesš&} yeö} ceeefnleer
Demetvener JegâCeerner SJeâner Dee@ve}eFve Jeâesme& HetCe& Jesâ}s}e
veener. JeâejCe ceg}ebvee veJeerve leb$e%eeveeÛeer Yeerleer Jeešles,
JeâeneRvee mebYeüce Deens Jeâer DeeHeuÙee}e les peces} Jeâer veener.
DeeefCe yengleebçe ceg}s YeefJeleJÙeeyeeyele Heâej Goemeerve Deensle.

Dee@ve}eFve efçe#eCe Jeâmes oslee ÙesF&}, lÙeemee"er JesieJesieUŸee
JebâHevÙeebÛeer JeâesCeleer meeOeves, JeâesCeJeâesCeles De@eqH}Jesâçevme Deensle
ÙeeefJe<eÙeerÛeer ceeefnleer efo}er peeles. DeÅeÙeeJele JneÙeÛee ØeÙelve
efçe#eJeâ Jeâjleensle, HeCe neleele JesU veenerÙes. ‘JeâeÙe Jeâ¤
efve JeâeÙe veJeâes’ FleJesâ les ieesbOeU}s}s Deensle.



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-160

HeefjHetCe& efçe#eCe :
Dee@ve}eF&ve efçe#eCeele ner çeJeäÙelee efJeâleer? ceg}ebÛeer

meeceeefpeJeâ JeâewçeuÙes, vesle=lJe iegCe Jee{erme }eieleele Jeâe?
ceg}ebÛÙee yeewefæJeâ Je JewÛeeefjJeâ Jee{ermee"er çeeUe Jeâ@cHeme
Jeâece Jeâjles. Dee@ve}eFveÛee Hee{e cnCeleevee efJeÅeeLÙeeËvee Ùee
iees°eRvee cegJeâeJes }eies}.

efJeÅeeLÙeeËvee HeefjHetCe& efçe#eCe efceUles Jeâe veener Ùee efJeÛeejele
Hee}Jeâ Demeleele. lej ceg}ieer peemle Iejer yemeeÙe}e }eie}er
lej efçeJeâCeeNÙee ceg}eRÛes ØeceeCe Jeâceer nesCÙeeÛeer çeJeäÙelee
Deens. Iejeyeensj He[uÙeecegUs lÙeebvee SJeâ DeelceefJeëJeeme
efceUlees. Jeâener çeeUebceOÙes efJeÅeeLeea mebKÙee DeeOeerÛe Jeâceer
Demeles DeeefCe Deelee JeâesefJe[ JeâeUeceOÙes lÙeecegUs efJeÅeeLÙeeËvee
SJeâšŸeeves yeensj He[Ces DeeOeerÛe efveyeËOe veJeâesmes. Deieoer
Deelee }e@Jeâ[eTve JeâeUelemegæe Iejiegleer efveÙece Jee{}s.
DeLee&le Demes Iej ns efJeÅeeLÙeeËvemee"er JeâeÙe Demes}. çeemeve
cee$e Dee@ve}eFve efçe#eCeeÛÙee Ùee veJÙee š̂W[}e cegKÙe ØeJeenele
DeeCeCÙeemee"er ØeÙelveçeer} efomele Deens. efçe#eCeemee"er lÙeebvee
JeâjeJÙee }eieCeeNÙee KeÛee&le ÙeecegUs yejerÛe yeÛele nesCeej
DemesÛe efomeles. cnCepes veJeerve Fceejleer yeebOeCes veJeâes Jeâer
veJeerve efçe#eJeâ veJeâes. }esJeâ Iejeyeensj He[Ceej veenerle,
cnCepes Jeâceer š^@efHeâJeâ, Jeâceer FbOeve, Jeâceer DeHeIeele. Demes
efJeâleerlejer HeâeÙeos Deensle. Dee@ve}eF&ve efçe#eCeeÛee SJeâ HeâeÙeoe
Demee Deens Jeâer çenjele efceUCeejs opes&oej efçe#eJeâebÛes opes&oej
efçe#eCe DeeHeuÙee «eeceerCe Yeeieeleer} ceg}ebvee megæe GHe}yOe
nesT çeJeâles. HeCe lejerner Ùee leb$e%eeveecegUs «eeceerCe DeeefCe
çenjer Yeeieele}er ojer Depetve Jee{Ceej Jeâer Jeâceer nesCeej ne
Øeëvener DeensÛe.

Hejosçeele ns efleJeâ[s Dee@ve}eFve efçe#eCe DeeOeerHeemetveÛe
cegKÙe ØeJeen cnCeeJes SJe{Ÿee ØeceeCeele Ûee}t Deens. efçeJeeÙe
ØelÙesJeâeJeâ[s }@Heše@He Jeiewjs Demelees. lÙeecegUs JeâesefJe[-19
cegUs efçe#eCeele Keb[ He[}e, Jeiewjs Demes Jeâener Pee}s veener.
DeeHeuÙeeJeâ[s cee$e Deçee HeeÙeeYetle megefJeOeebÛeer JeeveJee Deens.
DeeHeCe meJeeËvee mJeÇâerve-DeKebef[le Fbšjvesš DeeefCe Jeerpe osT
çeJeâlees Jeâe? veener! ner efçe#eCeele}er veJeer Demeceevelee
Deens! DeeCeKeer SJeâe ØeëveeJeâ[s DeeHeuÙee}e }#e efo}s
Heeefnpes, les cnCepes Dee@ve}eF&ve efçe#eCeele efJeÅeeLÙeeËÛes
çebJeâeefvejmeve Jeâmes Jeâjlee ÙesF&}? Deelee pes GHe}yOe Heesš&ume

Deensle lÙeeJej legcner Øeëve efJeÛeej}e lej SJeâ-oesve efoJemeele
legcne}e lÙeeÛes Gòej efceUles, HeCe lÙeecegUs efçeJeâCes-efçeJeâJeCes
ner ØeefJeÇâÙee Øe}befyele nesles Demes ce}e Jeešles. DeLee&le ner
Heæle Jeâener }esJeâebmee"er peemle meesÙeermJeâj Demet çeJeâles.

DeeCeKeer SJeâ iees° cnCepes, ns Dee@ve}eFve efçe#eCe
osleevee efJeÅeeLeea GHeeqmLele Deens DeeefCe }#e oslees, osles Deens
ÙeeÛeerÛeer Kee$eer Jeâçeer Jeâjlee ÙesF&}? cnCepes PetcemeejKÙee
H}@šHeâe@ce&Jej SKeeoe ceeCetme }e@efieve Pee}e Jeâer JeâUles ns
Kejs Deens. HeCe lees efJeÅeeLeea HetCe& JesU yeme}e Deens DeeefCe
}#e osleesÙe, oslesÙe ns Jeâmeb efveef§ele JeâjCeej? SJeâerJeâ[s
}sJeäÛej Ûee}t Jeâ¤ve lees Flej Jeâeces Jeâ¤ çeJesâ} eEJeâJee
yeensj efHeâ¤ve ÙesT çeJesâ}. eEJeâyengvee }eF&Jn }sJeäÛejceOÙes
Demes nesCÙeeÛeerÛe çeJeäÙelee peemle Deens.

Jejer}  mecemÙeebJej ‘melele Hejer#ee IesCes’ ne SJeâ GHeeÙe
efomelees. HeCe lÙeelener Jeâe@Heer JeâjCes eEJeâJee Gòejs HeâJeäle
efJeÛee¤ve ef}efnCes nesT MeJeâlesÛe. Ùeeuee DeeHeCe eEJeâJee
leb$e%eeve Jeâmes DeeUe Ieeuet MeJeâlees ns HeenCes ÙeslÙee JeâeUele
jesÛeJeâ "jCeej Deens. ÚesšŸee cees"Ÿee meJe& ‘Jeâvšsvš [sJnueHej’
JebâHevÙee cee$e Ùeemee"er Heâej mejmeeJetve yemeuÙee Deensle.

lÙeebvee Deelee veJeerve #es$e efceUeues Deens neleHeeÙe HemejeÙeuee.
ceePÙee celes efMe#eJeâ, efJeÅeeLeea, HeeueJeâ DeeefCe Meemeve Je

Flej DeMee meieàŸeebveeÛe Deelee DeeHeuÙee ceeveefmeJeâlesle yeoue
JeâjeJee ueeieCeej Deens. efMe#eJeâebvee veJeerve leb$e%eeve Deelcemeele
JeâjeJes ueeiesue. JeâeUeyejesyej jeneJes ueeiesue. Dee@veueeFve
efMe#eCeeÛÙee JÙeJemeeÙeeuee Yeeb[Jeue peemle ueeiele veener
lÙeecegUs DevesJeâ yesjespeieej ngMeej le®Ce ÙeeJeâ[s mebOeer cnCetve
Heenleerue Ùeele Dee§eÙe& veener. DeeCeKeer SJeâ cenòJeeÛeer iees°
cnCepes, efJeÅeeLeea pÙee ØeceeCeele mJeÇâerveJejerue ØeueesYeveebvee
yeUer He[leele les ue#eele Ieslee efMe#eCe peemleerle peemle
ceveesjbpeveelceJeâ JeâjeJes ueeiesue. DeeHeCe peeefnjeleer DeeefCe
ceveesjbpeveeÛÙee peieele peiele Deenesle, peieCeej Deenesle.
cegueebvee efMe#eCeeÛee efJe<eÙe jesÛeJeâ Jeâmee Jeešsue ÙeeJeâ[s ue#e
ÅeeÙeuee nJes.

efJeÅeeLÙeeËveer ØeueesYeveebvee yeUer ve He[lee ngMeejerves veJeveJeerve
JeâewMeuÙes Deelcemeele JeâjeÙeuee nJeerle. JeâejCe HegmleJeâer efMe#eCe
KejesKejÛe cenlJeeÛes Deens. DeeHeueer Hejer#ee Heæleermegæe
DeeHeCe efJeâleer %eeve ‘ue#eele "sJet’  MeJeâlees ÙeeJej DeeOeeefjle
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Deens.
Deelee DeeHeuÙeeuee nJeer leer ceeefnleer Dee@veueeFve efMe#eCe

ØeefJeÇâÙesle  efceUle Demesue, lej ner Heæle Lees[er Heâej efJeÅeeLeea,
efMe#eJeâ Je meceepe Ùeemee"er ceoleieej "¤ MeJeâles Jeâe?
HeeueJeâebvee Deelee cegueebÛÙee mJeÇâerve šeF&ceJej efveÙeb$eCe "sJeCes
mees[tve lees Jeâmee peemleerle peemle GlHeeoJeâ DeeefCe megjef#ele
jenerue ÙeeJeâ[s ue#e ÅeeJes ueeiesue. pÙee ØeceeCes meieUs
efMe#eCe HegmleJeâebletve, MeeUsletve efceUle veener, lemesÛe Dee@veueeFve
efMe#eCeeletveÛe lÙeeuee meieUs efceUsue Demesner veener. lÙeecegUs
DeeHeuee HeeuÙe DeemeHeemeÛes peie DevegYeJetve YejYe¤ve peieeÙeuee
efMeJesâue ÙeeJeâ[s ue#e ÅeeJes ueeiesue. lÙeeÛÙee mebJesovee peeie=le
jentve lees ÙesCeeNÙee veJeerve peieele Jeâmee yeUJeâšHeCes GYee
jenerue ns HeeneJes ueeiesue.
mebMeesOeve mecemÙee Meer<e&Jeâ :

Dee@veueeFve DeOÙeÙeve DeOÙeeHeve ØeefJeÇâÙesÛee efÛeefJeâlmeJeâ
DeYÙeeme JeâjCes.

mebMeesOeve mecemÙee efJeOeeve :
ceneje°^eleerue Deewjbieeyeeo efpeu¢eeleerue JeâesefJe[
JeâeUeleerue Dee@veueeFve DeOÙeÙeve DeOÙeeHeve ØeefJeÇâÙesÛee
efÛeefJeâlmeJeâ DeYÙeeme JeâjCes.

mebMeesOeve mecemÙee ceÙee&oe Je JÙeeHleer :
ceneje°^eleerue Deewjbieeyeeo efpeu¢eeHegjleer ceÙee&efole Je
JÙeeHleer.

mebMeesOeveeÛeer iejpe :
1. keâseefJe[ JeâeUeleeerue Dee@veueeFve DeOÙeÙeve DeOÙeeHeve

ØeefJeÇâÙesÛÙee mecemÙesÛeer ceeefnleer IesCes cenlJeeÛes Deens.
2. JeâesefJe[ JeâeUeleer} Dee@ve}eFve DeOÙeÙeve DeOÙeeHeve

ØeefJeÇâÙesle De[ÛeCeer Ùesleele Jeâe ÙeebÛeer ceeefnleer IesCes.
3. JeâesefJe[ JeâeUeleerue Dee@veueeFve DeOÙeÙeve DeOÙeeHeve

Øeef›eâÙesle %eeve efJeâleHele les efJeOÙeeLÙeeËHeÙeËle HeesnÛeles
ÙeebÛeer ceeefnleer IesCes.

4. JeâesefJe[  JeâeUeleerue Dee@veueeFve Mes#eefCeJeâ Je<ee&leerue
DeOÙeÙeve DeOÙeeHeve efoJeme JeešHe JeâMee JeâMee ØeJeâejs
"jsue  ceeefnleer IesCes.

mebMeesOeveeÛes cenlJe :
1. JeâesefJe[ JeâeUeleerue Dee@veueeFve DeOÙeÙeve DeOÙeeHeve

ØeefJeÇâÙesleerue mecemÙeebÛeer ceeefnleer nesF&}.

2. JeâesefJe[ JeâeUeleerue Dee@veueeFve DeOÙeÙeve DeOÙeeHeve
ØeefJeÇâÙesleerue mecemÙeeb  efvecee&Ce nesCÙeeÛeer JeâjCes ceeefnleer
nesles.

3. JeâesefJe[ JeâeUeleerue Dee@veueeFve DeOÙeÙeve DeOÙeeHeve
ØeefJeÇâÙesleerue mecemÙee JeâMee ØeJeâejs megšleele les ceenerle
nesles.

5. JeâesefJe[ JeâeUeleerue Dee@veueeFve Mes#eefCeJeâ Je<ee&leerue
DeOÙeÙeve-DeOÙeeHeve JeâeceeÛes efoJeme JeešHe JeâMee
ØeJeâejs "jsue les ceenerle nesF&ue.

JeâeÙee&lceJeâ JÙeeKÙee :
 1. ceneje°̂eleerue Deewjbieeyeeo efpeune : ceneje°̂ jepÙeeleerue

SJeâ ØecegKe efpeune
 2. Dee @ veueeFve DeOÙeÙeve DeOÙeeHeve Øee f Je Ç âÙee:

Fbšjvesš Éejs efoues peeCeejs efMe#eCe
 3. JeâesefJe[ JeâeU : ceeÛe& 2020 Heemetve meg® Demeuesuee

Deepeej.
ie=nerleJeâ :
1. JeâesefJe[ JeâeUeleer} cenje°^eleer} Deewjbieeyeeo

efpeu¢eeleer} Dee@ve}eFve DeOÙeÙeve-DeOÙeeHeve Øeef›eâÙesÉejs
efçe#eJeâ Jeie& Je meceepeele DemeceeOeeve efometve Ùesles.

2. ceeÛe& 2020 Je<e&YejeHeemetve JeâesefJe[ JeâeUeleerue
Meemeveeves jeyeefJeuesueer Dee@veueeFve efMe#eCe ØeefJeÇâÙee
Ûeeuet Deens.

3. JeâesefJe[ JeâeUeleerue Dee@veueeF&ve çew#eefCeJeâ Je<ee&leerue
DeOÙeÙeve-DeOÙeeHeve JeâeceeÛes efoJeme JeešHe JeâMee
ØeJeâejs ÙeMemJeer "jle Deens.

4. DeMee JeâesefJe[ JeâeUele efJeâleHele efJeÅeeLeea-efMe#eJeâ
ÙeMemJeerHeCes DeOÙeÙeve-DeOÙeeHeve Jeâjerle Deensle.

5. JeâesefJe[ JeâeUeleerue Dee@veueeFve çew#eefCeJeâ Je<ee&leerue
DeOÙeÙeve-DeOÙeeHeve JeâeceeÛes efoJeme JeešHe JeâMee
ØeJeâejs Ûeeuet Deens.

Gefö°Ÿes :
1. ceneje°^eleerue Deewjbieeyeeo efpeu¢eeleerue Dee@veueeFve

DeOÙeÙeve-DeOÙeeHeve ØeefJeÇâÙesleerue mecemÙee MeesOe IesCes.
2. Dee@veueeFve DeOÙeÙeve-DeOÙeeHeve ØeefJeÇâÙesleerue JeâesCelÙee

mecemÙee efJeÅeeLeea efveie[erle Deens ÙeeÛee MeesOe IesCes.
3. Dee@veueeFve DeOÙeÙeve-DeOÙeeHeve Øeef›eâÙesle efMe#eJeâeMeer
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efveie[erle mecemÙeebÛee MeesOe IesCes.
4. Dee@veueeFve DeOÙeÙeve-DeOÙeeHeve Øeeef›eâÙee jeyeJeCes

ÙeesiÙe keâer DeÙeesiÙe ÙeeÛee MeesOe IesCes.
5. ceneje°^eleerue Deewjbieeyeeo efpeu¢eeleerue JeâesefJe[

JeâeUeleerue Dee@veueeFve DeOÙeÙeve-DeOÙeeHeve Øeef›eâÙesleerue
Fbšjvesš yeöue Ùesle DemeCeeNÙee mecemÙeebÛee MeesOe
IesCes.

6. JeâesefJe[  JeâeUeleerue Dee@veueeFve  Mes#eefCeJeâ Je<ee&leerue
DeOÙeÙeve-DeOÙeeHeve JeâeceeÛes efoJeme JeešHe JeâMee
ØeJeâejs "jsue lÙeeÛee MeesOe IesCes.

Dee@veueeFve efJeëues<eCe :
mebMeesOeve ceeefnleer efJeëues<eCe : Dee@veueeFve meJes&#eCe
Heæleerle Jesâues Deens

mebJeâueve :
mebMeesOeve ceeefnleer mebJeâueveeÛeer Dee@veueeFve meJes&#eCe

Heæleerle Jesâues Deens
Dee@veueeFve Deewjbieeyeeo :

JeâesjesveeÛÙee HeeëJe&Yetceer Deeieeceer Mew#eefCeJeâ Je<ee&le MeeUe
meg® nesCeej veenerle, HeCe Dee@veueeFve efMe#eCe meg®
jenCÙeeefJe<eÙeer DeejeKe[e leÙeej JeâjCÙeeÛes efveos&Me efoues
Deensle. ns meJe& efJeÅeeLeea Je jepÙeeÛÙee efnleeÛes OeesjCe "jJeleerue.
Hejbleg S@eqJeäšJn šerÛeme& Heâesjce mecegneves vegJeâlesÛe SJeâ meJes&#eCe
Jesâues Deens. Ùee meJes&#eCeele jepÙeeleerue HeâJeäle 27 škeäkesâ
HeeueJeâebJeâ[s Fbšjvesš, De@C[ê@F&[ Heâesve DemeuÙeeÛes meceesj
Deeues Deens.

Dee@veueeFve efMe#eCeeÛee HeÙee&Ùe? JeâesjesveeÛÙee HeeëJe&YetceerJej
efMe#eCe #es$eemee"er meJee&efOeJeâ ÛeÛes&le jeefnuee lees Dee@veueeF&ve
efMe#eCeeÛee HeÙee&Ùe. Dee@veueeFve efMe#eCe ns Jeâener ØeÛeefuele
efMe#eCe Heæleeruee HeÙee&Ùe nesT MeJeâle veener, JeâejCe, S@eqJeäšJn
šerÛeme& Heâesjce Ùee mecetneves vegJeâlesÛe SJeâ meJes&#eCe Øeefmeæ
Jesâues Deens. jepÙeeleerue «eeceerCe, Menjer, mejJeâejer, Keemeieer
Devegoeefvele Je efJevee Devegoeefvele MeeUebleerue SJetâCe efJeÅeeLeeËHewJeâer
HeâJeäle 27 škeäkesâ HeeueJeâebJeâ[s FbšjvesšÛeer megefJeOee Demeuesues
Heâesve Deensle. «eeceerCe Yeeieele lej ner DeeJeâ[sJeejer 20
škeäkesâ FleJeâer Deens. pej Dee@veueeFve efMe#eCeeÛee HeÙee&Ùe
Jeâener JeâeUemee"er efveJe[eÙeÛes "jJeues lej ceneje°^ele megceejs
73 škeäkesâ Je «eeceerCe Yeeieele 80 škeäkesâ efJeÅeeLeea Dee@veueeF&ve

efMe#eCeeHeemetve JebefÛele jenCÙeeÛeer MeJeäÙelee Deens. Dee@veueeFve
efMe#eCeeleerue IešJeâ (JebâšWš) efJe<eÙeer SJeâ JeeJeäÙelee veener.

lÙeeÛÙee DeÛetJeâlee, opee& Ùee efJe<eÙeer meeçebJeâlee Deens. les
JebâšWš ØeceeefCele JeâjCÙeeÛeer JeâesCeleerner Ùeb$eCee DeLeJee meesÙe
DeeHeuÙeeJeâ[s meOÙee GHeueyOe veener. HeeueJeâ DeeHeuee ceesyeeF&ue
vesceJeâe efJeâleer JesU DeeHeuÙee cegueebvee osT MeJeâleele? ne
SJeâ Øeëve Deens. cegueebveer efJeâleer JesU ceesyeeF&ue mJeÇâerve meceesj
IeeueJeeÙeÛee Ùeeueener DeejesiÙeeÛÙee Â°erves Jeâener ceÙee&oe
Deensle. lÙeecegUs Dee@veueeFve efMe#eCeeÛeer GHeÙeesefielee Je
HeefjCeeceJeâejJeâlee Ùee efJe<eÙeer "esme meebieCes Jeâ"erCe Deens.
DeeHeuÙeeJeâ[s meOÙee peer Dee@veueeFve efMe#eCeeÛeer øeef›eâÙee
Ûeeuet Deens les øeeLeefceJeâ mJe¤HeeÛeer Je øeeÙeesefieJeâ leòJeeJej
meg¤ Deens. Dee@veueeFve efMe#eCeeÛÙee Ùee ceÙee&oe ue#eele Ieslee
DeeHeuÙee efMe#eCe kÙeJemLesuee Dee@veueeFve efMe#eCeeÛee HeÙee&Ùe
efveJe[Ces ns GefÛele nesCeej veener.
Demes DemeeJes Mew#eefCeJeâ Je<e&...

efMe#eCe nJeäJeâ JeâeÙeÅeevegmeej FÙeòee Heefnueer les HeeÛeJeerÛÙee
efJeÅeeLÙeeËmee"er Je<e&Yejele Dee"Mes leeme; lej meneJeer les Dee"Jeer
mee"er DeOÙeHeveeÛes SJeâ npeej leeme DemeeJesle, Demee mHe°
Gu}sKe Deens. Ùee DeOÙeeHeve leemeebÛes efoJemeele ¤Heeblej
Jesâues lej SJeâe efveCe&ÙeeÉejs øeeLeefceJeâ Jeiee&mee"er oesveMes
efoJeme Je GÛÛe øeeLeefceJeâ Jeiee&mee"er oesveMes Jeerme efoJeme
Demes DeHeseq#ele Deens. Ùeele meeOeejCe mebJeâequele ÛeeÛeCeer oesve
veblej 15 Seføeue les 15 petve Ùee JeâeueeJeOeerle efJeÅeeLÙeeËvee
megšŸee Demeleele. lÙeeleerue 15 les 30 Seføeue ojcÙeeveÛes
efoJeme DeOÙeeHeveeÛÙee efoJemeele ceespeues peeleele. 15 ceeÛe&
Heemetve MeeUe DeOe&JesU Yejleele lesner HetCe& efoJeme ceespeCÙeeÛee
øeIeele Deens. MeeUebceOÙes efJeÅeeLÙeeËÛÙee Â°erves Je<e&Yejele
meeOeejCe 180 les 200 efoJeme DeOÙeeHeveeÛes Jeâece Ûeeueles.
efve<Jeâ<e&/leelHeÙe& :

JeâeÙe lej JeâesefJe[-19 veblej peie yeoueCeej Deens.
DeeefCe DeeHeCeeme ne yeoue DeMee JeâeUele meJeâejelceJeâ
IÙeeJee ueeiesue.
meJeâejelceJeâ efve<Jeâ<e& :

JeâesefJe[-19 Ûee JeâesCeleener OeesJeâe ve HelJeâjlee
efJeÅeeLeea Je efMe#eJeâ Dee@veueeFve mebJeeo meeOet ueeieues.
efMe#eJeâ veJeerve veJeerve leb$e%eeve Deelcemeele Jeâ¤ve
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DeeOegefveJeâ JeâeUeleerue šsJeäveesme@kner efMe#eJeâ yevele
Deensle.
Menjele efceUCeejs opexoej efMe#eJeâebÛes Gòece efMe#eCe
«eeceerCe Yeeieeleerue cegueebvee HeCe efceUt ueeieues.
cegueiee Dee@veueeFve DeYÙeeme Jeâjlees Deens Jeâer veener
ÙeeJej HeeueJeâ ue#e "sJet ueeieues.
ceesyeeF&ueJej iesce KesUCes, šerkner HeenCes Ùee SsJepeer
cegues Dee@veueeFve DeOÙeÙeveele kÙemle Peeueer.
HetJeea mene leeme MeeUe, lÙeele peeCÙee-ÙesCÙee mee"er
ueeieCeeje DeeefCe MeeUsÛeer leÙeejer JeâjCÙeemee"er
ueeieCeeje JesU, efMeJeeÙe DeefleefjJeäle efMeJeâJeCeer Jeie&
ÙeeceOÙes peeCeeje JesU JeeÛeCÙeeme ceole Peeueer.
leb$e%eeveeÛÙee JeeHejecegUs efJeÅeeLÙeeËÛÙee %eeveele lÙee
efJe<eÙeer iees[er efvecee&Ce nesT }eie}er Deens. Ùet-
šŸegyemen Flej Ùeb$eCeebÛee DeÛetJeâHeCes JeeHej Jeâjlee
ÙesT }eie}e Deens. ns meJe& Deme}s lejer ÙeeÛÙee
veJeâejelceJeâ yeepetÛee osKeer} efJeÛeej JeâjCes DelÙeble
DeeJeçÙeJeâ Deens. SJeâ efçe#eJeâ peesHeÙeËle ØelÙe#eele
efJeÅeeLÙeeËvee meceesj yeIetve efçeJeâJele veener lees HeÙeËle
Ùee DeOÙeÙeve-DeOÙeeHeve ØeefJeÇâÙesle mepeerJelee efvecee&Ce
nesle veener. efJeÅeeLÙeeËvee ØelÙe#e DeOÙeeHeve Jeâjle
Demeleevee lÙeebÛÙeeçeer meeOe}e peeCeeje YeeJeefveJeâ
mebJeeo osKeer} DeOÙeÙeve-DeOÙeeHeve ØeefJeÇâÙesÛee SJeâ
Yeeie Demelees ns og}&ef#ele Jeâ¤ve Ûee}Ceej veener.
efçe#eJeâ Je efJeÅeeLeea ÙeebÛÙeeceOÙes ØelÙe#e DeeblejefJeÇâÙee
nesCeej veener lees HeÙeËle DeYÙeemeeleer} mecemÙee,
De[ÛeCeer mees[Jelee ÙesCes çeJeäÙe veener.
pej JeâesCeer efJeÅeeLeea Deepeejer Demes} lej Dee@ve}eFve
efçe#eCeeÛee HeâeÙeoe neslees Iejer Jeâece Jeâ¤ve efçe#eCe
IesCeejs ÙeebÛÙeemee"er Jeâener Debçeer ¢ee Dee@ve}eFve
efçe#eCeeÛee HeâeÙeoe nesle Deens.

veJeâejelceJeâ efve<Jeâ<e& :
efJeÅeeLÙeeËvee efçeJeâJeCÙeeÛÙee Ûeej çew}er Deensle. Ùeele
1. yemetve, 2. SsJetâve, 3. mHe° Jeâ¤ve DeeefCe 4.
Je=âleerletve efçeJeâCÙeeÛee meceeJesçe Deens. Hejbleg efJeÅeeLeea
Jeâener Debçeer DevegYeJeeletve efçeJeâle Demelees lees DevegYeJe
Ùee HeæleercegUs Ieslee Ùesle veener.

efçe#eJeâ Je efJeÅeeLeea Ùee oesIeebceOÙes ØelÙe#e mebJeeo
nesle vemeuÙeeves DeOÙeÙeve-DeOÙeeHeve ØeefJeÇâÙesle DevesJeâ
De[LeUs Ùesle Deensle. Ùeeleer} meJee&le cees"er mecemÙee
cnCepes efçe#eJeâebveer Jesâ}s}s DeOÙeeHeve efJeÅeeLÙeeËvee
mecepeles Jeâer veener ÙeeÛee G}ie[e nesle veener. lÙeecegUs
efçe#eJeâebvee efçeJeâJeCÙeeÛes meceeOeeve efceUle veener.
ogmejer cees"er mecemÙee cnCepes Ùee efçe#eCe Heæleermee"er
}eieCeejs ceesyeeF&}, mebieCeJeâ ner meeOeves.
DeOÙeÙeve-DeOÙeeHeveeleer} SJeâ mecemÙee cnCepes
Dee@ve}eFve efçe#eCeeceOÙes }eieCeejer meeOeveebÛeer Ûeepeeaie
}JeJeâj }JeJeâj mebHeCes.
Ûeepeeaie mee"er }eF&š-efJepesÛeer mecemÙee JeâejCe ØelÙesJeâ
«eeceerCe, ogie&ce Yeeieeleer} JeerpesÛeer DeefveÙeefcelelee.
Dee@ve}eFve efçe#eCeeceOÙes efJeÅeeLeea DeOÙeÙeve Jeâjleevee
De[LeUs Dee}s Jeâer les cegös DeOÙeeveeLeeavee mecepes}Ûe
Demes veener. lÙee cegöŸeeJej  mebefOeiOelee efvecee&Ce nesTve
DeOÙeÙeveee\LeÛÙee ceveele lÙee efJe<eÙeeÛÙee DeeJe[
efvee|celeerceOÙes De[LeUe Ùeslees.
DevesJeâ iejerye Hee}JeâebJeâ[s DeB[̂e@F[ ceesyeeF&}, mebieCeJeâ
ÙeeHewJeâer JeâesCelesner meeOeve vemeuÙeecegUs ceg}ebÛÙee ceveele
vÙetveieb[ leÙeej nesle Deens.
«eeceerCe Yeeieele ner Heâej cees"er mecemÙee Deens.
efJepesÛÙee mecemÙescegUs ns efJeÅeeLee a Dee@ve}eFve
efçe#eCeeHeemetve JebefÛeleÛe jenle Deensle.
meJee&le cenòJeeÛes cnCepes vesšJeJe&â meJeeËJeâ[s GHe}yOe
DeensÛe Demes veener.
DevesJeâ Yeeieele FbšjvesšÛeer mecemÙee DemeuÙeecegUs
eqJn[erDees [eTve}es[ JeâjCes, Dee@ve}eFve eE}Jeâ DeesHeve

nesle veener.

ceesyeeF&}, }@Heše@He, mebieCeJeâemeceesj DeefOeJeâ JeâeU

yemeuÙeecegUs [esUŸeebÛes Je JeâeveebÛes efJeJeâej lemesÛe

Hee"ogKeer Demes Deepeej GodYeJet çeJeâleele.

HetJeea 30 les 35 efceefvešebÛÙee leemeele efçe#eJeâ

çew#eefCeJeâ meeOeveebÛee GHeÙeesie Jeâ¤ve Je Jeâener GoenjCes

osTve DeOÙeeHeve Jeâjerle Demele, eqJn[erDeescegUs efçe#eJeâ

JeâešsJeâesjHeCes JesâJeU efJe<eÙeeJejÛe yees}leele. lÙeecegUs
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jšeUHeCee Jee{}e.

efJeÅeeLeea DeefOeJeâ JeâeU Dee@ve}eFve jent }eieuÙeecegUs

Hee}JeâebÛeer vepej ÛegJeâJetve DeOÙeeHeveeJÙeefleefjJeäle Flej

Dee#esHeen& eEJe[espe GIe[}er peeCÙeeÛeer çeJeäÙelee Jee{}er

Deens.

Jeie&efce$e-cewef$eCeeRçeer Yesš nesle vemeuÙeeves efJeÅeeLeea

SJeâ}keâeW[s nesCÙeeÛeer Yeerleer Jee{t }eie}er Deens.

Hee}JeâebÛÙee Âef°Jeâesveeletve efJeÛeej Jeâjlee ojjespe

meJeâeUer Dee@ve}eFve }sJeäÛejÛÙee JesUer ceg}ebÛeer

ceeveefmeJeâ leÙeejer lÙeebvee JeâjeJeer }eieles. efJeâlÙesJeâ

JesUe efJeÅeeLeea PeesHe}s}s Demeleele. efJeÅeeLeea KejesKejÛe

DeOÙeÙeve Jeâjlees Deens Jeâer veener ns mecepet çeJeâle

veener.

meJeâeUer G"tve Dee@ve}eFve efçe#eCe Jeiee&mee"er leÙeej

nesle veener.

DevesJeâ çeeUebJeâ[s DeeJeçÙeJeâ FvHeÇâemš̂JeäÛej GHe}yOe

veener. Jeâener leemeebÛÙee Dee@ve}eFve efçe#eCeemee"er

Jeâener npeej ®HeÙes ceespeeJes }eiele Deensle.

ÙeeefçeJeeÙe Dee@ve}eFve efçe#eCeeleer} meJee&le IeeleJeâ

ØeJeâej JeÇâerve šeFce ne Deens. Ùee cegUs ceWotleer} Ûeslee

Hesçeer Kejeye nesleele. Ùeeletve DeeBšerpece ne Deepeej

nesT çeJeâlees. ÙeecegUs ceWotle efyeIee[ nesle veener cee$e

mJe-ceivelee ÙesCÙeeÛeer çeJeäÙelee Demeles, Demes cele

ceevemeçeem$e%eebveer osKeer} ceeb[}s Deens.

Hee}Jeâ DeeefCe efçe#eJeâebçeer mebJeeo meeOe}e Demelee

Jeie& DeOÙeeHeveemeejKes ØelÙe#e ØeYeeJeer efçe#eCe efceUle

vemeuÙeeÛeer Keble meJeeËveerÛe JÙeJeäle Jesâ}er Deens.

DeuHe Jeâe}eJeOeermee"er HeÙee&Ùeer JÙeJemLee cnCetve

Dee@ve}eFve efçe#eCe HejJe[Ceejs Demes}ner cee$e me#ece

DeOÙeÙeve-DeOÙeeHeve ØeefJeÇâÙesJeâefjlee Dee@ve}eFve efçe#eCe

Heæle ner vekeäkeâerÛe mebÙegeqJeäleJeâ Deens Jeâer DemebÙegeqJeäleJeâ

ÙeeJej efJeÛeejcebLeve JeâjCes KetHeÛe iejpesÛes Deens.

meboYe& metÛeer :

1. meJeâeU ces 22,2021 JeâesjesveeÛÙee HeeëJe&YetceerJej

Demes DemeeJes veJeerve çew#eefCeJeâ Je<e&...

(https://www.esakal.com/marathwada/

aurangabad/coronavirus-updates-what-

next-school-year-will-be-aurangabad-

296187)

2. o JeeÙej ceje"e ef[efpeš} efçe#eCe DeeefCe efJeÅeeLÙeeËÛes

ceeveefmeJeâ DeejesiÙe

(https://m.marathi.thewire.in/article/

education-online-education-students/

11916)

3. DeesDeejHeâ 2 ces 2020 osJeÙeeveer js Dee@ve}eFve

efçe#eCe meJeeËvee Jeâmes PesHeCeej?

( h t t p s : / / w w w - o r f o n l i n e -

o r g . c d n . a m p p r o j e c t . o r g / v / s /

www.orfonline.org/marathi/sustained-

shift-to-virtual-classrooms-may-not-be-

a - g o o d - id e a - f o r - ind ia - 6 5 7 0 1 /

?usqp=mq331AQIKAGwASCAAgM%3

D&amp_js_v=0.1)

4. ieJnvcesËš Jeâe@}spe Dee@Heâ SpÙegJesâçeve (DeeÙe.S.Sme.F&)

Deewjbieeyeeo, }eÙeyeÇjer

-00-
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keâesefJe[-19 keâeUeleer} efçe#eCeheæleer
DeeefCe efJeÅeeLÙeeËÛÙee mecemÙee

ØemleeJevee : ceeveJeer peerJeve efJeefJeOe Iešvee›eâceebveer JÙemle Demeles. lÙeeceOÙes
ÛeebieuÙee JeeF&š Iešvee Ie[le Demeleele DeeefCe peerJeveeÛÙee mebIe<ee&ceOÙes mJele:uee
meeJejCÙeeÛeer keâuee ceeveJe melele Deelcemee#e keâjerle Demelees. keâOeer JewÙeefòeâkeâ
Iešvee, ke=âlÙe Je keâOeer meeceeefpekeâ Iešvee›eâceebcegUs ceeveJe peerJeve efJekeâefmele nesT
ueeieles.

efMe#eCe #es$eeÛÙee mebyebOeele lesÛe Ie[ues ceeÛe& 2020 ÛÙee heefnuÙee
Dee"Je[ŸeeheÙeËle ceneefJeÅeeueÙeerve Øeef›eâÙee JÙeJeefmLeleefjlÙee heej he[le nesleer.
ogmeje Dee"Je[e nener "erkeâÛe neslee hejbleg ceneje°^eleerue Skeâe Menjele keâesefJe[-
19 Ûee heefnuee ¤iCe meehe[uee DeeefCe lesLetve KeNÙee DeLee&ves Øeef›eâÙesÛeer meg¤Jeele
Peeueer. ÙeehetJeea JesUsJej ceneefJeÅeeueÙeeÛÙee efJeefJeOe Jeiee&ceOÙes ØeeOÙeehekeâ efvelÙeefveÙeceeves
Jeie& Iesle. Jeiee&leerue HeâUŸeeJej cenòJeeÛÙee IeškeâebÛee GuuesKe kesâuee peeF&. hejbleg
15 ceeÛe& 2020 jespeer ØeLeceÛe 25 ceeÛe& heÙeËle meJe& MeeUe Je ceneefJeÅeeueÙes
hetCe&heCes yebo  jenleerue DeMee DeeosMeeves meJe& Øeef›eâÙee yebo Peeueer. 22 ceeÛe& Ùee
efoJeMeer pevelee keâHeäÙet& DeeefCe 23 ceeÛe& jespeer 24 ceeÛe& heemetve 21 efoJemeeÛee
uee@keâ[eTve mebhetCe& osMeele ueeiet keâjCÙeele Deeuee.

meojerue uesKe efueefnle Demeleevee mebyebefOele efJe<eÙeeÛeer ner hetJe&efhe"erkeâe efueefnCes
DeOÙeÙeveeÛee cegKÙe Yeeie Deens Demes efveef§eleÛe cnšuÙee peeT Mekeâles. meceepeMeeŒeeÛee
DeYÙeemekeâ Ùee veelÙeeves meceepeeceOÙes Ùee meeLeerÛÙee jesieeÛÙee ØemeejeÛÙee ojcÙeeve
Ie[CeeNÙee Iešvee, ceeveJeer DeeÛeej efJeÛeejele nesCeejs yeoue, yeoueCeejer ceeveefmekeâ
efmLeleer DeeefCe GoeefmevelesÛee ceeveJeeÛÙee mebhetCe& IešveeJej nesCeeje heefjCeece Je
lemesÛe DeejesiÙeeÛeer YeefJe<ÙeeÛeer keâeUpeer ner yeeye peieCÙeeÛÙee mheOexÛee cenòJeeÛee
Ieškeâ "¤ ueeieuee neslee ns DeYÙeemeCes iejpesÛes Jeešues.

Ùee meieàÙee Ûe{-Gleejele Ùee peieCÙeeÛÙee mheOexle megceejs oesve ceefnves Heâòeâ
ef›eYeüce Je mebYeüceeJemLesleÛe iesues. petve 2020 ÛÙee heefnuÙee Dee"Je[Ÿeele keâener
ØeceeCeele uee@keâ[eTve efMeefLeue keâjCÙeele Deeues DeeefCe peieCÙeeÛÙee meJeÙeerletve
Deelee efMe#eCeeÛes keâeÙe? ne ØeMve meceepeeuee Yes[meeJet ueeieuee. ÙeehetJeea keâener
ØeceeCeele ‘Dee@veueeF&ve’ efšefÛebie efkebâJee keäueemesme ne Meyo heefjefÛele veJnlee Demes
veener cee$e lees meJeÙeerÛee efveef§eleÛe veJnlee.

keâesefJe[Ûee Oeeskeâe DeesUKetve Dee@veueeF&ve efšefÛebieÛÙee ieeF&[ueeF&vme petve ÛÙee
veblej petuew 2020 heÙeËle Øeehle nesJet ueeieuÙee. Pegce DeeefCe iegieue ceerš Ùee
Dee@veueeF&ve efšÛeeRie Øeesieece De@heÉejs cegueebvee lÙeebÛee DeYÙeeme›eâce efMekeâefJeCÙeeme

[e@. çJesleebyejer keâvekeâob[s
meneÙÙekeâ ØeeOÙeehekeâ,
meceepeMeeŒe efJeYeeie,

MeemekeâerÙe %eeveefJe%eeve ceneefJeÅeeueÙe,
Deewjbieeyeeo.

a.addhyayan@gmail.com
cees. 9970465923
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meg¤Jeele Peeueer.
mebMeesOeveeÛee GösMe : meÅe:keâeueerve meeceeefpekeâ efmLeleerÛee

Dee{eJee IesCes Je Dee@veueeF&ve efMe#eCe heæleermebyebOeer efJeÅeeLÙeeËÛÙee
mecemÙee peeCetve IesCes.

mebMeesOeve heæleer : meojerue mebMeesOeveemee"er ØeeLeefcekeâ
leLÙe mebkeâueve heæleer Je efÉleerÙe leLÙe mebkeâueve heæleerÛee
Jeehej keâjCÙeele Deeuee Deens.

vecegvee cnCetve Dee@veueeF&ve efMe#eCe IesCeeNÙee heoJeer Jeiee&leerue
100 efJeÅeeLÙeeËMeer šsefueHeâesve Éejs mebJeeo meeOeuee lemesÛe
efveefj#eCe heæleerÛee DeJeuebye kesâuee iesuee Deens.

leLÙe efJeMues<eCe : mebyebefOele efJe<eÙeeÛes DeOÙeÙeve kesâuÙeeveblej
Demes efveoMe&veeme Deeues keâer, Skeâe efšefÛebie «egheceOÙes GheefmLele
efJeÅeeLÙeeËhewkeâer Heâòeâ 25 škeäkesâ efJeÅeeLeea menYeeie IesT ueeieues
yeekeâer efJeÅeeLeea keâe menYeeie Iesle veenerle? ÙeeÛes keâejCe
MeesOeCÙeeÛee mebyebefOele mebMeesOeve DeYÙeemeeojcÙeeve ØeÙelve kesâuee
Demelee heg{erueØeceeCes efJeÅeeLÙeeËveer keâejCe meebefieleues.
1. meojerue mecetneceOeerue keâener efJeÅeeLeea «eeceerCe Jee

otie&ce Yeeieele jenleele lÙeecegUs lÙeebvee Dee@veueeF&ve
keäueemesme keâjCÙeemee"er FbšjvesšÛeer peer megefJeOee ueeieles
leer lÙee «eeceerCe Yeeieele GheueyOe nesle veener. yejsÛeoe
FueskeäšêrefmešerÛeer mecemÙee efvecee&Ce nesles. keäueemesme
keâjleevee Deveskeâoe vesšJeke&â peeles efkebâJee efMekeâefJeCeeNÙee
JÙeòeâerÛee DeeJeepe mhe° Ssketâ Ùesle veener. efkebâyentvee
keâener ef"keâeCeer lej FbšvesšÛeer MetvÙe škeäkesâ GheueyOelee
DemeuÙeeÛes mecepeles.

2. DeeefLe&keâ IeškeâebÛee Ùee IešvesMeer ØelÙe#e mebyebOe Ùeslees.
Dee@veueeF&ve keäueemesmemee"er efJeÅeeLÙeeËkeâ[s lelmece megefJeOee
DemeCeeje ue@heše@he efkebâJee efkeâceeve ceesyeeF&ue DemeCes
Dehesef#ele Deens.
hejbleg meojerue DeYÙeemeeojcÙeeve Demes Dee{Uues keâer,
keâener efJeÅeeLeea Je lÙeebÛes kegâšgbye ns DeeefLe&keâ Â°erves
me#ece veenerle. lÙeecegUs les Demee ceesyeeF&ue efJekeâle
IesT Mekeâle veenerle.

3. meeceevÙele: Dee@HeâueeF&ve Jeiee&ceOÙes cegueebvee veesšdmeÛÙee
mJe¤heele lÙeebÛÙee DeYÙeeme›eâceeÛeer ceeefnleer osCes meeshes
DemeeÙeÛes. hejbleg Dee@veueeF&ve keäueemesme ceOÙes les
ceneefJeÅeeueÙeele ÙesT Mekeâle veenerle. efMeJeeÙe

lÙeebÛÙeeJejerue keâejCeebcegUs les Dee@veueeF&ve keäueemesme
ner keâ£ Mekeâle veenerle. ner meÅe:efmLeleer DemeuÙeeÛes
efveoMe&veeme Deeues Deens.
Dee@veueeF&ve Jeie& ne DeepeÛÙee peerJeveceeveeÛee DeefJeYeepÙe
Yeeie Demeuee lejer lÙeeÛes Flej hewuetner heneJeÙeeme
efceUleele. ØelÙeskeâ efJeÅeeLÙeeËheÙeËle efMe#eCe heesÛeJeeÙeÛes
Demesue lej meceepeeleerue ner mece-efJe<ecelesÛeer ojer
cees"e De[LeUe "jle Deens.

4. hejer#ee heæleerÛÙee mJe¤heele Peeuesues yeoue DeeefCe
efMe#eCeefJe<eÙekeâ yeoueCeejer heefjefmLeleer mecepetve IesCÙeeme
meÅe:keâeUele Deveskeâ mecemÙeebvee meeceesjs peeJes ueeiele
Demetve heefjefmLeleer pegUJetve IesCÙeeme JesU ueeiele
Deens.

5. efJeÅeeLÙeeËÛÙee Ùee efMe#eCeefJe<eÙekeâ mecemÙeebefMeJeeÙe Flej
ner keâener Ieškeâebheemetve JebefÛele jenle DemeuÙeeÛeer
YeeJevee lÙeebveer JÙekeäle kesâueer.
lÙeebÛÙee celeevetmeej ceneefJeÅeeueÙeeleerue JeeleeJejCe,
Jeie&efce$e, ØeeOÙeehekeâebMeer efMe#eCeefJe<eÙekeâ mebJeeo, keâe@uespe
keâós, ke@âšerve, DeeheuÙee efJe<eÙeeMeer mebyebOeerle ØeespeskeäšÛes
keâeÙe&, lÙeemee"erÛeer ceeefnleer pecee keâjCes, «ebLeeueÙe
Jeehej, je°^erÙe mesJee Ùeespevee, Sve.meer.meer., ›eâer[e
ÙeemebyebOeerle JesieJesieUs meecegoeefÙekeâ keâeÙe&›eâce, Ghe›eâce,
efHeâu[šêrhe, mebMeesOeve Ùee meJe& yeeyeeRheemetve efJeÅeeLeea
otj Peeues. lÙeebÛÙee DeeÙeg<Ùeeleerue cenòJeeÛes efoJeme
efceUCÙeeÛeer lÙeebvee hegvne mebOeer efceUCeej veener.

ceneje°̂ele veesJnWyej 2020 ÛÙee ojcÙeeve ceneefJeÅeeueÙeele
keâener ØeceeCeele efJeÅeeLeea ÙesCÙeeme meg®Jeele Peeueer. hejbleg
keâesjesvee efJe<eeCetÛeer Heâòeâ heefnueer ueeš mebheueer nesleer. Oeeskeâe
keâeÙece neslee. DeefleØeceeCeele meceepeeÛes vegkeâmeeve keâjCeejer
keâesjesvee efJe<eeCetÛeer ogmejer ueeš ÙesCes yeekeâer nesles.

Mew#eefCekeâ Je<ee&ÛÙee JesUehe$ekeâele yeoue Peeuee. ogmejer
ueeš ceeÛe& 2021 ÛÙee heefnuÙee ogmeNÙee Dee"Je[Ÿeele
meg® Peeueer DeeefCe hegvne ceneefJeÅeeueÙe yebo keâjCÙeeÛÙee
metÛevee Øemeeefjle PeeuÙee. lÙeeveblej hegvne efJeÅeeLeea ceneefJeÅeeueÙeele
ÙesCes yebo Peeues. Ùee meieàÙee ØekeâejecegUs efJeÅeeLeea Jeiee&le
mebYeüce DeJemLee efvecee&Ce Peeueer.

efve<keâ<e& : SketâCeÛe, Jejerue DeYÙeemeeceOetve Demes efometve
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Ùesles keâer, keâesjesvee mebkeâšeÛÙee keâeUele ceje"Jee[Ÿeeleerue
«eeceerCe Yeeieele jenCeejs efJeÅeeLeea lemesÛe DeeefLe&keâ yeepet veepetkeâ
DemeCeejs efJeÅeeLeea Ùeebvee Dee@veueeF&ve efMe#eCe heæleer Skeâ
mecemÙeelcekeâ ¤heele meceesj Ùesle Deens.

DeMeer DeeMee keâjCÙeeme njkeâle veener keâer, keâesjesvee mebkeâš
keâener keâeUeveblej ve° nesF&ue efkebâJee efMe#eCeeheemetve JebefÛele
jenCeeNÙee Ùee efJeÅeeLÙeeËÛeer heefjefmLeleer megOeejsue. ÙeeJejerue
GheeÙeÙeespevesÛee efJeÛeej nesCes ne cegUele GheeÙeÙeespevesÛeeÛe
Yeeie Demet Mekeâlees Demes cnCelee ÙesF&ue.
meboYe& metÛeer :
1. owefvekeâ ØeYeele, hetCes.

2. owefvekeâ efoJÙe ceje"er, Deewjbieeyeeo.
3. owefvekeâ mekeâeU.
4. The Art of Teaching Online, 2017,

Cooperman, L.

5. Rewriting Education, 2018, John, Couch.

6. Social Presence and Identity in Online

Learning, 2020, Hai - Jew, S.

7. efMe#eCeMeeŒe Je peerJeve efMe#eCe heæleer, 1952,
lees. heg. Gòejoeles, Ye. je. heešerue.

-00-
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veeJe[lÙee efJe<eÙeeÛeb keâeÙe?

Øemleekevee :
veeke[lee efke<eÙe DeeheuÙeehewkeâer yengleskeâebÛÙee jeMeerle DemeleesÛe. keâefjDejÛÙee

ceeies }eieuÙeekej DeYÙeemeeÛes efke<eÙe pejer ceeies he[}s Deme}s, lejerner owvebefove
DeeÙeg<Ùeele Deveskeâ efke<eÙe veeke[les Demeleele. GoenjCeeLe& keâener peCeebvee MeshetÛeer
Yeepeer Deeke[le veener. iegCeOece& ceeefnleer Demetvener Deveskeâ }eskeâ Meshet}e veekeâ
cegj[leele. veeke[leer Deme}s}er MeshetÛeer Yeepeer me}ie ogmeNÙee efokeMeer heeveele
vekeâes Demeles. ceie Mee}sÙe efkeÅeeLeea Je<ee&vegke<e&s veeke[lÙee efke<eÙeeÛee DeYÙeeme keâmee
keâjle Demeleer}?
efke<eÙeeÛeer keâuhevee :

Ùeboe keâesefke[cegUs onekeerÛÙee hejer#ee hetCe&heCes jö PeeuÙee. iesuÙee ke<eea
Yetiees}eÛeer hejer#ee nesT Mekeâ}er veknleer. onekeerÛÙee keâener efkeÅeeLÙeeËveer Ùee
efveCe&ÙeeÛeb ‘Decetkeâ Decetkeâ yeesefjbie efke<eÙeeÛeer hejer#ee Åeekeer }eieCeej veener' Ùee
DeLe&eves mkeeiele kesâ}b. ÙeecegUs efkeÅeeLÙeeËÛÙee veeke[lÙee efke<eÙeebÛee Øeçve ceveele
efvecee&Ce Pee}e DeeefCe Ùee efke<eÙeeÛee mkeleb$eheCes efkeÛeej keâjCÙeeÛeer DeekeMÙekeâlee
keeš}er.

onekeerÛeb ke<e& ns GÛÛe efMe#eCeeÛee heeÙee mecepe}b peeleb. lÙee DeLee&ves efkeÅeeLÙeeËÛÙee
DeeÙeg<Ùee}e keâ}ešCeer osCeejb ns cenòkeeÛeb Mew#eefCekeâ ke<e&. DeMee cenòkeeÛÙee
ke<ee&le efkeÅeeLÙeeËÛee DeYÙeeme leCeekecegkeäle keeleekejCeele nesCeb cenòkeeÛeb Deens.
efkeÅeeLÙeeËÛeer GÛÛe efMe#eCeemee"er Yekeäkeâce heeÙeeYejCeer knekeer, Demee Deehe}e
ØeÙelve Demes}, lej lÙeemee"er "esme heeke}b GÛe}CÙeeÛeer DeekeMÙekeâlee Deens.

GÛÛe efMe#eCeemee"er efke<eÙeeÛeer efveke[ keâjCÙeeÛeb mkeeleb$Ùe onekÙee FÙeòesleuÙee
efkeÅeeLÙeeËvee vekeäkeâerÛe DemeeÙe}e nkeb. efveke[}suÙee efke<eÙeeÛee efkeÅeeLÙee&ves Deeke[erves
DeYÙeeme keâ™ve Mew#eefCekeâ iegCekeòee DeefOekeâ GbÛeekeCÙeemee"er ner yeeye efveefMÛeleÛe
hees<ekeâ "js}.

Ùee efke<eÙeeÛÙee Deveg<ebieeves efkeÛeej keâjleevee keâener Øeçve meceesj Dee}s. meke&Ûe
efkeÅeeLÙeeËÛee veeke[lee efke<eÙe Demes} keâe? Ùee veeke[lÙee efke<eÙeeheemetve efkeÅeeLÙeeËvee
metš nkeer Demes} keâe? veeke[lÙee efke<eÙeeÛee DeYÙeeme efkeÅeeLeea veeF&}epe cnCetve
keâjleele keâe?
efke<eÙeeÛeer DeesUKe :

pekeUheeme meieUŸeeÛe efJeÅeeLÙeeËÛee keâesCelee vee keâesCelee efke<eÙe veeke[lee
Demeekee. DeLee&le Ùee}e keâener Dehekeeo Demeleer}, DeMeer ceePeer OeejCee nesleer.
onekeer GòeerCe& nesTve GÛÛe efMe#eCe IesCeejs efkeÅeeLeea DeeheuÙee veeke[lÙee efke<eÙeeyeö}
ceeskeâUsheCeeves yees}t Mekeâleer}, ns }#eele IesTve ceer Skeâe ÚesšŸee mecetne}e Ûeej

n<e&keOe&ve oeref#ele
mebheeokeâerÙe meneÙÙekeâ ,
ØeeosefMekeâ ke=òe efkeYeeie,

DeekeâeMekeeCeer, Deewjbieeyeeo
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Øeçve efkeÛee™ve veeke[lÙee efke<eÙeeyeö} peeCetve IÙeeÙeÛeb
"jke}b. Ûeej ØeçveebÛeer Skeâ Øeçveeke}er ceer Ùee efkeÅeeLÙeeËvee
hee"ke}er. lÙeebveer leer Ye™ve hejle hee"ke}er. Skeâener efkeÅeeLÙee&ves
veeke[lee efke<eÙe ‘veener' Demeb cnš}b veknleb. ØelÙeskeâeÛee
keâesCelee vee keâesCelee efke<eÙe veeke[lee nesleeÛe.
mebMeesOeveeÛeer heæle :

ner meke& ceg}b efkeefkeOe ceeOÙeceeletve DeeefCe efkeefkeOe ceb[Ueletve
onekeer GòeerCe& Pee}s}er Deensle. cegbyeF&, veeiehetj, Deewjbieeyeeo,
keâesunehetj, DebyeepeesieeF&, nwojeyeeo, Fbotj Ùee kesiekesieUŸee
Menjele jenCeejer ner ceg}b onekeer FÙeòee GòeerCe& nesTve,
Skeâ les leerve ke<e&s Pee}er Deensle. Ùee ceg}ebvee Ûeej kemlegefve…
ØeçveebÛeer Øeçveeke}er hee"ke}er. les Øeçve Kee}er} ØeceeCes
Deensle,
  1. legceÛee veeke[lee efke<eÙe keâesCelee ?

De. Yee<ee ye. efke%eeve keâ. ieefCele [. DevÙe
(‘[' ne heÙe&eÙe Demes}, lej efke<eÙeeÛeb veeke ef}ne)

  2. ne efke<eÙe vemelee lej onekeerÛÙee hejer#esÛeb o[heCe
keâceer Pee}b Demeleb keâe ?
De. nesÙe ye. veener keâ. meebielee Ùesle veener

  3. ne efke<eÙe vemelee, lej onekeerle legceÛeer iegCeebÛeer
škeäkesâkeejer kee{}er Demeleer keâe?
De. nesÙe ye. veener keâ. meebielee Ùesle veener

  4. onekeerle veeke[lÙee efke<eÙeeÛeer hejer#ee osCÙeeheemetve
metš efceUekeer keâe?
De. nesÙe ye. veener keâ. meebielee Ùesle veener

mebMeesOeveeÛee efvekeâe} :
meke&Ûe efkeÅeeLÙeeËveer DelÙeble lelhejlesves Øeçveeke}er Ye™ve

hee"ke}er. peCegkeâener lÙeebÛÙee ceveele Deme}s}s ØeçveÛe lÙeebvee
efkeÛeej}s nesles.

heefn}e Øeçve Deens, veeke[lee efke<eÙe keâesCelee? 37
škeäkesâ  efkeÅeeLÙeeËveer ‘meeceeefpekeâ efke%eeve’ ne efke<eÙe veeke[lee
DemeuÙeeÛeb meebefiele}b. lÙee Kee}esKee} 26 škeäkesâ efkeÅeeLÙeeËveer
Yee<ee, 21 škeäkesâ  efkeÅeeLÙeeËveer ieefCele, lej 16 škeäkesâ

efkeÅeeLÙeeËveer ‘efke%eeve’ efke<eÙe veeke[lee DemeuÙeeÛeb meebefiele}b.
Deeke=âleer ›eâceebkeâ 1

ogmeje Øeçve ‘ne efke<eÙe vemelee lej onekeerÛÙee hejer#esÛeb
o[heCe keâceer Pee}b Demeleb keâe?’ Ùee ØeçveeÛeb Gòej 74
škeäkesâ efkeÅeeLÙeeËveer ‘nesÙe' Demeb efo}b. 10 škeäkesâ efkeÅeeLÙeeËveer
‘veener’ ns Gòej efo}b, lej 16 škeäkesâ efJeÅeeLÙeeËveer ‘meebielee
Ùesle veener' ne heÙe&eÙe efveke[}e.

Deeke=âleer ›eâceebkeâ 2

eflemeje Øeçve ‘ne efke<eÙe vemelee, lej onekeerle legceÛeer
iegCeebÛeer škeäkesâkeejer kee{}er Demeleer keâe?’

Ùee ØeçveebÛeb Gòej 84 škeäkesâ efJeÅeeLÙeeËveer ‘nesÙe’ Demeb
efo}b, lej 16 škeäkesâ efkeÅeeLÙeeËveer ‘meebielee Ùesle veener'
Demeb Gòej efo}b.

Deeke=âleer ›eâceebkeâ 3
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ÛeewLee Øeçve ‘onekeerle veeke[lÙee efke<eÙeeÛeer hejer#ee
osCÙeeheemetve metš efceUekeer keâe?’

Ùee ØeçveebÛeb Gòej 47 škeäkesâ efkeÅeeLÙeeËveer ‘nesÙe' Demeb
efo}b. 26 škeäkesâ efJeÅeeLeea  ‘veener’ cnCeleele, lej 27
škeäkesâ efJeÅeeLÙeeËveer ‘meebielee Ùesle veener', ne heÙee&Ùe
efveke[}e.

Deeke=âleer ›eâceebkeâ 4

mebMeesOeveeÛee efve<keâ<e& :
efve<keâ<e& neÛe efveIelees keâer, ØelÙeskeâ efkeÅeeLÙeeËÛee keâesCelee

vee keâesCelee veeke[lee efke<eÙe Deens. Flej efke<eÙeebÛee DeYÙeeme
keâjleevee, veeke[lÙee efke<eÙeeÛeb efkeÅeeLÙeeËkej o[heCe Demeleb
DeeefCe lÙee o[heCeeletve yeensj ÙesCÙeeÛeer efkeÅeeLÙeeËÛeer FÛÚe
Deens. veeke[lÙee efke<eÙeeÛeb o[heCe vemes}, lej DeeheCe
DeefOekeâ Gòece ÙeMe efceUket Mekeâlees, Demee yengleebMe efkeÅeeLÙeeËvee
efkeMkeeme Deens.
GheeÙeÙeespevee :

onekeerheÙeËÛÙee DeYÙeeme›eâceeÛÙee jÛevesceeies efkeÅeeLÙeeËvee
ØelÙeskeâ efke<eÙeeÛeer DeesUKe knekeer, lÙee lÙee efke<eÙeeÛeer ØeeLeefcekeâ
ceeefnleer efceUekeer, neÛe cegKÙe GösMe Deens.

ne GösMe Dee"kÙee FÙeòesheÙeËle yeNÙeehewkeâer hetCe& nesleevee
efomelees. ceie pÙee efke<eÙeeÛeer Dee"kÙee FÙeòesheÙeËle Dehesef#ele
leeW[DeesUKe hetCe& nesle Demes}, DeMee efke<eÙeebÛeer vekekeer

DeeefCe onekeerle efkeÅeeLÙeeËvee metš osCÙeeyeeyele efkeÛeej keâjeÙe}e
keâeÙe njkeâle Deens.

GoenjCeeLe& - pÙee efkeÅeeLÙeeËvee ieefCele DeeefCe efke%eeveele
ieleer Demeles, les onekeerveblej meenefpekeâÛe ieefCele DeeefCe
efke%eeveeÛee DeYÙeeme keâ™ FefÛÚleele. DeMee efkeÅeeLÙeeËvee
vekekeer DeeefCe onekeerle meeceeefpekeâ efke%eeveeÛÙee hejer#esÛeer
metš efceUekeer. Flej efke<eÙeebyeeyelener Demee heÙee&Ùe Demeekee.

cnCepes ne efke<eÙe DeYÙeeme›eâceele Deme}e lejerner, lÙee
efke<eÙeeÛeer hejer#ee IesT veÙes. efkeÅeeLÙeeËvee heg{s pÙee efke<eÙeeÛeb
efMe#eCe IÙeeÙeÛebÛe vemes}, lÙee efke<eÙeeÛÙee hejer#esÛeer peyeeyeoejer
DeeheCe lÙeebÛÙeekej keâe keâjekeer?

lemebner iesuÙee keâener ke<eeËheemetve ‘yesmš Dee@Heâ HeâeF&kn'
ner mebkeâuhevee ™{ Pee}s}er Deens. hejer#ee osTve yesmš
Dee@Heâ HeâeF&kn "jkeCÙeeSskepeer efkeÅeeLÙee&Ûes pes yesmš heeÛe
efke<eÙe Deensle, lÙeeÛeerÛe hejer#ee IÙeeÙe}e keâeÙe njkeâle
Deens?
meejebMe :

ØelÙeskeâ efkeÅeeLÙeeËÛee SKeeoe veeke[lee efke<eÙe Deens lÙee
efke<eÙeeÛeb lÙee}e o[heCe Demeleb. Heâkeäle ieefCele efkeâbkee Yee<eeÛe
vekns, lej meeceeefpekeâ efke%eeve ne efke<eÙe megæe efkeÅeeLÙeeËkej
o[heCe DeeCelees.

onekeerÛeb ke<e& ns efkeÅeeLÙeeËÛÙee GÛÛe efMe#eCeeÛee heeÙee
Yekeäkeâce keâjCeejb ke<e& Demeleb. efkeÅeeLÙeeËvee efke<eÙe efveke[erÛeb
mkeeleb$Ùe efceUe}b, DeYÙeemeemee"er leCeekecegkeäle keeleekejCe
efceUe}b, lej lÙeeletve GÛÛe efMe#eCeeÛee opee& GbÛeekes}. ns
meieUs mekeâejelcekeâ yeo} Ie[tve ÙesCeb Dehesef#ele Demes}, lej
Mee}eble hejer#esle, veeke[lÙee efke<eÙeeÛeer hejer#ee osCÙeeheemetve
efkeÅeeLÙeeËvee metš efceUeÙe}e nkeer.
meboYe& :

meoj }sKeemee"er keâesCelÙeener hegmlekeâeÛee, }sKeeÛee DeLekee
efkeOeeveeÛee meboYe& IesCÙeele Dee}s}e veener.

-00-
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iees<eJeeje (Abstract) :
mJeeleb$Ùeesòej keâeUeleerue 1952-53 ÛÙee cegoueerÙeej DeeÙeesieeves MeeUebmee"er

ØeefMeef#ele efMe#ekeâ leÙeej keâjCÙeemee"er efJeÅeeueÙes efJeÅeeheer"ebMeer mebueive keâjeefJele
DeeefCe efJeÅeeheer"erÙe ØeefMe#eCe ÅeeJes Ùeemee"er Sce. S[d., heerSÛed. [er. Ùee heoJÙee
meg® keâjCÙeele DeeuÙee. 1964-66 ceOÙes efMe#eCe DeeÙeesieecegUs osMeeleerue meJe&
ØeefMe#eCe mebmLee efJeÅeeueÙeeÛÙee opee&ÛÙee DemeeJÙeele Je efMe#ekeâebvee GÛÛe efMe#eCeemee"er
mebOeer efceUefJeCÙeemee"er šheeueer DeYÙeemekeâebvee ØeeOeevÙe osCÙeele Deeues. 1986
ÛÙee je°êrÙe OeesjCeeveblej efJeÅeeheer"erÙe mlejeheÙeËle efMe#eCeeÛee efJemleej ØeÛeb[
ieleerves Jee{uee.

ØeeÛeerve keâeUeheemetve YeejleerÙe peerJeve heæleer iegCeJeòesuee cenòJe efouesues Deens.
le#eefMeuee Je yeewækeâeueerve veeueboe ner ØeeÛeerve efJeÅeeheer"s lÙeebÛÙee iegCeJeòesmee"er
Øeefmeæ nesleer. GÛÛe efMe#eCeele cees"Ÿee ØeceeCeele heefjJele&veelcekeâ megOeejkeâebvee JeeJe
efceUeuee Ùeemee"er Ûeewleerme Je<ex pegvÙee 1986 ÛÙee efMe#eCeeÛeer peeiee veJes je°^erÙe
efMe#eCe OeesjCee 2020 Iesleueer Deens. meJeeËvee meceeve mebOeer, efve:he#eheeleer opee&,
hejJe[Ceejs efMe#eCe DeeefCe GòejoeÙeerlJe Ùee mlebYeeJej ns OeesjCe DeeOeejuesues
Deens.
ØemleeJevee (Introduction) :

iegCeJeòeehetCe& efMe#eCe ner meceepeesVelesÛeer heefnueer heeÙejer Deens. Ùeemee"er Meemeveeves
ÙeehetJeea 2013 ceOÙes GÛÛe efMe#eCeeuee efyekeâš DeJemLesletve keâe{CÙeemee"er Skeâ
efJeMes<e Ùeespevee ‘je°êrÙe GÛÛemlej efMe#ee DeefYeÙeeve (RUSA) ner Ùeespevee DeeKeueer,
efpeÛes Gefö°Ÿes ceneefJeÅeeueÙeeleerue ØeJesMe #ecelee Jee{Jetve GÛÛe efMe#eCeeÛÙee
efJemleejele opee& DeeefCe meceeve mebOeerJej Yej osTve ceefnuee, DeuhemebKÙeebkeâ DeeefCe
Dehebieevee GÛÛe efMe#eCeemee"er Øeeslmeeefnle keâ®ve DevegmetefÛele peeleer-peceeleeryejesyejÛe
meeceeefpekeâ, Mew#eefCekeâÂ°Ÿee ceeieeme JeieeËvee GÛÛe efMe#eCeeceOÙes hegjsMee mebOeer
GheueyOe keâ®ve osCes. meÅeefmLeleerle 2020 ceOeerue je°^erÙe efMe#eCe IeesjCeeceOÙes
2035 heÙeËle 50 škeäkeäÙeebheÙeËle peerF&Deej Ûee škeäkeâe Jee{JeCÙeeJej Yej efouee
Deens. pÙeeceOÙes 2018 ceOÙes 26.3 škeäkesâ mekeâue veeWoCeer iegCeesòej neslee.

meve 2019-20 ceOÙes GÛÛe efMe#eCeeceOeerue efJeÅeeLÙeeËÛes ØeceeCe 26
škeäkesâ Deens. AISHE ÛÙee efjheesš&vegmeej 2019-20 ceOÙes heerSÛed. [er. keâjCeeNÙee
efJeÅeeLÙeeËÛeer mebKÙee 2.03 ueeKe Demetve lÙee ØeceeCeele efMe#ekeâebÛeer meKÙee
1.17 ueeKe Deens. Jejerue efjheesš&vegmeej efJeÅeeheer"ebÛeer mebKÙee 1043 cnCepesÛe
2 škeäkesâ Deens. lej megceejs 42343 ceneefJeÅeeueÙes Demetve Keepeieer mebmLee

GÛÛe efçe#eCe mebmLesle iegCeJeòeehetCe&
efçe#eCeeyeeyele OeesjCes Je DeefOekeâej

Je<ee& oeceesOej efçebos
DeLe&MeeŒe efJeYeeie,

[e@. yeeyeemeensye Deebyes[keâj
ceje"Jee[e efJeÅeeheer", Deewjbieeyeeo
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11.77 ueeKe Flekeâer Deens. ceveg<ÙeyeU efJekeâeme ceb$eeueÙeeÛÙee
(HRD) efjheesš& 2016-17 ÛÙee Deekeâ[sJeejervegmeej
ceneje°^ele 48 efJeÅeeheer"s DeeefCe lelmece Mew#eefCekeâ mebmLee
neslÙee. lÙeehewkeâer 21 (44) škeäkesâ mejkeâejer efJeÅeehee"s lej
lÙeeleerue efJeÅeeLÙeeËÛes ØeceeCe 85 škeäkesâ nesles. ceneje°êle
SketâCe 4066 ceneefJeÅeeueÙes nesleer.

veJeerve Mew#eefCekeâ OeesjCe 2020 vegmeej iegCeJeòee
Jee{eryeeyele efJeMes<e OeesjCes DeeKeueer Deensle. pÙeeceehe&âle GÛÛe
efMe#eCe IesCeeNÙee efJeÅeeLÙeeËvee mebOeer DeeefCe meeOeves GheueyOe
keâ®ve osTve lÙeebÛÙeekeâ[tve efJeefJeOe mebMeesOeveeceehe&âle meeceeefpekeâ
efJekeâeme Ie[tve ÙesF&ue Je meJeeËvee meceeve mebOeer Øeehle nesF&ue.
ÙeeceOÙes heg{erue efJeefJeOe OeesjCes iegCeJeòeeJee{ermee"er jeyeefJeueer
Deensle. heeÙeeYetle megefJeOee, GÛÛe opee&Ûes GoejceleJeeoer efMe#eCe
DeOÙeÙeveeme hees<ekeâ JeeleeJejCe, me#ece DeOÙeehekeâ, mJeeÙeleòee,
efJeefveceÙeeÛÙee ØeCeeueerceOÙes yeoue, JÙeJemeeefÙekeâ efMe#eCe,
je°̂erÙe mebMeesOeve heâeTb[sMeve FlÙeeoer.
De) DeYÙeeme efJe<eÙeeÛes Gefö°Ÿes
      (Objectves of the Study) :
1) GÛÛe efMe#eCe mebmLesleerue iegCeJeòesÛee DeYÙeeme keâjCes.
2) GÛÛe efMe#eCe mebmLesleerue efJeefJeOe OeesjCeebÛee Je

DeefOekeâejebÛee DeYÙeeme keâjCes.
3) veJeerve Mew#eefCekeâ OeesjCeeÛee DeYÙeeme keâjCes.
ye) mebMeesOeve heæleer
      (Research Methodology) :

meoj mebMeesOeve heæleer ner ogÙÙece meeOeve meece«eerJej
DeeOeejerle Demetve GÛÛe efMe#eCe mebmLesle iegCeJeòeehetCe& efMe#eCeeyeele
OeesjCes Je DeefOekeâej Ùee efJe<eÙeeJejerue mebMeesOeve hetCe& keâjCÙeemee"er
JeCe&veelcekeâ Je efJeMues<eCeelcekeâ heæleerÛee Jeehej keâjCÙeele
ÙesCeej Demetve ogÙÙece DeeOeej meece«eerceOÙes MeemeveeÛes efJeefJeOe
DenJeeue, ceeefmekeâ, Jele&ceevehe$es DeYÙeemekeâebÛeer celes, meboYe&
«ebLe, MeesOe efveyebOe DeeefCe ØekeâeefMele DeØekeâeefMele mebbbMeesOeve
meeefnlÙe, efJeefJeOe mebkesâle mLeUs FlÙeeoerÉejs ceeefnleer mebkeâefuele
keâjCÙeele ÙesF&ue.
1) iegCeJeòesÛee DeLe& :

iegCeJeòee ner mekeâejelcekeâ Je ieefleMeerue mebkeâuhevee
Demetve DeLe&hetCe& ke=âefle efveÙeespeveeÛÙee DeejeKe[ŸeeceOÙes
mee¢e keâjlee Ùesles. ›eâe@heâ[& Je Megšuej ÙeebÛÙee celes,

Kejsoer kessâuesuÙee Jemletle keâesCelesner oes<e veenerle. DeMee
vekeâejelcekeâ mebkeâuhevesSJepeer leer Jemlet GheYeeskeälÙeeuee
efkeâlehele GheÙegòeâ Jee cetuÙeJeeve Jeešles ÙeeyeeyeleÛeer
mekeâejelcekeâ mebkeâuhevee cnCepes iegCeJeòee nesÙe. iegCeJeòesÛes
efMe#eCe cnCepes efJeÅeeLÙeeËmee"er efMekeâJeCÙeeÛes efve<keâ<e&
keâe{CÙeemee"er DeOÙeeheveMeeŒeerÙe leb$eeÛee kesâuesuee Jeehej.
ÙeeceOÙes DeYÙeeme›eâce DeeefCe keâesme& meece«eerÛeer ØeYeeJeer
jÛevee efJeefJeOe meboYe& efJeÛeejCes, DeefYeØeeÙe JeehejCes
DeeefCe efMe#eCeeÛes ØeYeeJeer cetuÙeebkeâve Ùeemen Deveskeâ
DeeÙeeceebÛee meceeJesMe Deens.

2) iegCeJeòeehetCe& Mew#eefCekeâ OeesjCe :
iegCeJeòesÛÙee DeOÙeeheveemee"er heeef"byee ne efJeefJeOe
Ghe›eâceebÉejs oMe&efJeuee peeT Mekeâlees. pÙeecegUs
DeOÙeeheve Øeef›eâÙesÛeer iegCeJeòee, keâeÙe&›eâceeÛeer meece«eer
lemesÛe efJeÅeeLÙeeËÛeer efMe#eCe heefjefmLeleer megOeejueer peeT
Mekeâles. efkeâlÙeskeâoe mebmLeeceOÙes JÙeeJemeeefÙekeâ efJekeâeme
Ghe›eâce Iesleues peeleele. Goe. ØeeOÙeehekeâebmee"er mesJee
ØeefMe#eCe, efMe#eCe heæleerceOÙes heeÙeeYetle megefJeOeebÛee
cenòJe Deens. Goe. «ebLeeueÙes, mebieCekeâerÙe megefJeOee,
Ùee leebbbef$ekeâ efMe#eCeeuee yeUkeâšer osleele. efJeÅeeLÙeeËÛÙee
keâle= &lJeeÛes meceLe&ve keâjCÙeemee”er Goe. meuuee,
ceeie&oMe&ve,
efJeÅeeLÙeeËÛes cetuÙeebkeâve keâjCes Ùeemee"er keâeÙe& DeeOeeefjle
keâeÙe&›eâce efJekeâeme DeeOeeefjle keâeÙe&›eâce, #ecelee DeeOeejerle
cetuÙeebkeâve yeNÙeeÛe Ieškeâebveer iegCeJeòesÛÙee efMe#eCeeme
DeeIee[erJej DeeCeues Deens. ØelÙeskeâ efMe#eCe ØeCeeueerceOÙes
efJeÅeeLÙeeËÛÙee mebKÙesle YejerJe Jee{ Peeueer Deens. GÛÛe
efMe#eCeekeâ[s efJeÅeeLeea, heeuekeâ, keâue Jee{uee Deens.

3) leke&â mebiele mebmLeelcekeâ mebjÛevee :
efJeÅeeheer" efMe#eCe DeeefCe efJeÅeeheer"eleerue efMe#eCe
heæleercegUs DeMee JeeleeJejCeele ØeJesMe IesCÙeemee"er
efJeÅeeLÙeeËvee leÙeej keâjCes DeeefCe lÙeebvee ÙeesiÙe keâewMeuÙe,
%eeve, cetuÙes DeeefCe iegCeOeceeËmen megmeppe keâjCes
DeeJeMÙekeâ Deens. mebmLeebveer lÙeebÛÙee OeesjCeeÛee
ie gCeJeòesÛÙee efMe#eCeeMee r heefjIeerÙe megme bielelee
Jee{efJeCÙeeÛee ØeÙelve kesâuee Deens. pÙeecegUs efMe#eCeeÛÙee
iegCeJeòesle Jee{ nesle Deens.
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4) opexoej DeOÙeeheveemee"er mebmLeelcekeâ OeesjCes :
ØelÙeskeâ efJeÅeeMeeKesÛÙee meomÙeebÛeer JewÙeefòeâkeâ keâeÙe&#ecelee
iegCeJeòeehetCe& DeOÙeeheveemee"er cenòJehetCe& Ieškeâ Deens.
UGC ÛÙee efvekeâ<eebÛÙee DeeOeejs mebmLee, ceneefJeÅeeueÙes,
efJeÅeeheer"s ÙeebÛee iegCeJeòesÛee mlej Jee{CÙeeme meg®Jeele
Peeueer. pÙeecegUs kegâMeue efMe#ekeâ Je efMe#eCeeÛee opee&
Jee{Jetve cetuÙeebkeâve keâjCÙeemee"er ceeveJe mebmeeOeve
øesâceJeke&âceOÙes Mew#eefCekeâ keâewMeuÙeebÛee meceeJesMe kesâuee
peelees. veJeerve Mew#eefCekeâ OeesjCeevegmeej efMe#eCe ØeCeeueer
efleÛeer mebmke=âleer, jÛevee, Ùeb$eCee, ÙeeceOÙes mJeeÙeòee
KeesueJej ®peJeueer iesuÙeecegUs efJeÅeeLeea cetuÙeceeheve
Je mebMeesOeve ÙeebÛÙeemen Flej Mew#eefCekeâ yeeyeeRceOÙes
mJeleb$e mebmLeevee Mew#eefCekeâ Je ØeMeemekeâerÙe mJeeÙeòee
efoueer Demetve veJeerve keâeÙe&›eâce, Ghe›eâce meg® keâjCes
Je jeyeefJeCes, DeYÙeeme›eâce "jefJeCes, efJeÅeeLeea ØeJesMe
mebKÙee "jefJeCes Ùee iees°er kesâuÙee peeleele.

meceejeshe :
Yeejleeleerue GÛÛe efMe#eCe ØeCeeueerheg{s meJe&meeOeejCeheCes

leerve ØecegKe DeeJneves Deensle. GheueyOelee, hejJe[CÙeepeesies
Megukeâ Je iegCeJeòee Ùee eflevner iees°er SkeâeÛe JesUer meeOÙe
keâjCÙeeÛes Gefö°Ÿe Mew#eefCekeâ OeesjCe jeyeefJeleebvee kesâues Deens.

Mew#eefCekeâ iegCeJeòee Jee{eJeer Ùeemee"er Deveskeâ ØeÙelve kesâues
peele Demeues lejer iegCeJeòeeJee{ermee"er efMe#ekeâ DeeefCe mebMeesOekeâebvee
jepekeâejCeefJejefnle JeeleeJejCe DeeefCe Yeü°eÛeejcegòeâ JÙeJemLeeheve
GheueyOe keâ®ve ÅeeJes ueeiesue.

veJeerve Mew#eefCekeâ OeesjCeecegUs Je mebmLesleerue efceUCeeNÙee
DeefOekeâejecegUs efJeÅeeheer"s ner mebbMeesOeve GÅeesie keWâõs cnCetve
GoÙeeuee Ùesle Deens. Ùee iegCeJeòesyeeyeleÛÙee OeesjCeecegUs efJeÅeeLeea
efMe#ekeâ Je meceepe ÙeebÛeer ceeveefmekeâlee yeouetve JÙeJemeeÙeeefYecegKe
efMe#eCe IesCÙeele ÙesTve iegCeJeòeehetCe& ØeCeeueer jeyeefJeCÙeele
ÙesF&ue.

lemesÛe meJeeËvee meceeve mebOeer Je iegCeJeòesÛeer nceer osTve
efJeÅeeLÙeeËvee efJeefJeOe DeeefLe&keâ efMe<ÙeJe=lÙee osTve meJe& Ieškeâebvee
efMe#eCeeÛÙee ØeJeenele DeeCeCÙeeÛee GösMe hetCe& nesle Deens.
meboYe& :
1. AISEH Final Report 2019-20, he=. 2
2. ceveg<ÙeyeU efJekeâeme ceb$eeueÙe (HRD 2016-17) efjheesš&
3. je°̂erÙe Mew#eefCekeâ OeesjCe 2019 cemegoe
4. pib. gov.in

5. www.loksatta. com, December 2018

6. www. oecd.org sept . 2012

-00-
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F&-DeOÙeÙeve

ØemleeJevee :
efMe#eCe ner efvejblej ÛeeueCeejer Øeef›eâÙee Deens. peerJeveceeveele keâeUevetmeej

PeeuesuÙee yeoueebvee meeceeJetve IesCÙeemee"er efMe#eCe Øeef›eâÙesceOÙes megæe yeoue nesle
Demeleele. DeeheuÙee jespeÛÙee peerJeveeceOÙes Deveskeâ ØekeâejÛÙee yeoueeÛes pes ØeJeen
Ùesleele lÙee Deveg<ebieeves efMe#eCeeÛÙee Øeef›eâÙeslener ns yeoueeÛes ØeJeen Øeefleefyebefyele
nesle Demeleele. DeepeÛes Ùegie ns ceeefnleer leb$e%eeveeÛes Deens. ÙeecegUs peerJeveeÛee
meJe&Ûe #es$eeceOÙes Ùee leb$e%eeveeÛee ØeJeen efometve Ùeslees. lÙeeÛeØeceeCes lees efMe#eCeemeejKÙee
#es$eeceOÙes efometve Ùeslees. ceeefnleer leb$e%eeveeÛee DeOÙeÙeve, DeOÙeeheve DeeefCe cetuÙeceeheve
ÙeeceOÙes GheÙeesie keâ™ve efMe#eCe Øeef›eâÙesÛee opee& GbÛeeJeCÙeeme ceole nesles. DemeeÛe
Skeâ veJeØeJeen Deens keâer pees DeOÙeÙeveemee"er ceeefnleer leb$e%eeveeÛee Jeehej keâ™ve
Deeheues OÙesÙe, Gefö°Ÿe meeOÙe keâjlee ÙesF&ue. lÙee veJeØeJeeneuee F&-DeOÙeÙeve Demes
cnCeleele.
F&-DeOÙeÙeve-mebkeâuhevee :

F&-DeOÙeÙeveeceOÙes FbšjvesšÛÙee ceoleerves DeOÙeÙeve efJe<eÙeeÛes ØemlegleerkeâjCe
kesâues peeles. ÙeeceOÙes FbšjvesšÛÙee ceoleerves DeOÙeÙeve Øeef›eâÙesÛee efJemleej kesâuee
peelees. Ùee Øeef›eâÙesletveÛe mebMeesOekeâ, efJeÅeeLeea, efMe#eCe Ùeebvee Skeâ ØekeâejÛes JeeleeJejCe
efvecee&Ce keâ™ve efoues peeles. Hejbhejeiele DeOÙeÙeve efMe#eCe heæleerhes#ee F&-DeOÙeÙeve
ner veJeerve DeOÙeÙeve heæleer Deens. ner DeOÙeÙeve heæleer efJeÅeeLeea keWâefõle Deens.
efpeÛee meJeeËvee meceeve mebOeer GheueyOe keâ™ve osCÙeeceOÙes cenòJeeÛee Jeeše Deens.
F&-DeOÙeÙeveeÛee DeLe& ceeefnleer Je Øemeej leb$e%eeveeÛes peeUeceOÙes efMe#eCe DeeefCe
efMe#eCeeÛÙee Øeef›eâÙesle ØeÙeesie nesÙe.
1. yeÇeb[esve ne@ue : ‘pesJne ceeefnleerÛee mebÛeej DeebefMekeâ Jee hetCe& ™heele efJeÅegle

Ùeb$eeÛÙee ceeOÙeceeletve leLee JesyemeeF&š Je DeLeJee yengceeOÙeceeletve (meer[er
jesce, [er.Jeer.[er.) kesâues peeles, lesJne lÙeeuee F&-DeOÙeÙeve Demes cnCeleele.’

2. meeryeeršer-keâe@chÙegšjyesm[ š̂sefvebie mebieCekeâeceehe&âle ØeefMe#eCe.
3. [yuÙegyeeršer-Jesyeyesm[ šŝefvebie Fbšjvesš Éeje ØeefMe#eCe.
4. Marques, 2006 : “E-learning is distance education

through remote resources.”
5. E-Learning portal, 2009 : “E-learning is the use of

technology to deliver learning and training programs.”
6. Governors State University, 2008 : “E-learning is to take

a course online using a modem, wireless, or cable
connection to access academic course material from a

efJeveeÙekeâ oMejLe veekeâlees[s
ØeYeejer «ebLeheeue,

DeeoMe& keâuee Je JeeefCepÙe
ceneefJeÅeeueÙe

osmeeF&iebpe (Je[mee),
efpe. ie[efÛejesueer 441207
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computer, phone, or handheld device”
F&-DeOÙeÙeveeÛee Fefleneme :

F.me. 1904 meeueer The Machine veeJeeÛeer Skeâ
keâeuheefvekeâ ueIegkeâLee F&. Sce. Heâesme&šj Ùeeves efueefnueer. lÙeeceOÙes
E-learning, Virtual, Vedio Conferencing meejKÙee
mebkeâuhevee ceeb[CÙeele DeeuÙee.

lÙeeveblej Decesefjkesâleerue DeeneÙees jepÙeeleerue ceevemeMeeŒe
efJe<eÙeeÛes ØeeOÙeehekeâ efme[veer Øesme Ùeebveer Deveskeâ ØekeâejÛÙee
efJe<eÙeeJej efJeÅeeLÙeeËveer GheÙegòeâ DeMeer Skeâ ØeMvehes{er
Teaching Machine Ùee Ùeb$eeÛee MeesOe ueeJetve lÙeeÛÙee
ceoleerves leÙeej keâjCÙeele Deeueer.

F. me. 1960 ÛÙee megceejeme Partick Suppes
DeeefCe Richard Atkinson nes mš@ve heâes[& efJeÅeeheer"eleerue
ØeeOÙeehekeâ Demetve Ùeebveer mebieCekeâeÛÙee ceoleerves ueneve cegueebvee
ieefCele efJe<eÙe meeshÙeele meeshee keâ™ve efMekeâefJeCÙeeÛee Skeâ
Ghe›eâce jeyeefJeuee. F. me. 1965 meeueer DeeÙe. yeer. Sce.
Ùee mebieCekeâ kebâheveerves Course Writer veeJeeÛeer Skeâ
Dee@veueeF&ve ueefveËie mebieCekeâ ØeCeeueer leÙeej kesâueer ÙeecegUs
efMe#ekeâ, efJeÅeeLeea, DeYÙeeme›eâce leÙeej keâjCeejs le%e Ùee
meJeeËceOÙes Skeâ ogJee meeOeCÙeemee"er ØeÙelve meg™ Peeuee.

F. me. 1975 meeueer mšerJn pee@yme Je mšerJn Jee@PeefveDeBkeâ
Ùee oesIeebveer efceUtve ueeJeuesuÙee heme&veue keâe@chÙegšjÛÙee MeesOeecegUs
F&-DeOÙeÙeveeÛÙee mebkeâuhevesuee peemle ØeceeCeele Ûeeuevee efceUeueer.
90 ÛÙee oMekeâeceOÙes šerce yeve&me&ueer Ùeeves ueeJeuesuÙee www
(world wide web) ÛÙee MeesOeecegUs efMe#eCe #es$eeceOÙes
Deveskeâ yeoue Peeues.
F&-DeOÙeÙeveeÛeer Gefö°Ÿes :
1. keâesCelÙeener osMeeleerue ØeeOÙeehekeâebkeâ[tve ceeie&oMe&ve.
2. keâesCelÙeener Yeeieele, mLeUele GheueyOelelee.
3. keâesCelÙeener JesUeÛes, he$ekeâeÛes yebOeve veener.
4. meceepeeÛÙee JesieJesieUŸee mecegneÛee efJeÛeej ue#eele

Ieslee Ùeslees.
5. keâewšgbefyekeâ peyeeyeoejer meebYeeUleebvee Iejer yemetve

efMe#eCeeÛeer meesÙe.
6. Meejerefjkeâ De[ÛeCeer, JesieJesieUŸee iejpee DeeefCe

yegæŸeebkeâeÛee efJeÛeej keâ™ve efMe#eCeeÛÙee keâeÙe&›eâceeÛeer
™hejs<ee leÙeej keâjlee Ùesles.

7. ueJeefÛekeâlee Je megiecelee.
F&-DeOÙeÙeveeÛÙee ceÙee&oe :
1. efMemleyeælee Je DeefveÙeefcelelesÛee DeYeeJe.
2. leb$e%eeveeÛÙee megefJeOeebÛee DeYeeJe.
3. mebieCekeâ keâewMeuÙeeÛee DeYeeJe.
4. GheefmLeleerle ueJeefÛekeâlee lÙeeÛeØeceeCes efJeÅeeLÙeeËvee

efouesuÙee mJeeOÙeeÙeemee"er keâeÙe& hetCe& ve nesCes.
5. DeeefLe&keâÂ°Ÿee heâeÙeosMeerj DemesueÛe ns efveef§eleheCes

meebielee Ùesle veener.
F&-DeOÙeÙeveeÛÙee ØemeejCeeÛeer meeOeves :
1. Dee@Leefjbie štume :

ns Skeâ ØekeâejÛes De@efhuekesâMeve mee@heäšJesDej Deens. Dee@Leefjbie
štume ner HTML XML efkebâJee DHTML Ùee Øekeâejele
GheueyOe Demeleele. ÙeeÉejs efJeÅeeLÙeeËÛÙee DeeJeMÙekeâlesØeceeCes
DeeefCe menpeefjlÙee mecepeCÙeeme meeshes DeMee heæleerves F&-
DeOÙeÙeveeÛee DeYÙeeme›eâce leÙeej kesâuee peelees. Goe. Hegmlekeâeleerue
hee"eØeceeCes, «ee@efheâkeäme, Ûeešdme&, Deeke=âlÙee, ke=âef$ece yegæerceòee
meejKÙee leb$eeÛee GheÙeesie keâ™ve JesieJesieUŸee ØekeâejÛÙee
efJe<eÙeebJej leÙeej kesâuÙee Deensle.
2. ef[ueerJnjer štume :
De) Synchronous Learning :

ÙeeceOÙes efMe#ekeâ Je efJeÅeeLeea vesšJeke&âÛÙee ceoleerves
mebieCekeâeÉejs šsefuekeâe@vheâjefmebie, Ûe@š ™cme, efJn[erDees
keâe@vheâjefmebie meejKÙee heæleerves Dee@veueeF&ve mebJeeo meeOeleele.
Skeâ efMe#ekeâ SkeâeÛe JesUer MesDe[& JneF&š yees[&Ûee Jeehej
keâ™ve Deveskeâ efJeÅeeLÙeeËMeer mebhekeâe&le jent Mekeâlees.
Dee) Asynchronous Learning :

ÙeeceOÙes efMe#ekeâeÉejs leÙeej keâjCÙeele Deeuesuee DeYÙeeme›eâce
efJeÅeeLeea Jesyeheâesjcme, ueermš meJn&pe yuee@ie, F&-cesue JeiewjsÉeje
Dee@heâueeF&ve heæleerves efMe#eCe IesT Mekeâlees.
F&-DeOÙeÙeveeÛeer mebkesâle mLeUs :

www.schoolnetindia.com
www.chanakyanetstudy.com
http://www.utexas.edu/world/lecture/
index-html
http://www.meli.dist.maricopa.edu.
http://www.teachinglearning.com
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http://merlot.com
http://dir.yahoo.com

F&-DeOÙeÙeve ceeie&oefMe&keâe :
http://domos.oxford-elearning.ocm/
elearning course
www.knowledgepresenter.com
www.gurukulonline.co.in

efve<keâ<e& :
F&-DeOÙeÙeve heæleer ner DeOÙeÙeve Øeef›eâÙesceOeerue Skeâ

veJeØeJeen Deens. ÙeeceOÙes efJeÅeeLÙeeËÛÙee ieleervegmeej efMe#eCeeÛeer
mebOeer efoueer peeles. ÙeeceOÙes efJeÅeeLeea mJele:ÛÙee iejpesvegmeej
DeOÙeÙeve efJe<eÙeeÛeer efveJe[ keâjlees. F&-DeOÙeÙeveeceOÙes efJeefJeOe
ØekeâejÛÙee meeOeveebÛee GheÙeesie kesâuee peelees. Goe. šŸegšj,
šsueerheâesve, F&-cesue, Fueskeäš^e@efvekeâ [ekeâ, JesyemeeF&š mecegn
ÛeÛee&.
meboYe& metÛeer :
1. efmebieue, peÙeeefmebie heeshešefmebie, meeceeefpekeâ mebMeesOeveeleerue

F&-ueefveËieÛes cenòJe, DeeOegefvekeâ DeOÙeeheve mebMeesOeveeÛes
ØeJeen : mebOeer, mJe™he Je JewefMe°Ÿes : meeUJes,
efkeâMeesj (mebhee.) Depeblee ØekeâeMeve, Deewjbieeyeeo,
2015

2. Albert Sangra, Dimitrios Vlachopoulos
and Nati Cabrera : Universital Oberta de
Catalunya, Spain, Building an Inclusive
Definition of E-Learning : An Approach
to the conceptual Framework : Vol. 13/
No.2, April 2012

3. ieesKeues, ØeefleYee : F&-ueefveËieÛes «ebLeeueÙeeleerue mLeeve,
%eeveiebiees$eer Je<e& 12 Jes, Debkeâ 1 Je 2, petve-
veesJnWyej 2011, ÙeMeJeblejeJe ÛeJneCe ceneje°^
cegòeâ efJeÅeeheer" veeefMekeâ.

4. efMe#eCeeleerue veJeØeJeen : F&-DeOÙeÙeve, efMe#eCeMeeŒe
FÙeòee DekeâjeJeer : ceneje°̂ jepÙe hee"Ÿehegmlekeâ efveefce&leer
Je DeYÙeeme›eâce mebMeesOeve ceb[U, hegCes 2020.

5. peesMeer, jepeerJe, F&-ueefveËie, ceeefnleer Ùegie Keb[-2,
Debkeâ 3-4, Dee@keäšesyej-ef[meWyej 2009, ØeeÙeespekeâ
: [e@. heer. Sme. peer. kegâceej «ebLeeueÙe Øeefle‰eve,
veeiehetj.

6. Yeš, Mejo iees. (2008), Fueskeäš̂e@efvekeâ ceeefnleer
meeOeves, veeiehetj, efhebheUehegjs yegkeâ ef[mšeryÙegšme&.

7. http://www.google.com
-00-



Fostering Teaching Learning Practices for Quality
Enhancement in Higher Educational Institutions-177

legkeâ[espeer cenejepeebÛÙee
meceepeheefjJele&ve efJe<eÙekeâ o=°erkeâesveeÛeer
DeepeÛÙee efMe#eCe heæleerleerue mecehe&keâlee

iees<eJeeje : Øemletle MeesOe efveyebOeeceOÙes legkeâ[espeer cenejepeebveer ‘«eeceieerles’
ceOÙes JÙekeäle kesâuesuÙee efMe#eCeefJe<eÙekeâ meceepe heefjJele&veJeeoer efJeÛeejebÛee Dee{eJee
IesCÙeele Deeuesuee Deens. MeesOe efveyebOe efueefnCÙeemee"er efÉleerÙe leLÙe mebkeâueve
heæleer Jeehejueer Deens. legkeâ[espeer cenejepe mJele: Deuhe efMeef#ele nesles hejbleg
lÙebeveer ceeb[uesues efJeÛeej Deepe DeeOegefvekeâ Ùegieeleerue Skeâ DeeoMe& meceepe efveefce&leermee"er
DelÙeble GheÙegkeäle Demes Deensle. efMe#eCe nsÛe heefjJele&veeÛes meeOeve DemeuÙeeÛes
lÙeebveer meebefieleues. meJeeËvee efMe#eCe efceUeuÙeeves «eece efJekeâeme nesF&ue DeeefCe
heÙee&Ùeeves je°^ efJekeâeme nesF&ue DeMeer lÙeebÛeer efJeÛeejOeejCee nesleer. Œeer-efMe#eCe
DeeefCe Øeew{ efMe#eCeeÛee lÙeebveer keâeÙece hegjmkeâej kesâuee. hegmlekeâer efMe#eCeeyejesyejÛe
keâewMeuÙeeJej DeeOeejerle DeYÙeeme›eâce DemeeJee Demes les cnCele. «eeceieerlesÛÙee
‘efpeJeve efMe#eCe’ Ùee DeOÙeeÙeele lÙeebveer efJeÅeeLeea, heeuekeâ, efMe#ekeâ, Mew#eefCekeâ
mebmLee, DeYÙeeme›eâce, efpeJeve, efMe#eCe FlÙeeoer efJe<eÙeeJej Deeheues efJeÛeej ceeb[tve
meceepe heefjJele&veeuee Ûeeuevee efoueer. Øemletle MeesOeefveyebOeeceOÙes lÙeeÛe efJeÛeejebÛee
Dee{eJee IesCÙeele Deeuesuee Deens.

metÛevekeâ Meyo - meceepeheefjJele&ve
Gefö°Ÿes :

1. lelkeâeefueve meeceeefpekeâ heefjefmLeleerÛee Dee{eJee IesCes.
2. legkeâ[espeer cenejepeebÛee efMe#eCe efJe<eÙeerÛee meceepe heefjJele&veelcekeâ Â°erkeâesve

DeYÙeemeCes.
mebMeesOeve heæleer : Øemletle MeesOeefveyebOeeceOÙes efÉleerÙe leLÙe mebkeâueve heOoleerÛee

Jeehej keâjCÙeele Deeuesuee Deens. ÙeeceOÙes legkeâ[espeer cenejepe efueefKele «ebLe,
hegmlekesâ, ØekeâeefMele uesKe, efveÙelekeâeefuekesâ, Jele&ceevehe$es, meboYe&«ebLe, meehleeefnkeâ,
ceeefmekesâ, mebkesâlemLeUs FlÙeeoeRÛee GheÙeesie leLÙe mebkeâueveemee"er kesâuee iesuee Deens.

efJe<eÙe Øeefleheeove : ceneje°^eleerue efJeoYe& Øeebleele pevceuesues je°^meble legkeâ[espeer
cenejepe ns DeeOegefvekeâ keâeUeleerue ke=âefleMeerue efJeÛeejJeble nesle. meJeeËieerCe meceepe
efJekeâemeemee"er lÙeebveer Deeheueer JeeCeer, uesKeveer efÛebleve Je mebhetCe& DeeÙeg<Ùe JÙeeflele
kesâues. ‘«eece’ efJekeâeme Peeuee lejÛe je°^eÛee megæe efJekeâeme nesF&ue DeMeer lÙeebÛeer
efJeÛeejmejCeer DemeuÙeecegUs «eeceefJekeâemeeJej lÙeebveer DeeÙeg<ÙeYej ØeÙelve kesâues.
meecegoeefÙekeâ OÙeeve, Yepeve, efkeâle&ve, ØeJeÛeve, JÙeeKÙeeve DeeefCe DemebKÙe meeefnlÙe

MegYeebieer efJepeÙejepe ceesnes[
mebMeesOekeâ efJeÅeeefLe&veer,
meceepeMeem$e efJeYeeie,

[e@. yeeyeemeensye Deebyes[keâj
ceje"Jee[e efJeÅeeheer", Deewjbieeyeeo.

shubhangimohod1@gmail.com
cees. 7720855825
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efveefce&leerÉejs meceepepeveebÛes ceve DeeefCe efJeÛeej heefjJele&ve keâjCÙeeÛee
ØeÙelve kesâuee. cenejepeebÛÙee Deveskeâ meeefnlÙe mebheoshewkeâer Skeâ
cenòJeeÛee «ebLe cnCepes ‘«eeceefielee’ nesÙe. ke=â<eerMeeŒe, DeLe&MeeŒe,
meceepeMeeŒe, jepÙeMeeŒe Ùee meeNÙee efJe%eeveMeeŒeebceOeerue
%eevemebefÛeleeJej meKeesue efÛebleve keâ¤ve efJeOeeÙekeâ DeMeer veJeerve
lelJes Ùee ‘«eeceefielee’ «ebLeele Øeefleheefole kesâueer Deensle. cenejepeebveer
«eeceefJekeâemeeÛes cegKÙe OÙesÙe meceesj "sJetve Ùee «ebeLeeleerue
SketâCe 41 ØekeâjCeebÛeer efJeYeeieCeer De°-hebÛekeâebceOÙes kesâueer
Deens. lÙeehewkeâer ‘Âef<š heefjJele&ve hebÛekeâ’, ceOeerue 19
DeOÙeeÙeeceOÙes lÙeebveer Deeheues ‘efMe#eCe efJe<eÙekeâ’ meceepe
heefjJele&veJeeoer efJeÛeej DeesJeeryeæ kesâuesues Deensle.

legkeâ[espeer cenejepeebveer mJeeleb$ÙehetJe& DeeefCe mJeeleb$Ùeesòej
ne oesvner keâeueKeb[ DevegYeJeuee. lÙeecegUs lelkeâeefueve meceepe
efpeJeveeleerue DevegYeJe DeeefCe efvejer#eCe lÙeebÛÙee efueKeeveele
Dee{Ules. efMe#eCeeefJe<eÙeer efJeÛeej ceeb[leevee cenejepe cnCeleele
keâer, Deeheueer efMe#eCeeÛeer cetU keâuheveeÛe Ûegkeâuesueer Deens.
‘F&mš Fbef[Ùee kebâheveerves heg{ekeâej IesTve 1835 meeueer
Lee@ceme ye@efyeieve, ceskeâe@ues ÙeebÛÙee DeOÙe#elesKeeueer mejkeâejer
efMe#eCe meefceleer mLeeheve keâjCÙeele Deeueer, ÙeeÉejs ‘yeeyetefiejerÛes’
efMe#eCe osCÙeeÛeer ØeCeeueer Ùee osMeele meg¤ kesâueer. Ùee ØeCeeueerÛee
heefjCeece 20 JÙee DeeefCe 21 JÙee Melekeâele efomet ueeieuee.
cetU YeejleerÙe efMe#eCe heæleerle mee#ejleshes#ee peerJeve keâuesuee
DeefOekeâ cenòJe nesles. keâejCe FLeuÙee keâuee Ùee hejbhejsves
Ûeeuele neslÙee. Deuelegsoej DeeefCe yeueglesoej Ùeebvee IejeleÛe
DeeheuÙee DeeF&-Jeef[ueebkeâ[tve keâuesÛes efMe#eCe efceUeÙeÛes.
cee$e ceskeâe@ues efMe#eCe heæleercegUs keâuee effMe#eCeeuee JeeJeÛe
efceUeuee veener. heefjCeeceer «eeefceCe DeLe&JÙeJemLee {emeUtve
ueIegGÅeesiener veeceMes<e JneÙeuee ueeieues DeeefCe efJemeeJÙee
MelekeâeÛÙee ceOÙeeheÙeËle les meejs veeceMes<e Peeues’ ner JemlegefmLeleer
mebeietve cenejepeebveer Deeheueer cetU efMe#eCeeÛeer keâuheveeÛe
ÛegkeâuÙeeÛes ‘peerJeve efMe#eCe’ ¢ee DeOÙeeÙeele meebefieleues Deens.
$e+<eer keâeUele ieg¤kegâue Deeßece JÙeJemLesle yeewefækeâ
efMe#eCeemeesyele peerJeve efMe#eCener efoues peeÙeÛes. OevegefJe&Åee,
ceuueefJeÅee, DeeÙegJexo, MeŒeem$eefJeÅee, efÛe$ekeâuee, Ûece&keâuee,
kegbâYeejkeâece DeMee efJeefJeOe Ûeewme° keâuee DeeÛeeÙe& efJeÅeeLÙeeËvee
efMekeâefJele nesles. DeMeer hetJeeaÛeer hejbheje nesleer. hejblet Deelee
Kes[Ÿeele GÛÛe efMe#eCe efceUt Mekeâle veener cnCetve cegues

MenjebceOetve GÛÛe efMe#eCe IesGâve Ùeslees. lÙeeuee IejÛÙee GheueyOe
meeOeveebveer IejÛeer Mesleer megOoe keâjlee Ùesle veener. GÛÛe %eeve
meeOÙee peerJeveele keâmes GlejJeeJes ns lÙeeuee keâUle veener.
cees"s yeeyetmeensye nesCes, keâece keâceer keâ¤ve peemle hewmes efceUJeCes,
efoKeeTheCee, cees"er heoJeer Ùeebvee ßes°heCeeÛeer ue#eCes ve
mecepelee ns meJe& efJeme¤ve cegueecegueeRveer ieeJeeÛes Yet<eCe
Jee{efJeCÙeeÛes efMe#eCe IÙeeJes Demes cenejepe cnCeleele.

efMe#eCe keâmes DemeeJes ÙeeJej ceeie&oMe&ve keâjleevee cenejepeebveer
meebefieleues keâer, vegmeles GÛÛe efMe#eCe IesleuÙeeves Øeieleer nesCeej
veener lej efMe#eCeeletve leÙeej nesCeeje YeejleeÛee veeiejerkeâ ne
keâef°keâ Je yeueJeeve heeefnpes. efMe#eCeeceOÙesÛe peerJeve peieCÙeeÛÙee
meeOeveebÛee megæe meceeJesMe kesâuee heeefnpes pesCeskeâ¤ve efJeÅeeLÙeeËvee
lÙeebÛes heg{erue peerJeve megjUerle peielee Deeues heeefnpes. peerJeveeleerue
meJe& DeeJeMÙekeâ iejpeebÛÙee Je GojefveJee&neÛÙee ØelÙeskeâ iees°eRÛÙee
mebyebefOele efJe<eÙeebÛÙee hetCe& %eeveebÛee meceeJesMe efMe#eCeeceOÙes
DeeJeMÙekeâ Deens. keâesCelÙeener-mebkeâšele OeeJetve ceeCemeeÛes
mebj#eCe keâjCeejs efMe#eCe DemeeJes. IejeceOÙes peer GCeerJe Demesue
leer otj keâjCÙeeÛes meeceLÙe& efMe#eCeele DemeeJes. peerJeve ÙeMemJeer
keâjCÙeekeâefjlee efMe#eCeeÉejs veceülee, mJeeJeuebyeve, mJeeleb$elee,
efveYe&Ùelee Je Â{efve§eÙe Ùee meejKes iegCe Jee{ues heeefnpes.
efJeÅeeLÙeeËceOÙes ÛeheUlee, OÙesÙeefve°e, Jee{sue DeMee Deveskeâ
keâuee efMekeâJetve les ieeJe meebYeeUt Mekesâue Demes efMe#eCe osTve
lÙeebvee meef›eâÙelesves efJeÅeepe&ve keâjCÙeeme ueeJeeJes. hejmhejebceOÙes
menkeâeÙee&Ûeer ØeyeU YeeJevee efvecee&Ce nesCes nsÛe efMe#eCeeÛes
Kejs Gefö° Deens. pevemesJesuee meJe& ef"keâeCeer cenlJe ÙeeJes Je
DeepeÛeer ueneve cegues ns GÅeeÛes je°^ Deensle Demes mecepetve
lÙeebveer megOeejCee keâjCeejs efMe#eCe DemeeJes Demes legkeâ[espeer
cenejepeebveer meebefieleues.

efJeÅeeLÙeeËefJe<eÙeer cenejepe meebieleele keâer, yeeueheCeer ÙeesiÙe
JeÙeeheemetveÛe cegueebvee efMe#eCe osCÙeeme meg¤Jeele keâjeJeer lÙeeletveÛe
lÙeebvee ÙeesiÙe JeUCe ueeiesue. heeuekeâebveer cegueebÛes Deefle uee[
ve keâjlee lÙeebvee meg¤JeeleerheemegveÛe yeeueefJeÅee cebefojele hee"JeeJes.
cegueebvee efMe#eCeeheemetve JebefÛele "sJet veÙes. heeuekeâebkeâ[tve efMe#eCeeÛeer
pej JÙeJemLee nesle vemesue, lej lÙeebveer DeeheuÙee cegueebvee
osMeesæejkeâ mebmLesuee meesheJeeJes. meJe& ieeJe efceUtve efMeMegmebieesheve
meg¤ keâjeJes Je ieeJeeleerueÛe yeeÙee-ceeCemeebvee ØeefMe#eCe osTve
lÙeebvee Ùee keâeÙee&mee"er vesceeJes. ieeJeÛeer MeeUe, yeeueesÅeeve,
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efMeMet mebieesheve leÙeej keâ¤ve cegueebvee yeeueheCeeheemetveÛe lesLes
"sJeeJes, Ûeebieues JeUCe ueeJeeJes.

‘efMe#eCe’ neÛe «eeceefJekeâemeeÛee heeÙee Demetve DeepeÛeer
cegues efnÛe GÅeeÛes YeefJe<Ùe je°^ Deens. cnCetve heg®<eebÛÙee
yejesyejerves ŒeerÙeebvee megæe efMe#eCe ÅeeJes. ceefnueebÛÙee Deebleefjkeâ
iegCeebÛee efJekeâeme keâjCeejs efMe#eCe pej lÙebevee efoues lej heg{s
efvecee&Ce nesCeejs YeeJeer je<š ̂Øeiele nesF&ue Demes meebietve cenejepe
‘Œeer efMe#eCee’mener Øeeslmeenve osleele.

DeeoMe& efMe#ekeâebefJe<eÙeer cenejepe efueefnleele keâer, efJeÅeeLÙeeËvee
keâmes keâece vescetve ÅeeJes ÙeeÛes ØeefMe#eCe efMe#ekeâebvee nJes.
efJeÅeeLÙeeËvee keâesCelÙeener ØekeâejÛes JÙemeve ueeiet oslee keâecee
veÙes Je lemes PeeuÙeeme heefnues lÙeebÛÙee efMe#ekeâebÛeer Je heeuekeâebÛeer
Pe[leer IÙeeJeer. DevÙeLee ceer efMe#eCekeâeÙee&le ueeiegve ieg¤peer
Peeuees. hejbleg JÙemeveebÛee DeJeleej yeveuees Demes neslee keâecee
veÙes. ieeJeeÛeer peyeeyeoejer DeesUKetve efMe#ekeâebveer Deeheueer
keâle&JÙes heej hee[ueer lej ieeJe efveef§eleÛe DeeoMe& nesCÙeeme
ceole nesF&ue lÙeeÛes ßesÙe efMe#ekeâebvee efceUsue. efMe#ekeâebveer
efpeJeve efJekeâemeeÛes Je DeeheuÙee ieeJeeÛeer megboj jÛevee keâjCÙeeÛes
efMe#eCe cegueebvee ÅeeJes. ceguee-cegueeRvee mee#ej, lelhej
yeveefJeCÙeemee"er ieeJeele Skeâ megboj hee"MeeUe DemeeJeer.
megboj ieeCes, yeesueCes, efvešvesškesâ jeneCes, mJeeJeuebyeve FlÙeeoeRÛes
efMe#eCe cegueebvee efouÙeeme lÙeebÛeer Øeieleer nesF&ue. les Gòece
efJeÅeeLeea yevetve heg{s cees"scees"s GÅeesie Úbo efMekeâleerue. ØelÙe#e
ke=âleer keâeÙee&letveÛe lÙeebvee efMe#eCe ÅeeJes. efMe#ekeâebveer cegueebvee
DeYÙeemeemeesyeleÛe peerJeveeÛeer meJe& keâeces keâjCÙeeÛeer me›eâerÙe
leÙeejer keâ¤ve IÙeeJeer cnCepes YeeJeer DeeÙeg<Ùeele efJeÅeeLÙeeËvee
pÙee efJe<eÙeeceOÙes efJeMes<e ØeeefJeCÙe Øeehle nesF&ue lÙee efJe<eÙeeÛÙee
efJeÅesceOÙes lÙeeuee DeYÙeemeele Je mebMeesOeveele Øeeslmeenve ÅeeJes.
DeMee Øekeâejs efMe#ekeâebveer efpeJeveeÛes Je efMe#eCeeÛes ie"yebOeve
keâ¤ve megjJeeleerheemetveÛe efJeÅeeLÙeeËvee meJeeËefieCe efJekeâemeeÛes
efMe#eCe ÅeeJes. lemesÛe SKeeoe cenòJehetCe& GÅeesie efkebâJee
keâewMeuÙeeÛesner ØeefMe#eCe ÅeeJes Demes meebietve cenejepe keâewMeuÙeeJej
DeeOeeefjle DeYÙeeme›eâceeÛeener hegjmkeâej keâjleele. DeMee Øekeâejs
efMe#ekeâebveer efJeÅeeLÙeeËvee leÙeej kesâuÙeeme ieeJeeÛee DeefYeceeve
Jee{sue. ieeJeeÛee Glkeâ<e& nesF&ue DeeefCe les ieeJeÛes DeeoMe&
veeiejerkeâ yeveleerue. keâener cegues ÙeesiÙe JeeleeJejCe ve ueeYeuÙeecegUs
efMe#eCeele cnCeeJeer leMeer Øeieleer keâ¤ Mekeâle veener. Demes

efJeÅeeLeea efMe#ekeâebveer MeesOetve keâe{eJes Je lÙeebvee ÙeesiÙe ceeie&oMe&ve
keâjeJes. Gòece menJeeme ueeYeuesuÙee ¢ee efJeÅeeLÙeeËcetUs %eeveJebleebÛee
Skeâ veJeerve  meceepe efvecee&Ce nesF&ue DeeefCe ns meJe& ØelÙe#eele
ÙesCÙeemee"er efMe#eCeeefMeJeeÙe heÙee&Ùe veener, Demes pesJne
pevemeeceevÙeebvee keâUsue lesJneÛe les megefMeef#ele nesleerue. legkeâ[espeer
cenejepe cnCeleele keâer, pÙee ieesj-iejeryeebceOÙes DeeheuÙee cegueebvee
efMekeâefJeCÙeeÛeer kegâJele veener DeMee JesUer lÙeebÛeer JÙeJemLee
mejkeâejves efkebâJee «eecehebÛeeÙeleerves keâjeJeer. iejerye Demees Jee
ßeerceble lÙeebvee efJeefJeOe efJeÅee efMekeâJeCÙeele Ùee keâeÙee&mee"er
ieeJeeves efceUtve DeeefLe&keâ ceole keâjeJeer. Demes Peeues keâer ceie
efJeÅeeueÙes heefJe$e Je mebhevve nesTve mebhetCe& ieeJe DeeoMe&
nesF&ue. Demes cenejepe meebieleele.

legkeâ[espeer cenejepeebvee ceguee-cegueeRÛÙee efMe#eCeeÛeer «eeefceCe
Œeer-heg¤<eebÛÙee meceepe efMe#eCeeÛeer keâeUpeer nesleer. JÙekeäleerÛÙee
meJeeËefieCe efJekeâemeeÛÙee GösMeebves lÙeebveer ‘efMe#eCeeÛes’ cenlJe
keâeÙece DeOeesjsKeerle kesâues. heefjefmLeleervegmeej efMe#eCe heæleerle
heefjJele&ve keâjCes ner keâeUeÛeer Je meceepeeÛeer efveleeble iejpe
Deens Demes les meebiele. cenejepeebveer kesâJeU hegmlekeâer efMe#eCeekeâ[s
ue#e ve oslee efMe#eCeeÛee GojefveJee&nemee"er Je DeeoMe&
peerJeveØeCeeueer yeveefJeCÙeemee"er GheÙeesie keâmee keâ¤ve IÙeeJee
ns DelÙeble meeshÙee Meyoele mecepeeJetve meebefieleues Deens. JeboefveÙe
cenejepe ÛeewLeer Jeie& efMe#eCe IesTve DeeoMe& meceepe efMe#eCeeÛes
efJeÛeej meceepeehet{s "sJeCeejs Skeâ Leesj meceepemegOeejkeâ Deensle.
meboYe& «ebLemetÛeer :
1. keâ[Jes jIegveeLe, 2004, ‘je°^meble legkeâ[espeeRÛeer

Mew#eefCekeâ Â°er’, Deceesue ØekeâeMeve, ØeLece DeeJe=òeer,
veeiehetj.

2. legkeâ[espeer cenejepe, 2013, ‘«eeceieerlee’, ßeerieg¤osJe
«eeceieerlee Øeefle‰eve 25 Jeer DeeJe=òeer, DecejeJeleer.

3. keâecele DeMeeskeâ, ‘«eeceieerlee megyeesOe efve¤heCe’, ieg¤kegâue
Øeefle‰eve, hegCes.

4. legkeâejeceoeoe efieleeÛeeÙe&, 2013, ‘ieÅe «eeceieerlee’,
ßeer ieg¤osJe DeelceevegmebOeeve ØekeâeMeve ceb[U, Ûebõhetj.

5. JeboveerÙe je<š̂meble legkeâ[espeer cenejepe pevce Meleeyoer
efJeMes<eebkeâ 2010, DecejeJeleer.
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iees<eJeeje :
Øemlegle MeesOe efveyebOeeceOÙes efMe#eCeeme Øeeslmeenve osCeejer MeemekeâerÙe OeesjCes

DeeefCe MeeuesÙe hees<eCe Deenej ÙeespevesÛee Dee{eJee IesCÙeele Deeuesuee Deens. MeesOeefveyebOe
efueefnCÙeemee"er efÉleerÙe leLÙe mebkeâueve heæleer Jeehejueer Deens. ‘efMe#eCe ns ØekeâeefMele,
Øeyegæ DeeefCe meceLe& keâjCÙeeÛeer Øeef›eâÙee Deens’ cnCetve efMe#eCe ns ØelÙeskeâ JÙeòeâeruee
efceUCes DeeJeMÙekeâ Deens.

lemesÛe ØeeLeefcekeâ efMe#eCeeleerue ieUleerÛeer mecemÙee keâceer nesJetve efJeÅeeLÙeeËÛeer
GheefmLeleer Jee{eJeer Ùeemee"er Meemeveeves jeyeefJeuesueer MeeuesÙe hees<eCe Deenej
ÙeespeveeefJe<eÙeerÛee Dee{eJee IesCÙeele Deeuesuee Deens.
ØeeLeefcekeâ efMe#eCe :

metÛevekeâ Meyo : MeeuesÙe hees<eCe Deenej, veefJeve Mew#eefCekeâ OeesjCe
Gefö°Ÿes :
1) efMe#eCeeefJe<eÙeerÛes cenòJe peeCetve IesCes.
2) veefJeve Mew#eefCekeâ OeesjCeevegmeej MeeuesÙe hees<eCe DeenejeefJe<eÙeer ceeefnleer

DeYÙeemeCes.
mebMeesOeve heæleer :

Øemlegle MeesOeefveyebOeeceOÙes efÉleerÙe leLÙe mebkeâueve heæleerÛee Jeehej keâjCÙeele
Deeuesuee Deens. ÙeeceOÙes MeeuesÙe hees<eCe DeenejeefJe<eÙeerÛeer hegmlekesâ, ØekeâeefMele
uesKe, efveÙelekeâeefuekesâ, Jele&ceevehe$es, meboYe&«ebLe, meehleeefnkeâ, ceeefmekesâ, mebkesâle
mLeUs, F. Ûee GheÙeesie leLÙe mebkeâueveemee"er kesâuee iesuee Deens.
efJe<eÙe Øeefleheeove :

ceeveJeer peerJeveele efMe#eCeeÛes cenòJe DevevÙemeeOeejCe Deens. efMe#eCeeÛÙee
ceeOÙeceeletveÛe cenòJeeÛeer Øeieleer Peeueer Deens. efMe#eCeeÛÙee meeneÙÙeeves ceeveJe
meceepeMeerue ØeeCeer "juee Deens. JÙeòeâerÛee meJeeËieerCe efJekeâeme ns efMe#eCeeÛes
cenòJehetCe& Gefö°s Deens. meJeeËieerCe efJekeâemeeceOÙes JÙeòeâerÛee Meejerefjkeâ, ceeveefmekeâ,
YeeJeefvekeâ, meebmke=âeflekeâ efJekeâemeeÛee meceeJesMe neslees ns Gefö° meeOÙe keâjCÙeeÛes
keâeÙe& ns MeeUsceeHe&âle kesâues peeles. ceeveJeeÛÙee leerve cetueYetle iejpee ceeveuÙee
peeleele lÙee cnCepes DeVe, JeŒe, efveJeeje heCe DeeOegefvekeâ keâeUele Ùee leerve iejpee
FlekeâerÛe osMeeÛÙee efJekeâemeeÛÙee Â°erves efMe#eCe ner cetueYetle iejpe Deens.

YeejleeÛee Skeâ veeieefjkeâ cnCetve DeeheuÙee peerJeveeÛee mlej GbÛeeJeCÙeemee"er
efMe#eCeeÛee mebmkeâej nesCes DeeJeMÙekeâ Deens DeeefCe ne mebmkeâej nesCÙeeÛeer meg®Jeele

veJeerve çew#eefCekeâ OeesjCeevegmeej
çee}sÙe hees<eCe DeenejeÛes cenlJe

Je<ee& Mes<ejeJe iee[Jes
mebMeesOekeâ efJeÅeeefLe&veer,
meceepeMeeŒe efJeYeeie,

[e@. yeeyeemeensye Deebyes[keâj
ceje"Jee[e efJeÅeeheer", Deewjbieeyeeo

varshagadhave1978@gmail.com

cees. 9923669164
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ØeeLeefcekeâ efMe#eCeeheemetve nesles. cnCetve ØelÙeskeâ JÙeòeâerÛÙee
Â°erves ØeeLeefcekeâ efMe#eCeeuee DevevÙemeeOeejCe cenòJe Deens.
keâesCeleerner JÙeòeâer megmebmke=âle yeveles leer efMe#eCeecegUsÛe lÙeeceOÙes
ØeeLeefcekeâ efMe#eCeeÛee efmebneÛee Jeeše Deens.

RTE (Right to Education) efMe#eCeeÛee DeefOekeâej
Ùee keâeÙeÅeebleie&le mebhetCe& Yeejleele 6 les 14 Ùee JeÙeesiešeleerue
yeeuekeâebmee"er ØeeLeefcekeâ efMe#eCe ceesHeâle, meòeâerÛes Je meeJe&ef$ekeâ
keâeÙeÅeele Deeues Deens. efJeÅeeLÙeeËvee efMe#eCeeÛeer DeeJe[ efvecee&Ce
JneJeer Ùeemee"er ØeeLeefcekeâ efMe#eCeeheemetve keâesCelesner yeeuekeâ
JebefÛele jent veÙes Ùeemee"er DeeefLe&keâÂ°Ÿee ogye&ue Je JebefÛele
Ieškeâebmee"er Meemeveekeâ[tve ceOÙeevn Yeespeve, ieCeJesMe, ceesHeâle
hee"Ÿehegmlekesâ, efMe<ÙeJe=lÙee, jeKeerJe peeiee ÙeemeejKÙee Ùeespevee
jeyeefJeCÙeele Ùesleele. lemesÛe ØeeLeefcekeâ efMe#eCeele cegueebÛes
Meejerefjkeâ DeeefCe ceeveefmekeâ DeejesiÙe, megÙeesiÙe DeefYe¤Ûeer,
meeceeefpekeâ meceeÙeespeve, YeeJeefvekeâ meceleesue, GÛÛe ØekeâejÛeer
yeewefækeâ #ecelee DeeefCe ueeskeâMeener peerJeveemee"er DeeJeMÙekeâ
DemeCeeNÙee mebyebOeer DeeefCe Je=òeer ÙeebÛÙee efJekeâemeeJej DeefOekeâeefOekeâ
Yej efouee peele Deens. lÙeemee"er Meemeve ner JesieJesieàÙee
Ùeespevee jeyeJele Demeles. Meemeveeves ØeeLeefcekeâ efMe#eCeeÛes
meeJe&ef$ekeâerkeâjCeeleerue mecemÙee otj keâjCÙeemee"er Deveskeâ
GheeÙeÙeespevee kesâuÙee Deensle lÙeehewkeâer DeefleMeÙe cenòJehetCe&
DeMeer jeyeefJeuÙee peeCeejer Ùeespevee cnCepes MeeuesÙe hees<eCe
Deenej Ùeespevee nesÙe. ner Ùeespevee Deveskeâ GösMeemee"er GheÙegòeâ
Deens. meceepeeleerue JebefÛele Ieškeâeleerue keâesšŸeeJeOeer cegueebvee
heewef°keâ Deenej efceUlees pÙeecegUs DeejesiÙeekeâ[s ue#e JesOeues
peeles.
MeeuesÙe hees<eCe Deenej Ùeespevee :

ner Ùeespevee Yeejle mejkeâejÛeer Deens. pÙee Debleie&le
osMeYejeleerue ØeeLeefcekeâ DeeefCe DeuheJeÙeerve ceeOÙeefcekeâ
MeeUebceOeerue efJeÅeeLÙeeËvee uebÛe efoues peeles. ØeeLeefcekeâ
efMe#eCeemee"er je°̂erÙe hees<eCe meneÙÙe keâeÙe&›eâce 15 Dee@iemš
1995 jespeer keWâõhegjmke=âle Ùeespevee cnCetve meg® keâjCÙeele
Deeues. pÙeeÙeesies veeJe veeWoCeer, OeejCee DeeefCe GheefmLeleer
Jee{efJeCes lemesÛe cegueebÛeer hees<eCe efmLeleer megOeejCes Ùee GösMeeves
keâjCÙeele Deeues.

yengleskeâ cegues efjkeâecÙee heesšer MeeUsle Ùesleele, MeeUsle
ÙesCÙeehetJeea pes pesJeCe keâjleele lÙeebvee megæe ogheejheÙeËle Yetkeâ

ueeieles DeeefCe les DeYÙeemeeJej ue#e keWâõerle keâ® Mekeâle
veenerle. lÙeecegUs lÙeebÛÙee Skeâe«elesJej DeeefCe efMekeâCÙeeÛÙee
#ecelesJej heefjCeece neslees. efce[ [s pesJeCe cegueebmee"er DeeefCe
lÙeebÛÙee efvejesieer efJekeâemeemee"er ‘hetjkeâ hees<eCe’ Œeesle cnCetve
keâeÙe& keâ® Mekeâles.

lemesÛe ns meceleeJeeoer cetuÙes hemejefJeCÙeele osKeerue ceole
keâ® Mekeâles. keâejCe Jeiee&le JesieJesieàÙee meeceeefpekeâ heeÕe&YetceerÛeer
cetues Skeâ$e yemetve Skeâ$e Keeleele. efJeMes<ele: efce[ [s pesJeCe
MeeUsle cetueebceOÙes peele DeeefCe Jeiee&Ûee De[LeUe otj keâjCÙeeme
ceole keâ® Mekeâles. ne keâeÙe&›eâce MeeuesÙe menYeeieeceOeerue
ueQefiekeâ Deblej osKeerue keâceer keâ® Mekeâlees. ceOÙeevn Yeespeve
Ùeespevee efJeÅeeLÙeeËÛÙee meb%eeveelcekeâ, YeeJeefvekeâ DeeefCe meeceeefpekeâ
efJekeâemeeme ceole keâjles. cegueebceOÙes efJeefJeOe ÛeebieuÙee meJeÙeer
ueeJeCÙeeÛeer mebOeer cnCetve efveÙeesefpele efce[ [s pesJeCeeÛee
GheÙeesie kesâuee peeT Mekeâlees. cegueebvee heesef°keâ Deenej
efceUeuÙeeme DeeheCe kegâhees<eCeeJejner ceele keâ® Mekeâlees. ØelÙeskeâ
peeleer-Jeiee&Ûeer cegues Skeâ$e yemetve pesJeleele lej lÙeeletve efJeÅeeLÙeeËvee
ueeskeâMeenerÛee cenòJeeÛee Oe[e efceUlees.

¢ee ÙeespevesÛÙee DebceueyepeeJeCeerJej yeNÙeeÛe cegues Je heeuekeâebveer
meceeOeeve JÙeòeâ kesâues. cegueebÛÙee heeuekeâebÛÙee celes, ceOÙeevn
Yeespeve ÙeespevescegUs lÙeebÛÙee cegueebÛes efMe#eCe, DeejesiÙe DeeefCe
hees<eCe megOeejues Deens.

efJeefJeOe meJex#eCeevegmeej ceOÙeevn Yeespeve Ùeespevee MeeUsle
hees<eCe Deenej osTve cegueebvee DeeefMeJee&o osCeejer Deens.

Ûeebieues DeejesiÙe DeeefCe heessef°keâlescegUs cegueebvee lÙeebÛÙee
Mew#eefCekeâ mebOeer efJemle=le keâ®ve ÛeebieuÙee Øekeâejs efMekeâCÙeeÛeer
DeeefCe Ûeebieueer keâeceefiejer keâjCÙeeÛeer Devegceleer efceUles.

DeMeeØekeâejs cegueebÛÙee Skebâojerle meJeeËefieCe efJekeâemeemee"er
MeeuesÙe hees<eCe Deenej Ùeespevee ner Skeâ cenòJehetCe& Yetefcekeâe
yepeeJeles.
veJeerve Mew#eefCekeâ OeesjCeevegmeej
MeeuesÙe hees<eCe DeenejeÛes cenòJe :

ceOÙeevn Yeespeve Ùeespevesleerue ueeYeeLeea DemeuesuÙee mejkeâejer
MeeUebceOÙes FÙeòee 1 ueer les 8 JeerÛÙee Jeiee&le efMekeâCeeNÙee
cegueebvee ØelÙeskeâer megceejs 100 [e@ueme& osCÙeeÛes keWâõeves "jefJeues
Deens. SketâCe ®. 1200 keâesšer ns hewmes 11.8 keâesšer
cegueebvee Lesš ueeYe nmleeblejCeeÉejs Skeâ JesUÛes osÙe efoues
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peeleerue.
efce[-[s ÙeespeveWleie&le jesKe YejCee :

hewmes Ùee ÙeespevesÛÙee mJeÙebheekeâemee”er KeÛe& Ieškeâeletve
Ùesleele. mJeÙebheekeâ KeÛee&ves 2021-22 ceOÙes efce[-[s
pesJeCe Ùeespevesmee"er keWâõerÙe JeešheeÛee meJee&le cees"e Ieškeâ
yeveJeuee Deens. Ùeele [eUer, YeepÙee, mJeÙebheekeâeÛes lesue,
ceer" DeeefCe cemeeues DeMee IeškeâebÛÙee efkeâceleeRÛee meceeJesMe
Deens. ner Ùeespevee mejkeâejer Je Devegoeveerle MeeUe Je
ceojMeebceOeerue meJe& cegueebvee mece«e efMe#eCe Debleie&le meceLeeale
Skeâe pesJeCeeÛeer nceer osles.
1. FÙeòee Dee"JeerheÙeËleÛÙee efJeÅeeLÙeeËvee Je<ee&ceOÙes efkeâceeve

200 efoJeme Skeâ heewef°keâ efMepeJeuesuÙee pesJeCeeÛeer
nceer efoueer peeles.

2. ner Ùeespevee ceeveJe mebmeeOeve efJekeâeme ceb$eeueÙeeÛÙee
Debleie&le Ùesles.

3. meve 1995 ceOÙes keWâõ hegjmke=âle Ùeespevee vÙetefšM̂eveue
meheesš& št ØeeFcejer FpÙegkesâMeve (Sveheer-SveSmeheerF&)
Ùee je°^erÙe Øees«eece cnCetve meg® keâjCÙeele Deeues.
2004 ceOÙes ner Ùeespevee ceOÙeevn Yeespeve cnCetve
meg® kesâueer iesueer.

4. je°̂erÙe DeVe megj#ee DeefOeefveÙece 2013 ceOÙes Ùee
ÙeespevesÛee meceeJesMe Deens.

GösMe :
Gheemeceej Je kegâhees<eCeekeâ[s ue#e Åee, MeeUsle veeJe

veeWoCeer Je GheefmLeleer Jee{efJeCes, peeleeRceOÙes meeceepeerkeâjCe
megOeejCes, leUeieeUele efJeMes<ele: ceefnueebvee jespeieej GheueyOe
keâ®ve osCes.
Sce[erSce 2021 efveÙece :
1. cegueebvee pesJeCeeÛeer mesJee Heâòeâ MeeUsleÛe Demesue.
2. keâesCelÙeener MeeuesÙe efoJeMeer DeVeOeevÙe ve efceUeuÙeecegUs

efkebâJee Flej keâesCelÙeener keâejCeemleJe MeeUsle efce[-
[s pesJeCe efoues peele vemesue, lej jepÙe mejkeâej
Deeieeceer ceefnvÙeeÛÙee 15 leejKesheÙeËle DeVemegj#ee
Yeòee osF&ue.

3. cee sHeâle Je meòeâe rÛÙee e fMe#eCeeÛee Dee fOekeâej
DeefOeefveÙeceevegmeej, DeefOeefveÙeefcele MeeUe JÙeJemLeeheve
meefcelee r osKeerue ceOÙeevn Yee speve ÙeespevesÛÙee

DebceueyepeeJeCeerJej ue#e "sJesue.
heewef°keâ efvekeâ<e :

ke@âuejer IesCÙeeÛÙee yeeyeleerle, Sce[erSceÛÙee ceeie&oMe&keâ
megÛeveebvegmeej ØeeLeefcekeâ MeeUebceOeerue cegueebvee Sce[erSceÉejs
12 «e@ce ØeefLevesmen keâceerle keâceer 450 ke@âuejer efoues peeCes
DeeJeMÙekeâ Deens. lej GÛÛe ØeeLeefcekeâ MeeUebceOeerue cegueebvee
20 «e@ce ØeefLevesmen 700 ke@âuejer efceUeuÙee heeefnpes. Øeefle
SceSÛeDeej[erves efouesuÙee ØeeLeefcekeâ Jeiee&ÛÙee cegueebÉejs oj
pesJeCeeleerue DeVe heoeLe& cnCepes 100 «e@ce OeevÙe, 20
«e@ce [eUer, 50 «e@ce YeepÙee DeeefCe 5 «e@ce lesue DeeefCe
ÛejyeerÙegòeâ heoeLe&. GÛÛe ØeeLeefcekeâ MeeUebÛÙee cegueebmee"er
150 «e@ce DeVeOeevÙe, 30 «e@ce [eUer, 75 «e@ce YeepÙee
DeeefCe 7.5 «e@ce lesue DeeefCe ÛejyeerÙegòeâ heoeLe& F. efoues
peeJes. DeMeeØekeâejs MeemeveeÛÙee veefJeve Mew#eefCekeâ OeesjCeevegmeej
MeeuesÙe hees<eCe DeenejeceOÙes Jejerue mJe®heele yeoue keâjCÙeele
Deeuesuee Deens.
meboYe& metÛeer :
1. cebie®Ukeâj efMejkeâeJes, keâ°er ØeeLeefcekeâ efMe#eCe

meÅe:efmLeleer mecemÙee Je GheeÙe, veesJnWyej 2006,
Heâ[kesâ ØekeâeMeve, keâesunehetj.

2. Sme.Sve.heJeej, je°̂erÙe MeeuesÙe hees<eCe Deenej Ùeespevee
(FÙeòee 1 ueer les 8 Jeer), ceeie&oMe&keâ hegefmlekeâe,
ØeeLeefcekeâ efMe#eCe mebÛeeueveeueÙe, ceneje°^ jepÙe,
hetCes.

3. Ke[mes Yee. efkeâ., 11 Jeer meceepeMeeŒe heefjÛeÙe,
ØeLece DeeJe=òeer 2006, efnceeueÙee heefyueefMebie neTme,
cegbyeF&.

4. Government Polic uesKe,  Civilsdaily.com

25 mehšWyej 2017.
5. insight sonindia.com uesKe, 4 peguew 2019.
6. MeeUebceOÙes ceOÙeevn Yeespeve,

dsel.education.gov.in

7. School Education

education.gov.in

8. veefJeve Mew#eefCekeâ OeesjCe
insightsoindia.com

-00-
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ØemleeJevee :
efMe#eCeele ceeieeme IeškeâeÛes ØeefOeefveefOelJe Jee{eJes DeeefCe lÙeebvee efMe#eCeeÛÙee

mebOeer GheueyOe JneJÙee lÙeeÛeyejesyej GÛÛe efMe#eCeele ceeieeme IeškeâeÛee škeäkeâe
Jee{eJee Je meeceeefpekeâ vÙeeÙe ØemLeeefhele JneJee Ùee GösMeeves keWâõ mejkeâej Je jepÙe
Meemeve ÙeebÛÙee ceehe&âle JesieJesieUŸee efMe<eJe=òeer ÙeespeveebÛeer mejkeâej DebceueyepeeJeCeer
keâjle Demeles.

ÙeeceOÙes efveJee&n Yeòee Ùeespevee, efMe<ÙeJe=òeer Ùeespevee, efMe#eCe Megukeâ Ùeespevee,
iegCeJeòee efMe<ÙeJe=òeer Ùeespevee FlÙeeoer ØekeâejÛÙee efMe<ÙeJe=òeer Ùeespevee Deepe keâeÙee&vJeerle
Deensle. ceneje°^ MeemeveeÛÙee meeceeefpekeâ vÙeeÙe efJeYeeieeceehe&âle DevegmetefÛele peeleer
Je ceeieeme Ieškeâeleerue efJeÅeeLÙeeËmee"er Ùee efMe<ÙeJe=òeer ÙeespeveebÛeer DebceueyepeeJeCeer
lÙeeÛeyejesyej DevegmetefÛele peeleer ØeJeiee&leerue efJeÅeeLÙeeËÛÙee mebMeesOeveeuee ØesjCee
osCÙeemee"er ceneje° ̂MeemeveeÛÙee meeceeefpekeâ vÙeeÙe Je efJeMes<e meneÙÙe efJeYeeieeceehe&âle
[e@. yeeyeemeensye Deebyes[keâj mebçeesOeve Je ØeefMe#eCe mebmLee (yeešea) hegCes Ùee
mebmLesÛeer mLeehevee keâjCÙeele Deeueer.

yeešea ceneje°̂ MeemeveeÛÙee meeceeefpekeâ vÙeeÙe Je efJeMes<e meneÙÙe mJeeÙeòe
mebmLee Demetve efleÛeer mLeehevee 22 ef[meWyej 1978 ceOÙes Peeueer. efleÛes cegKÙeeueÙe
hegCes ÙesLes Deens. meceepeele mecelee mLeeheve JneJeer lemesÛe ceeieeme mecegneleerue
DevegmetefÛele peeleerleerue mebMeesOekeâ efJeÅeeLÙeeËvee mebMeesOeveemee"er DeeefLe&keâ ceole
cnCetve DeefOeÚe$eJe=òeer Ùeespevee Je ØeefMe#eCe keâeÙe&›eâce yeešea ceehe&âle jeyeefJeCÙeele
Ùesleele. Ùee mebmLesceehe&âle jeyeefJeCÙeele ÙesCeeNÙee DeefOeÚe$eJe=òeer ÙeespevescegUs Deveg.
peeleer ØeJeiee&leerue efJeÅeeLÙeeËvee efMe#eCeeme ner Ùeespevee meneÙÙeYetle "jle Deens
DeeefCe lÙeecegUs efMe#eCe Je mebMeesOeveeceOÙes Ùee Jeiee&Ûeer mebKÙee Deepe Jee{uesueer
efomele Deens. hetJeea efMe#eCemee"er DeeefCe mebMeesOeve keâjeÙeÛes DemeuÙeeme DeeefLe&keâ
ØeMve Ùee Jeiee&leerue efJeÅeeLÙeeËheg{s GYee jenle neslee DeeefCe lÙeecegUs keâener efJeÅeeLeea
DeOe&Ješ efMe#eCe Je mebMeesOeve mees[le nesles. hejbleg Ùee mebMeesOeve DeefOeÚe$eJe=òeercegUs
efJeÅeeLeea Deeheues mebMeesOeve hetCe& keâjle Deensle.

1913 meeueer Yeejlejlve [e@. yeeyeemeensye Deebyes[keâj ns Decesefjkesâleerue keâesuebefyeÙee
efJeÅeeheer"ele efMekeâCÙeemee"er iesues nesles. lÙeekeâjerlee lÙeebvee cenejepe meÙeepeerjeJe
ieeÙekeâJee[ Ùeebveer efMe<ÙeJe=òeer efoueer nesleer. lÙeeÛeefveefceòeeves yeešeaves 2012

DeOÙeÙeve-DeOÙeeheve Je=efæbiele
keâjCÙeemee"er Úe$eJe=òeerÛeer Yetefcekeâe
efJeçes<e meboYe& yeešea DeefOeÚe$eJe=òeer

megOeerj ieewlece YeeuesjeJe
Sce. S[. ØeLece Je<e&

MeemekeâerÙe DeOÙeehekeâ ceneefJeÅeeueÙe
(DeeÙe.S.Sme.F.) Deewjbieeyeeo.
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heemetve mebMeesOeve DeefOeÚe$eJe=òeer Ùeespevee meg® kesâueer DeeefCe
2012 ceOÙes [e@. yeeyeemeensye Deebyes[keâj ÙeebÛÙee veeJes [e@.
yeeyeemeensye Deebyes[keâj meeceeefpekeâ MeeŒe mebMeesOeve DeefOeÚe$eJe=òeer
2012 heerSÛed. [er. Je Sce. efheâue. mebMeesOeveemee"er
DeefOeÚe$eJe=òeer osCÙeele Deeueer.
Gefö°s :
1) yeešea mebMeesOeve DeefOeÚe$eJe=òeer ÙeespevesÛeer GheÙegòeâlee

mecepeeJetve IesCes.
2) DeefOeÚe$eJe=òeer ÙeespevescegUs DevegmetefÛele peeleer Ieškeâeleerue

mebMeesOeve keâeÙee&le ceefnuee mebMeesOekeâ efJeÅeeLÙeeËÛe ØeceeCe
DeYÙeemeCes.

3) DeefOeÚe$eJe=òeer ÙeespevescegUs mebMeesOeve keâeÙee&le DevegmetefÛele
peeleerJeiee&leerue mebMeesOekeâebÛes Jee{uesues ØeceeCe DeYÙeemeCes.

ie=nerlekesâ :
1) yeešeaceehe&âle jeyeefJeCÙeele ÙesCeeNÙee DeefOeÚe$eJe=òeer

ÙeespevescegUs DevegmetefÛele peeleerleerue efJeÅeeLeea Jeie& mebMeesOeve
keâeÙee&keâ[s JeUeuee Deens.

2) Ùee ÙeespevescegUs mebMeesOeveeÛeer JÙeehleer Jee{ueer Deens.
mebMeesOeve heæleer :

[e@. yeeyeemeensye Deebyes[keâj mebMeesOeve Je ØeefMe#eCe mebmLesÛÙee
DeefOeÚe$eJe=òeer ÙeespevesÛee DeYÙeeme keâjle Demeleebvee mebMeesOeveemee"er
kesâJeU efÉleerÙekeâ meeOevemeeceg«eerÛee Jeehej ÙesLes kesâuee Deens.

efÉleerÙekeâ meece«eer : ØeeLeefcekeâ meece«eer mebMeesOevekeâlee&
mebkeâefuele keâjlees hejbleg efÉleerÙekeâ leLLes mebMeesOekeâ mebMeesOeve
#es$eele peeTve mebyebefOele JÙeòeâerkeâ[tve ieesUe keâjerle veener lej
leer DeeOeerÛe efueKeerle mJe®heele GheueyOe Demeleele mebMeesOeve
keâlee& lÙeeÛee Jeehej DeeheuÙee mebMeesOeveemee"er keâjlees.

efÉleerÙekeâ meece«eer cnCetve meojerue mebMeesOeveemee"er ceneje°̂
MeemeveeÛes efJeefJeOe mebkesâlemLeUs, meeceeefpekeâ vÙeeÙe Je efJeMes<e
meneÙÙe efJeYeeie ÙeebÛes mebkesâlemLeU lÙeeÛeyejesyej ceneje°^
meeceeefpekeâ vÙeeÙe efJeYeeieeceehe&âle ØekeâeefMele nesCeejs JeešÛeeue
Debkeâ, lemesÛe efJekeâemeeÛÙee heeTueKegCee ne Debkeâ Ùee meJe&
meece«eerÛee DeeOeej IesCÙeele Deeuee Deens. DeefOeÚe$eJe=òeer ÙeespevesÛeer
ceeefnleer Je Deekeâ[sJeejer yeešeaÛÙee DeefOeke=âle mebkesâlemLeUeJe®ve
IesCÙeele Deeueer.

efÉleerÙekeâ meece«eerÛÙee meeJe&peefvekeâ ØeuesKeeÛÙee ceeOÙeceeletve
mebhetCe& ceeefnleerÛes mebkeâueve Ùee mebMeesOeveemee"er keâjCÙeele Deeues

Deens.
efJeMues<eCe :

ceneje° ̂MeemeveeÛÙee meeceeefpekeâ vÙeeÙe Je efJeMes<e meneÙÙe
efJeYeeieeÛeer mJeeÙeòe mebmLee [e@. yeeyeemeensye Deebyes[keâj mebMeesOeve
Je ØeefMe#eCe mebmLee hetCes. Ùee mebmLesÛÙee ceeOÙeceeletve mebMeesOeve
keâeÙee&mee"er osCÙeele ÙesCeeNÙee mebMeesOeve DeefOeÚe$eJe=òeer ÙeespevesÛee
Ùee mebMeesOeveemee"er DeYÙeeme keâjCÙeele Deeuee.

meeceeefpekeâ vÙeeÙe Je efJeMes<e meneÙÙe efJeYeeieeceehe&âle ØekeâeefMele
keâjCÙeele ÙesCeeNÙee JeešÛeeue Ùee DebkeâeceOÙes ØemLeeefJele
keâeÙe&›eâceeceOÙes [e@. yeeyeemeensye Deebyes[keâj ÙeebÛÙee veeJeeves
meeceeefpekeâ efJe<eÙeeJej mebMeesOeve keâjCÙeekeâjerlee ÙegpeermeerÛÙee
OeleeaJej je°êrÙe DeefOeÚe$eJe=òeer (hesâueesefMehe) Ùeespevee meg®
keâjCÙeele ÙesF&ue ÙeebÛeer veeWo kesâueer. meve 2012 ceOÙes [e@.
yeeyeemeensye Deebyes[keâj ÙeebÛÙee veeJeeves meeceeefpekeâ MeeŒe efJe<eÙeele
mebOeesOeve keâjCeeNÙee mebMeesOekeâebvee meJe&ØeLece hesâueesefMehe
DeefOeÚe$eJe=òeer osCÙeele Deeueer.
1) B A N S S R F - 2 0 1 2 D r. B a ba s a he b

Ambedkar National Social Science
Research Fellowship 2012 :
Ùee DeefOeÚe$eJe=òeer ÙeespevesDebleie&le meeceeefpekeâ MeeŒe
efJe<eÙeele mebMeesOeve keâjCeeNÙee 5 mebMeesOekeâebvee hesâueesefMehe
osCÙeele Deeueer. ÙeeceOÙes meJe& heg®<e mebMeesOekeâ nesles.
lÙeeleerue M.phil 2, Ph.D 2 DeeefCe Skeâef$ele
M.phil DeeefCe Ph.D 1 nesles lÙeeceOeerue 3 ØeyebOe
mebyebefOele efJeÅeeheer"euee meeoj Peeues.

2) BANRF-2013 Dr. Babasaheb Ambedkar
National Social Science Research
Fellowship 2013 :
2013 ceOÙes [e@. yeeyeemeensye je°^erÙe mebMeesOeve
DeefOeÚe$eJe=òeer 15 mebMeesOekeâeuee osCÙeele Deeueer
lÙeehewkeâer 11 heg®<e Je 4 ceefnuee mebMeesOekeâ neslÙee
Sce. efheâue 6 Je efhe.SÛe.[er. 9 ÙeeceOeerue Sce.
efheâue. 6 Je heerSÛed. [er. 3 Demes 9 ØeyebOe
efJeÅeeheer"euee meeoj Peeues.

3) BANRF-2014 Dr. Babasaheb Ambedkar
National Social Science Research
Fellowship 2014 :
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Ùee mebMeesOeve DeefOeÚe$eJe=òeer ceOÙes mebMeesOekeâebÛeer
Jee{JeCÙeele Deeueer ÙeeceOÙes 95 mebMeesOekeâeuee
DeefOeÚe$eJe=òeer efceUeueer lÙeele 22 heg®<e Je 73
ceefnuee mebMeesOekeâ nesles. lÙeehewkeâer Sce. efheâue. 29
Je heerSÛed. [er. 66 lÙeeleerue Sce. efheâue. 24 Je
heerSÛed. [er. 34 mebMeesOeve keâeÙe& hetCe& nesTve
efJeÅeeheer"ebvee meeoj Peeues.

4) BANRF-2015 Dr. Babasaheb Ambedkar
National Social Science Research
Fellowship 2015 :
2015 ceOÙes 84 mebMeesOekeâebvee DeefOeÚe$eJe=òeer osCÙeele
Deeueer lÙeeceOÙes ceefnuee 48 Je heg®<e 36 nesles.
Sce. efheâue 9, heerSÛed. [er. 75 Ùeehewkeâer Sce.
efheâue. 6 Je heerSÛed. [er. 29 Demes SketâCe 35
ØeyebOe efJeÅeeheer"ebvee meeoj Peeues.

5) SPNRF-2015 Savitribai Phule National
Research Fellowship 2015 :
›eâebleerpÙeesleer meeefJe$eeryeeF& hegâues ÙeebÛÙee veeJeeves yeešea
ceehe&âle hesâueesefMehe osCÙeele Deeueer. ner hesâueesefMehe
heâòeâ DevegmetefÛele peeleer ØeJeiee&leerue ceefnueebmee"er nesleer.
ÙeeceOÙes SketâCe 42 mebMeesOekeâ ceefnueebvee DeefOeÚe$eJe=òeer
osCÙeele Deeueer. Sce. efheâue. 5, heerSÛed. [er. 37
ÙeeceOeerue Sce. efheâue.5 Je heerSÛed. [er. 17 ØeyebOe
efJeÅeeheer"eme meeoj Peeues.

6) JPNRF-2015 Mahatma Jyotiba Phule
National Research Fellowship 2015 :
›eâebeflemegÙe& cenelcee pÙeesleeryee hegâues je°^erÙe mebMeesOeve
DeefOeÚe$eJe=òeer 2015 ÙeeceOÙes 16 mebMeesOekeâebvee
DeefOeÚe$eJe=òeer osCÙeele Deeueer. lÙeehewkeâer Sce. efheâue.
3, heerSÛed. [er 13 lÙeeleerue Sce. efheâue. 3 Je
heerSÛed. [er. 2 Demes 5 ØeyebOe efJeÅeeheer"eme meeoj
Peeues.

7) CSNRF-2015 Chhatrapati Shahu
National Research Fellowship 2015 :
Ú$eheleer Meeng cenejepe je°̂erÙe mebMeesOekeâ DeefOeÚe$eJe=òeer
2015 ÙeeceOÙes 14 mebMeesOekeâebvee ner DeefOeÚe$eJe=òeer
osCÙeele Deeueer lÙeeceOÙes 7 heg®<e Je 7 ceefnueebÛee

meceeJesMe neslee lÙeehewkeâer Sce. efheâue. 2, heerSÛed.
[er. 12 lÙeeleerue Sce. efheâue. 2, heerSÛed. [er 4
Demes 6 ØeyebOe efJeÅeeheer"eme meeoj Peeues.

8) BANRF-2016 Dr. Babasaheb Ambedkar
National Research Fellowship 2016 :
[e@. yeeyeemeensye Deebyes[keâj je°^erÙe mebMeesOeve
DeefOeÚe$eJe=òeer 2016 ÙeeceOÙes 107 mebMeesOekeâebvee
DeefOeÚe$eJe=òeer osCÙeele Deeueer. ceefnuee 58, heg®<e
49. lÙeeleerue Sce. efheâue 56, heerSÛed. [er. 49
Je Sce. efheâue-heerSÛed. [er Skeâef$ele 2, ÙeeceOeerue
Sce. efheâue 40, heerSÛed. [er 18 Demes 58 ØeyebOe
efJeÅeeheer"eme meeoj Peeues.

9) BANRF-2017 Dr. Babasaheb Ambedkar
National Social Science Research
Fellowship 2017 :
2017 ceOÙes [e@. yeeyeemeensye Deebyes[keâj je°^erÙe
mebMeesOeve DeefOeÚe$eJe=òeer SketâCe 100 mebMeesOekeâebvee
DeefOeÚe$eJe=òeer osCÙeele Deeueer. ÙeeceOÙes heg®<e 51,
ceefnuee 49 Sce. efheâue. 23, heerSÛed. [er. 67 Je
Skeâef$ele 10 Ùee ceOeerue Sce. efheâue. 22, heerSÛed.
[er. 5 Demes 27 ØeyebOe efJeÅeeheer"ebvee meeoj Peeues.

10) BANRF-2018 Dr. Babasaheb Ambedkar
National Research Fellowship 2018 :
[e@. yeeyeemeensye Deebyes[keâj je°^erÙe mebMeesOeve
DeefOeÚe$eJe=òeer 2018 ceOÙes 408 mebMeesOekeâebvee
mebMeesOeve DeefOeÚe$eJe=òeer osCÙeele Deeueer. Ùeele 203
heg®<e Je 205 ceefnueebÛee meceeJesMe neslee. Sce.
efheâue. 186 heerSÛed. [er. 213 Je Skeâef$ele 9
lÙeehewkeâer ØeyebOe DeÅeehe hetCe& Peeues veenerle.

[e@. yeeyeemeensye Deebyes[keâj mebMeesOeve Je ØeefMe#eCe mebmLee
Debleie&le DeefOeÚe$eJe=òeer Ùeespevesletve DeeleeheÙeËle 886
mebMeesOekeâebvee mebMeesOeveemee"er DeefOeÚe$eJe=òeer osCÙeele Deeueer.
ÙeeceOÙes 392 heg®<e Je 543 ceefnuee Deensle Sce. efheâue.
321 Je heerSÛed. [er. 543 ÙeebÛee meceeJesMe Deens. yeešea
ceehe&âle jeyeefJeCÙeele ÙesCeejer mebMeesOeve DeefOeÚe$eJe=òeer Ùeespevee
DevegmetefÛele peeleer ØeJeiee&leerue mebMeseOekeâ efJeÅeeLÙeeËvee efMe#eCeeme
mee¢eYetle "jle Deensle. ÙeecegUs Ùee Ieškeâeleerue efJeÅeeLÙeeËÛes
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GÛÛe efMe#eCeeleerue ØeceeCe Jee{le Deens. lemesÛe ÙeeceOetve
lÙeebvee GÛÛe efMe#eCe IesCÙeeme ØesjCee efceUle Deens.
efve<keâ<e& :

[e@. yeeyeemeensye Deebyes[keâj mebMeesOeve Je ØeefMe#eCe mebmLee
(yeešea) Debleie&le osCÙeele ÙesCeeNÙee DeefOeÚe$eJe=òeer (hesâueesefMehe)
ÙeespevesDebleie&le DevegmetefÛele peeleer ØeJeiee&leerue efJeÅeeLeea mebMeesOekeâebvee
mebMeesOeeve keâeÙee&mee"er DeeefLe&keâ GheueyOelee JneJeer Ùeemee"er
ner Ùeespevee keâeÙee&efvJele Deens. Ùee ÙeespevesÛÙee ceguÙeceeheveeletve
heg{erue efve<keâ<e& meceesj Ùesleele.
1) [e@. yeeyeemeensye Deebyeskeâ[j mebMeesOeve Je ØeefMe#eCe

mebmLesceehe&âle jeyeefJeCÙeele ÙesCeeNÙee DeefOeÚe$eJe=òeer
ÙeespevescegUs DevegmetefÛele peeleer ØeJeiee&leerue efJeÅeeLÙee&ceOÙes
ÙeeÛee mekeâejelcekeâ heefjCeece nesTve efJeÅeeLeea GÛÛe
efMe#eCeekeâ[s JeUeues Deensle cnCepesÛe ner Ùeespevee
efMe#eCeeme hees<ekeâ Deens.

2) mebMeesOeveemee"er efMe<ÙeJe=òeer efceUeuÙeecegUs cees"Ÿee
ØeceeCeele efJeÅeeLeea GÛÛe efMe#eCe IesTve mebMeesOeve
keâeÙee&keâ[s JeUeues Deensle DeeefCe lÙeecegUs mebMeesOeve
keâeÙee&ceOÙes DevegmetefÛele peeleer ØeJeiee&leerue efJeÅeeLeea
mebMeesOeve keâjle Deensle.

3) DeefOeÚe$eJe=òeer ÙeespevescegUs Œeer efMe#eCeeuee Øeeslmeenve
efceUle Deens DeeefCe lÙeecegUs ceefnuee mebMeesOekeâ lÙeeletve
efvecee&Ce nesle Deensle Demes DeefOeÚe$eJe=òeer ÙeespevesÛÙee
Deekeâ[sJeejerceOetve efometve Ùesle Deens.

4) yeešeaves DeefOeÚe$eJe=òeerÛeer heefnueer peeefnjele 2012

ceOÙes keâe{ueer DeeefCe lÙeeveblej ØelÙeskeâ Je<ee&uee ÙeeceOÙes
Jee{ nesTve 2018 ceOÙes 408 SJe{Ÿee
mebMeesOekeâebvee DeefOeÚe$eJe=òeer osCÙeele Dee}er. ÙeeÛeeÛe
DeLe& Ùeekeâ[s efJeÅeeLeea Jeie& cees"Ÿee ØeceeCeeJej JeUuee
Deens. Ùeeletve Ùee ÙeespevesÛes cenlJe DeeheCeeme efometve
Ùesles.

5) Deepe MeemeveeÛÙee efJeefJeOe efMe<ÙeJe=òeer Ùeespevee keâeÙee&efvJele
Deensle DeeefCe lÙeecegUsÛe DeeefLe&keâ ceeieeme, DevegmetefÛele
Jeiee&leerue efJeÅeeLeea efMe#eCe Iesle Deensle. pej Ùee
ØekeâejÛÙee Ùeespevee vemelÙee lej DevegmetefÛele peeleer
DeeefLe&keâ ceeieeme Jeiee&leerue efMe#eCeeÛee efJekeâeme ne
Ùee ØeceeCeele Peeuesuee DeeheCeeme efomeuee vemelee.
cnCetve Ùeeletve ns efmeæ nesles keâer DeefOeÚe$eJe=òeer Ùeespevee
ner efJeÅeeLÙeeËÛÙee efnleeÛeer Deens DeeefCe lÙeeletve efMe#eCeeme
Øeeslmeenve efceUles.

meboYe& metÛeer :
1) JeešÛeeue, meeceeefpekeâ vÙeeÙe Je efJeMes<e efJeYeeie ceneje°̂.
2) efJekeâemeeÛÙee heeTueKegCee meeceeefpekeâ vÙeeÙe Je efJeMes<e

meneÙÙe efJeYeeie ceneje° ̂Meemeve.
3) mebMeesOeve heæleerMeeŒe Je leb$es, Øeoerhe DeeieueeJes (1

peevesJeejer 2000 efJeÅee ØekeâeMeve veeiehetj)
mebkesâle mLeUs :
1) barti.maharashtra.gov.in
2) http://sjsa.maharashtra.gov.in

-00-
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ØemleeJevee :
efçe#eCe ns DeOÙeÙeveeÛes Demes mJe®he Deens keâer pÙeeceOÙes %eeve, keâewçeuÙe,

meJeÙeer Skeâe mecegnekeâ[tve ogmeNÙee mecegnekeâ[s Je Skeâe efhe{erkeâ[tve ogmeNÙee
efhe{erkeâ[s DeOÙeeheveeÉejs, Øeefçe#eCeeÉejs, mebçeesOeveeÉejs ®heeblejerle nesles. efçe#eCe
ns JeejbJeej FlejebÛÙee ceeie&oçe&veeKee}er Ie[tve Ùesles. keâesCeleener DevegYeJe efJeÛeejmejCeer}e
Deekeâej osCeejer peeCeerJe keâ}e ns meJe& çew#eefCekeâ «ee¢e Oejleele. efçe#eCe ns
meJe&meeOeejCe hetJe& ØeeLeefcekeâ, ceeOÙeefcekeâ, ceneefJeÅee}Ùeerve DeeefCe efJeÅeeheer" Deçee
efJeefJeOe mlejeJej efJeYeeie}s}s Deens. efçe#eCeeÉejs yegefæceòesÛee efJekeâeme nesTve
%eeveeceOÙes Yej he[les.

DeepeÛÙee %eeveeefOe‰erle meceepeele meceepee}e ieefleceeve "sJeCÙeemee"er efçe#eCe
heæleer meceepeehes#ee ieefleçeer} "sJeCÙeeÛes cenlJehetCe& keâeÙe& efçe#ekeâeÛes Demeles.
cnCetve hetJeeahes#ee Deepe efçe#ekeâeÛeer meceepeeØeleer peyeeyeoejer Jee{}s}er efomeles.
%eeve efJeÅeeLÙeeËvee kesâJeU %eeve, ceeefnleer osTve Ûee}Ceej veener, lej ceg}ebÛee
meJeeËieerCe efJekeâeme ns OÙesÙe meceesj "sJetve lÙeeÛee %eeve, ceeefnleer, keâewçeuÙe, Jele&ve,
mebmkeâej Ùee meJeeËÛÙee meboYee&le efJekeâeme keâjCÙeeÛeer peyeeyeoejer efçe#ekeâe}e hes}eJeer
}eieCeej Deens. cnCetve efçe#ekeâeÛÙee Debieer megæe ner meJe& keâewçeuÙes JeeieefJe}s}er
Demeleer} lejÛe les DeeheuÙee efJeÅeeLÙeeËÛee hegjshetj efJekeâeme keâ¤ çekeâleer}. cnCetve
efçe#ekeâ efçe#eCeeÛÙee mebkeâuheves}e megæe JÙeehekeâlee Øeehle Pee}s}er Deens. efçe#eCe
efçe#eCeeletve mJele:ÛÙee hesçeeÛeer peyeeyeoejer hes}Ceeje efçe#ekeâ efvecee&Ce iejpesÛes
Deens. lÙeemee"er efçe#ekeâ efJeÅeeLÙeeËvee DeOÙeÙeve-DeOÙeeheve Øeef›eâÙee efçe#eCe heæleer}e
}eYe}s}s leeeflJekeâ ceevemeçeem$eerÙe, meeceeefpekeâ, DeeefLe&keâ DeefOe‰eve lemesÛe
efçe#eCeeleer} mecemÙee , DeeJneves, leeCe-leCeeJe efveJeejCe, heÙee&JejCe efJe<eÙekeâ
peeCeerJe  peeie=leer Jeiee&OÙeeheveeleer} veJeerve leb$es heæleerÛee Jeehej heefjCeecekeâejkeâ,
Deeblejef›eâÙee efJeçes<e ceg}ebvee ceeie&oçe&veemeboYee&le Øeefçe#eCe, mebØes<eCe keâewçeuÙe Ùee
meJe& yeeyeeRÛes %eeve efçe#eCeeletve efceUles.
efçe#eCeeÛee DeLe& :

Education Ùee Fb«epeer çeyoeÛeer JÙeglheòeer }@efšve Yee<esleer} To Educare
Ùee çeyoeheemetve Pee}s}er Demetve, To Educare Ùee çeyoeÛee }@efšve Yee<esceOÙes
DeLe& To Biring up hee}ve hees<eCe keâjCes To Lead out, To Draw out
pevcepeele meghle iegCeebvee Ûee}vee osTve lÙeeÛee DeeefJe<keâej keâjCÙeeme ceole keâjCes
Demee neslees. lej ceje"erceOÙes efçe#eCe ne çeyo mebmke=âle Yee<esleer} ‘efçe#e’ Ùee

YeejleerÙe efçe#eCe heæleerÛeer
Jewefçe°Ÿes DeeefCe Ieškeâ

efçele} ceesnve}e}peer meej[e
mebçeesOekeâ efJeÅeeefLe&veer,

[e@. yeeyeemeensye Deebyes[keâj
ceje"Jee[e efJeÅeeheer",

Deewjbieeyeeo.
shitalsarda726@gmail.com

Mobile : 9420891104
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Oeeletheemetve leÙeej Pee}e Deens Je lÙeeÛee DeLe& Gheosçe keâjCes
Demee neslees.
efçe#eCeeÛÙee JÙeeKÙee Je mJe®he :

De. YeejleerÙe çew#eefCekeâ efJeÛeejJeble :
1. mJeeceer efJeJeskeâevebo : ceeveJeeleer} Ghepele owJeer

iegCeebÛeer DeefYeJÙekeäleer cnCepes efçe#eCe nesÙe.
2. cenelcee ieebOeer : ceeveJeeÛÙee çeejerefjkeâ, ceeveefmekeâ

Je DeeOÙeeeflcekeâ DebieeceOeer} Glke=â°lesÛee efJekeâeme Je DeefYeJÙekeäleer
cnCepes efçe#eCe nesÙe.

ye. heeçÛeelÙe çew#eefCekeâ efJeÛeejJeble :
1. De@efjmše@š} : efvejesieer megÂ{ çejerjele efvejesieer

ceveeÛee efJekeâeme keâjCes cnCepes efçe#eCe nesÙe.
 2. pee@ve pÙegF& : efçe#eCe cnCepes meelelÙeeves DevegYeJeeÛeer

hegvej&Ûevee keâjle peerJeve peieCÙeeÛeer Øeef›eâÙee nesÙe.
Jejer} meJe& JÙeeKÙeebJe¤ve DeeheCeeme Demes meebielee ÙesF&}

keâer, efçe#ekeâ Je efçe#eCeele meJe&Ûe çew#eefCekeâ ef›eâÙeebÛee meceeJesçe
neslees. pÙee JÙekeäleer}e çeeUsle efçekeâefJeCÙeemee"er mJeÙebhetCe&
yeveJeleele lÙeeceOÙes DeOÙeeheveçeem$eerÙe, leeeflJekeâ, ceevemeçeem$eerÙe
Je meceepeçeem$eerÙe DeefOe‰eve DeOÙeeheve Je DeOÙeeheveemee"er
veJeveJeerve heæleer leb$es, keâewçeuÙes, mebmkeâej Ùee meJeeËÛee meceeJesçe
neslees.

meceepe efJekeâemeemee"er efçe#eCeeceOÙes ieefleefçe}lee DemeeJeer,
iegCeJeòee DemeeJeer DeeefCe efçe#eCeeÛeer iegCeJeòee ner efçe#ekeâ
efçe#eCeeÛÙee iegCeJeòesJej DeJe}byetve DemeuÙeeÛes meJe& efçe#eCe
Øeef›eâÙesÛeer iegCeJeòee mebj#eCe Je mebJeOe&ve cenlJeeÛes Deens.
efçe#eCeeÛeer Jewefçe°Ÿes :

efçe#eCeeÛee DeLe&, JÙeeKÙee Je mJe®he heeefnuÙeeveblej lÙeeÛeer
keâener Jewefçe°Ÿes heg{er} ØeceeCes meebielee Ùesleele.
1. efçe#eCe ner Skeâ meeceeefpekeâ Øeef›eâÙee Deens :

e fçe#eCe ns meeceee fpekeâ JeeleeJejCe Ie[Jele s,
efçe#eCeeefçeJeeÙe keâesCeleener DevegYeJe JÙekeäleer mebheeove
keâ¤ çekeâle veener, efçe#eCeeceOÙes DevegYeJe ne heâej
cenlJeeÛee Deens, meeceeefpekeâ JeeleeJejCeeletve DevegYeJe
efvecee&Ce neslees. cnCetve efçe#eCe ner meeceeefpekeâ Øeef›eâÙee
Deens.

2. peerJeve Je efçe#eCeeÛes DeeblejmebyebOe : DeeheuÙee
efçe#eCe Je peerJeveeceOÙes efJeefJeOe heefjefmLeleerceOÙes efJeefJeOe

Øemebie Ùesle Demeleele. ns oesvnerner DeeheuÙee efpeJeveeJej
ØeYeeJe šekeâle Demeleele. cnCetveÛe efçe#eCe cnCepes
peerJeve Je peerJeve cnCepes efçe#eCe Demes DeeheCe cnCelees.

3. efçe#eCeecegUs JÙekeäleerÛee efJekeâeme neslees : ceg}ebÛÙee
meJeeËieerCe efJekeâemeeceOÙes efçe#eCe ns ØelÙe#e efkebâJee
DeØelÙe#e meeOeve Deens. efçe#eCeeÛes cegKÙe Gefö°
cnCepes ceg}ebÛee mebhetCe& mlejeJej efJekeâeme keâjCes nesÙe.
cnCetve efçe#eCe cnCepes efJekeâeme Je efJekeâeme cnCepes
peerJeve nesÙe.

4. me=peveelcekeâlee : efçe#eCe ns me=peveelcekeâlesÛes cetU
keâejCe Deens. efçe#eCe ns JewÙeefkeälekeâefjlÙee veJeerve
DevegYeJe osles Je veJeerve me=peveelcekeâlesme ceole keâjles.

5. efçe#eCe ns DevegYeJeebÛeer hegvej&Ûevee Deens : ceveg<Ùe
efJeefJeOe heefjefmLeleerceOÙes efJeefJeOe DevegYeJe mebheeove
keâjle Demelees, keâener JesUe lÙeeÛes ®heeblejCe veJeerve
DevegYeJeebceOÙes neslees Je veJeerve DevegYeJe ceeveJeeÛÙee
peerJeveeleer} efjkeâecesheCee Ye¤ve keâe{lees. ceeveJeer
efpeJeveeceOÙes DevegYeJeebÛeer hegvej&Ûevee Je ®heeblejCe cnCepes
efçe#eCe nesÙe.

6. meeceeefpekeâ mebJeeoeceOÙes cenlJeeÛeer Yetefcekeâe :
meeceeefpekeâ mebJeeoeceOÙes efçe#eCe ns cenlJeeÛeer Yetefcekeâe
yepeeJeles. ØelÙeskeâ meceepeeceOÙes lÙee meceepeeÛeer mJele:Ûeer
Jewefçe°Ÿes, veweflekeâlee, Yee<ee, mebmke=âleer, efJeçJeeme FlÙeeoer
Demeleele. efçe#eCe ns lÙee meceepeeme mebJeeo keâjCÙeeme
ceole keâjles.

7. efçe#eCe ner Skeâ keâ}e Deens : efçe#eCe ner Skeâ
keâ}e Deens, efçe#eCe ns ceg}ebÛÙee Debleie&le iegCeJeòesceOÙes
megboj efjleerves keâ}s ØeceeCes efJekeâeme keâjles. DeOÙeeheve
ner megæe keâ}e Deens. efçe#ekeâ efJeÅeeLÙeeËvee lÙeebÛÙee
ceeie&oçe&veeKee}er ceg}ebÛes Ûeebie}s DeejesiÙeoeÙeer
JÙeefkeälecelJe pe[Ce-Ie[CeerceOÙes ceole keâjleele.

8. efçe#eCe ner meeceeefpekeâerkeâjCeeÛeer Øeef›eâÙee Deens :
ØelÙeskeâ meceepeeÛeer mJele:Ûeer veweflekeâ cetuÙes Deensle.
efçe#eCeeÛÙee ceoleerves veweflekeâ cetuÙeebÛee efJekeâeme keâ¤
çekeâlees cnCetve efçe#eCeeme meeceeefpekeâerkeâjCeeÛeer Øeef›eâÙee
Demes cnš}s peeles.

9. ceeveJeer mJeYeeJeele FefÛÚle yeo} : efçe#eCe ns
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ceeveJeer mJeYeeJeele FefÛÚle yeo} DeeCet çekeâles.
FefÛÚle ceeiee&ves efçe#eCe ceeveJeer mJeYeeJeeceOÙes yeo}
DeeCet çekeâles. Ûeebie}s Je veweflekeâ JeeieCes ceeCemeeme
Ûeebie}er JÙekeäleer Je lÙeeÛÙee efJekeâemeeceOÙes ceole keâjles.

10. meceeÙeespeve : veJeerve heefjefmLeleerceOÙes meceeÙeespeve
keâjCÙeeÛeer çekeäleer efçe#eCeeceOÙes Deens. efçe#eCe ns
owvebefove efpeJeveeceOÙes ÙesCeeNÙee mecemÙeebÛes efvejekeâjCe
keâjCÙeeÛeer çekeäleer osles.

Deçee Øekeâejs Jejer} ØeceeCes efçe#eCeeÛeer keâener Jewefçe°Ÿes
meebielee Ùesleele. Ùee Jewefçe°ŸeebJe¤ve efçe#eCeeÛes DemeCeejs
cenlJe DeeheCeeme efometve Ùesles.
efçe#eCeeÛee Fefleneme/ØeeÛeerve keâe}erve

efçe#eCe JÙeJemLee : Ùee ef"keâeCeer mJeeleb$ÙehetJe& keâeUeleer}
efçe#eCe JÙeJemLesÛee efJekeâeme keâmee Pee}e les heg{er} ØeceeCes
meebielee ÙesF&}.
1. Jewefokeâ keâeU : Ùee keâeUele ieg®kegâ} JÙeJemLee ner

DeefmlelJeele nesleer. pÙeeceOÙes ieg® DeeheuÙee efçe<ÙeebÛee
mebhetCe& efJekeâeme keâjCÙeemee"er DeeJeçÙekeâ DemeCeejs
iegCe, keâewçeuÙe, #ecelee DeeefCe cetuÙes ÙeebÛÙeeceOÙes
®peefJeCÙeeÛee Deešeskeâeš ØeÙelve keâjle Demele.

2. yeewækeâe}erve efçe#eCe : Ùee keâeUele efçe#eCe ns
ce"eceOÙes efo}s peele Demes, Ùee ef"keâeCeer ieg®-efçe<Ùe
%eeveoeveeÛes keâeÙe& keâjle Demele, ieg® DeOÙeeheve
keâjCÙeemee"er efJeefJeOe heæleerÛee Jeehej keâjle Demele
pemes keâer Godieeceer heæle, ØeJeeme heæle, De«eefçe<Ùe
ØeCee}er FlÙeeoeRÛee meceeJesçe neslee. (De«eefçe<Ùe ØeCee}er
cnCepes DeepeÛeer cee@efvešj heæle) pÙeele JejÛÙee
Jeiee&leer} efJeÅeeLeea Kee}ÛÙee Jeiee&leer} efJeÅeeLÙeeËvee
ceeie&oçe&ve keâjle Demes.

3. ceOÙekeâe}erve efçe#eCe : ceOÙekeâe}erve efçe#eCe
heæleerJej Fm}eceebÛee ØeYeeJe efometve Ùeslees. cegefm}ce
çeemekeâebveer Yeejleele ØeeLeefcekeâ efçe#eCe ns cekeâleye Je
GÛÛe efçe#eCe ceojmee ceOÙes osCÙeeme meg¤Jeele kesâ}er.
ÙesLes heCe cee@efvešj heæle DeefmlelJeele nesleer.

4. mJeeleb$ÙehetJe& Je mJeeleb$Ùeesòej keâeU : Ùee keâeUele
efJeefJeOe DeeÙeesie Je ØeeLeefcekeâ efçe#eCeemee"er ceeOÙeefcekeâ
Je GÛÛe efçe#eCeemee"er keâener DeeÙeesie vesceCÙeele Dee}s

les Kee}er} ØeceeCes Deensle.
De.mJeeleb$ÙehetJe& keâeUeleer} DeeÙeesie : mJeeleb$ÙehetJe&

keâeUele vesceuÙee ies}s}s efJeefJeOe DeeÙeesie Je meefcelÙee heg{er}
ØeceeCes Deensle.
1. Ûeeš&j De@keäš-1813
2. Jet[Ûee Keef}lee-1854
3. nbšj DeeÙeesie-1882
4. YeejleerÙe efJeÅeeheer" DeeÙeesie-1904
5. me@[}j DeeÙeesie-1917
6. JeOee& efçe#eCe Ùeespevee-1937

ye. mJeeleb$Ùeesòej keâeUeleer} DeeÙeesie : mJeeleb$Ùeesòej
keâeUele vesce}s ies}s}s efJeefJeOe DeeÙeesie Je meefcelÙee heg{er}
ØeceeCes Deensle.
1. jeOeeke=â<Ceve DeeÙeesie-1948
2. cegoef}Ùeej DeeÙeesie-1952-53
3. ogiee&yeeF& osçecegKe DeeÙeesie-1958
4. keâes"ejer DeeÙeesie-1946-66
5. je°̂erÙe çew#eefCekeâ OeesjCe-1968
6. F&çJej YeeF& hešs} hegve}exkeâve meefceleer
7. ceeukeâce Deeefoçes<eÙÙe meefceleer-1977
8. çee}sÙe efçe#eCe megOeej meefceleer-1984
9. je°̂erÙe çew#eefCekeâ OeesjCe-1986
10. DeeÛeeÙe& jececegleea meefceleer-1990
11. ßeer. peveeo&ve jsñer meefceleer-1992

Deçee Øekeâejs Jejer} ØeceeCes mJeeleb$ÙehetJe& Je mJeeleb$Ùeesòej
keâeUele efçe#eCeeÛee efJekeâeme keâjCÙeemee"er efJeefJeOe meefcelÙee
Je DeeÙeesie vesceuÙee ies}s.

efçe#eCeeÛÙee heæleer : keâesCelÙeener efJe<eÙeeÛes DeOÙeeheve
keâjCÙeemee"er DeOÙeeheve heæleerÛeer DeeJeçÙekeâlee Demeles. Ùee
heæleerÛes JeieeakeâjCe heg{er} ØeceeCes keâjlee Ùesles.
1. efçe#ekeâ keWâefõle heæleer : Ùee heæleerceOÙes efçe#ekeâ

ne DeefOekeâ ØeceeCeele ef›eâÙeeçeer} Demelees. DeOÙeeheve
Øeef›eâÙee ner lÙeeÛÙee YeesJeleer keWâefõle Pee}s}er Demeles.
efJeÅeeLÙeeËvee ceeefnleer Je %eeve osCes ner lÙeebÛeer cegKÙe
Yetefcekeâe Demeles. Ùee heæleerle efçe#ekeâe}e ØeLece ØeeOeevÙe
Demetve efJeÅeeLÙeeËvee ogÙÙece ØeeOeevÙe Demeles. Ùee
heæleerceOÙes JÙeeKÙeeve heæle, keâLee-keâLeve heæle,
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šsef}efJnpeve Je efJn[erDeesÛes meeojerkeâjCe, mecegn efçe#eCe
FlÙeeoer heæleer Jeehejele DeeCeuÙee peeleele.

2. efceefßele heæleer : Ùee heæleerceOÙes mesefceveej, Øekeâuhe
heæle, kesâme mš[er, Yetefcekeâe yepeeJeCes, Øeoçe&ve
heæleer Jeehejele DeeCeuÙee peeleele.

3. efJeÅeeLeea keWâefõle heæleer : Ùee heæleerle efJeÅeeLÙeeËvee
ØeLece ØeeOeevÙe Demetve efçe#ekeâe}e ogÙÙece ØeeOeevÙe
efo}s peeles. Ùee heæleerle efçe#ekeâeÛeer Yetefcekeâe ceeie&oçe&keâ
Je meneÙÙekeâeÛeer Demeles. Ùee heæleerle efçe#ekeâebÛee
ke=âefleçeer} menYeeie Demelees. lemesÛe Ùee heæleerle
mJeÙeb DeOÙeÙeve heæle, mebieCekeâ DeeOeejerle efçe#eCe,
cegkeäle efçe#eCe, hejmhej mebJeeo, efJn[erDees FlÙeeoerÛee
meceeJesçe neslees.

efçe#eCeeÛes Øekeâej : efçe#eCe osCÙeeÛÙee Je IesCÙeeÛÙee
heæleerJe¤ve efçe#eCeeÛes DeewheÛeeefjkeâ, DeveewheÛeeefjkeâ DeeefCe
menpe efçe#eCe Demes leerve Øekeâej he[leele. les heg{er} ØeceeCes
Deensle.

1. DeewheÛeeefjkeâ efçe#eCe : efJeefçe° Ùeb$eCesceehe&âle efveefçÛele
OÙesÙe meceesj "sJetve efveÙeespevehetJe&keâ efouÙee peeCeeNÙee efçe#eCeeme
DeewheÛeeefjkeâ efçe#eCe Demes cnCeleele. efveÙeespeveyeæ, meeÛesyeæ.
jÛeveelcekeâ efçe#eCe cnCepes DeewheÛeeefjkeâ efçe#eCe nesÙe.

Goe. çeeUe, ceneefJeÅee}Ùes, efJeÅeeheer"ebletve efceUCeejs
effçe#eCe.

DeewheÛeeefjkeâ efçe#eCeeÛeer Jewefçe°Ÿes :
1. ns hetJe& efveOee&jerle Je hetJe& efveÙeesefpele Deens.
2. JesUsÛes yebOeve efveÙeceevegmeej efveÙebef$ele Deens.
3. peeiesÛes yebOeve mebmLeelcekeâ nesÙe.
4. JeÙeeÛes yebOeve Deens.
5. iegCeJeòeehetCe& efçe#ekeâebkeâ[tve efo}s peeles.
6. keâ[keâ efçemleerÛes hee}ve nesles.

7. ¢eebÛes mJe¤he heæleçeerjheCes Deens.
DeewheÛeeefjkeâ efçe#eCeeÛes Ieškeâ : Deeke=âleer ›eâceebkeâ 1

Je¤ve DeeheCeeme Demes efometve Ùesles keâer, DeewheÛeeefjkeâ efçe#eCe
ns efJeÅeeLeea, efçe#ekeâ, çeeUe, DeOÙeeheve heæleer, hegmlekesâ,
efšheCes, ie=nhee", DeYÙeeme, DeYÙeeme›eâce, JesUehe$ekeâ, hejer#ee
Ùee IeškeâebÉejs DeewheÛeeefjkeâ heæleerves hetCe& nesles.

2. DeveewheÛeeefjkeâ efçe#eCe : DeveewheÛeeefjkeâ efçe#eCeeceOÙes
DeeheCe DeeheuÙee meesÙeerÛÙee JesUsvegmeej efçe#eCe IesT çekeâlees
lÙeeme DeveewheÛeeefjkeâ efçe#eCe Demes cnCeleele. ns efçe#eCe
ØelÙeskeâeÛÙee peerJeveeceOÙes Ie[tve Ùesles. ns Skeâe efhe{erkeâ[tve
ogmeNÙee efhe{erkeâ[s nmleeblejerle nesles. Goe. meeÙekeâ} Ûee}JeCes,
Iees[smJeejer keâjCes FlÙeeoer. kegâštbye ns DeveewheÛeeefjkeâ efçe#eCeeÛes
cegKÙe œeesle Deens. kegâštbyeeleer} meomÙeebkeâ[tve Yejhetj iees°er
efçekeâeÙe}e efceUleele.
DeveewheÛeeefjkeâ efçe#eCeeÛeer Jewefçe°Ÿes :
1. ns efçe#eCe nslethegjmmej Je hetJe&efveÙeesefpele veener.
2. ns efçe#eCe keâesCelÙeener mebmLesle efveefçÛele veener.
3. ¢ee ef"keâeCeer JesUehe$ekeâ Je efJenerle Demee DeYÙeeme›eâce

veener.
4. ÙesLes JesUsÛes Je JeÙeeÛes yebOeve veener.
5. DeveewheÛeeefjkeâ efçe#eCeeÛes ØeefleefveOeerlJe keâjCÙeemee"er

heg<keâU mebmLee Deensle.
6. ¢eeme çeeUeyee¢e efçe#eCe Demesner cnCeleele.

DeveewheÛeeefjkeâ efçe#eCeeÛes Ieškeâ : Deeke=âleer ›eâ. 2
Je¤ve DeeheCeeme Demes efometve Ùesles keâer, DeveewheÛeeefjkeâ efçe#eCe
ns cegkeääle efJeÅee}Ùe ceb[U, cegkeäle efJeÅeeheer", «ebLee}Ùe,
mebieCekeâ, mecegn mebheke&â ceeOÙece, efçe#ekeâ, efJeÅeeLeea Ùee meejKÙee
efJeefJeOe IeškeâebÛÙee ceeOÙeceeletve JÙekeäleer hetCe& keâjlees.

menpe efçe#eCe : pes efçe#eCe DeeheCeeme kegâštbye, efce$e,
meceepe ÙeebÛÙeekeâ[tve Deveskeâ DevegYeJe efceUleele pemes keâer,

Deeke=âleer ›eâ. 1, DeewheÛeeefjkeâ efçe#eCeeÛes Ieškeâ
efJeÅeeLeea efçe#ekeâ çeeUe DeOÙeeheve heæleer hegmlekesâ efšheCes, ie=nhee" DeYÙeeme›eâce JesUehe$ekeâ hejer#ee

Deeke=âleer ›eâ. 2, DeveewheÛeeefjkeâ efçe#eCeeÛes Ieškeâ
cegkeäle efJeÅee}Ùe ceb[U cegkeäle efJeÅeeheer" «ebLee}Ùe mebieCekeâ mecetn mebheke&â ceeOÙece efçe#ekeâ efJeÅeeLeea

Deeke=âleer ›eâ. 3, menpe efçe#eCeeÛes Ieškeâ
kegâštbye heefjJeej efce$e ÛeÛee& men}er Fbšjvesš meeceeefpekeâ keâeÙe&›eâce efçeefyejs efveÙelekeâeef}kesâ  otjoçe&ve  mecegoeÙe
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vecemkeâej efkebâJee Jebove keâjCes, megyekeâ jebieesUer keâe{Ces FlÙeeoer.
DeeheCe çeeUsle ve peelee menpeielÙee kegâštbyeeletve

meceJeÙemkeâekeâ[tve Deelcemeele kesâ}s}er Deensle. lÙeecegUs Ùee
efçe#eCeeme menpe efçe#eCe Demes cnCeleele.

menpe efçe#eCeeÛeer Jewefçe°Ÿes :
1. ns efçe#eCe cegkeäle Deens, mheOee&lcekeâ veener.
2. SkeâmeejKÙee iešeÛÙee iejpeebmee"er ¢eebÛes keâeÙe&›eâce

DeeÙeespeve kesâ}s}s Deens.
3. ¢eeÛes cetuÙeceeheve, Øeef›eâÙee, jÛevee Je DeYÙeeme›eâce

ns }JeefÛekeâ Deensle.
menpe efçe#eCeeÛes Ieškeâ : Deeke=âleer ›eâ. 3 Je¤ve

DeeheCeeme Demes efometve Ùesles keâer, menpe efçe#eCe ns DeeheCe
kegâštbye, heefjJeej, efce$e, ÛeÛee&, men}er, Fbšjvesš, meeceeefpekeâ
keâeÙe&›eâce, efJeefJeOe efçeefyejs, efveÙelekeâeef}kesâ, otjoçe&ve DeeefCe
mecegoeÙe Ùee efJeefJeOe IeškeâebÉejs DeeheCeeme menpe efçe#eCe
Øeehle nesles. ns efçe#eCe cegkeäle DemeuÙeeves Ùee}e keâesCelesner
yebOeve veener.

efJeÅeeLeea keWâefõle efçe#eCe : ØeeÛeerve keâeUeceOÙes efçe#eCeeÛee
Gösçe ne kesâJeU efJeÅeeLÙeeËvee %eeve osCes neÛe neslee, cee$e
DeepeÛÙee DeeOegefvekeâ keâeUele efJeÅeeLÙeeËvee ceOÙeJeleea "sJetve
efçe#eCe efouÙee peele Deens. DeepeÛÙee Jele&ceeve keâeUeceOÙes
efJeÅeeLÙeeËÛee meJeeËieerCe efJekeâeme ÙeeJej }#e keWâefõle kesâ}s}s
Deens. pÙeele lÙeebÛee çeejerefjkeâ efJekeâeme, meeceeefpekeâ efJekeâeme,
ceeveefmekeâ efJekeâeme FlÙeeoer efJekeâemeekeâ[s }#e keWâefõle kesâ}s
Deens. Ùee heæleerceOÙes efJeÅeeLÙee&}e ØeLece ØeeOeevÙe osTve
efçe#ekeâe}e ogÙÙece ØeeOeevÙe efo}s peeles. efçe#ekeâeÛeer Yetefcekeâe
ner kesâJeU ceeefnleer osCÙeehegjleer ceÙee&efole ve jenlee ceeie&oçe&ve
Je meneÙÙekeâeÛeer Demeles. DeOÙeeheve Øeef›eâÙee ner efJeÅeeLÙeeËYeesJeleer
keWâefõle DemeuÙeecegUs lÙeebÛee ke=âefleçeer} menYeeie Demelees.

mJeÙeb DeOÙeÙeve heæle, ØeÙeesieçeeUe heæle, JeeoefJeJeeo
heæle, cegkeäle efçe#eCe, hejmhej mebJeeoer efJn[erDees FlÙeeoeRÛee
meceeJesçe neslees. hetJeea DeOÙeeheveeceOÙes efçe#ekeâØeOeeve heæle
JeehejCes DeefOekeâ efvelÙe nesles, heCe 1986 ÛÙee je°^erÙe
OeesjCeeceOÙes efJeÅeeLeea keWâefõle efçe#eCeeme cenlJe osCÙeele
DeeuÙeecegUs efJeÅeeLeea ne efçe#eCeeÛee ke=âefleçeer} menYeeie
DeeJeçÙekeâ ceeveuÙeecegUs efJeÅeeLeea keWâefõle heæleerÛee Jeehej
keâjCÙeeJej Yej efo}e peeT }eie}e.

DeYÙeeme›eâceebceOÙes Deveskeâ efJe<eÙeebÛee meceeJesçe PeeuÙeecegUs
efJeefJeOe efJe<eÙeebkeâefjlee efJeefJeOe DeOÙeeheve heæleerÛeer iejpe
peeCeJet }eie}er. lÙeeceOetve keâener efJe<eÙeebmee"er Keeme heæleer
meg¤ PeeuÙee. Goe. Yetiees} efJe<eÙeemee"er men} heæle,
ØeJeeme heæle FlÙeeoer heæleer meg¤ PeeuÙee. efJeÅeeLeea keWâefõle
heæleer ner efJeÅeeLeea Je efçe#ekeâ Ùee oesIeebJej }#e keWâefõle
keâjles.

lemesÛe efJeefçe° heefjefmLeleerceOÙes Yee<esÛÙee JeehejeJej }#e
keWâefõle kesâ}s peeles. Ùee heæleerceOÙes efçe#ekeâ ns efJeÅeeLÙeeËvee
ceeie&oçe&ve keâjleele Je DeeheuÙee ke=âleerletve Skeâ efoçee efvecee&Ce
keâjleele DeeefCe efJeÅeeLeea lÙeeÛes DevegkeâjCe keâjleele. efJeÅeeLeea
Je efçe#ekeâ Ùee heæleerle hejmhejebçeer mebJeeo meeOeleele. efJeÅeeLeea
ke=âleerÛÙee Gösçeevegmeej pees[erves lemesÛe mecegneceOÙes efkebâJee mJeÙeb
DeOÙeÙeve keâjleele.

efçe#ekeâebvee efJeÅeeLÙeeËJej melele osKejsKe "sJeCÙeeSsJepeer
iejpesvegmeej DeLeJee efJeÅeeLÙeeËvee mecemÙee efvecee&Ce PeeuÙeeme
efçe#ekeâ Øeeflemeeo osleele.

Ùee DeOÙeÙeve heæleerle efJeÅeeLÙeeËvee DeOÙeÙeve efJe<eÙe
efveJe[ermee"er JeeJe Demelees. lemesÛe efJeÅeeLeea mJele:ÛÙee
DeOÙeÙeveeÛes mJeÙebcetuÙeceeheve keâjleele Je veblej efçe#ekeâ lÙeebÛes
cetuÙeceeheve keâjleele. Ùee heæleerle efJeÅeeLeea Je efçe#ekeâele
hejmhej mebJeeo nesle DemeuÙeeves lemesÛe efJeÅeeLÙeeËceOÙes osKeer}
hejmhej mebJeeoecegUs JÙemlelee Je DeeJeepe DeefOekeâ Demelees.
Ùee heæleerceOÙes efJeÅeeLÙeeËveer keâeÙe DeOÙeÙeve kesâ}s ÙeeJej
DeOÙeÙeve efve<heòeer ceespe}er peeles.

efJeÅeeLeea keWâefõle efçe#eCeeÛeer Jewefçe°Ÿes : efJeÅeeLeea keWâefõle
efçe#eCeeÛeer cegKÙe Jewefçe°Ÿes heg{er} ØeceeCes meebielee Ùesleele.
1. efJeÅeeLÙeeËvee Øeehle Deme}s}s %eeve.
2. DeYÙeeme›eâce.
3. cetuÙeebkeâve Je hejer#eCe.
4. efçe#eCeeÛÙee heæleer.

Deçee Øekeâejs efJeÅeeLeea keWâefõle efçe#eCeeÛeer keâener Jewefçe°Ÿes
meebielee Ùesleele.

veJeerve je°̂erÙe çew#eefCekeâ OeesjCeevegmeej yeo}leer efçe#eCe
heæleer : 1968 ceOÙes osçeeÛes heefn}s çew#eefCekeâ OeesjCe
Fbefoje ieebOeer mejkeâejceOÙes ceeb[CÙeele Dee}s. ns çew#eefCekeâ
OeesjCe 1964 ÛÙee keâes"ejer DeeÙeesieeÛÙee efçeheâejçeerJej
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DeeOeejerle nesles. 10±2±3 Ùee Deeke=âleeryebOeemen çew#eefCekeâ
ØeCee}er efmJekeâejCÙeele Dee}s}er nesleer. Ùee meesyele ef$eYee<ee
met$e DeJe}byeCÙeele Dee}s nesles. pÙeele ØeLece Yee<ee ceele=Yee<ee,
efÉleerÙe Yee<ee je°Ŷee<ee (efnboer), le=leerÙe Yee<ee cnCetve Fb«epeerÛee
efmJekeâej keâjCÙeele Dee}s}e neslee. ÙeeÛe efçeheâejçeerJej DeeOeejerle
1986 ceOÙes ogmejs çew#eefCekeâ OeesjCe jepeerJe ieebOeer mejkeâejves
ceeb[}s. Ùee OeesjCeeceOÙes efJeçes<ele: YeejleerÙe ceefn}e, Deveg.
peeleer, peceeleer mecegoeÙeemee"er Demeceevelee otj keâjCÙeemee"er
DeeefCe çew#eefCekeâ mebOeer meceeve keâjCÙeeJej efJeçes<e Yej efo}e
ies}e. Ùee OeesjCeeceOÙes 1992 ÛÙee vejefmebie jeJe mejkeâejves
yeo} metÛeJe}e DeeefCe keâener megOeejCee keâjCÙeele DeeuÙee.

1.Yeejleeleer} efçe#eCe ØeCee}er : YeejleerÙe jepÙe
IešvesÛÙee jepÙe OeesjCeeÛeer efoçeeoçe&keâ lelJeebÛÙee Yeeie 4
keâ}ce 45 DeeefCe 39 (Sheâ) ceOÙes jepeceevÙe DeeefCe
meJeeËvee vÙeeÙe Je ØeJesçe ÙeesiÙe efçe#eCeeÛeer lejleto Deens.

1976 ÛÙee 42 JÙee Iešvee og¤mleer keâeÙeÅeeves efçe#eCeeme
jepÙe metÛeerletve meceJeleea metÛeerle meceeefJe° kesâ}s. 2002
ceOeer} 86 JÙee Iešvee og¤mleerves cet}Yetle DeefOekeâejebÛÙee
keâ}ce 21-S Debleie&le efçe#eCee}e Debce}yepeeJeCeerÛee nkeäkeâ
yeveefJe}e. 6 les 14 Je<ex JeÙeesiešeleer} meJe& ceg}ebvee ØeeLeefcekeâ
efçe#eCe osCÙeemee"er jeFš št SpÙegkesâçeve (DeejšerF&) 2009
}eiet keâjCÙeele Dee}s Deens.

Ùee DeefOeefveÙeceele meJe&efçe#ee DeefYeÙeeve ceOÙeevn Yeespeve
Ùeespevee, veJeesoÙe efJeÅee}Ùe keWâefõÙe efJeÅee}Ùe Ùee meejKÙee
mejkeâejer Ghe›eâceele meceepeeleer} JebefÛele Ieškeâebmee"er 25
škeäkesâ Deej#eCe osCÙeele Dee}s Deens.

2. veJeerve çew#eefCekeâ OeesjCeeÛeer cenlJeeÛeer cegös :
1947 ceOÙes Yeejlee}e mJeeleb$Ùe efceUeuÙeeheemetve Yeejleeleer}
efçe#eCe ØeCee}erleer} ne eflemeje cees"e yeo} Deens. Sve. F&.
heer. 2020 ÛÙee hetJeea 1968 Je 1986 ceOÙes çew#eefCekeâ
Ùeb$eCesle megOeejCee Pee}er.

çee}sÙe efçe#eCeeleer} iegbleJeCegkeâerceOÙes }e#eefCekeâ Jee{
keâjCes, veJeveJeerve Ghe›eâce jeyeefJeCes, F. me. 2025 heÙeËle
heeÛeJeer Je lÙee heg{er} FÙeòesleer} ØelÙeskeâ efJeÅeeLÙee&me heeÙeeYetle
mee#ejlee Je leb$e%eeve Deelcemeele nesle DemeuÙeeÛeer o#elee
IesCes, çee}sÙe efçe#eCeemee"er 5±3±3±4 jÛevesJej DeeOeejerle
yeewefækeâ efJekeâeme Je DeOÙeÙeveeÛÙee lelJeebJej DeeOeejerle

DeYÙeeme›eâce Je DeOÙeeheveçeem$e jÛevee efJekeâefmele keâjCÙeele
Dee}er Deens.

3. ve@çeve} efjmeÛe& heâeTb[sçeve : veJe mebçeesOeveeÛÙee
keâuhevee Jesieeves osçeYej efJelejerle JneJÙeele Ùeemee"er ve@çeve}
efjmeÛe& heâeTb[sçeveÛeer mLeehevee keâjCÙeele ÙesF&}. Ùee OeesjCeeÛÙee
ceeOÙeceeletve meJe&Ûe YeejleerÙe Yee<eebÛes mebJeOe&ve, Je=æer Je ÛewlevÙe
DeyeeefOele jener}.

4.je°̂erÙe efçe#eCe DeeÙeesie : je°^erÙe efçe#eCe DeeÙeesie
hebleØeOeeveebÛÙee DeOÙe#elesKee}er je°êrÙe efçe#eCe DeeÙeesie efkebâJee
ve@çeve} SpÙegkesâçeve keâefceçeveÛeer mLeehevee keâjCÙeele ÙesF&}.
ne DeeÙeesie Yeejleeleer} çew#eefCekeâ otjÂ°erÛee hejerj#ekeâ Demes}.
meve 2030 heÙeËle hetJe&-çeeUe les ceeOÙeefcekeâ mlejeheÙeËleÛes
efçe#eCe 100 škeäkesâ «ee@me Svejes}ceWš jsçÙeesmen meeJe&ef$ekeâ
kesâ}s ies}s Deens. 10±2Ûeer meÅe efçe#eCe ØeCee}er veJeerve Je
megOeejerle 5±3±3±4 jÛevesÉejs Deveg›eâces 3-8, 8-11,
11-14 DeeefCe 14±18 JeÙeesiešeleer} hejmhej yeo}}er
peeF&}.

Ùee ØeCee}erceOÙes 12 Je<ee&Ûes efçe#eCe leerve Je<e& DebieCeJee[er/
hetJe& çee}sÙe efçe#eCeemen Demes}.

oneJeer DeeefCe yeejeJeerÛÙee yees[& hejer#ee DeefOekeâ meg}Ye
kesâuÙee peeleer} DeeefCe leLÙes efçekeâCÙeeSsJepeer cegKÙe keâeÙe&#ecelesJej
DeefOekeâ Yej efo}e peeF&}.

meJe& efJeÅeeLÙeeËvee Ùee hejer#ee oesveoe osCÙeeme hejJeeveieer
efo}er peeF&}. çeeUebceOeer} çew#eefCekeâ ØeJeen, DeJeeblej ef›eâÙee
DeeefCe JÙeeJemeeefÙekeâ ØeJeen ÙeebÛÙeele keâesCelesner keâ"esj JesieUsheCe
DemeCeej veener.

FÙeòee meneJeer heemetve Fbšve&çeerhemen JÙeeJemeeefÙekeâ efçe#eCeeÛeer
lejleto ceele=Yee<ee / Øeeosefçekeâ Yee<ee 5 Jeer heÙeËle efçe#eCe
osCÙeemee"er Jeehej}er peeF&} DeeefCe keâesCelÙeener efJeÅeeLÙeeËJej
keâesCeleerner Yee<ee keâ"esjheCes }eo}er peeCeej veener. efçe#ekeâebmee"er
je°̂erÙe çew#eefCekeâ DeYÙeeme›eâce (Sve.meer.Sheâ.šer.F&.) Sve.
meer. F&. Deej. šer. meesyele meu}eceme}le keâ¤ve je°^erÙe
efçe#ekeâ efçe#eCe heefj<eo (Sve.šer.šer.F&.) Éeje Øees«eece kesâ}s
peeleer}.

4. Je<ex Skeâeeflcekeâ yeer. S[. 2030 heÙeËle heoJeer
DeYÙeeme›eâce DeOÙeeheveemee"er efkeâceeve heoJeer hee$elee Demes}.

5. heoJeerOej keâesme& 3 les 4 Je<eeËÛÙee }JeefÛekeâ
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DeYÙeeme›eâceemen SkeâeefOekeâ SefkeäPeš Dee@hçevmemen DeeefCe
JesieJesieUŸee mlejeJej ØeceeCehe$eemen efouÙee peeleer}. Sce.
efheâ}. DeYÙeeme›eâce yebo kesâ}s peeleer}.

JewÅekeâerÙe›eâce DeeefCe keâeÙeosçeerj efçe#eCe JeieUle mebhetCe&
GÛÛe efçe#eCeemee"er GÛÛe efçe#eCe DeeÙeesie Higher
Education Commission of India (HECI) Ûeer
mLeehevee kesâ}er peeF&}. meeJe&peefvekeâ DeeefCe Keemeieer oesvner
GÛÛe efçe#eCe mebmLee meceeve efvekeâ<eeÉejs mebÛeeef}le kesâuÙee
peeleer}.

SÛe. F&. meer. DeeÙe. ceOÙes 4 mJeleb$e efJeYeeie Demeleer}.
Goe.

1. efveÙeecekeâ ÛeewkeâšerÛeer osKeYee} keâjCÙeemee"er je°^erÙe
GÛÛe efçe#eCe efveÙeecekeâ heefj<eo (Sve.SÛe.F&.Deej.meer.)

2. meJe&meeOeejCe çew#eefCekeâ heefj<eo (peer.F&.meer.) ceevekeâ
mesefšbipe osKejsKeermee"er.

3. efJeòe hegjJe"e keâjCÙeemee"er GÛÛe efçe#eCe Devegoeve
heefj<eo (SÛe.F&.peer.meer.)

4. DeefOeke=âle ceevÙelee efceUJeCÙeemee"er ve@çeve} ef›eâ[erš
keâewvmeer} (Sve.S.meer.)

15 Je<ee&le ceneefJeÅee}ÙeebÛeer meb}ivelee ØeCee}er hegmetve
šekeâ}er peeF&} DeeefCe ceneefJeÅee}Ùeebvee ßesCeeryeæ mJeeÙeòelee
osCÙeeÛeer Ùeb$eCee jeyeefJe}er peeF&}. YeefJe<Ùeele ØelÙeskeâ
ceneefJeÅee}ÙeeÛee mJeeÙeòelee heoJeer osCeeje ceneefJeÅee}Ùe
efkebâJee efJeÅeeheer"eÛee Ieškeâ cnCetve efJekeâefmele nesCes Dehesef#ele
Deens.

5. Dee@ve}eFve efçe#eCe DeeefCe ef[peerš} efçe#eCe :
meOÙee mebhetCe& osçeeceOÙes keâesefJe[-19 Ûee Pee}s}e Øemeej
}#eele IesTve efçe#eCe OeesjCe leÙeej keâjleevee heÙee&Ùeer çew#eefCekeâ
heæleerÛee JÙeehekeâ efJeÛeej keâjleevee heÙee&Ùeer çew#eefCekeâ heæleerÛee
JÙeehekeâ efJeÛeej keâjCÙeele Dee}e Deens. lÙeecegUs meJeËkeâ<e
Dee@ve}eF&ve efçe#eCe DeeefCe ef[peerš} efçe#eCee}e Ûee}vee
osCÙeemee"er Dee}suÙee efçeheâejçeer efJeÛeejele IesJetve çew#eefCekeâ
meppelee megefveefçÛele kesâ}er peeCeej Deens.

meOÙeeÛÙee ceneceejerÛÙee keâeUeceOÙes JewÙeefkeälekeâefjleerves
hejbhejeiele heæleerves efçe#eCe osCes çekeäÙe veener. lÙeecegUs
opexoej efçe#eCeemee"er heÙee&Ùe çeesOeCÙeele Dee}s Deens. çeemeveeves
F&-efçe#eCeeÛÙee DeeJeçÙekeâlee hetCe& keâjCÙeemee"er çee}sÙe DeeefCe

GÛÛe çew#eefCekeâ Jeiee&mee"er ef[peerš} heeÙeeYetle megefJeOee çew#eefCekeâ
meece«eer leÙeej keâjCeejs efJeYeeie DeeefCe ef[peerš} efçe#eCeemee"er
meceefhe&le efJeYeeie leÙeej kesâ}s peeleer}.
meceejeshe :

meejebçe ¤heeves heeefn}s Demelee Demes cnCelee ÙesF&} keâer,
efçe#eCe ns JÙekeäleerÛÙee JÙekeäleercelJeeÛee efJekeâeme keâjCeeje
Skeâ DeefJeYeepÙe Ieškeâ Deens. lemesÛe efJeÅeeLeea keWâefõle efçe#eCe
heæleer yeeyele meebieeÙeÛes PeeuÙeeme hetJeeaÛÙee keâeUer DemeCeejer
efçe#eCe heæleer ner heâkeäle %eeve osCÙeeJej Yej osCeejer nesleer,

hejbleg DeepeÛÙee efJeÅeeLeea keWâefõle heæleerle efJeÅeeLeea ne
keWâõ ceevetve lÙeeÛee meJeeËieerCe efJekeâeme nesCes iejpesÛes Deens.
lemesÛe veJeerve je°êrÙe çew#eefCekeâ OeesjCeevegmeej yeo}leer efçe#eCe
heæleerceOÙes Pee}s}s yeo} efJeÅeeLÙeeËÛÙee meJeeËieerCe efJekeâemeemee"er
cenlJeeÛes Deensle.

pÙeeceOÙe s veJee DeYÙeeme›eâce Deee fCe çew#ee fCekeâ
DeejeKe[Ÿeemen yee}JeÙeeÛÙee meg¤Jeeleer}eÛe keâeUpeer Je
efçe#eCe heeÙeeYetle mee#ejlee DeeefCe mebKÙee efçe#eCe çee}sÙe
DeYÙeeme›eâce DeeefCe efçekeâJeCÙeeÛÙee heæleerle Pee}s}s yeo}
Dee@ve}eF&ve Je ef[peerš} efçe#eCe cepeyetle efçe#ekeâ Yejleer
DeeefCe keâefjDej ceeie&, mece«e yengçeeKeerÙe efçe#eCe FlÙeeoer
meejKÙee efJeefJeOe yeeyeeRÛee meceeJesçe keâjCÙeele Dee}s}e
Deens.
meboYe& «ebLe :
1. efçe#eCeeÛeer cet}lelJes, ØeLece Je<e& keâ}e, mesefcemšj-

1, cegbyeF& efJeÅeeheer", cegbyeF&.
2. efçe#eCeçeem$eeÛes meceepeçeem$eerÙe DeefOe‰eve, efçeJeepeer

efJeÅeeheer", keâesunehetj.
3. efçe#ekeâ efçe#eCe, ÙeçeJeblejeJe ÛeJneCe cegkeäle efJeÅeeheer",

veeefçekeâ.
4. efçe#eCeçeem$e, FÙeòee 11 Jeer, ceneje°^ jepÙe

hee"Ÿehegmlekeâ efveefce&leer Je DeYÙeeme›eâce mebçeesOeve ceb[U,
hegCes.

5. efçe#eCeeÛeer cet}leòJes Je 21 JÙee çelekeâemee"er efçe#eCe,
ØeLece Je<e& keâ}e, cegbyeF& efJeÅeeheer", cegbyeF&.

6. je°êrÙe efçe#eCe OeesjCe, 2020.

-00-
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ØemleeJevee :
Mew#eefCekeâ efJekeâemeele DeYÙeeme›eâceeÛÙee jÛevesÛes DevevÙemeeOeejCe cenlJe Deens.

keâesCeleener Ieškeâ efMekeâJele Demeleevee lees efMekeâJeCe ceeiee&Ûes Gefö°Ÿes keâeÙe Deens?
ns DeeOeer mecepetve IesCes DeeJeMÙekeâ Demeles. owveefove peerJeveeleerue DevegYeJe lemesÛe
JeehejeJeÙeeÛes %eeve ÙeebÛee mebyebOe DeYÙeeme›eâceeÛÙee jÛevesMeer Demelees. DeYÙeeme›eâceeÛeer
jÛevee keâjleevee cegKÙele: DeYÙeeme›eâceeleerue Ieškeâ Ùee lelJe%eeveeJej DeLeJee
ØeefleceeveeJej DeJeuebyetve Deens. lÙeebÛee efJeÛeej kesâuee heeefnpes. lÙeeceOeerue leebef$ekeâ
yeeyeer keâesCelÙee Deensle. ÙeeJejner ue#e keWâõerle kesâues heeefnpes.

DeYÙeeme›eâceeÛeer jÛevee efJeÛeejele Iesle Demeleevee efMe#ekeâeÛee mlej lemesÛe
efJeÅeeLÙee&Ûee mlej, JÙeeJemeeefÙekeâ efJekeâeme Ùee yeeyeer meceesj "sJeCes DeeJeMÙekeâ
Deens. Mew#eefCekeâ ØeCeeueerle mekeâejelcekeâ megOeejCee Ie[JeCÙeemee"er DeYÙeeme›eâceeÛee
efJekeâeme efveÙeesefpele nslethegCe& DeeefCe hegjesieeceer heæleerves nesCes DeeJeMÙekeâ Deens.
peieYejeceOÙes DeeefLe&keâ, meeceeefpekeâ, jepekeâerÙe #es$eele pes yeoue Ie[leele. lÙeebÛee
MeeuesÙe DeYÙeeme›eâceeJej osKeerue heefjCeece nesleebvee efomelees. efJeÅeeLeea Ie[le Demeleevee
Ùee meJe& heefjCeeceeÛee kegâ"s vee kegâ"s lejer lÙeebÛee efMe#eCeeJej heefjCeece nesle Demelees.
lÙeecegUs meceepeeÛÙee iejpee hegCe& keâjleevee efJeÅeeLÙee&Ûes JÙeòeâercelJe yengDeeÙeeceer
nesCÙeeÛÙee Â°erves DeYÙeeme›eâceeÛeer jÛevee ÙeesiÙe heæleerves keâjCes DeeJeMÙekeâ
Demeles.

efJeÅeeLeea Ie[le Demeleevee %eeve IesleuÙeeveblej lÙeebÛÙee JÙeòeâercelJe efJekeâemeele
Yej Ieeuetve pÙee efJe<eÙeeÛes %eeve Iesleues Deens, lÙee %eeveeÛee GheÙeesie JÙeJemeeÙe
efkebâJee hetjkeâ keâewMeuÙe Jee{JeCÙeemee"er keâmee nesT Mekeâlees ÙeeÛee efJeÛeej DeYÙeeme›eâceele
DeeJeMÙekeâ Deens. Deepe ceeefnleer leb$e%eeveeÛee meJe&$e Øemeej, ØeÛeej nesle Demeleebvee
mebieCekeâerÙe %eeve lemesÛe efJeefJeOe De@hme ÙeebÛee Jeehej Jee{uesuee Deens. ÙeeÛee Jeehej
DeOÙeÙeve DeeefCe DeOÙeeheve oesvnerner Øeef›eâÙesle kesâuee peele Deens.

Deepe DeYÙeeme›eâce Ieškeâ "jJeleevee JÙeòeâercelJe efJekeâeme meesyeleÛe Ùee mheOexÛÙee
Ùegieele efJeÅeeLeea heg{s peeCes DeeJeMÙekeâ Deens. lemesÛe lÙeebÛeer JÙeòeâer cnCetve ÙeesiÙe
Jee{ nesCes osKeerue DeeJeMÙekeâ Deens. lÙeecegUs DeYÙeeme›eâce jÛevesÛee efJeÛeej
efJeÅeeLÙee&Ûee meJeeËieerCe JÙeòeâercelJe meceesj "sJetve nesCes DeeJeMÙekeâ Deens.

ÙegvesmkeâesÛÙee Mew#eefCekeâ efJeYeeieeÛÙee cnCeCÙeevegmeej DeYÙeeme›eâce ne cegKÙele:
efJe<eÙeeleerue cegueYetle Ieškeâ lemesÛe efJeÅeeLÙee&ÛÙee DeeJe[ervegmeej GheueyOe Demeuesues
heÙee&Ùe DeeefCe Flej mebyebefOele #es$e ÙeeÛee efJeÛeej keâ®ve "jefJeCes DeeJeMÙekeâ Deens.

DeYÙeeme›eâce jÛevee
DeeefCe çew#eefCekeâ efJekeâeme

Øee. keâebyeUs jeJemeensye nefjyee
meceepeçeeŒe efJeYeeie,
çeemekeâerÙe %eeveefJe%eeve

ceneefJeÅee}Ùe, Deewjbieeyeeo.
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ÙeeceOÙes jespeieejeefYecegKelee osefKeue Demeueer heeefnpes.
DeYÙeeme›eâce jÛevesÛeer cenlJeeÛeer Gefö°Ÿes :
1) efJeÅeeLÙee&ceOÙes mebkeâuhevee mecepetve IesTve lÙeeÛee

ØelÙe#eele Jeehej keâjCÙeeÛeer #ecelee efvecee&Ce keâjCes.
2) mebkeâuhevesÛee Jeehej ÙeesiÙe ef"keâeCeer keâjCÙeemee"er Â°er

efvecee&Ce keâjCes.
3) %eeveeÛeer efveefce&leer keâ®ve lÙeeÛes ÙeesiÙe JÙeJemLeeheve

keâjCes.
4) efJeÅeeLÙee&ÛÙee ceeveefmekeâ DeeefCe yeewefækeâ efJekeâemeeuee

Ûeeuevee osCes Je lÙeebÛÙeeceOÙes vesle=lJeiegCe efvecee&Ce
keâjCes.

5) efJeÅeeLÙee&ceOÙes veeJeervÙehetCe& mebkeâuhevee efvecee&Ce keâjCÙeeÛeer
#ecelee efJekeâefmele keâ®ve Ûeeuet heefjefmLeleerleerue efkeâÛekeâš
yeeyeer lemesÛe mecemÙee neleeUCÙeemee"er lÙeebvee me#ece
keâjCes.

6) efJeÅeeLÙee&ÛÙee %eeveeÛee GheÙeesie lÙeebvee Ûeebieues veeieefjkeâ
yeveJeCÙeemee"er lemesÛe osMe efnleemee"er JneJee DeMee
heæleerves DeYÙeeme›eâceeÛeer jÛevee keâjCes.

7) efJeÅeeLÙeeËveer %eeveeÛee GheÙeesie ne mekeâejelcekeâ yeeyeermee"er
lemesÛe veweflekeâ ceguÙes ®peJeCÙeemee"er keâjeJee. DeMee
heæleerves DeYÙeeme›eâceeleerue Ieškeâ meceeefJe° keâjCes.

8) efJeÅeeLÙee&Meer Deeojeves JeeieeJes.
9) Jeiee&leerue cegueebvee ÙeesiÙe Øekeâejs ieleer Åee, Kethe JesieJeeve

veener DeeefCe Kethe nUt osKeerue veener.
10) efJeOeeÙekeâ DeefYeØeeÙe DeeefCe ceole keâjCes.
Mew#eefCekeâ efkekeâemeeÛes Ieškeâ heÙee&kejCe DeYÙeeme :

heÙee&kejCeerÙe efMe#eCe ner DeMeer Øeef›eâÙee Deens keâer peer
kÙeòeâer DeeefCe heÙee&kejCe ÙeebÛÙeeleer} mecemÙee mees[keCÙeemee"er
DeeefCe heÙee&kejCeÂ<šŸee ceveg<Ùee}e efMeef#ele keâjCÙeemee"er
ceole keâjle Demeles.

kÙee fòeâceòkeeÛÙee efkekeâemeele heÙee&kejCeerÙe efMe#eCe,
efvemeiee&yeö} mecepetve IesCes lemesÛe efvemeiee&Ûes j#eCe keâjCÙeemee"er
peyeeyeoejer helkeâjCes ÙeebÛee meceekesMe neslees.

GoenjCeeLe& heÙee&kejCeeleer} yeo} efkeâbkee heÙee&kejCeeÛÙee
j#eCeemebyebOeerÛee Âef<škeâesve megOeejCÙeemee"er ØesjCee efvecee&Ce
keâjCes, heÙee&kejCeeyeö} mebkesoveMeer}lee efvecee&Ce keâjCes lemesÛe
keeleekejCe yeo}ecegUs nesCeeNÙee DeeJneveeme meeceesjs peeCÙeeme

efkeÅeeLÙeeËvee me#ece keâjCes.
veeskeâjer efkeâbkee kÙekemeeÙe keâjCÙeemee"erÛeer
keâewMeuÙes efvecee&Ce keâjCes :

 GÛÛe efMe#eCe mebmLeeveÛÙee keâeÙe&heæleerkej oesve heÇcegKe
Ieškeâ ØeYeeke šekeâle Demeleele. Skeâ efkeÅeeLÙeeËvee jespeieejeefYecegKe
efMe#eCe osCes lemesÛe heokeer Øeehle PeeuÙeeveblej lÙeebvee kÙeekemeeefÙekeâ
%eeve efceUs} ke meke& #ecelee efvecee&Ce nesleer} DeMee ØekeâejÛes
efMe#eCe osCes.

ÙeeceOÙes cegKÙele: ØeYeekeerheCes mebkeeo meeOeCes, DeKeb[
keâece keâjCÙeeÛeer mekeÙe }ekeCes lemesÛe meebmke=âeflekeâ Â<šer
DeeefCe kewefkeOÙehetCe& mecegoeÙeebceOÙes efcemeUCÙeeÛeer #ecelee efvecee&Ce
keâjCes Ùee meke& iees<šer DeepeÛÙee peeieeflekeâerkeâjCeeÛÙee Ùegieele
cenòkehetCe& Deensle.
Oece& DeeefCe veerefleceòesyeö}Ûee Â<šerkeâesCe :

DeYÙeeme›eâceeÛÙee jÛevesceOÙes efkeÅeeLeea Ie[le Demeleevee
Oeeefce&keâ DeeefCe veweflekeâ Âef<škeâesve meceeefke<š keâjCes DeekeMÙekeâ
Deens. YeejleemeejKÙee kewefkeOÙehetCe& DeeefCe efkeefkeOe Oece& Deme}suÙee
osMeele kÙekemeeÙe keâjleevee efkeâbkee veeskeâjer keâjleevee efkeefkeOe
Oece& DeeefCe peeleerÛÙee DeeheuÙee menkeâeNÙeebefke<eÙeer meefn<Ceg
Âef<škeâesve yeeUieCes.

lemesÛe keâeceeÛÙee ef"keâeCeer Deehe}s keeieCÙee-yees}CÙeeÛeer
heæle DeeefCe Øeef›eâÙee Ùee meke& yeeyeer veweflekeâlesMeer pees[}suÙee
Deensle. Deehe}er keâle&kÙe DeeefCe Deehe}er peyeeyeoejer ÙeeÛes
Yeeve DemeCes ÙeeÛeener meceekesMe veweflekeâlee efke<eÙe DeYÙeeme›eâceele
neslees.
kesUsÛee efkeOeeÙekeâ GheÙeesie keâjCes :

Ghe}yOe Deme}suÙee kesUsÛee Glheeokeâ keâeceemee"er GheÙeesie
keâjCes. lÙeeceOÙes Deehe}s keâece, Úbo hetCe& keâjCes lemesÛe
efkeßeebleermee"er ceeskeâUe kesU osCes Ùee meke& yeeyeeRÛeer peeCeerke
efkeÅeeLÙeeËvee DeYÙeeme›eâceeÛÙee DeeefCe hetjkeâ Ghe›eâceebÛÙee
ceeOÙeceeletve keâ™ve osCes DeekeMÙekeâ Deens.

efMe#eCe IesCes DeeefCe efMe#eCe osCes Ùee oesvner Øeef›eâÙeebceOÙes
%eeveeÛee meogheÙeesie cenòkeeÛee "jlees. peerkeveeleer} ØelÙe#e
DevegYekeebveer Iesle}suÙee %eeveeMeer pees[tve peerkevee}e Deekeâej
osCes Ùee yeeyeer cenòkeeÛÙee "jleele.  ÙeeletveÛe efkeÅeeLÙeeËceOÙes
DeelceefkeMkeeme Ùesle Demelees.  Ùee meke& yeeyeeRÛee DeYÙeeme›eâceele
meceekesMe keâjCes DeekeMÙekeâ Deens.
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DeYÙeeme›eâce ke kesiekesieUŸee Ghe›eâceebÛes efveÙeespeve keâjleevee
Kee}er} yeeyeer efkeÛeejele IesCes DeekeMÙekeâ "jles :

keâesCelÙeener Ghe›eâceeÛes Gefö<šŸe keâeÙe Deens lemesÛe lÙeeÛes
kÙekemLeeheve keâMee heæleerves keâjlee ÙesF&} lÙeemee"er keâesCelÙee
efkeMes<e keâewMeuÙeebÛeer DeekeMÙekeâlee Deens Ùee meke& yeeyeeRÛee
efkeÛeej DeekeMÙekeâ "jlees.
DeYÙeeme›eâceeleer} }keefÛekeâlee DeeefCe Devegkeât}lee :

DeYÙeeme›eâceeceOÙes peeieeflekeâe rkeâjCeeve gmeej Deee fCe
DeewÅeesefiekeâerkeâjCeecegUs nesCeejs yeo} Deelcemeele keâ™ve IesCÙeeÛeer
}keefÛekeâlee DeeefCe Devegketâ}lee Demeekeer. ÙeeÛee GheÙeesie
efkeÅeeLÙeeËvee jespeieejeefYecegKe keâjCÙeemee"er neslees lemesÛe
DeYÙeeme›eâceeleer} yeo}ebcegUs vekeerve heefjefmLeleer DebieerkeâejCÙeeÛeer
#ecelee efkeÅeeLÙeeËceOÙes efvecee&Ce nesles. vekeerve vekeerve mebkeâuhevee
ØelÙe#eele jeyekeCÙeemee"er efkeÅeeLeea ØeÙelve keâjleele.

FlejebÛÙee celeefYeVelee lÙeeÛee Deeoj keâjCÙeeÛeer mecepe
lemesÛe vekeerve meeceeefpekeâ cetuÙes ®pekeCÙeeÛeer mecepe iegCekeòee
kee{ermee"er DeekeMÙekeâ Deens.

keâesCeleener efkeÅeeLeea Heâòeâ jespeieejeefYecegKe veener lej
keâewMeuÙeeves ke iegCekeòeehetCe& heæleerves keâece keâjCÙeemee"er
leÙeej nesCes DeekeMÙekeâ Deens. Ùeemee"er DeYÙeeme›eâceele veweflekeâ
cetuÙe DeeefCe meeceeefpekeâ cetuÙe ®peefkeCÙeemee"er ØeÙelve keâjCes
DeekeMÙekeâ Deens.
leebef$ekeâ keâewMeuÙe Deelcemeele
keâjCÙeeefke<eÙeerÛes  efMe#eCe :

keâeUeveg™he leb$e%eeveeÛee keehej kee{}s}e DemeuÙeecegUs
efkeÅeeLÙeeËveer menpeheCes lee bef$ekeâ keâewMeuÙe Deelcemeele
keâjCÙeemee"er, DeYÙeeme›eâceele yeo} keâjCes iejpesÛes Deens.
meOÙeeÛÙee ef[efpeš}eÙePesMeveÛÙee Ùegieele mebieCekeâ%eeve, efkeefkeOe
De@hmeÛee keehej lemesÛe lÙeeÛÙeeMeer mebyebefOele efkeefkeOe mebkeâuhevee

efkeÅeeLÙeeËvee ceeefnleer DemeCes DeekeMÙekeâ Deens.
efve<keâ<e& :

SkeâefkemeekÙee Melekeâele peskne DeepeÛee efkeÅeeLeea leb$e%eeveeleer}
yeo}e}e DeeefCe Deeblejje<š̂erÙe mheOe&s}e leeW[ osCÙeemee"er
leÙeej nesle Deens, lÙeekesUsme lÙeeÛÙee %eeveeÛÙee heeÙeekeâ[s
og}&#e keâ™ve Ûee}Ceej veener. ÙeeceOÙes efkeefkeOe keâewMeuÙe
meeceeefpekeâ meebmke=âeflekeâ veweflekeâlee, Yeefke<Ùeeleer} iejpee ÙeeÛee
efkeÛeej keâ™ve DeYÙeeme›eâceeÛee heeÙee leÙeej keâjCes DeekeMÙekeâ
Deens. Yeefke<Ùeele efvece&eCe nesCeeNÙee iejpeebÛÙee Â<šerves
DeYÙeeme›eâceeÛeer jCeveerleer DeeKeCes DeekeMÙekeâ Deens.  Mew#eefCekeâ
OeesjCeelcekeâ efveCe&Ùe IesTve Ùeespevee leÙeej keâjCÙeele ÙeekÙeele
cnCetve efMe#eCe le%eebveer ØeÙelve keâjCes DeekeMÙekeâ Deens.
SkeâefkemeekÙee Melekeâeleer} Deekneves efkeÛeejele Ieslee, mebMeesOeve
hetjkeâ DeYÙeeme›eâce, leb$e%eeve hetjkeâ DeYÙeeme›eâce, keâewMeuÙehetke&keâ
DeYÙeeme›eâce, heeÙeeYetle DeYÙeeme›eâce Ùee meke& yeeyeeRÛee efkeÛeej
ieefleMeer} efkekeâemeemee"er DeekeMÙekeâ "jlees.
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